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AHHOTALUA

B cratee paccmarpuBaroTcs 0COOEHHOCTH (HOPMHUPOBAHHS MEXKKYIbTYPHOU
KOMIETCHIIMM OyAYIIMX TIEPEeBOAYMKOB B IpOIECCe MPENoJaBaHusl IepeBoa
OOIIIECTBEHHO-TIONUTHYECKUX ~ TEKCTOB Ha  Marepuaiie  (paHIly3CKOTO U
azepOali/PKaHCKOTO SI3BIKOB. AHAIM3UPYETCS poJb TMepeBoja Kak CpeacTBa
MEXKKYJIbTYpPHOH KOMMYHHUKAIIMHU, BBISBISIOTCS OCHOBHBIE TPYIHOCTH Tepeaadu
KyJIbTYPHO MapKUPOBAHHOM JIEKCUKH, OOIIECTBEHHO-TIOJIUTUYECKON TEPMUHOIOT U
U HaIlMOHaJbHO-cnerudpuueckux peanud. Ocodboe BHUMaHHUE YIENIETCA 3HAUCHUIO
JMHTBOKYJIBTYPHOTO MOAX0/1a B IPO(ECCHOHATLHOM MOATOTOBKE NEPEBOIIUKOB, a
TaK)K€ HCIOJB30BAHUIO AYTEHTHYHBIX OOIECTBEHHO-MOJUTUYECKMX TEKCTOB B
ydaeOHOM Tmiporiecce. [lemaercs BbIBOO O TOM, 4YTO paboTa C OOIIECTBEHHO-
MNOJUTUYECKUMH MaTepHallaMid CIOCOOCTBYET PAa3BUTHIO MPO(HECCHOHATBHOM,
KOMMYHHUKATUBHOW U MEXKYJIbTYPHOU KOMIIETEHIIH CTYACHTOB.

KiroueBble c¢JioBa: MEXKKYJIbTypHas KOMMYHHKAIWS, MEXKKYJIbTypHas
KOMIETEHIIUSI, OOIIECTBEHHO-OJUTHUECKUM TMEpeBOJ, (PPaHIly3CKUN  SI3bIK,
azepOaliPKaHCKHI S3bIK, 00yUeHHE IEPEBO/LY, THHTBOKYIBTYPOJIOTHS, KYJIbTYPHBIE
peanuu.

Abstract

The article examines the peculiarities of developing intercultural competence
of future translators in the process of teaching the translation of socio-political texts
based on the French and Azerbaijani languages. The role of translation as a means
of intercultural communication is analyzed, and the main difficulties in conveying
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culturally marked vocabulary, socio-political terminology, and nationally specific
realia are identified. Particular attention is paid to the importance of the
linguocultural approach in the professional training of translators, as well as to the
use of authentic socio-political texts in the educational process. The article
concludes that working with socio-political materials contributes to the development
of students’ professional, communicative, and intercultural competence.

Keywords: intercultural communication, intercultural competence, socio-
political translation, French language, Azerbaijani language, translation teaching,
linguoculturology, cultural realia.

B coBpeMeHHOM MHpE MEXKKYJIbTypHas KOMMYHHKALUS CTaHOBHUTCS
BOXHEHIIUM yCIOBUEM MEXIYHAPOAHOTO COTPYAHUYECTBA. AKTUBHOE pa3BHUTHE
MOJIMTUYECKUX, SKOHOMUYECKUX M KYJIbTYPHBIX CBSA3€H MEXKAYy TrOCyaapCTBaMu
NOBBIIIAET 3HAYMUMOCTh  MPO(PECCHOHANBHON  MMOATOTOBKH  TEPEBOAYUKOB,
CIIOCOOHBIX aJIeKBaTHO MepenaBaTh WH(OPMALHUIO B YCIOBHUSIX MEXKKYJIbTYPHOTO
B3aumonencteuss. OcoOyilo pojb B JaHHOM MPOLECCE WrpaeT NepeBojl
OOIIECTBEHHO-MIOJUTHUECKUX TEKCTOB, IIOCKOJIbKY HMMEHHO OHH OTPa)KaroT
COIMAJIbHY10, MOJIUTUYECKYIO U KYJbTYpHYIO crieninduky obiiectsa [4, 14].

CoBpeMeHHBIN TEepeBOMYMK JODKEH 00JIagaTh HE TOJBKO SA3BIKOBOM
KOMITETCHIINCH, HO W TIyOOKHMMH 3HAHUSMHU KYyJbTYPHBIX, HCTOPUYECKUX U
MOJIMTUYECKUX OCOOCHHOCTEH CTpaH M3y4yaeMoro si3bika. B 3Toil cBsi3u ocoOyio
aKTyalbHOCTh mpuoOperaeT (HOpMUPOBAHHE MEKKYJIBTYPHOU KOMIETEHITUU
Oyoymux TEpeBOJYMKOB B  Ipoliecce paboThl ¢ (paHIy3CKUMU U
azepOaiPKaHCKUMHU OOIECTBEHHO-TIOJUTHYECKUMU TeKcTaMu |3, 25].

OpaHmy3ckuid ¥ a3epOalKAaHCKUNA S3BIKM  MPEACTABISIIOT  Pa3IMYHBIC
KYJbTYpPHbIE U MOJIUTUYECKUE TPAJUILIMU, YTO CO3JAET OMNpeaeiIeHHbIE TPYAHOCTU
IpU TIEPEBOJIC OOIIECTBEHHO-TIOIMTHIECCKUX MaTepuanioB. Pabora ¢ momoOHBIMU
TEKCTaMH MO3BOJISIET CTYICHTaM MO3HAKOMUTBCS ¢ 0COOCHHOCTSIMH MOJIMTUYECKOTO
JUCKYypCa, HAIMOHAJIbHO-KYJIBTYPHOU CHEeUUPUKON M KOMMYHHKATHBHBIMU

HOpMaMH 00€uX CTpPaH.
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MexkynbTypHass KOMIETEHIUs MPEACTaBiIsieT co0Ooil  CHOCOOHOCTD
3¢ ()EeKTUBHO B3aUMOJEHCTBOBATh C MPEACTABUTEISIMU JIPYTOM  KYJIbTYpHI,
YUUTBHIBasi OCOOEHHOCTHM WX MHPOBO33PEHHUS, CHUCTEMbl IEHHOCTEH MU PEUYEBOTO
noBeAeHus. [[ns mepeBoguMKa JaHHAsT KOMIIETEHIIMS SIBJISIETCS HEOThEeMIJIEMOMU
4acThio MPO(ECCHOHATIBLHON MOATOTOBKH, MOCKOJIbKY IMEPEBOJ MPENIoJiaraeT He
TOJIBKO TIEpeiady S3bIKOBOM HHPOPMAIINH, HO U COXPAaHEHHE KYJIbTYpPHOTO CMbICIIA
tekcTa [1, 74].

[Ipu mnepeBone OOIIECTBEHHO-MIOIUTUYECKUX TEKCTOB 0C000€ 3HAUYCHHE
IpPUOOPETAIOT: 3HAHUE MOJIUTUYECKOW TEPMUHOJIOTUH; TIOHUMAaHKUE OOIIECTBEHHBIX
IPOLIECCOB; BIIaJIECHUE HOPMaMH PEYEBOr0 3THUKETA; YMEHHE WHTEPIPETHPOBATH
KyJIbTYPHO OOYCJIOBJIEHHBIE JJIEMEHTBl TEKCTa; CIOCOOHOCTh YYHUTHIBATH
0COOEHHOCTH MOJUTUYECKOTO AUCKYpCa.

Pabota ¢ ¢panmy3ckumu u  azepOalKaHCKUMH  OOIIECTBEHHO-
MOJIUTUYECKUMH TEKCTaMHU CHOCOOCTBYET Pa3BUTHIO aHAIUTHYECKOTO MBILIUICHHUS
CTYJIEHTOB U (()OPMHUPOBAHUIO HABBIKOB MEXKYJIbTYPHON UHTEPIIPETAIIUH.
Oco0eHHOCTH 0011eCTBEHHO-TIOJTUTHYECKUX TEKCTOB

OO0111eCTBEHHO-TIOJIUTHYECKUE TEKCThl O0JaJAaI0T PAIOM ClelUPUUIECKUX
XapaKTePUCTHK: BBICOKOW HH(GOPMATUBHOCTHIO; HAIUYHUEM TEPMHUHOJIOTUYECKON
JIEKCUKH; HWJCOJIOTMYECKOW HANpaBJIEHHOCTHIO; 3MOLIMOHAIBHO-OLEHOYHBIMU
AJIeMEHTaMM; HallMOHAJILHO-KYJIbTYpHOU cnienudukoii [2, 37].

K 00111ecTBeHHO-TTOIUTUYECKUM TEKCTaM OTHOCSITCS: Ta3eTHbIE CTaThU;
BBICTYIUICHUS TOJUTUYECKUX JesTeNie; WHTEPBbIO; AHAIUTUYECKHE O0030pbI;
JTUTUIOMAaTUYECKHE IOKYMEHThI; MaTEpUAIIbl MEXTyHAPOHBIX OpraHU3aIINM.

[TepeBo MOTOOHBIX TEKCTOB TPEOYET OT CTYIEHTOB HE TOJIBKO 3HAHUS S3bIKA,
HO M TIOHUMaHUS TMOJUTHUYECKOM CHUTyalluH, KYJbTYPHOIO KOHTEKCTa U
0COOEHHOCTEH 00I1IeCTBEHHO KM3HU cTpanbl.  Hampumep, bpaHiy3cKkuii
NOJIMTUYECKUA  TUCKYpPC  XapaKTepU3yeTCs  HUCIHOJIb30BAHUEM  CIIOXKHBIX
CUHTAaKCHUYECKMX  KOHCTPYKIUH,  JUIUIOMAaTHYeCKMX  (OPMYJIUPOBOK U
ONIPENEIICHHOU CTUIIMCTUYECKOU CHAEPKAHHOCTH. AzepbaiixaHcKuit

06H_ICCTB€HHO-HOJ'II/ITI/I‘I€CKI/II\/'I AUCKYpC, B CBOIO O0O4YCpPCAb, HMCCT COOCTBEHHEIC
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KOMMYHHUKATHUBHbIE OCOOCHHOCTH, CBSI3aHHBbIE C HAI[MOHAJIBLHOM KyJbTYpOU U
TpaguIUIMU OQUIIMAIBHOTO OOIIICHHUS.

HarmmonansHo-KynbTypHas crenuduka (paHily3cKuX U azepOaiKaHCKUX
0OI1IECTBEHHO-TIOJIMTUYECKUX TEKCTOB. OJHOM U3 OCHOBHBIX TPYAHOCTEH
OOIIECTBEHHO-TIOJUTHUECKOTO  TEpeBoJa  SBJISETCS  mepeAada  KyJIbTYpPHO
MapKUPOBAaHHBIX eauHUIl. llomuTHueckass TEPMHUHOJIOTHS YacTO OTpaXkaer
OCOOEHHOCTH TOCYAApPCTBEHHOTO YCTPOMCTBA, HCTOPUYECKOTO pa3BUTUSL U
0OIIIeCTBEHHBIX HHCTUTYTOB cTpanbl. Hampumep, ¢ppaniry3ckue noustus Assemblée
nationale, laicité¢, République nmerot rimy0oKyr0 KyIbTypHO-UCTOPUYECKYIO OCHOBY
U TpeOyI0T aJIeKBaTHOM MHTEPIPETALIUU [IPU TIEPEBO/IE HA a3epOaI>KaHCKUI SI3bIK.

B azepbaiimkaHckoM  OOIIECTBEHHO-TIOJUTUYECKOM JIUCKYpPCE TaKKe
UCIIOJIb3YIOTCSl HAlIMOHAJIBHO OOYCIIOBJIEHHBIE MOHATHS, CBSI3aHHBIE C HUCTOPUEH,
KyJIbTYPOM M TOJUTHYECKOM CHCTEMOM CTpaHbl. IlepeBOoIUMK IOJKEH yMETh
HaxXOAWTh  OSKBUBAJICHTHI,  MO3BOJSIIONIME  COXPAaHUTh  COAEpXKaHHE U
KOMMYHUKATUBHYIO (DYHKIIMIO TEKCTA.

Oco0Oyr0 CIOXHOCTh TPEACTABISICT TIEPEBOJ TMOJUTHYECKUX MeTadop,
JIO3YHIOB M (ppa3eosiornueckux BblpakeHuil. Hepeako OykBaibHBIA TEPEeBOJ
OKa3bIBAETCS] HEBO3MOXKHBIM, IOCKOJIbKY HE MepeaaeT KyJIbTypHBIX acCOLUAIUil U
HIMOLIMOHAIIBHON OKpacku opuruHana. Hampumep, ¢paHily3ckue MOIUTUYECKUE
BBIPOKEHUSI MOTYT COJEP)KAaThb MCTOPUYECKHE aJUIIO3UU, TMOHATHBIE HOCUTEISM
¢dpaHily3cKOH KyJbTYpbl, HO TpEOYIOIIUE MAOIMOJHUTENBHOTO TMOSICHEHUS st
azepOaiiPKaHCKOH ayTUTOPHHU.

Meronuueckiue — acmeKkThl — MpenojaBaHUsi  MepeBojia  OOILIECTBEHHO-
MNOJUTUYECKUX  TEKCTOB. O dexTuBHOE  (OPMUPOBAHHUE  MEXKKYIbTYPHOU
KOMIIETEHLIUM BO3MOKHO TMPU MCIOJb30BAaHUM COBPEMEHHBIX METOJIMYECKHUX
noaxoqoB. B mporecce mpenogaBaHusi OOIIECTBEHHO-TIOJIUTUYECKOTO IEPEBOA
BaXHYIO pOJb UrpaloT: paboTa ¢ ayTeHTUYHBIMH MaTepHallaMu; aHau3
MOJIMTUYECKOTO  JTMCKYpCa;  COMOCTABUTENbHBIM  aHamu3  (paHIy3CKUX U
azepOali/PKaHCKUX TEKCTOB; HM3y4Y€HHE KyJbTYPHBIX peajil; MOAETHUPOBAHUE

KOMMYHHKATUBHBIX CI/ITyaHI/Iﬁ; Pa3BUTHC HABLIKOB KPUTUYCCKOI'O MBIIIJICHHUS].
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Ha 3ansaTusx mnpemopaBarenb [OJDKEH YAENATh BHUMAaHHME HE TOJIBKO
TOYHOCTH MEPEBO/IA, HO U COXPAHEHUIO MPArMaTHYECKOro M KyJIbTYPHOTO 3HAUCHUS
TekcTa. CTyJeHTBI JOJKHBI YUUTHCS aHAIM3UPOBATh OOLIECTBEHHO-TTOJUTHUYECKHE
MaTepHalibl ¢ Y4eTOM HallMOHAJIBHOTO KOHTEKCTa U 0COOEHHOCTEH ayIuTOPHH.

OcoOyto  3(pdeKTUBHOCTh JEMOHCTpUpYeT paboTa C COBPEMEHHBIMHU
(bpaHIly3cKUMH Tra3eTaMu, TEeJIEBU3HOHHBIMH HWHTEPBBIO, PeUaMU MOJUTHYECKHX
JesiTenel M MarepuajaMu MEXIyHapoAHbIX opranuzanuil. [lomoOHbIE TEKCTHI
MO3BOJIAIOT CTYACHTAaM MO3HAKOMUTHCS C aKTyaJIbHON 001IECTBEHHO-TTOJIUTUYECKON
JIEKCUKOW ¥ OCOOCHHOCTSIMU (PPAHILy3CKOTO MOJIUTHUECKOTO JUCKYpCa.

BaxHbIM 37€MEHTOM MOATOTOBKH IEPEBOJUMKOB SBISIETCS OOCYXIECHUE
MEXKYJIbTYpHBIX pa3nuuuil. CTyJEHTbl MOTYT CpaBHUBATh CHOCOOBI BBIpAXKEHHUS
HNOJUTUYECKONW TO3UIUHN, OCOOEHHOCTH IUILUIOMATHYECKOH peun U (HOpMbI
opUIHATBEHOTO 00IIEHUS BO (PPaHIly3CKOM U a3epOailIKaHCKOM KyJIbTypax.

3HaueHue ayTeHTHYHBIX OOIIECTBEHHO-TIOJIUTHYECKUX TEKCTOB.
Hcnonb3oBanue ayTEHTUYHBIX 00I11€CTBEHHO-TIOTUTUYECKUX TEKCTOB
CIOCOOCTBYET Pa3BUTHIO MPOPECCHOHATBHBIX HABBIKOB OYIyIIUX MEPEBOAYMKOB.
Paborta ¢ opurnHambHBIMU (DPAHIy3CKUMHU MaTepualaMd IOMOTAET CTYyJEHTaM:
paciiupsTh  CIOBapHbI  3amac; OCBauMBaTh  OOLIECTBEHHO-TOJUTHUYECKYIO
TEPMHUHOJIOTHIO; U3y4aTh OCOOEHHOCTH MOJUTHYECKOTO TUCKypCa; pa3BHUBATH
HaBBIKM aHAJIM3a UHPOpPMALUK; GOPMHUPOBATH MEXKYIBTYPHYIO KOMIIETEHIIUIO.

AyTEeHTUYHBIE TEKCThl OTPAXKAIOT peajbHbIe MPOIECCHl OOIIECTBEHHOU
KHU3HHU U MO3BOJISIIOT CTYJCHTaM TIy0Ke MOHATH KYJIbTYPHYIO CHIEIM(PUKY CTPaHBI
u3ydaeMoro s3bika. Pabota ¢ mogo6HpIMU MaTepranaMu (GOpMHUPYET CIIOCOOHOCTD
aJIeKBaTHO BOCIPUHUMATh W HHTEPIPETUPOBATH HWH(POPMALKIO B YCIOBHSX
MEXKYJIbTYPHOU KOMMYHUKAIUH.

Takum oOpazom, GpopmMupoBaHue MEXKKYJIbTYPHOH KOMIETEHUUH OymyLINX
NEPEBOJUYHUKOB B MPOIIECCE MPENOAaBaHMsI EPEBOIa 0OIIECTBEHHO-TTOJIUTHYECKIX
TEKCTOB SIBJSIETCSA Ba)KHEHINEH 3a/a4yeil COBPEMEHHOTO S3BIKOBOTO 00pa3oBaHUSI.

Paborta ¢ ¢paniysckumu u azepOaliKaHCKUMH OOIIECTBEHHO-TIOTUTUICCKAMU
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MaTepuallaMi CIIOCOOCTBYET Pa3BUTHIO NMPO(ECCHOHATBHBIX, AHATUTHUYCCKUX H
KOMMYHHKATHBHBIX HABBIKOB CTYJICHTOB.

[TepeBoqurK OOMICCTBEHHO-TIOJUTHYSCKUX TEKCTOB JIOJDKEH 00J1a1aTh He
TOJIbKO BBICOKUM YPOBHEM SI3bIKOBOW MOATOTOBKH, HO M TJIYOOKHM MOHMMAaHUEM
KYJIBTYPHBIX, HCTOPHUYECKUX U MOJIUTHICCKUX 0COOCHHOCTEH 00enx cTpaH. FiMeHHO
MO3TOMY B TIporiecce OOydeHuss HEoOXOAMMO YAENsATh 0co00e BHHUMAaHUE
JIMHTBOKYJIBTYPHOMY  aCleKTy  [EpPeBOJia, HWCIOJb30BAHUIO  AyTEHTHYHBIX
MaTEPUAJIOB U Pa3BUTHIO MEXKKYJIbTYPHOW KOMITETEHITUHN CTYICHTOB.

dopMupOBaHUE JAHHBIX HABBIKOB IO3BOJISICT OYAYIIMM MEPEBOIYHKAM
YCIICITHO ~ OCYIIECTBJIATh MPO(ECCHOHAIBHYIO JICATEIBHOCTh B  YCJIOBHUSX
MEXIYHAPOJAHOTO  COTPYAHMYECTBA W TJO0AJIBHOTO  MEXKYJIBTYPHOTO

B3aUMOJIEUCTBUSL.
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DIL OGRETIMI ACISINDAN TURKCENIN ERKEN DONEM
TRANSKRIPSIYON METINLERI UZERINE BIR DEGERLENDIRME
Beytullah BEKAR, Do¢. Dr.,
Tiirkiye Kirklareli Universitesi
Fen Edebiyat Fakiiltesi Tiirk Dili
ve Edebiyat1 Boliimii,

e-posta: beytullahbekar(@gmail.com,
+90 551 1523243

Osmanh Tiirkgesi, devletin hiikiim siirdiigli Anadolu, Balkanlar, Orta Dogu,
Kuzey Afrika, Katkasya ve Kirim gibi ugsuz bucaksiz bir cografyada yalnizca bir
yonetim mekanizmasinin dili degil, ayn1 zamanda 16. ve 18. ylizyillar arasinda
Avrupa diplomasisinde stratejik bir “lingua franca” (ortak dil) olarak kabul gérmiis
ve iletisim arac1 olmustur. Donemin askeri ve siyasi iistiinliigii ¢cer¢evesinde Fransa,
Venedik ve Avusturya gibi donemin biiyiik giicleriyle yiiriitiilen diplomatik
yazismalarda, ahitnamelerde ve elgilik kabullerinde bir diplomasi dili islevi goren
bu Osmanlica, Osmanli Devleti’'nin diinya siyasetindeki belirleyici roliiniin
lengiiistik bir yansimasi olarak tezahiir etmistir. Ozellikle 1529 ve 1683 Viyana
Kusatmalari, Tiirk dili agisindan Avrupa’da bir doniim noktasi olusturmus. Viyana
Kusatmasiyla Bati’da bir yandan "Tiirk korkusu" (Turcica) yayilirken, diger yandan
bu Tiirklere ve Tiirk kiiltiiriine duyulan hayranlikla “Turquerie” (Tiirk modasi) akimi
baslamistir. Bu tarihsel siirecte Avrupalilarin Tiirkleri kendi kaynaklarindan tanima,
ticari faaliyetlerini yonetme ve misyonerlik faaliyetlerini yayginlastirma arayislari,
Avrupa merkezli matbaalarda yaymmlanan “Tiirkce Ogrenme Kilavuzlari”nin
sayisinda artisa yol agmistir. S6z konusu eserler, sadece gramer kurallarini veya
sentaks yapilarim1 6greten didaktik metinler olmanin ¢ok 6tesine gecerek; iclerinde
barindirdiklar1 dualar, ilahiler, atasozleri, deyimler ve masallar birer kiiltiir aktarim
ve tamitim aract kimligi kazanmistir. Bu baglamda hazirlanan bildiri, yabanci

yazarlar tarafindan hazirlanan bu tarihi materyalleri salt dilbilgisi c¢ercevesinde
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degil, dil 6gretiminin kiiltiirel aktarim ve kiltiirleraras: iletisim disiplinleriyle
kesistigi noktada derinlemesine analiz etmeyi hedeflemektedir.

Anahtar Kkelimeler: Dil 06gretimi, Osmanhi Tiirkgesi, transkripsiyon

metinleri.
An Evaluation of Early Turkish Transcription Texts from the Perspective of
Language Teaching

Beytullah BEKAR, Assoc. Prof.,

Tiirkiye Kirklareli University Faculty

of Arts and Sciences Department

of Turkish Language and Literature,

e-mail: beytullahbekar(@gmail.com,

Phone: +90 551 152 32 43

Ottoman Turkish was not merely the administrative tongue of a vast empire
spanning Anatolia, the Balkans, the Middle East, North Africa, the Caucasus, and
Crimea; between the 16th and 18th centuries, it also functioned as a strategic /ingua
franca and a vital medium of communication within European diplomacy. Serving
as a diplomatic language in official correspondences, capitulations (ahidndmes), and
ambassadorial receptions with the great powers of the era—such as France, Venice,
and Austria—Ottoman Turkish emerged as a linguistic manifestation of the Ottoman
State’s decisive role in global geopolitics. In particular, the Sieges of Vienna in 1529
and 1683 marked a profound turning point for the Turkish language in Europe. While
these sieges propagated a sense of “Turkish fear” (Turcica) in the West, they
simultaneously catalyzed the “Turquerie” (Turkish fashion) movement, fueled by a
deep fascination with the Turks and their culture.
During this historical trajectory, the European quest to understand the Turks through
primary sources, manage commercial interests, and expand missionary activities led
to a significant proliferation of “Turkish Language Learning Manuals” published
by European printing houses. These works go far beyond being mere didactic texts
teaching grammar rules or syntax structures; the prayers, hymns, proverbs, idioms,

and tales they contain have become tools for cultural transmission and promotion.
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In this context, this paper aims to analyze these historical materials, prepared by
foreign authors, not solely within the framework of grammar, but in depth at the
intersection of language teaching with the disciplines of cultural transmission and
intercultural communication.

Keywords: Language teaching, Ottoman Turkish, transcription texts.

Giris

Batililarin dini ve ticari sebepler basta olmak iizere Tiirkleri tanimak ve
dillerini 6grenmek amaciyla yazmis olduklar1 Latin harfli metinlere transkripsiyon
metinleri/transkripsiyonlu  metinler denir. Istanbul’'un Tiirkler tarafindan
fethedilmesi ve Osmanli Devleti’nin sinirlarinin Dogu Avrupa’dan, Balkanlara ve
Kafkaslara kadar genislemesi Tiirk¢enin bu cografyalarda ortak iletisim dili olarak
kullanilmasina zemin hazirlamistir. Bunun neticesinde de Batililar, kendi dillerinin
alfabesiyle Tiirk¢e sozliikler, gramer kitaplar1 ve konugsma metinleri olmak tizere
pek cok eser kaleme almiglardir. Batililarin Arap alfabesi disinda Latin, Ermenti,
Yunan vd. harflerle yazmis olduklart bu eserlerde sadece dil Ogretimi
amaclanmamuig; kiltiirel unsurlara da yer verilmistir. Bu caligmada ozellikle
Avrupa’da olmak {izere transkripsiyon metinlerinde karsilasilan kiiltiirel unsurlara
deginilecektir. Bu amacla erken donemde (15.-16. yiizyil) kaleme alinan 6 eser
incelemeye alinmistir.
15. yiizyila ait eserler:

Johannes Schiltberger, Tiirkler ve Tatarlar Arasinda (1394-1427), Ceviren:
Turgut Akpinar, [Ince & Akca, 2017: 9]
Georgius de Hungaria (1481), Tractatus de Moribus, Conditionibus, Nequitia
Turcorum, [ Yagmur, 2018: 79-85]
Bu eserlerde sozliik ve gramer bilgilerinin yaninda siir drnekleri, Islamiyet’e dair
bazi1 dini ibareler ve Hristiyanliktaki Pater Noster (Babamiz) adli bir dua
bulundurmaktadir.

16. yiizyilda ait eserler:
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Battista (1520), Opera de Battista, el qual era Turcho gra[n] mercadante e
per miracolo della nostra do[n]na euignudo allacqua del santo battesimo do[n]de
che lui se battizato in Venetia dinanci al Patriarcha, [Glingor & Bekar, 2025: 44]
F. Argenti (1533), Regola del parlare turcho, [Merhan, 2005: 116-117]

B. Georgievic (1544), De Tvrcarvm Ritv Et Caeremoiis. Antverpia, [Bekar, 2019b:
2]

A. Kraft (1596), Geheimnuf3 der Tuercken von jrer Religion Kriegsmanier
Narung Glueck vnd vntergang. Sampt Einem Dictionario dreyer Sprachen

Lateinisch Persisch welches die vnsern Tuerckisch nennen vnd Deutsch, [Bekar,

2019a: 163]

Tablo 1. Transkripsiyon Metinlerinin Ozellikleri Bakimindan Tablolastiriimas:

Sir | YII | Eserin | Eserde | Eserin icerigi
a dil kullanila
no. sayist | n alfabe
Sozliik Metin ornekleri
=
= E
= = S
24 G ‘0
O | e | e = — =< 5
> 2|2 ) = o =z
S|< |2 SRR RS
S E | = = = ) N =8
o | s - | = =z | =X = = =) S
= = < < ) N = 35 "5' tm 7 >
o L o = E Q < = :_' =) . .E E
° ; s '*g s = | E S o) — % T I
= ~) 55) = [~ M o
o | € |la | O|l<4|= |4 = | & | B = 8
1. | 1427 |+ + |+ + + +
2. 1481 |+ + +
3. | 1520 |+ + +
4. 1533 |+ + +
5. 1544 | + + + |+ +
6. | 1596 + + + + + +
Sonuc¢
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15. yiizyilda kaleme alinan iki eserde de sozliikk gramer bilgilerinin yaninda siirler,
bazi dini ibareler ve bir dua bulundurmaktadir.
16. yilizyilda kaleme alinan dort eserde sozliik ve gramer bilgileri yaninda atasézleri,
stirler, iliski sozler, kalip ifadeler, konusma metinleri ve dini ve tarihi metinler
bulunmaktadir.

Erken donem transkripsiyon metinlerinin incelenmesi sonucunda Tiirk¢enin
ogretiminde Tiirkleri tanimak kadar dini sebeplerin de On planda oldugu
sOylenebilir. O donemlerde Avrupa’da kilisenin hakimiyeti, Tiirkler arasinda

Hristiyanli§1 yayma amaci bunun nedenleri arasinda gosterilebilir.
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Abstract

The rapid development of artificial intelligence, digital communication
technologies, and globalization processes has significantly transformed modern
English discourse and intercultural communication. In the contemporary world,
English functions not only as an international language but also as the primary
medium of digital interaction, academic exchange, and technological
communication. This article investigates the cognitive and discursive features of
culturonyms in modern English within Al-supported and digital communication
environments. Special attention is devoted to the relationship between language,
culture, context, and digital discourse. The study examines culturonyms as culturally
marked lexical units reflecting national identity, collective memory, social values,
and intercultural interaction. The article also analyzes the influence of artificial
intelligence technologies and internet communication on language transformation,
contextual interpretation, translation processes, and foreign language education. The
research is based on descriptive, contextual, comparative, semantic, and discourse-
analytical methods. The findings demonstrate that digital discourse creates new
communicative conditions in which culturonyms acquire dynamic semantic and
pragmatic functions. Furthermore, Al-supported educational technologies contribute
to the development of intercultural competence, contextual awareness, and
communicative skills in foreign language learning. The article concludes that the
integration of cognitive linguistics, discourse studies, intercultural communication,
and digital pedagogy provides new opportunities for understanding contemporary

language transformation and culturonym usage in modern English.
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Introduction

Language is one of the most important social and cognitive phenomena in

human civilization. It functions as a means of communication, preservation of
cultural memory, and transmission of social experience from generation to
generation. As Humboldt (1988) emphasized, language reflects the worldview and
national spirit of a people. Therefore, language cannot be separated from culture,
historical development, and social interaction. In the contemporary globalized
world, English has become the dominant language of international communication,
digital technologies, scientific discourse, education, and intercultural interaction.
Globalization and technological progress have accelerated linguistic changes and
created new forms of communication. Digital environments, social media platforms,
internet communication, and artificial intelligence systems influence not only the
vocabulary of modern English but also discourse structures, communicative
strategies, and cultural interpretation processes (Crystal, 2006).
One of the important linguistic phenomena within this process is the usage of
culturonyms. Culturonyms are culturally marked lexical units that express national
identity, historical experience, traditions, cultural symbols, and collective
worldview((Nuri, 2025c).They represent the interaction between language and
culture and function as important elements of intercultural communication (Nuri,
2025a).

The relevance of this study is connected with the increasing role of digital
discourse and artificial intelligence in modern communication and foreign language
education. Contemporary educational environments require students not only to
learn grammatical structures but also to understand culturally specific concepts,
contextual meanings, and discourse practices. Al-supported educational
technologies and digital communication platforms create new opportunities for
language learning, intercultural competence development, and discourse

interpretation.
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The purpose of this article is to investigate the cognitive and discursive
features of culturonyms in modern English within digital communication
environments and to analyze the influence of artificial intelligence on language
transformation and foreign language education.

Language, Culture, and Digital Transformation

The relationship between language and culture has always occupied a central
place in linguistic research. Language reflects cultural identity, national mentality,
social values, and historical development. According to Sapir (1921), language is
not only a communication system but also a guide to social reality. Similarly,
Terminasova (2000) states that language and culture are inseparable because every
linguistic unit contains cultural information.

Modern globalization processes intensify intercultural communication and
accelerate cultural interaction between nations. As a result, English increasingly
functions as a global lingua franca in politics, technology, media, education, and
online communication (Jenkins, 2015). This process contributes to the spread of
culturally marked lexical units across linguistic and cultural boundaries.

Digital communication technologies have significantly transformed language
usage. Crystal (2006) notes that internet language combines characteristics of both
spoken and written communication and creates a hybrid discourse system. Online
communication environments are characterized by:

e lexical innovation,

e multimodal interaction,

e abbreviations,

e hybrid discourse forms,

e rapid contextual shifts,

interactive communication.

Artificial intelligence technologies further intensify these transformations. Al-
based translation systems, chatbots, automated writing assistants, and digital

educational platforms influence communication practices and language learning
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processes. Consequently, modern English discourse becomes increasingly dynamic,
contextual, and technologically mediated.
Theoretical Framework of Culturonyms

The concept of culturonyms occupies an important place in cognitive
linguistics, discourse studies, translation theory, and intercultural communication
research. Culturonyms are lexical units connected with specific cultural phenomena,
traditions, customs, historical events, geographical realities, social symbols, and
national values (Voliyeva, 2017).

Nuri (2025a) emphasizes that culturonyms should be investigated from both
cognitive and discursive perspectives because they represent not only lexical
meaning but also cultural conceptualization and communicative function. In
discourse, culturonyms help speakers express identity, cultural belonging, emotional
evaluation, and collective memory. The cognitive aspect of culturonyms is related
to conceptual structures and associative meanings. Every culturonym activates
certain cultural frames and background knowledge. For example, expressions such
as American Dream, Big Ben, White House, Thanksgiving, or Silicon Valley contain
not only literal meanings but also ideological, historical, and symbolic associations.
From a discursive perspective, culturonyms function differently depending on
context, communicative purpose, audience, and social environment. Van Dijk
(1997) argues that discourse interpretation depends on contextual and cognitive
models. Therefore, the understanding of culturonyms requires linguistic competence
together with sociocultural and contextual awareness.

In digital discourse, culturonyms often become internationally recognizable
due to social media, global communication, and internet culture. Their meanings
may expand, transform, or become hybridized through intercultural interaction.

Digital Discourse and Contextual Meaning

Discourse cannot exist independently from context. Meaning is shaped
through interaction between linguistic structure, communicative situation, social
background, and cultural environment. Halliday and Hasan (1976) explain that

context plays a decisive role in textual interpretation and coherence.
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Nuri (2025a) distinguishes between microcontext and macrocontext in discourse
interpretation. Microcontext refers to the immediate linguistic environment
surrounding a lexical unit, whereas macrocontext includes broader textual, cultural,
historical, and communicative conditions. This distinction is especially important in
digital discourse where meanings rapidly shift depending on platform, audience, and
communication style.

Digital discourse differs from traditional communication because it is:

. Interactive,

« multimodal,

« nonlinear,

« technologically mediated,

« context-dependent.

Social media communication frequently combines verbal and non-verbal
elements such as emojis, images, hashtags, videos, abbreviations, and hyperlinks.
These elements influence the interpretation of culturonyms and create new
pragmatic meanings.

For example, culturonyms related to political discourse, national identity, or social
movements may acquire different interpretations across online communities. Thus,
discourse analysis becomes necessary for understanding how culturonyms function
in modern digital communication.

Artificial Intelligence and Foreign Language Education

Artificial intelligence technologies are transforming modern educational systems
and foreign language teaching methodologies. Al-supported educational tools
provide students with opportunities for:

« adaptive learning,

. automated feedback,

« contextual vocabulary practice,

e pronunciation analysis,

- translation assistance,

« Interactive communication.
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Recent studies demonstrate that Al technologies can improve communicative
competence and support personalized learning environments (Holmes et al., 2019;
Kasneci et al., 2023). However, the teaching of culturally specific vocabulary
requires deeper contextual and intercultural understanding.

Culturonyms often create difficulties for foreign language learners because
their meanings cannot always be translated directly. Students may understand
grammatical structure while failing to interpret cultural associations and pragmatic
implications. Therefore, foreign language education should integrate contextualized
discourse analysis and intercultural communication strategies. Interactive teaching
methods contribute significantly to the learning of culturonyms. According to Nuri
(2025a), the use of culturonyms in different communicative situations and
contextual environments strengthens students’ memory and improves cultural
comprehension. Digital educational environments also allow learners to encounter
authentic discourse examples through online texts, multimedia resources, Al-based
communication systems, and intercultural interaction platforms.

Despite technological advantages, artificial intelligence cannot fully replace human
interpretation in language learning. Teachers remain essential for explaining
contextual subtleties, cultural meanings, emotional associations, and pragmatic
nuances.
Translation and Culturonyms in Digital Communication
Translation represents one of the most important fields where culturonyms reveal
their complexity. Since culturonyms reflect culturally specific realities, they often
create semantic and pragmatic difficulties during translation.
Nuri (2025a) identifies several common translation strategies for culturonyms:

1. transliteration,
calque,
explanation,
generalization,

concretization,

AN

adaptive translation.
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The choice of translation strategy depends on context, communicative purpose,
audience background, and discourse type. In digital communication, translation
becomes even more challenging because online discourse is characterized by speed,
hybridity, and intercultural interaction. Machine translation systems frequently
provide literal translations that fail to preserve cultural meaning. Al-based systems
may correctly translate lexical structure while ignoring pragmatic or symbolic
associations. Therefore, successful translation of culturonyms requires cultural
competence, contextual awareness, and discourse sensitivity. This confirms that
translation studies, cognitive linguistics, and intercultural communication should be
integrated into modern foreign language education.

Discussion

The analysis demonstrates that culturonyms function as important cognitive
and discursive units in modern English. They preserve cultural memory, express
collective identity, and facilitate intercultural communication. In digital discourse,
culturonyms acquire new semantic and pragmatic functions due to globalization and
technological mediation. Artificial intelligence contributes to language learning and
intercultural interaction by providing digital communication opportunities and
adaptive educational systems. However, Al-generated interpretations of
culturonyms may simplify cultural meanings and ignore contextual complexity.

The study also shows that digital discourse transforms traditional language
structures and communication patterns. Online interaction encourages lexical
innovation, hybrid discourse forms, and rapid contextual shifts. Consequently, the
study of culturonyms requires interdisciplinary approaches combining discourse
analysis, cognitive linguistics, translation studies, and digital pedagogy.
Conclusion

The development of digital technologies and artificial intelligence has
significantly transformed modern English and intercultural communication. Within
contemporary digital environments, culturonyms function as culturally marked
lexical units that reflect national identity, historical memory, and collective

worldview. The research demonstrates that culturonyms possess both cognitive and
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discursive characteristics. Their interpretation depends on context, cultural
background, communicative intention, and discourse environment. Digital
communication platforms expand the usage and transformation of culturonyms by
creating new intercultural interaction spaces.

Artificial intelligence technologies provide important opportunities for
foreign language education, especially in vocabulary learning, contextual
interpretation, translation practice, and intercultural competence development.
Nevertheless, the effective teaching and interpretation of culturonyms still require
human guidance, critical thinking, and cultural sensitivity. The integration of
cognitive linguistics, discourse analysis, intercultural communication, translation
theory, and digital pedagogy creates productive perspectives for future linguistic
research. Further studies may investigate the empirical usage of culturonyms in Al-
generated discourse, social media communication, and multilingual digital
environments.
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AnHoTamusi: CTaThs MOCBSIIEHA BONPOCY CO3/IaHHUS MHOTOS3BIYHOTO
Koprnyca (DOJBKIOPHBIX TEKCTOB TIOPKCKUX SI3bIKOB B KOHTEKCTE COBPEMEHHBIX
UCCJIeIOBAHUM B 00JacCTH KOPIYCHOM JIMHTBUCTUKH, JIMHTBOCTATUCTUKU U
uckycctBenHoro unresiekra (M1). B cratbe paccMaTpuBarOTCS TEOPETUUECKUE U
NPaKTUYECKUE MPUHIUIBI (OPMUPOBAHUS DIIEKTPOHHOTO KOpITyca TEKCTOB,
BKJIFOYAIOIIETO MAMSITHUKM YCTHOTO HAPOJHOTO TBOPYECTBA PA3IMYHBIX TEHOPKCKHUX
HApOJIOB: TEPOMYECKUE FMOCHI, MU(BI, JIET€HIbl, CKa3KH, TOCIOBUIIbI, 0OPSAIOBBIE U
neceHHble TeKcThl. Oco00e BHUMaHME YAENseTcs BompocaM cOopa, onudpoBKH,
CUCTeMATHU3allMM W JUHTBUCTHYECKON pa3MeTKu (OJBKIOPHOTO MaTepuania, a
TaKke MpoodsemMaM yHUPUKAIIMU U OOpaOOTKM TEKCTOB, IPEACTABJICHHBIX B
pa3nuuHBIX al(paBUTHBIX cUcTeMax. B cTaThe Takke aHATU3UPYIOTCS OCOOEHHOCTH
CPaBHHUTEIBHOTO HCCIENOBaHUS (OJBKIOPHBIX TEKCTOB a3epOaiKaHCKOro,
y30€KCKOT0, Ka3aXCKOro, KUPTU3CKOr0, OAIIKUPCKOTO U JPYTUX TIOPKCKUX SI3BIKOB.
PaccmatrpuBatoTcst o0mue MuGOIOTUYECKUE M CIOKETHBIE MOJENH, BKIIOYast
0o0pasbl Teposi-3alllUTHUKA, CAKPAIbHOIO KOHSl, MU(PUYECKONM NTHUIbI, a TaKKe
yCTOMUYMBBIE ANUYecCKue (POpMyNibI M MNapeMHOJOTHYecKue KOHCTpyKuuu. Ha
matepuane smnocoB «Kutabu-Iene I'opryn», «Manac», «Anmameiiny u «Ypai-

0aTbIp» BBIABISAIOTCS OOIIETIOPKCKUE KYJIBTYPHBbIE apXETUIbl U OCOOEHHOCTH
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HAlMOHAJBbHOW HHTEpHpeTanu (POJIbKIOPHBIX MOTHBOB. OTAENbHOE BHUMAaHUE
YAEISAETCS BO3MOXHOCTSIM IPUMEHEHHS] COBPEMEHHBIX TEXHOJOTMH 00paboTKu
ectrectBeHHOTO s3bika (NLP), aBromarnueckoil MoOpQoJOrH4yecKoil pa3MeTKH,
TEMaTUYECKOr0 MOJCIMPOBAHUSA U METOJOB HCKYCCTBEHHOI'O HWHTEJUIEKTa IpHU
uccienoBaHuM (POJBKIOPHBIX TEKCTOB. [loguepkuBaeTcsi 3HAYMMOCTH CO3/aHUS
MHOTOSI3bIYHOTO KOpIyca AJsl pa3BUTHUA U(GPOBON TIOPKOJOTHH, CPABHUTEIHHO-
VUCTOPUYECKUX U JIMHI'BOKYJIBTYPOJIOTUYECKHX HCCIEAOBAHMM, a Takxke I

COXpaHCHHA HEMATCPHUAJILHOTO KYJIBTYPHOT'O HACICANUS TIOPKCKHUX HAPOJI0B.

KaroueBble cjaoBa: KOpIryCHasd JIMHIBUCTHKA, MHOTOSI3bIYHBIN KopIrycC,

TIOPKCKHE SA3bIKH, POJILKIIOP, Kopiyc TekcToB, MU, Tropkonorus.

Annotation: The article is devoted to the issue of creating a multilingual
corpus of Turkic folklore texts in the context of contemporary research in corpus
linguistics, linguistic statistics, and artificial intelligence. The study examines the
theoretical and practical principles of forming an electronic corpus that includes
monuments of oral folk creativity of various Turkic peoples: heroic epics, myths,
legends, fairy tales, proverbs, ritual, and song texts. Special attention is paid to issues
of collection, digitization, systematization, and linguistic annotation of folklore
material, as well as to problems of script unification and the processing of texts
represented in different writing systems. The article analyzes the features of
comparative research on folklore texts of the Azerbaijani, Uzbek, Kazakh, Kyrgyz,
Bashkir, and other Turkic languages. Common mythological and narrative patterns
are considered, including the images of the hero-protector, the sacred horse, the
mythical bird, as well as stable epic formulas and paremiological constructions.
Based on the epics The Book of Dede Korkut, Manas, Alpamish, and Ural-Batyr, cOmmon
Turkic cultural archetypes and features of national interpretation of folklore motifs
are identified. Special attention is given to the possibilities of applying modern
natural language processing (NLP) technologies, automatic morphological
annotation, topic modeling, and artificial intelligence methods in the study of

folklore texts. The importance of creating a multilingual corpus for the development
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of digital Turkology, comparative-historical and linguocultural studies, as well as
for the preservation of the intangible cultural heritage of Turkic peoples, is

emphasized.

Keywords: corpus linguistics, multilingual corpus, Turkic languages,

folklore, text corpus, Al, Turkology.

BBenenue

B XXI Beke nporieccsl nudpoBU3auu ryMaHUTapHOTO 3HAHUS TPHOOPETAIOT
0co0y10 3HAUUMOCTh. Pa3BuUTHE KOPIyCHOM JIMHTBUCTUKH, JIMHTBOCTATUCTUKHU, a
TAaK)K€ TEXHOJIOIM 0O0pabOTKM ECTECTBEHHOTO $3blKa M HCKYCCTBEHHOI'O
untemnekra (MN) cnocobctByeT (pOpMUPOBAHUIO HOBBIX MOAXOIOB K H3YyUEHHUIO
S3BIKOB, JIUTEPATypbl U KyJbTYpHOro Hacjeaus. B 3ToM KoHTeKcTe 0coOylo
aKTyaJIbHOCTh IIPUOOpPETAET CO3JAaHHME AJIEKTPOHHBIX KOPIIYCOB XY/0’KECTBEHHBIX
TEKCTOB, KOPITyCOB aBTOPCKHUX TEKCTOB, a TAKXKE KOPITYCOB (POJIBKIOPHBIX TEKCTOB.
Cnengyer OTMETHUTb, YTO Kopityca (OJIBKIOPHBIX TEKCTOB 0CO0O0 3HAYMMBI: OHU
IIO3BOJIAKOT COXPAHUTh M CUCTEMATU3UPOBATH YHUKAIBHBIE MAMSITHUKH YCTHOIO
HapOJHOT0 TBOPYECTBA.

@DOoNBKIOP TIOPKCKUX HAPOAOB MPEACTABISIET COOOW Ba)KHEUIIYHO 4YacTb
MHUPOBOTO KYJIBTYPHOTO HAacCieIus. DNUYECKUE MPOU3BENEHUS, JIETEHAbI, MUQBI,
CKa3KM, TMOCJOBUIIBI M OOpSAOBBIE TEKCThl OTPaXarOT HCTOPUYECKYIO MaMSTh,
MHPOBO33PEHUE, CUCTEMY LEHHOCTENM M S3BIKOBYK0 KapTMHY MHMPA TIOPKCKHUX
HapoaoB. OHAKO 3HAYMTENbHAS YaCTh ATUX MATEPUAJIOB OCTAETCS HEIOCTATOYHO
UCCJIEIOBAHHON U HE UMEET €AMHON U(POBOI CHCTEMBI XpaHEHHS M aHAJIM3A.

Coznanne MHOTOSI3BIYHOTO KOpmyca (POJBKIOPHBIX TEKCTOB TIOPKCKHUX
S3BIKOB MO3BOJISIET 00bEIMHUTD TEKCThI PA3IMUYHBIX HAPOJOB B €IMHOM LIU(PPOBOM
OPOCTPAaHCTBE, oObOecrmeunBas BO3MOXKHOCTH  CPaBHUTEIBHO-UCTOPHUYECKOTO,
JIMHTBACTUYECKOIO, JINTEPATYPOBEIYECKOTO W ITHOKYJBTYPHOIO  aHAJIM3a.
W CKIOYMTENBbHYIO pOJAb TPU  3TOM HUIPAKOT COBPEMEHHBIE TEXHOJOTUHU
uckycctBeHHoro unremiekra (M), aproMatndeckoi pa3MeTKU U CEMaHTUYECKOTO

aHajin3a TEKCTa.
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Llens qaHHOM CTaThM 3aKJIIOYAETCS B YCTAHOBJICHUH MPUHIIMIIOB U CO3aHUU
MHOTOSI3bIYHOTO KOpIyca (OJIKIOPHBIX TEKCTOB TIOPKCKUX S3bIKOB, a TAKXKE B
aHaJIM3€ OCOOEHHOCTEN €ro CTPYKTYphI U ONPEAEIIEHUN MEPCIEKTHB NPUMEHEHUS
M(POBBIX METO/IOB B UCCIIEIOBAHUU TIOPKCKOTO (hOJIBKIOPA.

IHonsite Kopnyca v ero pyHKuMHU

KopnycHas JMHrBHCTMKAa — «pa3liell KOMIBIOTEPHON JIMHITBUCTHKH,
3aHUMAIOLIUNCA Pa3pabOTKONW OOLIMX MPUHIUIIOB MOCTPOCHUS U UCIOIb30BAHUS
JUHIBUCTUYECKUX  KOPIyCOB  (KOpPIIyCOB  TEKCTOB) C  HCIOJb30BaHHUEM
KOMITBIOTEPHBIX TeXHOJIOorui» [3axapos, 2005: 3]. 13 onpenenenns B.I1.3axaposa
clelyeT, 4YTO OH XapaKTepu30Bal KOPIYCHYIO JIMHIBUCTHKY Kak pasziel
KOMITBIOTEPHOW JIMHTBUCTUKH, OJHAKO KaK OTIEIbHBIA pa3lie]l HAyKd O S3bIKE
KOpIyCHasl JIMHIBUCTHKA cTalla (hopMUpOBaThCS B MepBoil nmojoBuHe 90-x rr. XX
Beka [3axapoB, 2005: 3]. HecmoTps Ha TO, 4YTO KOpIyCHas JMHIBUCTHKA U
JMHIBOCTATHCTHKA 3apOJWINCh OTHOCUTEIBHO HEAABHO, OJHAKO OHHU CTalld
CTPEMUTENBHO pa3BuBaThes. [Ipoliecc MX pa3BUTHA B AMOXY HHPOPMALMOHHBIX
TEXHOJOTH HeoOpaTuM, B CHJIy YEro OHU MONYYHJIM CTaTyC CaMOCTOSTEIbHBIX
obOnacteit Hayku. Tak, Ojarogapsi IPUMEHEHUIO METOJOB KOPITYCHOM JTMHTBUCTUKU
Y JIMHI'BOCTATHUCTHKU BO3MOKHO COCTABUTH YAaCTOTHBIE CIOBAapH M KOHKOPAAHCHI,
KOpIyca TEKCTOB, IPOBECTH COMOCTABUTEIbHBIE UCCIIEI0BAHNS MACCUBOB TEKCTOB.
[ToMuMO 3TOrO, MOKHO CpPaBHHUTH SA3bIK OpUTMHAJIa TEKCTAa M sI3bIKa MEPEeBOJA,
BBISIBUTh XapaKTE€pPHbIE OCOOCHHOCTH S3bIKAa XYJI0)KECTBEHHBIX TEKCTOB U .
[IpyuMeHUB METOJbl JMHTBOCTATUCTUKUA W KOPIYCHOW JIMHIBUCTUKH, BO3MOXKHO
TaKXe BBICUNTATh KOADPUIIUEHT Jekcuueckoro paznoodpasus (KJIP), onpenenutsb
KOJIMYECTBO TOKEHOB 1 MH. Jp. [Xolilova, 2025: 4].

Wtak, mepeiieM HENOCPEACTBEHHO K OCHOBHOMY MOHSTHIO KOPITYCHOM
JIMHTBUCTUKH — KOPITYCY TEKCTOB.

Ha camoMm pnene — Kopmyc TEKCTOB HHMYTO HHOE, KaK COBOKYIHOCTb
OMpEeNEIeHHBIX TEKCTOB, JaXX€ CBOETO pOJa, HEKUHMl CIIOBaph 3THX TEKCTOB,
COCTABJICHHBIN IPH MOMOIIN KOMIIBIOTEPHBIX TEXHOJIOTHN. ['0BOPS 1po1ie, Kopiyc

— OTO JJICKTPOHHAA IIOUMCKOBasA CUCTEMA OMMPCACIICHHBIX TCKCTOB!: Kopnyc TCKCTOB
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(JIMHIBUCTHYECKUH, UITU A3BIKOBOM ) — 3TO 3JIEKTPOHHO-UH(POPMALIMIOHHBIE CUCTEMBI
COBOKYITHOCTH TEKCTOB, KOTOpBIE BBISBIEHBl U COCTABJIEHbl B COOTBETCTBHM C
onpeaeaeHHbIMY NpaBuiiaMu [ Xanuiosa, 2025:63-64].

B.[1.3axapoB oOTMe€4aeT, 4YTO «IIOJ Ha3BAaHUEM JIMHIBUCTUYECKUH, WIH
SI3BIKOBOM, KOPIMYC TEKCTOB TOHUMAETCS OOJIBIION, TIPEACTABICHHBIA B
AIIEKTPOHHOM BUJE, YHU(DPHUIMPOBAHHBINA, CTPYKTYPHUPOBAHHBINA, pPa3MEUEHHBIMH,
(UII0JIOTrMYECKH KOMIIETEHTHBI MAacCHB $I3BIKOBBIX JAaHHBIX, IpPeJIHA3HAYEHHbIN
JUISl pEIIEHUsI KOHKPETHBIX JIMHIBUCTUYECKUX 3a1au» [3axapos, 2005: 6].

[ToMuMO BBILIE CKAa3aHHOTO, KOPIYC TEKCTOB — A3TO TO, YTO CTPEMHTCA
co3laTh KopmycHas juHrBuctuka [XamumnoBa, 2025: 65]. Ha camom xe perne,
KOPITYyC TEKCTOB BBICTYIIAET, «C OJHOW CTOPOHBI, KaK €€ OOBEKT, T.e. ABIIAETCS
UCXOJHBIM pPEUYEBBIM MAaTEPUATIOM JJIsi KOPIYCHOM JIMHIBUCTUKM U JJISl JIPYTUX
JMHTBUCTUYECKUX TucHUILUINHY [boiikoBa, 2018]; ¢ apyroi »e CTOPOHBI, KOPIYC
TEKCTOB — pPe3yJIbTaT AeATEIbHOCTH KOPITYCHOM TUHIBUCTUKH [ boiikoBa, 2018]. Tem
caMbplM Takas JIBOMCTBEHHOCTb IIOAYEPKUBAET CIEIyIOllee: KOpIyCHas
JMHIBUCTUKA HalEJ€HAa Ha CO3[JaHuE KOpIyca, HO TaKKe NOApa3yMEBaeT U
UCIIOJIb30BaHUE KOPIyCOB TEKCTOB JUISl PEIICHUs OIpENETeHHbIX —3a]ad,
MOCTAaBJICHHBIX Tiepe ucciegonatesneM [bolikosa, 2018].

['maBHass (QyHKIMS KOPIyCOB TEKCTOB 3aKIIOYaeTcs B TOM, UYTO OHHU
3HAYUTEJIBHO YIPOUIAIOT paboTy MO UCCIEI0BAHUIO U U3YUEHUIO sI3bIKa. VX aHamu3
NO3BOJISIET BBISABIATH ONPEJIEJIEHHBIE MpaBWJa W TEHACHUUHU, HCCIEI0BaTh
OCOOEHHOCTH PAa3HBIX THUIIOB TEKCTOB, ONHMPAsACh HAa KOJUYECTBEHHBIE JIaHHBIE.
OueHb Ba)XXHO TO, YTO KOpITyca AT MOJIHYIO KapTUHY yHNOTpeOJeHU eIUHULl U
NO3BOJISIIOT YCTAHOBUTH CTEIIEHb UX YIIOTPEeOUTENbHOCTH [ Xanmiosa, 2025: 65-66].

[TomMuMO 3TOrO, HY’KHO OCO0O OTMETHUTbH, YTO B 3aBUCUMOCTH OT LIEJE€H U
3aJ1a4, KOpILyca TaKKe MOoJpa3JessiloTCsa Ha pa3Hble TUIIBI U Kiacchl. Kak ormeuaer
B.Il.3axapoe B cBoem Tpyae [3axapoB, 2005: 12-13], naubonee
pacnpoCTpaHEHHBIMU SIBJISIIOTCS KOpIyca, B KOTOPBIX IPEIACTABIEH BECh S3BIK B
CBOEM MHOTroo0pa3uu, K MpUMepY, A3bIK, OXBATHIBAIOIIUN OMPEACICHHYIO 3MOXY,

Iepuoad. DTOT KJacc KOpIIYCOB TCKCTOB IIPOTHBOIIOCTABIIACTCA KOpPIIyCaM, B
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KOTOPBIX OTPAKEH KAKOU-IMOO MOABSI3BIK: 3TO MOXET ObITh CTHJIb, KaHpP U T.J.
[3axapos, 2005: 12-13].

CooTHeceHne Kopmyca K TOMY WM JAPYrOMYy THUIY WM KJIAcCy HANpsIMYIO
3aBUCHUT OT MIPU3HAKA, HA OCHOBE KOTOPOTO OHU M BXOJST B TOT WJIM MHOM KJIacC.
Tak, k mpuMepy, MO MPU3HAKY «SI3BIK» KOPIyca MOTYT OBITh Ha PA3HBIX S3bIKAX: HA
pyccKoM, azepOaiKaHCKOM, aHTJIIMIUCKOM | Jp., TI0 IPHU3HAKY «I1apalIeTbHOCThY
— OJIHOSI3bIYHBIC, JBYS3bIYHBIE W MHOTOSI3BIYHBIC;, MO MPHU3HAKY «OOIIHOCTH» —
o01mye KopIyca WA 3TO KOPIYC TEKCTOB OAHOTO aBTopa. OCOOBIM K€ BUAOM
KOPIIYCOB SIBJISIIOTCS aBTOpPCKHE Kopryca. OHUM OCOOEHHO aKTHBHO CO3/al0OTCS B
nocyeHee BpeMsi, TaK KaK MO3BOJIAIOT HCCIEA0BaTh OCOOEHHOCTH OTAEIbHOU
SI3bIKOBOM JIMYHOCTH. A MMEHHO B TEKCTaX OJHOM JIMYHOCTU SI3bIK B MOJHON Mepe
peanusyeTcss Kak ImenoctHas cucrema [XamwioBa, 2025: 68]. HyxHo o0co00
OTMETHTb, YTO CPEIU TIOPKCKUX S3BIKOB B A3epOaikaHe y»Ke Co37qaHbl aBTOPCKUE
kopmyca: Kopmyc tekctoB M.A.Cabupa [Xamunosa, 2023], IlosTuueckuii kopmyc
TekctoB M.Ousynmu [XamunoBa, 2024], Kopnyc texkctoB Huszamu ['siHaxeBu
[Xamunosa, 2023], Kopnyc tekctoB M.Hacumu [Xamunosa, 2026]. IIpu 3Tom
cienyer 0co00 MOAYEPKHYTh, UTO CO3[JaHUE TEKCTOBBIX KOPITYCOB, B OCOOEHHOCTHU
ABTOPCKUX KOPITYCOB, TPEJICTABIIICT COOOM OHO M3 MUOHEPCKUX HATPABICHUNA B
azepOalipkaHCKON HayKe.

Taxxe HYXHO 0CO00 OTMETUTh, YTO, NMMOMUMO AaBTOPCKUX KOPIYCOB, B
3aBUCHMOCTH OT MOCTABJIEHHBIX 1I€JIEN U 3a/1a4, UCCIEA0BATEIb MOXKET COCTABUTh
HOBBIE KOPITyCa, OTBEYAIOIIME TEM WJIM UHBIM 3alpoCcaM, TO €CTb CAMOCTOSATEIIBHO
CTaTh COCTaBHUTEJIEM TOr0 WJIM HMHOro kKopmyca [Xamunoa, 2025: 108]. Tak, k
npuMepy, B cratbe E. Kannerapu onuceiBaercsi CTpyKTypa U caM MPOIECC CO3AaHuUs
KOpITyca, NPEIHA3HAYEHHOTO JII aBTOMATUYECKOrO aHajdu3a HAY4YHbIA CTaTen
[Callegari].

Nrak, napanneabHblii KOPOYC — 3TO KOPIYC TEKCTOB, B KOTOPOM K TEKCTY
COIIOCTABJIEH IMEPEBOJ, ATOro ke Tekcta Ha napyroil sizeik [HKPA]. Mexny
CAVHHUIIAMU  OPUTHUHAIBHOTO MW  TIEPEBOJHOTO TEKCTa (OOBIYHO  MEXKIY

HpCIIJ'IO}KCHI/ISIMI/I) ¢ IIOMOIIBIO CHGHH&J’IBHOﬁ nmpoueaypbl YCTaHABJIMBACTCA
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COOTBETCTBHE; 3Ta Mpoueaypa HazbiBaeTcs BeipaBHuBaHueM [HKPA]. B vactHocTH,
NapasuleNIbHbI KOPITYC MOKET BKJIIOUATh HECKOIBKO aJbTEPHATHBHBIX MEPEBOJIOB
Ha OJIMWH A3bIK. TakoW TEKCT Ha3bIBACTCS IOJMBApUAaHTHBIM. Ecin ke Kopiyc
BKJIFOYAET HECKOJBKO aJIbTEPHATUBHBIX IEPEBOJIOB HA Pa3HbIC SI3BIKH, TO TaKOW
TEKCT Ha3biBaeTcsa MHoOrosi3biuHbiM [HKPA].

D0JIbKJIOPHBIH KOPILYC

@OoNbKIOPHBIE KOPIYC NPEACTaBisgeT co00H 0coObId THI KOPIYCOB.
DoJIBKJIOPHBIE KOPITyCa CO3AA0TCS PEXE, a pa3padOTKa X KOHIIENIUNA, IO MHEHUIO
uccienonarenent, HaunHaercst B 2000-x rr. [Kykanosa, 2012: 194]. Kak otMeuaet
TyukoBa, KoprycHas POTbKIOPUCTUKA HAXOAUTCS B IPOLIECCE CBOETO CTAHOBIICHUS
[Tyukosa, 2018].

CoznaBaemblii (DOIBKIOPHBIN KOPITYC MOXKET B OyAYIIEM CTATh TOJAKOPITYCOM
co3gaBaeMoro HarmoHabHOTO KopITyca a3epOaiKaHCKOTO M JAPYTHX TIOPKCKHUX
s136IKOB. Kak M3BECTHO, IMEHHO MPOU3BEACHUS XYJI0KECTBEHHOU JIUTEPATYPhI U
YCTHOTO HAapOAHOTO TBOPYECTBA MMEIOT KYJbTYPHYIO 3HAUMMOCTh, B HUX TaKKE
3aKJTFOYEeHBI TIperieieHTHIe (heHoMeHbl [Xamunosa: 2025, c.13]. [Tomumo 3toro,
GONMBKIOPHBIM ~ KOpMyC 00JIaaeT psAaoM CHEeHU(PUISCKUX OCOOCHHOCTEH:
BapUATUBHOCTBIO; YCTHOM MPUPOJON; apXandecKoil JEeKCUKOH; (OPMYIbHOCTHIO;
JIUAJIEKTHOCTBIO; TECHOM CBA3BIO C KYJIbTYPHBIM KOHTEKCTOM.

3nauenne GoJbKIOPA B THOPKCKOM KYJbTYPHON TPAAULIMHU

@OJIbKJIOp TIOPKCKUX HApOJIOB SIBJIETCS BAXXHEUIIUM HMCTOYHUKOM
uH(pOpMAIIMU O: MHUPOBO33PEHUU; PEIUTHO3HBIX MPEACTABICHUSX; COIHMATbHON
CTPYKTYpE; MCTOPUYECKON MaMATH; HalMOHAJIbHOW mcuxosnoruu. Ocoboe mecTo
3aHUMAIOT FEPOUUECKHUE IMOCHI, OTPANKAIOIIHNE HUJI€aTbl MyKECTBA, CIIPABEIJIUBOCTH,
POAOBOM COJIMIAPHOCTH U BEPHOCTH.

Cpenn Hamnbosiee WM3BECTHBIX MAMSTHUKOB TIOPKCKOTO (DOJIBKIIOpA MOXKHO
BbiIenTh: «Kutabu-/lene oprym», «Manacy, «Anmameiiny, «Képormyy», «Ypani-
Oatbipy. HecmoTps Ha pasznuuuss MexAy OSTUMH TMPOU3BEACHUSIMHU, B HUX
MPUCYTCTBYIOT OOIIME BJIEMEHTHI: KYJbT TE€pOs; CaKpPaIbHBI KOHB, MOTHB

HUCIBITaHUS; ITyTCIICCTBUC, 60pb6a C 4YyaoBHIOIEM; 3aluTa poaa H 3CMIIH.
37



Hanpuwmep, B «Kurabu-/lene ['oprya» repoit 4acto AeMCTByeT Kak 3alUTHUK POJia
U HOCHUTENb YecTH, Torna kak B «Manac» ocoboe 3HaueHHe MpUOOpeTaeT ujes
00BbeIMHEHNS HApOIa.
IIpyHUMIIBI CO3TAHUS MHOTOSI3BIYHOI0 KOPILyCa

OpHolt M3 TJAaBHBIX OCOOCHHOCTEH (OJBKIOpa SIBISETCS CYIIECTBOBAHUE
MHO>KECTBAa BapHAHTOB OJHOro Tekcra. Hampumep, smoc «Aimamblin» HUMEET:
y30€KCKYI0; Ka3axCKylo; KapakKaJllaKCKylo; TaTapckyro Bepcuu. Kaxknas Bepcus
COJICP)KUT: JIOKAJIbHBIE S3BIKOBBIE OCOOCHHOCTH; M3MEHEHHUS CIOKETHBIX JIMHUM;
pasznuyusi B UMEHaX MEePCOHaXeH; KyJbTypHO 00yCIOBJIEHHbIE HeTanu. MimeHHo
MO3TOMY KOPITYC JIOJDKEH (DUKCUPOBATh HE TOJBKO OCHOBHOW TEKCT, HO W:
perMoHalIbHbIE BapUAHTBl; HMCIOJIHUTEIbCKUE OCOOCHHOCTH; (DOHETHUECKHE
pa3nuuMs; UCTOPUYECKUE pelakuuu. VcToYHMKaMu KOpIyca MOTYT BBICTYIATh:
PYKOIIMCH; ApXWBHBIE 3aIIMCH; DKCIICAMIMOHHBIE MATEPUAJIbl; HAY4YHBIE W3AHUS;
ayIMo- U BUJICO3AIHUCH.

IIpo0siema MeKBA3BIKOBOT0 BHIPABHUBAHUA

OnaHOM 13 KITI0YEBBIX 0COOEHHOCTENH MHOTOSI3BIYHOTO KOPITyca (POJTBKIOPHBIX
TEKCTOB TIOPKCKHUX SI3BIKOB SIBJISIETCA MapaJUIeIbHOE IMPEICTABICHUE TEKCTOB HA
Pa3IMYHBIX S3bIKAX C BO3MOYKHOCTBKO HMX MEXKBA3BIKOBOIO CONOCTaBieHUsA. B
OTIIMYME OT OJHOS3BIYHBIX KOPITYCOB, MOJA00OHAS CHCTEMa MPEIOoaraeT He TOJIbKO
XpAaHEHUE TEKCTOB B OpUIMHAJE, HO W OpraHM3alyi0 HUX [EpPEeBOJHBIX U
CONIOCTaBUTEJIBHBIX BEPCHUM.
DONBKIOPHBIA TEKCT B KOPITYCE MOKET OBITh NMPECTABIICH:

¢ Ha A3bIKE OPUTHHAJIA;

e B TPAHCIIUTEPALINH;

+ B IIEPEBOJIE HA IPYTHE TIOPKCKUE A3bIKH;

e B PYCCKOM WJIA aHIJIMHACKOM NIEPEBOJIE.
Hampumep, ¢pparmenT azepOaiiizkaHCKOTo 310Ca MOYKET COMPOBOXKAATHCS:

o Y30EKCKHM MEPEBOIOM;

e Ka3aXxCKHUM IIEPEBOJOM;

¢ TYPEUKHUM MEePEBOJIOM;
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e PYCCKOSI3bIYHOM BEPCHUEH.

[logoOHas  cTpykTypa  mo3BOJsieT  (opMuUpoBaTh  MapajieIbHBIH
MHOTOSI3BIYHBIN KOPITYC, B KOTOPOM TEKCTBhI CBSI3aHBI MEXKIY COOOW CHCTeMOU
MEXBbA3bIKOBOr0 BbIpaBHMBaHUs (alignment) HaubGonee 3ddexkTuBHBIM sBISETCS
BHIDABHUBAHWE: Ha YPOBHE TMPEMIOKECHHUH; CTHUXOTBOPHBIX CTPOK; PEIUIHK;

CIOXKETHBIX (DparMeHTOB; yCTONUYMUBBIX (POPMYII.

Hammpumep:
A3zepOaiizkaHCKH A V30ekckuid Pycckmii
“At igidin qanadidir” “Ot yigitning qanotidir” KoHb — KpblIbs gKUruTa

Takoe conocTaBeHUE MTO3BOISIET UCCIICIOBATD:

. OOILIETIOPKCKYIO JIEKCUKY;

. MEXBbSI3bIKOBBIE COOTBETCTBHUS;

. CXO/JICTBO 3MHUYECKUX (PopMyII;

. 0COOEHHOCTH MEePEBO/IA;

. HAI[MOHAJIbHO-KYJIbTYPHYIO CIIEUPUKY .

[IpoOneMa MUCHMEHHOCTH B JAHHOM CJIy4ae pPacCMaTpPUBAETCS KaK 4acTb
0oJiee IIMPOKO 3a/1a4l MEKbSI3bIKOBOTO MPEACTABICHUS TeKCTA. TIOPKCKUE SI3bIKU
UCIIOJIB3YIOT pPa3jMyHble Ipa@UUuecKue CUCTEMbI, KakK: JIATUHUILY, KUPWUJUIUILY,
apa0cKy1o rpaduky, UCTOpUYECKHE POPMbI MTUCbMEHHOCTH.

[ToaTromy kopmyc [oJKeH oOecneunBaTh COXpaHEHHE OPUTHWHAIBHOTO
HAIMCaHWs, aBTOMAaTUYECKYIO TPaHCIUTEPaALMIO0, YHU(DUIUPOBAHHBIN MOUCKOBBIN
CJIOHM, BO3MOXXHOCTb NTOMCKA HE3aBUCUMO OT IpaUKHU TEKCTA.

Oco0OeHHO Ba)XXHBIM 3TO CTAaHOBHUTCS INPHU CPABHUTEIHLHOM HCCIIEIO0BAHUU
(GOJNBKIOPHBIX  MPOU3BENICHUM, CYHIECTBYIOINIMX B HECKOJBKHUX  SI3BIKOBBIX
BapuaHTax. Hampumep, anuueckue TEeKCThl MOTYT COAEPKATh CXOJHBIE CHOKETHBIE
AJIIEMEHTbl U OOIIETIOPKCKUE AapXETUMbl, HO pPa3jIudarbCsl JIEKCUYECKH,
(dboHETYECKHU, TPAMMAaTUYECKH, TPAPUUECKH.

B nog00HBIX yCIOBHSIX KOPIYC AOKEH BBITOJIHATH HE TOJBKO apXUBHYIO, HO
U aHAIUTUYECKYIO (yHKIUI0, oOecreunBasi aBTOMAaTUYECKOE COMOCTaBIICHUE

TCKCTOB Ha PAa3JIMYHBIX THOPKCKUX SA3bIKAX.
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Metagannbie 1 U poBasi CTPYKTYypPa KOpILyca

MerananHble WrparOT KIOYEBYHO pOJb B oOpraHusanuu kopmnyca. OHu
MO3BOJIAIOT CUCTEMATU3UPOBATh MaTEpUal U 0OECHEYMBAIOT HAYYHYIO TOUYHOCTD.
MerananHbple MOTYT BKJIKOYATh: S3bIK; TUAJICKT; )KaHP; PETMOH; UMS UCIOJHUTEIIS;

BO3pacT wuH(OpMaAHTa; WCTOYHHWK 3amucH; JaTy (Qukcanuu; OCOOCHHOCTH

HUCITIOJTHCHHUSL.

Teker A3bIK Kanp Pernon
«Kurabu-Zene ['oprym» azepOailKaHCKUl 310C Kaska3
«Manacy» KUPIU3CKUH 3M0C Keipreizcran
«AnmamplIIn y30EKCKHit 310C VY36ekucran
«Ypan-6ateip» OalmKupCKui 3M0C Bbamkoproctan

Hecmotpst Ha pasnuuusi, Bce OHU 00JIaJaloT OOIIMMHU XapaKTEePUCTUKAMU:
HEOOBIYHBIM POXKIEHUEM; CBEPXbECTECTBEHHOM CHJION; CBS3bI0 C POJIOM;
CaKpajJbHOU MUCCHEM.

B azepOaiipkaHCKON TpaauliuK T€pOr YacTO BBICTYNAET HOCUTENIEM YE€CTH U
HpaBcTBeHHOrO nonra. Hampumep, B «Kutabu-/ene ['oprym» Oonbiloe 3HaueHue
VMEET MOHITUE namus — 4€CTb pOJA U CEMBH.

B y36ekckoM 3moce « AJmaMblIIlny 0co000€ MECTO 3aHUMAET TeMa BEPHOCTU U
0’KMJAHUA: TEPOM BO3BPAILACTCS IOCIJE JOJITMX MCIBITAHUA U BOCCTAHABIMBACT
CIpaBeIMBOCTh. B kuprusckom «MaHace» UEHTPAIbHOM CTAaHOBUTCS WJEA
€IMHCTBA Hapoa: repoil 00beANHSET MIIEMEHA MPOTUB BHEUTHEN YTPO3BI.

O0pa3 koHs

CakpanbHbIil KOHb SIBJISIETCS OJHUM M3 BAXKHEHIIMX CHMBOJIOB THOPKCKOTO
dboabkiopa. Hanpumep: [ sipam — B anioce «Képorny»; baiiuubap — B « AJIMaMbIIIey;
Ax-Kyna — B «MaHnace».

Konb cumBomm3upyer: cBoOOAy; CUIly; CyAbOy; JYXOBHYIO CBSI3b Ie€posi C
MIPUPOIOM.

B azepOaiimkaHckoM (oOJIBKIOPE KOHb YacTO OIUCHIBAETCA 4Yepes

YCTOWYUBBIE AIUTETHI: ganadll at, ildirim siiratli at.
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B Ka3aXCKHX u KAPTU3CKIX TEKCTaX pacipoCTpaHEHbI
TUIEepOOIM3UPOBAHHBIE OMHMCAHUS CKOPOCTH: KOHb Npeodoiesaent 02cpOMHbIe
paccmostus 3a 00UH OeHb.

Muduyeckass nTuna

O06pa3 MUPUIECKOIN TITUIIBI BCTPEUAETCS MPAKTHYECKU BO BCEX TIOPKCKUX
tpaguuusax: Cumype, Campyk; Xymo, Xymau.

B y30ekckoit Tpamummmu Xymo CHMBOJHM3UPYET CUACThE U OOKECTBEHHOE
MTOKPOBUTEIIBCTBO.

B kazaxckoit Mudosiorun Campyx CBSI3aH ¢ MUPOBBIM JiepeBOM baiimepex.

B azepbaiimxanckom ¢onbkiiope Cumype HEPEIKO BBICTyMAET KaK: MyAPBIA
MTOMOIITHUK; TIOCPETHUK MEKy MUPAMU; CHMBOJI BO3POKICHUS.

[Tomo6HbIE o0pa3pl  MO3BOJSIOT  PEKOHCTPYHPOBATh  JIPEBHIOKO
OOIIETIOPKCKYI0 MU(DOTIOTUIECKYIO CUCTEMY .

IMocoBUIBI M MAPEMUH KAK MaTEePHAJ KOPIYCHOTO aHAJIU3a

[TocrmoBUIBI TPEACTABIAIOT OCOOBIA HMHTEpPEC MJii CPaBHUTEIHHOTO
WCCJICIOBAHMSI, TIOCKOJIBKY OTPa)XaroT: HApOAHYIO (hustocouro; Mopaib; OBITOBYIO

KYJIbTYpY, 0COOEHHOCTH HallMOHAJIbHOI'O MBIIIJICHHA.

A3epOaiiisKaHCKHT Y306exckuii IlepeBon
“Yaxs1 s6z can qidasidir” “Yaxshi so‘z— jon ozig‘i” Jlo6poe cioBo — muIa JUist IyIiu
“Dost dar giindo taninar” “Do‘st kulfatda bilinadi” Hpyr no3Haercs B 6e1e

“Agil yasda deyil, bagdadir”  “Aql yoshda emas, boshda”  MynpocTs He 3aBUCHT OT BO3pacTa

ComnocTaBieHre  TOJOOHBIX ~ KOHCTPYKIIMH  TO3BOJSET  BBISIBUTH:
OOIETIOPKCKME  KOHIIENTHI, YCTOWYMBBIE MOJEIW MBIIUICHHS; CXOJICTBO
MeTahOpPUUECKUX CUCTEM.

HUckycerBennbii  uHTE/IeKT (MU) W aBroMaTrHyecKMd aHAJIU3
(poabki0pa

CoBpeMEHHBIE TEXHOJIOTUH UCKYCCTBEHHOTO MHTEIIEKTA OTKPBIBAIOT HOBBIE
NMEPCIEKTUBBl  HuccaenaoBanust  ¢onpkiopa. Hawmbonee  mepcneKTUBHBIMU

HanpaBJICHUAMHA SABJIAIOTCA ABTOMATH4YCCKasA KJIaCCI/I(bI/IKaHI/IH JKaHPOB;
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TEMaTUYECKOE MOJCIUPOBAHUE; aHAIM3 CIOKETHBIX CTPYKTYP; BbISIBIICHUE
NOBTOPAIOMIMXCS (POPMYIT; aHAU3 MEPCOHAKHBIX CETEH; MOUCK MEXTEKCTOBBIX
ces3eil. Hampumep, NLP-monmenu crmocoOHBI aBTOMaTHYeCKH HaxoauTh [Bird,
2009]: o»numyeckue GOPMYIIBI; TOBTOPSIOIIMECS MOTUBBI; MHUDOJOTHUECKUE
apxetunbl. TexHonoruun word embeddings [Bird, 2009] no3Bosisit0T ncciaenoBaTh:
CEMaHTHUYECKUE TOJIS; KyJIbTyPHbIE KOHLEITHI, cUMBoIHUYeckue cBsizu [Xalilova:

€

2025]. Hampumep, aHainu3 KOHTEKCTOB CJIOB: “at”; “yol”; “ocaq’; “el”; “yurd”
MOJKET TMOKa3aTh CXOACTBO MHPOBO33PEHUYECKUX MOJENEH pa3IuYHbIX TIOPKCKHX
HapOJIOB.

IlepcneKTHBBI CO3AaHUS KOpIyca

Coznanne MHOTOSI3BIYHOTO KOpmyca (POJBKIOPHBIX TEKCTOB TIOPKCKHUX
S3bIKOB UMEET OOJIbIlIOe 3HAYeHUE IJIsl: HM(PPOBOM TIOPKOJIOTHH; CPABHUTEIHLHOTO
JUTEPATypPOBEACHNUS; TUHTBOKYJIbTYPOJIOTHH; 3THOJIMHIBUCTUKU; UCKYCCTBEHHOTO
uHTeeKkTa. [1o100HbII KOpITyC MOKET CTaTh OCHOBOM: 3JIEKTPOHHBIX OMOINOTEK;
00pa30oBaTeNbHBIX IIATGOPM; HUPPOBBIX APXUBOB; HHTEIIEKTYaJIbHBIX ITOMCKOBBIX
CHUCTEM; aBTOMAaTHMYECKHX TMEPEBOAUYMKOB I TIOPKCKUX SI3bIKOB. (OcoOyio
3HAYMMOCTb MOAOOHBII MPOEKT UMEET Uil COXPAHEHUS UCUE3AIOUINX TUAIEKTOB U
JOKaJIbHBIX (POJIBKIOPHBIX Tpaauimii. Cregyer 0cob0 OTMETUTh, YTO padoTa Mo
CO3/IaHUIO KopIyca (DONBKIOPHBIX TEKCTOB YK€ Hauara.

3aki0ueHue

MHOTOSI3bIUHBI  KOPIYC  (POJBKIOPHBIX TEKCTOB TIOPKCKUX  SI3BIKOB
OpeACTaBIsieT CcOO0OW TEpCHeKTHMBHOE HANpaBlIeHHE B 00JacTH KOPIYCHOM
JMHTBUCTHUKH, JIMHTBOCTATUCTHKU U COBPEMEHHBIX HHU(POBBIX (PHIOTOTHIECKUX
uccienoBanuii. Ero cozmanue mo3BossieT OOBEAMHUTH OoOraroe KyJbTYypHOE
Haclleine TIOPKCKUX HapOJIOB B €IMHOM IIU(PPOBOM IIPOCTPAHCTBE U OOECIIEUUBAET
HOBBIE BO3MOXKHOCTU JUISl CPABHUTEIbHO-UCTOPUYECKOTO, JIMHIBUCTHUECKOTO U
JauTepaTypoBeaueckoro ananu3a. ComnocTaBieHue azepOaipkaHCKoro, y30€KCKoro,
KAPTU3CKOT0, Ka3axCKOro, OAlIKMPCKOTO W JPYIHX TIOPKCKUX (OJIBKIOPHBIX
MaTEepUajOB MO3BOJSET BBIIBUTH OOIIUE ApPXETUMHUYECKHE MOJENH, YCTOWYUBBIC

Mudoornyeckue o0pa3bl U CXOJHBIE S3BIKOBBbIE CTPYKTYpbl. Mcnonb3oBaHue
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TEXHOJOTUH uCKyccTBeHHOro uHrtewiekta (M) u kopmycHOM JIMHTBUCTHUKH
OTKpBIBA€T HOBBIE MEPCHEKTUBBI MCCIIEAOBAHUS TIOPKCKOTO (POJIBKIOpA, a TaKKe
CIIOCOOCTBYET COXPAHCHHIO W TOMYJSPU3ANNA HEMaTePUATHHOTO KYJIHTYPHOTO
HacJIes TIOPKCKOTO MUpa.
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Ozet

Dil 6gretimi yalnizca dil bilgisel yapilarin ve s6z varliginin aktarimiyla smirl
degildir; aym1 zamanda hedef dilin kiiltiirel kodlarini, diisiinme bigimlerini ve
giindelik iletisim pratiklerini de kapsar. Bu bakimdan deyim ve atasdzleri, Tiirk¢enin
yabanci dil olarak 6gretiminde 6zel bir yere sahiptir. Ciinkii bu kalip ifadeler, dilin
yalnizca sOzciiksel anlam diizeyini degil, kiiltiirel bellek, mecaz, baglam ve ortiik
anlam iligkilerini de yansitir. Ancak deyim ve atasdzlerinin ¢cogu, bilesenlerinin tek
tek anlamlarindan hareketle dogrudan ¢oziimlenemeyen, yani anlami biiyiik olgiide
kaliplagsmis yapilardir.

Bunedenle s6z konusu ifadeler, yabanci dil 6grenenler i¢in hem anlamsal hem
de edimsel diizeyde gii¢liik yaratmaktadir. Bu ¢alisma, yabanci dil olarak Tirkge
ogretiminde deyim ve atasdzlerinin 6gretimine yonelik yapay zeka destekli etkinlik
tasarimini ele almay1 amaglamaktadir. Arastirmada, Istanbul Yabancilar i¢in Tiirkce
Ders Kitab1 B1 ve B2 diizeylerinde yer alan metinler ile {inite sonu kelime listeleri
taranarak 50 deyim ve atasozii segilecektir. Secilen ifadeler i¢in ChatGPT’ye
yapilandirilmis yonergeler verilecek; bu yonergeler dogrultusunda karikatiir/gorsel
tasarim betimlemeleri, baglama uygun kisa metinler ve gorsel ipuclarina dayali
anlam tahmini etkinlikleri hazirlanacaktir.

Elde edilen yapay zeka ciktilari; hedef diizeye uygunluk, anlam acikligi,
kiiltiire] baglamin dogrulugu, gorsel-metin uyumu, Ogretimsel islevsellik ve
ogrenciyi c¢ikarima yoOneltme giicii bakimindan degerlendirilecektir. Calismanin,

Tiirkcenin yabanci dil olarak 6gretiminde deyim ve atasozii 6gretimine uygulanabilir
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bir materyal gelistrme modeli sunmasi beklenmektedir. Bunun yaninda,
ogretmenlerin kisa siirede islevsel ders materyali hazirlamasia katki saglamasi ve
soyut anlamli kalip ifadelerin somut, baglamli ve gorsel destekli bicimde
sunulmasina imkan vermesi bakimindan alana katki sunacagi diisiiniilmektedir.
Bununla birlikte yapay zeka ciktilarinin dogrudan ve denetimsiz bigcimde
kullanilmamasi; dilsel dogruluk, kiiltiirel uygunluk ve pedagojik amag¢ bakimindan

ogretmen denetiminden gegirilmesi gerektigi vurgulanmaktadir.

Anahtar Kelimeler: Yabanci dil olarak Tiirk¢e 6gretimi, deyim ogretimi,
atasozl 6gretimi, yapay zeka destekli materyal tasarimi, ChatGPT, kiiltiir aktarimi
Al-Assisted Teaching of Idioms and Proverbs in Teaching Turkish as a Foreign

Language

Abstract

Language teaching is not limited to the transmission of grammatical structures
and vocabulary. It also involves the cultural codes, patterns of thought, and
communicative practices of the target language. In this respect, idioms and proverbs
occupy a significant place in teaching Turkish as a foreign language. These
formulaic expressions reflect not only lexical meaning but also cultural memory,
metaphor, context, and implicit meaning relations. However, many idioms and
proverbs cannot be interpreted directly through the meanings of their individual
components, since their meanings are largely conventionalized.

For this reason, they pose considerable semantic and pragmatic challenges for
learners of Turkish as a foreign language. This study aims to examine Al-assisted
activity design for the teaching of idioms and proverbs in Turkish as a foreign
language. Within the scope of the study, 50 idioms and proverbs will be selected
from the texts and end-of-unit vocabulary lists in the B1 and B2 levels of the istanbul
Turkish for Foreigners Coursebook. Structured prompts will then be given to
ChatGPT in order to generate cartoon or visual design descriptions, short contextual
texts, and meaning-prediction activities based on visual cues. The Al-generated

outputs will be evaluated in terms of their suitability for the target proficiency level,
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clarity of meaning, accuracy of cultural context, coherence between visual and
textual elements, instructional functionality, and capacity to guide learners toward
inferential meaning-making.

The study is expected to offer an applicable model for Al-assisted material
development in the teaching of idioms and proverbs in Turkish as a foreign language.
It may also support teachers in preparing effective classroom materials in a shorter
time and help present abstract formulaic expressions in a more concrete,
contextualized, and visually supported way. At the same time, the study emphasizes
that Al-generated materials should not be used directly or without critical review.
Such outputs need to be checked by teachers in terms of linguistic accuracy, cultural

appropriateness, and pedagogical relevance.

Keywords: Teaching Turkish as a foreign language, idiom teaching, proverb

teaching, Al-assisted material design, ChatGPT, cultural transmission

1. Giris ve Sorunun Cercevesi

Yabanci dil 6gretiminde dil bilgisi kurallarinin ve s6z varliginin kazandirilmasi
kadar kiiltiir aktarim1 da baslica amaclardandir. Kaldi ki kiiltiir, yasamin her alanimi
icine alir, bu sebeple de giinliik yasama iliskin her tiirlii etkinlik kiiltiir alanimi
olusturur [Bayraktar, 2019:31]. Bir dili gergekten edinmek ise o dilin tasidigi
kiltiirel kodlari, diistinme bigimlerini ve glindelik iletisim aligkanliklarin1 da birlikte
kazanmay1 gerektirir. Bu genis ¢erceve i¢inde deyimler ve atasozleri, Tiirkgenin
yabanci dil olarak Ogretiminde miistesna bir mevki tutar; ¢linkii bu kaliplagsmis
sOyleyisler, dilin yalnizca s6ze dair anlam katmanini degil, kiiltiirel bellegi, mecazi,
baglam1 ve Ortiik anlam iligkilerini de biinyesinde toplar. Bir milletin yiizyillar
boyunca damittig1 hayat tecriibesi, insanlara, dogaya iliskin duygu ve diislinceleri
cogu zaman iste bu kisa, etkili ve yogun sdyleyislerde miindemictir [Akpnar,
2010:103]. Bu yoniiyle deyim ve atasozleri, hedef dili 6grenen biri igin yalnizca
anlasilmasi gereken birer dil bilgisi 6gesi degil, bunun yam sira o dili konusan
toplulugun deger diinyasina ve miisterek muhayyilesine agilan birer pencere islevi

de gortr.
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Bu ifadelerin 6gretimini giiclestiren asil mesele, dil biliminin birlesimsellik
(compositionality) ilkesiyle yakindan ilgilidir. Siradan bir climlenin anlami, onu
kuran kelimelerin tek tek anlamlarindan ve bu kelimelerin dizilis diizeninden
cikarilabilir [Pelletier, 1994:11]. Deyim ve atasozlerinde ise bu ilke biiyiik ol¢iide
askiya alinir: Ifadenin biitiinliiklii anlami, bilesenlerinin anlamlar1 toplamina irca
edilemez [Cooper, 1999:233]. Mesela “Basinin etini yemek™ deyimini ilk defa isiten
bir 6grenici, “bas”, “et” ve “yemek” kelimelerinin her birini eksiksiz bilse bile,
ifadenin “birini durmadan konusarak bezdirmek” anlamina geldigini sozlik
bilgisiyle kestiremez. Anlamin bu derece kaliplagsmis olmasi, sz konusu yapilari
yabanci 6grenici i¢in hem anlamsal hem de edimsel diizlemde ciddi bir engel héaline
getirir.

Ustelik giicliik, anlamin ¢dziilmesiyle de sona ermez. Ogrenici bir deyimin
veya atasOziiniin anlamini1 6grendikten sonra onun hangi baglamda, hangi toplumsal
iligki icinde ve hangi Uslup diizeyinde kullanacagini da bilmelidir. Bu boyut,
meseleyi s6z diziminden ve anlam biliminden alip edim bilimi (pragmatics) sahasina
tasir. Nitekim bir deyimi veya atasoziinii yanlis bir baglamda kullanmak, ¢ogu kez
siradan bir dil bilgisi yanlisindan ¢ok daha belirgin bigcimde Ogrenicinin
yabanciligini ele verir. Ogrenici, ana dili konusurlariyla muhavere halindeyken bu
yapilart uygun baglamda kullanamadiginda kendini yabanci hisseder [Glines,
2010:2]. Boylece deyim ve atasozii ogretimi, dil 6gretiminin en ¢ok katmanli,
kiiltiirle en sik1 6riilmiis ve bu ylizden de en zahmetli konularindan biri olarak ortaya
cikar [Tekin ve Bas, 2019].

2. Arastirmanin Amaci ve Onemi

Bu calisma, yukarida cercevesi cizilen giicliigii hafifletmek tizere, Tiirk¢enin
yabanci dil olarak 6gretiminde deyim ve atasdzlerinin 6gretimine yonelik, yapay
zeka destekli bir etkinlik tasarimi ve malzeme gelistirme modeli ortaya koymay1
gaye edinmistir. Sorulan sual yalin fakat mithimdir: Bugiin hizla yayginlasan biiytik
dil modelleri, soyut ve kaliplasmis ifadeleri somut, baglamli ve gorsel bakimdan

desteklenmis bir bicimde sunabilen 6gretim malzemesi iiretebilir mi? Uretebiliyorsa
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bu malzeme hangi Olgiide giivenilirdir ve tam olarak hangi noktada 6gretmen
denetimine muhtag kalir?

Sorunun dogrudan uygulamaya bakan bir tarafi vardir. Nitelikli, gorsel ve baglam
temelli malzeme hazirlamak O6gretmen icin hem zaman alict hem de belli bir
uzmanlik isteyen bir ugrastir. Yapay zekanin bu siireci kisaltmasi, alana elle tutulur
bir katki saglayabilir. Bununla birlikte ¢alismanin asil kiymeti, yapay zekénin
yalnizca basarisini degil, sinirlarin1 da ayni agiklikla goriiniir kilmasindadir. Asagida
serimlenen bulgular, bu iki yiizii birlikte ortaya koyar.

3. Yontem

Arastirmada, Istanbul Yabancilar Icin Tiirkge Ders Kitabr'nm B1 [Aslan, 2013] ve
B2 [Aslan, 2014] diizeylerinde yer alan metinler, etkinlikler ve iinite sonu kelime
listeleri taranmis ve bu kaynaklardan toplam elli deyim ile atasozii se¢ilmistir.
Secimin yaris1 B1, yaris1 B2 diizeyine aittir. Boylece iki ayr1 yeterlik basamaginda
malzemenin nasil bigimlendigini karsilagtirma imkani1 dogmustur. Segcilen ifadeler
icin  ChatGPT’ye yapilandirilmis  yoOnergeler  verilmis;  karikatiir/gorsel
betimlemeleri, baglama uygun kisa metinler ve gorsel ipuclarina dayali anlam
tahmini etkinlikleri olmak {izere ti¢ ayr etkinlik tiirii tiretilmesi istenmistir.

Y énergeler olusturulurken modele her etkinlik 6beginin basinda, Diller I¢in Avrupa
Ortak Bagvuru Metni’nde yer alan hedef seviyelerin s6z varligi dl¢iitleri eklenmistir.
Mesela; B1 diizeyi i¢in 6grenicinin aile, hobiler, is, seyahat ve gilincel olaylar gibi
giindelik konularda yeterli s6z varligina sahip oldugu; B2 diizeyi icin ise alaniyla
ilgili konularda es dizimleri dizgesel bicimde iiretebildigi fakat uzmanlik
istilahatinda tereddiitler yasadigi modele agikga bildirilmistir [MEB, 2021:135].
Elde edilen yapay zeka ¢iktilari; hedef diizeye uygunluk, anlam agikligi, kiiltiirel
baglamin dogrulugu, gorsel ile metin arasindaki uyum, Ogretim islevselligi ve
Ogreniciyi cikarima yoneltme gilicii Olgiitleri bakimindan degerlendirilmistir.
Toplamda yiizli agkin gorsel ile ¢ok sayida kisa metin ve etkinlik iiretilmis; bu
malzeme, yalnizca nihai {iriin olarak degil, iirtiniin dogus siireci, yani arastirmaci ile
model arasindaki yonerge aligverisi de kaydedilerek tahkik edilmistir.

4. Bulgular
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4.1. Karikatiir/Gorsel Tasarimi

Model, gorsel iiretimine gegmeden once, kendisine sunulan 6grenici profilinden
hareketle, gorselin giindelik yasam baglamina oturmasi, soyut anlamin gorselle
desteklenmesi, mizahin hafif ve anlasilir tutulmasi, mesajin tek bir sahnede
sezdirilmesi, karakterlerin yiliz ifadelerinin anlami pekistirmesi ve gerektiginde
gercek ile mecaz anlamin bir arada gdsterilmesi seklinde bir tasarim ilkeleri dizgesi
onermistir. Ardindan segilen atasdzleri ve deyimler komut olarak verilmis ve
ciktilara ulasilmustir.

Model B1 seviyesi i¢in hazirladig1 karikatiirlerde/gorsellerde, deyim ve atasézlerinin
anlamlariyla baglantili olay orgiilerine yer vermesinin yani sira bu dil unsurlarinin
anlamina, benzer ifadelerine ve kullanildig1 6rnek climlelere de yer vermistir. B2
seviyesi i¢in hazirladigi ¢iktilarda ise farkli bir yonlendirme yapilmamasina ragmen
icerik kapsamini genisleterek ipuclari, kiiltiirel notlar, ger¢ek hayattan Ornekler,
akilda kalict ipuglar ve zit anlamli ifadeler de icerige dahil edilmistir.

Elde edilen c¢iktilar degerlendirildiginde, modelin dil diizeylerine uygun
veriler sundugu ancak deyim ve atasdzlerinin bazilarinin anlaminda, ornek
ciimlelerinde, benzer ifadelerde, kiiltlirel notlarinda, ipuglarinda ve karikatiir/gorsel
ile metin arasindaki baglamin birbiriyle ve secilen dil unsurlarinin anlamiyla uyumlu
olmadig1 soylenebilir. Mesela, B1 diizeyindeki “elini sicak sudan soguk suya
koymamak”, “eli bos gitmek”, “sifay1 kapmak™; B2 diizeyinde “agzina layik” ve
“biiylimiis de kii¢iilmiis” deyimleri i¢in model tarafindan tamamen yanlis icerikte
irtin olusturulmustur. Hazirlanan etkinliklerin gerek igerigi gerek kapsami
bakimindan iki diizey arasinda belirgin bigimde farklilagsmasi da dikkate sayandir.
B2 seviyesinde ic¢erigin daha fazla olmasina ragmen daha az hataya rastlanilmistir
fakat B1 seviyesinde deyim veya atasdzlerinin anlamlarinda yanligliklar oldugu ve
cogu Ornek climlenin s6z konusu yapilarin baglamindan uzak bicimde islendigi
tespit edilmistir.

4.2. Baglama Uygun Kisa Metinler
Ug etkinlik tiirii iginde en dogru sonuglar, baglama uygun kisa metinlerde alinmustr.

Model, kendisinden yalnizca metin istendiginde, deyimi dogal bir olay Orgiisii i¢ine
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yerlestiren, hedef diizeye uygun ve anlami baglamdan sezdiren kisa anlatilar
kurabilmistir. S6zgelimi B1 seviye “can atmak™ deyimi i¢in, yurt disinda okumay1
uzun siiredir isteyen Zeynep’in bir degisim programini duyunca heyecanlanmasi
anlatilmistir, “ev alma, komsu al” atasozii i¢in yeni tasindig1 mahallede komsusunun
yardimiyla yalnizhigi dagilan Selin’in hikayesi kurgulanmistir. “Basinin etini
yemek” deyimi ise kii¢iik kardesinin durmak bilmeyen sorularindan bunalan Mert’in
agzindan gilindelik ve inandirici bir sahnede verilmistir. Benzer bigimde “ders
almak”™ i¢in smavlara hep son giine birakip diisiik not alan, ertesi yil diizenli
calismaya karar veren Emre’nin; B2 seviye “yok satmak™ deyimi i¢in kisa siirede
tilkenen bir romani anlatan kitapg¢i sahnesi, “ilistesinden gelmek™ icin ilk yilin
zorluklarmi diizenli calismayla asan Derya’nin hikayesi iiretilmistir.

Bu metinlerin ortak giicii, deyim ve atasozlerinin anlamini agik¢a sdylemeden,
olaym akisi i¢inde sezdirmesidir. Bu yon, tam olarak baglamdan anlam ¢ikarma
becerisini gelistirmeyi hedefleyen yaklasima uymaktadir.

Elde edilen veriler degerlendirildiginde, metinlerin hedef seviyelere uygun
oldugu ve B1 ve B2 diizeylerinin ayni1 kalitede {iriin vermedigi sonucuna ulagilmistir.
Nitekim B1 diizeyinde, yalnizca, “dert yanmak™ deyimi ve “hayir dile komsuna,
hayir gele basina” atasézii icin baglamina uygun metin hazirlanmazken B2
diizeyinde herhangi bir hatali metne rastlanilmamistir. B1 metinlerinin daha kisa
climleler ve sade bir kurulusla ilerlemesine karsilik, B2 metinlerinde ciimle yapisinin
zenginlestigi ve s6z varliginin ¢esitlendigi gdzlenmektedir. Bu da modelin diizeye
duyarli bir bigem ayar1 yapabildigini dogrulamaktadir. Kisa metin {iretimi, yapay
zekanin bu alandaki en giivenilir ve en az denetim gerektiren katkisi olarak one
¢ikmaktadir.

4.3. Gorsel ipuclarma Dayah Anlam Tahmini Etkinlikleri

En 6gretici giicliigiin anlam tahmini etkinliklerinde ortaya ¢iktig1 sOylenebilir.
Bu etkinlik tiirliniin mantig1, deyimin veya atasoziinlin anlaminin verilmemesini,
ogrenicinin yalnmizca gorsel ipuglarindan hareketle anlami kendisinin kestirmesini
sart kosmaktadir. Halbuki modelin temaytiliiniin, s6z konusu yapilar agiklamak ve

anlam1 dogrudan belirtmek iizerine oldugu goriilmiistiir. Karsilasilan bu durumlar
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sebebiyle, modele “Deyimin anlamini verme, bu bir anlam tahmini etkinligi”,
“Deyime dair agiklama yapma” gibi uyarilar tekrar tekrar verilmistir. Buna ragmen
model, kimi zaman gorseli anlamin agik¢a tahmin edilebilecegi bigimde kuramamus,
kimi zaman da deyimi veya anlaminmi sahneye yerlestirmistir. Bu durumda, {i¢
etkinlik tiiri arasinda insan miidahalesini en yogun gerektiren alanin gorsel
ipuclarindan hareketle anlam tahmini etkinligi oldugu sdylenebilir.

Model, baz1 deyimlerde ana dili Tiirk¢e olan birinin dahi anlamini tahmin
edemeyecegi etkinlikler hazirlamistir. Bu duruma B1 diizeyindeki, “eli bos gitmek”,
“elini sicak sudan soguk suya koymamak”, “pesinden kosmak”; B2 diizeyi
“bliytimiis de kiictilmiis™, “dikkat ¢ekmek”, “g6zler Oniine sermek”, “i¢i dis1 bir
olmak”, “kafasina esmek” deyimleri i¢in hazirladig1 etkinlikler 6rnek olarak
verilebilir.

Bir diger giigliik, modelin “dizini d6vmek” deyimi i¢in gorsel istendiginde iki
kez iiretimden kaginmasi ve su gerekceyi gostermesidir: “Uzgiiniiz ancak iirettigimiz
bu gorsel, ergenlerin ve cocuklarin kabul edilebilir betimlemelerine yonelik
onlemlerimizi ihlal edebilir.” Pigmanlik bildiren, gayet masum bir deyimin gercek
anlamindaki vurma sahnesi, modelin ¢ocuk gilivenligi siizgecine takilmistir. Genel
bir ¢ikarimla, ChatGPT nin heniiz deyimsel anlam ile gercek anlam arasindaki
ayrismada yeterince 1yi olmadigi sdylenebilir.

Gorsel ipuglarindan yola ¢ikarak deyim veya atasoziiniin anlaminin tahmin
edildigi bu etkinlik tiirli i¢in olduk¢a 1yi hazirlanan etkinlikler de mevcuttur. Mesela
B1 diizey “siki fik1 olmak”, “kalbini fethetmek”, “i¢ini kemirmek™; B2 diizey “hasir
nesir olmak”, “lstesinden gelmek”, “yok satmak” ve “yolun acik olsun!”
deyimlerinin hedef dil seviyelerine uygun oldugu ve gorsellerden yola ¢ikarak
anlamimin kolayca tahmin edilebilece8i sOylenebilir. Diger etkinlik tiirlerinde
karsilasildig:r gibi anlam tahmini etkinliklerinde de B1 ve B2 seviyeleri arasinda
farkliliklarla karsilasilmistir. B1 seviyesinde sadece “deyimin anlami ne olabilir”
sorusu yer alirken B2 seviyesi i¢cin konusma etkinlikleri ve anlama gidecek ipuclar
etkinlik kapsaminda yer almaktadir.

5. Tartisma ve Sonuc¢
52



Deyim ve atasozleri, 6grenenlerin 6grenmekte 6gretenlerin de 6gretmekte
zorlandig1 soyut ve mecazi yapidaki dil unsurlaridir; bu ylizden 6gretimleri ayri bir
caba ister. Yontem boliimiinde tarif edilen uygulama neticesinde su sonuclara
ulasilmastir:

Yapay zeka, Tiirkcenin yabanci dil olarak 6gretiminde deyim ve atasozii
malzemesi gelistirmeyi belirgin bicimde hizlandiran, bu soyut yapilar1 hedef dil
seviyelerine uygun bi¢gimde somutlastirirken Ogretimlerini islevsel kilabilen ve
kiiltiirel unsurlar aktarabilen giiglii bir aragtir fakat denetimsiz bir iiretici degildir.
Calisma, oOgretmen gozetiminin vazgec¢ilmezligini iki ayr1 mihverde gosterir.
Bunlardan ilki mana mihveridir, modelin deyim ve atasdzlerinin anlamlarin1 zaman
zaman yanlis kurmasi, dilsel dogrulugun bir uzman tarafindan sinanmasini
gerektirir. Kiiltiirel mihverde ise kalip ifadelerin tagidigi baglam ve ¢agrisimlarin
yerindeligi ancak kiiltiire vakif bir gozle teyit edilebilir.

Ileriye doniik bir bakisla, yapay zekd modelleri gelistikce bu calismada
goriilen anlam yanliglarimin ve gereginden fazla agiklama egiliminin bir dl¢iide
azalmasi, bdylece 6gretmenin yiikiiniin hafiflemesi beklenebilir. Yapay zeka, deyim
ve atasozii 0gretiminde Ogretmenin yerini alamaz; 6te yandan ders malzemesi

hazirlama hususunda yardimci olabilecek bir takim arkadas: vazifesi gorebilir.
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Ozet

Bu caligmada Tiirkiye Tiirkgesini hedef dil olarak 6grenen B1 ve B2
diizeyindeki Ozbekistanli grencilerin  yazdigi metinlerde goriilen hatalar
incelenmistir. Arastirmanin verileri, Tagskent Diinya Ekonomisi ve Diplomasi
Universitesinde 2025-2026 egitim 6gretim yilinda Tiirkiye Tiirkcesi 6grenen 30
ogrencinin ders i¢i yazma etkinlikleri, defterleri ve ders siirecinde kaydedilen 6rnek
climlelerinden derlenmistir. Nitel arastirma yaklagimi i¢cinde hata analizi yontemiyle
degerlendirilen veriler; ses bilgisi ve yazim, bi¢im bilgisi, anlam bilgisi/kelime
tercihi ve s6z dizimi olmak iizere dort ana baslik altinda simiflandirilmistir. Bulgular,
ogrencilerin yazma hatalarmin énemli bir boliimiiniin Ozbekge ile Tiirkiye Tiirkgesi
arasindaki yap1 benzerliginden kaynaklanan olumsuz aktarma ile iligkili oldugunu
gostermektedir. Ozellikle iinlii uyumu, /1/ ve /i/ ayrimu, hal ekleri, isim-fiil ve sifat-
fiil kullanimlari, yalanci es deger / aldatici / essesli kelimeler, birebir ¢eviri kaliplar
ve ¢okluk bildiren sifatlardan sonra isimlerin ¢okluk yapilmasi sik karsilasilan hata
alanlaridir. Calisma, Ozbekistanli 6grencilere Tiirkiye Tiirkgesi Ogretiminde
karsilagtirmali dil farkindaligina dayali yazma etkinliklerinin ve hedefe yonelik
materyallerin gerekliligini ortaya koymaktadir.

Anahtar Kelimeler: Yabancilara Tiirkge 6gretimi, Tiirk dilleri, Ozbekge,
yazma Becerisi, yazma hatalari.

Abstract

This study examines the errors observed in texts written by Uzbek learners of
Turkish at the B1 and B2 proficiency levels. The data were collected from in-class
writing activities, students’ notebooks, and sample sentences recorded during the

instructional process of 30 students learning Turkish at the Tashkent University of
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World Economy and Diplomacy during the 2025-2026 academic year. The data,
analyzed through the error analysis method within a qualitative research framework,
were classified under four main categories: phonology and orthography,
morphology, semantics/word choice, and syntax. The findings indicate that a
significant proportion of the students’ writing errors are related to negative transfer
arising from structural similarities between Uzbek and Turkish. In particular,
frequent error areas include vowel harmony, the distinction between /1/ and /1/, case
suffixes, the use of verbal nouns and participles, false cognates/deceptive
homonyms, literal translation patterns, and the pluralization of nouns following
quantifying adjectives. The study highlights the necessity of writing activities and
instructional materials based on comparative language awareness in the
Keywords: Teaching Turkish to foreigners, Turkic languages, Uzbek

language, writing skills, writing errors.

1. Giris

Tirk dilleri i¢in ¢esitli tasnif denemeleri yapilmistir (Berezin, Radloff,
Samaylovi¢, Menges, Benzing, Arat, Poppe, Doerfer vb.) [Tekin, 1991: 5-18].
Cografi yonlere gore smiflandirildiginda Ozbekge dogu grubuna, Tiirkiye Tiirkcesi
ise gliney-bat1 grubuna dahil olmaktadir. Talat Tekin’in ses olaylarina gore yaptigi
siniflamada ise Ozbekce Yeni Uygurca ile bitlikte ayak/taglik grubuna [Tekin ve
Olmez, 1999: 131] Tiirkiye Tiirkgesi ise ayak/dagli (Oguz) grubuna [Tekin ve
Olmez, 1999: 145] girmektedir. Ayn1 dil ailesinin iiyesi olan iki dilin karsilikl
olarak Ogrenilmesi ve Ogretilmesi bircok kolayligi barindirirken ayni zamanda
bircok zorlugu da beraberinde getirmektedir. Ogrenilecek dilde bulunan bir bilginin
ogrenecek kisinin kendi dilinde de var olmasi yeni bilgiyi 6grenmek igin bir
kolaylikken ayn bilginin kisinin kendi dilinde farkli sekil ve mana ile bulunmasi
yeni bilginin 6grenilmesini zorlastirabilmektedir. Egitimde “ileriye ket vurma”
olarak adlandirilan bu durum kisinin var olan bilgisinin yeni bilgiyi 6grenmesini

engellemesi veya zorlagtirmasi olarak tarif edilebilir.
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Tiirk dili konusanlara Tiirkiye Tiirkgesini 6gretirken bu hususlar g6z 6niinde
bulundurulmali ve 6grencinin kendi dilinin Tiirkiye Tiirkgesi ile olan benzerliklerini
Ogretme siirecinde avantaj saglayacak sekilde kullanmak ve bu benzerliklerden
kaynaklanan zorluklar bertaraf ederek Tirk dili konusan 6grencilerin ihtiyaglarina
uygun, etkili ve ekonomik bir Tiirkiye Tirkcesi 6gretme siireci gerceklestirmek
gerekir [Sallabas, 2025: 191].

Tiirk dili konusanlara Tirkge 6gretiminde zorluga sebebiyet veren hususlar
bes baglik altinda ele alinmaktadir: alfabe farkliligi, fonetik farkliliklar, morfolojik
farkliliklar, sentaks farkliliklar1, mana farkliliklar1 [Ozbay ve Temizyiirek, 2003: 6-
33’ten akt. Sallabas, 2025: 194].

1.1. Tiirk Dili Konusanlara Tiirkce Ogretiminde Yazma Egitimi ve
Yasanan Problemler

Tirk dili konusan 6grencilerin Tiirkce 6greniminde en biiyiik avantajlari;

ortak bir kelime kokiine, benzer bir ses yapisina ve yakin bir kiiltiir diinyasina sahip
olmalaridir. Ancak bu benzerlik, egitim siirecinde ayni zamanda en biiylk
engellerden birini olusturur. Ogrenciler, hedef dili grenirken tamamen yabanci bir
grubu temsil etmedikleri gibi, Tiirkiye Tirkgesine de tam anlamiyla hakim
degillerdir. Iki dil arasindaki asir1 benzerlik, “olumlu transfer” (facilitation)
saglayarak dinleme ve okuma becerilerinin hizla gelismesine katkida bulunurken
yazma ve konusma gibi iiretici becerilerde “olumsuz transfer” (interference) (veya
“ileriye ket vurma”) olusturarak kronik hatalara yol agabilmektedir.
Yabanci1 dil 6grenen birisi konusma becerisinde muhatabindan anlik geri bildirimler
alir ve stirekli etkilesim halindedir ancak yazarken muhatab1 sadece yonergelerdir
[Boylu ve Goktas, 2025: 281]. Bu sebeple yazma becerisindeki hatalar konugma
becerisine gore daha da fazla olabilmektedir.

Adiyaman tarafindan Ozbek o6grencilerle ilgili yapilan ¢alismada yazma
becerisinde karsilasilan sorunlar su basliklar altinda toplanmistir: a. “E” harfinin
yazimi ve okunusu, b. “-gAn” “-kAn” zarf-fiil ekinin yazimi, c¢. devrik cilimle

kullanilmasi, d. zaman kiplerinin kullanilmasinda karsilasilan sorunlar, e. zamirlerin
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yanlis kullanilmasi, f. yardimci fiillerin yanlis kullanilmasi, g. yalanci es degerlikler,
h. Ruscanin etkisi [Adiyaman, 2024: 387-388]

2. Yontem

2.1. Arastirmanin Amaci

Bu arasgtirmanin temel amaci, Tiirkiye Tiirkc¢esini yabanci dil/hedef dil olarak
ogrenen Ozbekistani Bl ve B2 diizeyindeki &grencilerin yazili anlatim
calismalarinda karsilasilan hatalar1 tespit etmek, bunlari siniflandirmak ve bu
hatalarin arkasinda yatan sebepleri izah etmektir.

2.2. Veri Toplama Siireci ve Katilmcilar

Calismanin verileri, Turkiye Tiirk¢esi 6grenen ve dil diizeyleri Avrupa Ortak
Basvuru Metni (CEFR) kriterlerine gore B1 ve B2 olarak belirlenen Ozbekistanl
ogrencilerin yazma kagitlarindan derlenmistir. Calismanin verileri, Taskent Diinya
Ekonomisi ve Diplomasi Universitesinde 2025-2026 egitim ve dgretim y1l1 boyunca
Tiirkiye Tiirkcesi 6grenen 30 adet 6grenciye yil boyunca derslerde yaptirilan cesitli
yazma etkinliklerinden, ogrencilerin defterlerinden, dersler boyunca alinan
notlardaki hatali ctimlelerden derlenmistir.

2.3. Verilerin Analizi

Veriler nitel arastirma yaklasimi ic¢inde hata analizi yOntemiyle
degerlendirilmistir. Analiz siirecinde Once Ogrencilerin yazili iirlinleri okunmus,
Tirkiye Tiirkgesinin standart kullannomina uymayan ornekler belirlenmis ve her
ornek baglamiyla birlikte kaydedilmistir. Ardindan tespit edilen hatalar dil bilgisi
diizeylerine gore ses bilgisi ve yazim, bi¢gim bilgisi, anlam bilgisi/kelime tercihi ve
s0z dizimi olmak tlizere dort ana kategoriye ayrilmistir. Aymi hata birden fazla
diizeyle iliskili oldugunda, hatanin 6grencinin yazili anlatimindaki temel goriiniimii
esas almmistir. Ornegin ek uyumuna bagli yazimlar ses bilgisi ve yazim bashigi
altinda, ekin gorevine iliskin yanlis secimler ise bigcim bilgisi basligr altinda
degerlendirilmistir.

Siiflandirmadan sonra her hata, Ozbekge ile Tiirkiye Tiirkcesi arasindaki
benzerlik ve farkliliklar dikkate alinarak yorumlanmistir. Bu asamada 6zellikle ana

dilden olumsuz aktarim, Ozbekg¢edeki morfolojik ve sdz dizimi kaliplarinin Tiirkiye
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Tiirk¢esine dogrudan tasinmasi, yalanci es deger / aldatici kelimeler ve birebir ¢eviri
egilimi lizerinde durulmustur. Bulgular bolimiinde o6grenci cilimleleri 6zgiin
halleriyle verilmis, ardindan koseli parantez icinde Tiirkiye Tirkgesine uygun
bigimleri gosterilmistir. Ogrenci diizeyleri Bl veya B2 biciminde belirtilmis;
bdylece hatalarin hem tiirii hem de 6grenme diizeyiyle iliskisi goriiniir kilinmustir.
(Calismada amag siklik dokiimii yapmaktan ziyade, hatalarin gramatik kaynaklarini
aciklamak ve Ozbekistanli dgrencilerin yazma 6gretiminde dikkate alinmasi gereken
oncelikli problem sahalarini belirlemektir.

3. Bulgular ve Tartisma

Ozbekistanl 6grencilerin yazma kagitlar1 incelendiginde; hatalarin rastgele
olmadigy, belirli dil bilgisi kurallarina ve ana dil kaliplarina dayandig1 goriilmiistir.
Bulgular agsagida dort ana baglik altinda toplanmustir.

3.1. Ses Bilgisi (Fonoloji) ve Yazim (Imla) Hatalar

Ozbekistanl1 6grencilerin Tiirkce yaziminda en sik karsilasilan hatalardan
biri, Ozbekgenin ses sistemi ve abecesinden kaynaklanan olumsuz aktarimlardir.
Ozbekistan’da kullanilan abecede alt1 iinlii bulunmakta, bu iinliiler Ozbekgenin
fonetik yapisini dogru bir sekilde yansitmamaktadir. Nevayi’nin dilinde de bugtinkii
Ozbekcede de konusma dilinde aslinda dokuz iinlii bulunmaktadir [Yusuf, 2010: 67-
80]. Tiirkiye Tiirkcesi abecesinde bulunan sekiz iinlii Ozbek abecesindeki alt1 iinlii
ile egslestirildiginde O6grencilerin  yazilarinda o6zellikle /i/ ve /i/ foneminin
kullanilmasinda birgok hata ortaya ¢ikmaktadir. Bugiinkii Ozbek alfabesinde /1/ ayr1
bir fonem olarak degerlendirilmemekte /i/ foneminin vazifesi de /i/ fonemine
yuklenmektedir.

A. // ve /i/ uinliisiindeki hatalar:

Ulkemuzde en onemli bayramlardan biri ... (B1) [*Ulkemizdeki]
Merhaba sevgili arkadagim. Bazi arkadaglar sinemaya gidebilr ... (B1)
[*arkadasim — gidebilir]

B. Unlii uyumu hatalari:

Tiirkiye Tirkcesinde iinlii uyumu hadisesi bulunmaktadir. Aynmi iinli

uyumunun bugiinkii Ozbekge imlada bulunmamas1 sebebiyle dgrencilerin iki dilde
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de bulunan yabanci kelimelerde Ozbekce imlay1 esas aldiklari ve hem yabanci dilden
gelen kelimelere hem de Tiirk dilinden olan kelimelere getirilen eklerde uyuma
riayet edilmedigi goriilmektedir.

Internet ve sosyal medya is adamlarina cok fayde getiriyor (B2) [*fayda saghyor]
... ki ay icinde tamamlyyorum ve 6z yurtima gidecegim (B1) [*yurduma]

Eger aile yanminda olsa, ¢ocukin hayati iyi olur (B1) [*cocugun]

Bizim okuldeki sinavlarimiz [*okuldaki sinavlarimiz]

Navruz bayramini anlatmak isteyorum [*istiyorum |

Ben Istanbule yini geldim [*Istanbul’a yeni]

C. Unsiiz degismesi hatalar:

Tiirkiye Tiirkgesinde {insiizlere ekler getirilirken yumusama ve sertlesme
seklinde ses hadiseleri olmaktadir. Ogrencilerin bu hususta bircok hatasmin
bulundugu goriilmektedir.

... yabanci diller 2 ya da 3. sinifde ... (B2) [*simifta]
O yiizden herkes ucagla ulasamiyor. (B2) [*ucakla]

C. imladan kaynakl harf hatalar:

Tiirkgedeki /c/, /¢/, /s/ sesleri Ozbekgede “j, “ch”, “sh” isaretleriyle
karsilanmaktadir. Ogrencilerin s6z konusu sesleri Ozbekgedeki isaretlerle yazdiklar
goriilmektedir.

... jevab mektubi gelmisdr... (B1) [*cevap mektubu gelmisti]

... tejribalt 6gretmenin yanina ... (B1) [*tecriibeli]

Okul uchun ¢ok ... (B1) [*icin]

Biz bugiin arkadashlarimla hep birlikde ... (B1) [*arkadaslarimla, birlikte]

3.2. Bicim Bilgisi (Morfoloji) Hatalar:

Bicim bilgisinde yapilan hatalar, eklerin vazifelerinin karistirilmasi ve
Ozbekgedeki morfolojik kaliplar Tiirkgeye dogrudan terciime edilmesiyle ortaya
¢cikmaktadir.

A. Cesitli hal eklerinin yanhs kullanilmasi

Ozbekgede belirtme durumu eki her zaman “+ni”dir (6rn. kitobni - kitabr).

Tiirkiye Tiirkcesinde ise belirtme durumu eki iinlii uyumuna gére “+(y)I, +(y)U”
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seklini alir. Ogrenciler Tiirkce yazarken belirtme durumu ekini Tiirk¢e kurallara
gore getirmek yerine dogrudan “+ni” ekini kelimenin sonuna eklemektedirler:
...ogrenci genel terbiyeni ailesinden alir. (B1) [*terbiyeyi/terbiyesini]
...biiyiik insanlarni ... ziyaret ederler. (B1) [*insanlar]
Ben evde kalmaknu tercih ederim. (B1) [*kalmagi/kalmayi]
Belirtme hal eki disinda da birgok hal ekinin yanlis kullanildig1 goriilmektedir:
... Sana yanina gitmek istiyorum. (B1) [*senin]
iiniversiteyi mezun olduktan sonra ... (B1) [*iiniversiteden]
evde kalmadan gore daha ucuzdur (B1) [*kalmaya]
Tiirk dili orenmayt karar verdim (B1) [*08renmeye ]

B. Iyelik ve Ilgi Eki Hatalan:
Bizin iilkemizde ¢ocuklar igin ... (B2) [*bizim]
Ben gidecegim sehirde bir¢ok miize varmuis. (B2) [*benim]
En sevdigim bayremim (B1) [*sevdigim bayram]

C. Isim-fiil, sifat-fiil ve zarf-fiil eklerindeki hatalar:

Ozbekge ile Tiirkiye Tiirkgesi ayn1 durumlar icin farkl isim-fiil, sifat-fiil ve
zarf-fiil eklerini tercih etmektedir. Bu husus 6zellikle sifat-fiil ve zarf-fiil eklerinde
ogrencilerin Ozbekgedeki eki tercih etmelerine sebebiyet vermektedir.

Isteyen secenekleri isaretleyebilirsiniz (B2) [*istediginiz]

Ben arastirmaktan sonra rahatlaniyorum (B2) [*arastirdiktan sonra
rahathyorum]

Yabanc: dil ogrenmesi ilk once zor olur (B2) [*6grenmek]

Kendimiz bilmeyen seyleri ondan 6grenebiliriz [*Kendi bilmedigimiz]

3.3. Anlam Bilgisi (Semantik) ve Kelime Tercihi Hatalan

Yalanci es degerlik, es seslilik [Merhan, 2012: 1-16] veya aldakgi/aldatici
sozler [Yusuf, 2009] seklinde adlandirilan husus Tiirk dilleri arasinda dil
ogretiminde sikca ortaya cikan bir problemdir. Ozbekistanli dgrencilerin yazili
metinlerinde “yalanci es degerlikler / aldakc¢i sozler” (false friends) ile ilgili birgok

hata goze carpmaktadir. Bir hata sekli de “birebir ¢eviri”den (literal translation)
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kaynakl1 hatalardir. Ozbekgce diisiinen dgrenciler Ozbekcedeki bir yapiyr ayniyla
Tiirk¢eye terciime edip aktarmakta ve bu sebeple hatalar ortaya ¢ikmaktadir.
Bu hayatda fakat iyi insanlarla olmak istivorum (B1). [*sadece]. Ozbekcedeki fakat
Tirk¢edeki sadece manasinda kullanilmaktadir. Tiirk¢ce bir ciimlede fakat
kullanildiginda Ozbekgedeki lekin ile ayn1 manada anlasilabilir.
. namaz okiiyériiz ... (B1). [*namaz kiliyoruz]. Ozbek¢edeki namaz okumak

yapisi Tiirk¢eye ayniyla aktarilmistir fakat Tirkgesi namaz kilmaktir.
... ben futbol yapmak istiyorum. (B2). [*futbol oynamak]. Tiirk¢ede yap- fiilinin
yardimci fiil oldugu bilgisinden hareketle 6grenci futbol ismine yardimei fiil olarak
yap- fiilini getirmis olsa gerek. Dogrusu futbol oynamak olmali.
Ben ev parastmi zamamnda verdim (B2). [*Ev kiras1]. Ozbekcedeki uy puli
ifadesinden birebir c¢eviri ile ev paras: denmis olmali.
Dogru cevaplar girittik (B2) [*girdik]. Ozbekcede kiritmog seklinde kullanilan
yap1 Tiirk¢eye dogrudan aktarilmistir.
... fayde getirmek ... (B2) [*fayda saglamak]
... sporta vardik (B1) [*spora gittik]. Tiirkcedeki giz- fiili yerine bir¢cok yerde
Ozbekge bor- fiili kullanilmaktadir. Bunun tesiriyle dgrenci var- fiilini kullanmis
olmalidir.

3.4. Soz Dizimi (Sentaks) Hatalar1

S6z dizimi  konusundaki hatalara Ozellikle kelime gruplarinda
rastlanmaktadir. Tiirkgenin ciimle dizilisi ile Ozbekgcenin ciimle dizilisi ayn1 oldugu
icin 6znenin basta yiiklemin sonda olmasi kurali 6grenciler tarafindan dogru bir
sekilde anlasilmis ve bu hususta herhangi bir hataya rastlanmamustir. Fakat 6zellikle
sifat tamlamasinda sifatin ¢cokluk ifade ettigi durumlarda ismin teklik olmasi kurali
Ozbekgenin tesiriyle 6grencilerin yazilarinda hatalar ortaya ¢ikarmustir.

A. Sifat tamlamasinda ¢okluk eki hatalari:

Tiirk dillerinde sifat tamlamalarinda Sami dilleri veya Hint-Avrupa dilleri gibi
bir sifat-mevsuf (isim) uyumu yoktur. Mesela Arapcada sifat ile isim birbirine
teklik-cokluk, disilik-erkeklik hususlarinda uyum saglamak mecburiyetindedir.

Tiirk¢ede disi-erkek zaten bulunmamaktadir. Teklik-cokluk noktasinda da eger sifat
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cokluk ifade ediyorsa isim cokluk eki almaz, ¢iinkii sifat zaten coklugu ifade
ediyordur. Mesela: alti aylar degil alti ay denir; halbuki Arapcada e)—fj 3. sittata
ayyam™, Ingilizcede six months olur; Tiirtkgede bircok dgrenci, Ingilizcede many
students, Ozbekgede ko 'plab talabalar olur. Ozbekcedeki Tiirk dili yapisinin belki
Farscanin veya Ruscanin tesiriyle bozuldugu sdylenebilir. Ogrencilerin yazilarinda
Ozbekgedeki bu kural Tiirkgeye de aktarilmis ve bu minvalde bircok hata
yapilmustir:
... ¢ok avantajlar ... (B2) [*bircok avantaj]. Cok/bir¢ok zaten ¢okluk ifade eden
sifatlardir; bu sebeple avantaj ismi ¢okluk eki alamaz.
... ¢ok zorluklar yasiyorum (B1) [*bircok zorluk].
... ¢cok masraflarim vardi (B1) [*¢ok masrafim].
Bir kag dezavantajlarida vardir (B2) [*birkac dezavantaji da].

B. Edat Kullannmindaki Hatalar:
“ile” edatmmn asir1 kullanimi: Ruscgadaki enstriimantal hal (C) veya Ozbekcedeki
bilan edatinin etkisiyle 6grenciler Tiirkge arag veya birliktelik fiillerinde gereksiz
yere “ile”yi kullanmaktadirlar:
har guni arkadaslarim ile sport ile vardik (B1) [*her giin arkadaslarimla spora
gittik]

4. Sonuc ve Oneriler

Bu arastirmada, Tiirkiye Tiirkgesi 6grenen Ozbekistanli Bl ve B2
diizeyindeki 6grencilerin yazili anlatim ¢aligmalarinda karsilagilan hatalar ses bilgisi
ve yazim, bi¢im bilgisi, anlam bilgisi / kelime tercihi ve s6z dizimi bagliklar1 altinda
incelenmistir. Elde edilen bulgular, hatalarin tesadiifi olmadigini; biiylik olclide
Ozbekge ile Tiirkiye Tiirkcesi arasindaki yakimlik ve farkliliklarin ayni anda etkili
oldugu bir 6grenme ortamindan kaynaklandigini gostermektedir. Bu durum, Tiirk
dili konusan 6grencilere Tiirkiye Tiirkcesi 6gretiminde genel yabanci dil 6gretimi
ilkelerinin tek basina yeterli olmadigini; diller aras1 benzerlik ve ayriliklart merkeze
alan 6zel bir 6gretim yaklagimina ihtiya¢ bulundugunu ortaya koymaktadir.
Ses bilgisi ve yazim diizeyinde en belirgin sorunlar /1/ ve /i/ lnliilerinin ayirt

edilmesi, {inlii uyumuna uygun ek se¢imi, iinsiiz degismeleri ve Ozbek Latin
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abecesindeki isaretlerin Tiirkiye Tirkgesi yazimina aktarilmasidir. Bigim bilgisi
diizeyindeki sorunlarda ise hal ekleri, iyelik ve ilgi ekleri, isim-fiil, sifat-fiil ve zarf-
fiil ekleri 6ne c¢ikmaktadir. Ozellikle Ozbekcedeki +ni belirtme durumu ekinin
Tirkiye Tiirk¢esine dogrudan tasinmasi, Ogrencilerin bigim bilgisi ile alakali
benzerlikleri her zaman dogru eslestiremedigini gostermektedir. Anlam bilgisi
bakimindan yalanci es deger / aldatic1 kelimeler ve Ozbekceden birebir cevrilen
kaliplar yazili anlatimin dogalligini zayiflatmaktadir. S6z dizimi diizeyinde ise
cokluk bildiren sifatlardan sonra ismin ¢okluk yapilmasi ve bazi edat kullanimlari,
ogrencilerin ana dil kaliplarin1 hedef dile aktardiklarini1 géstermektedir.

Bu sonuglardan hareketle, Ozbekistanli 6grencilere Tiirkiye Tiirkgesi
ogretiminde Oncelikle karsilagtirmali dil farkindaligi gelistirilmelidir. Derslerde
yalnizca dogru Tiirkiye Tiirkgesi bigimleri verilmemeli; ayn1 zamanda bu bigimlerin
Ozbekgedeki karsiliklartyla hangi noktalarda ortiistiigii, hangi noktalarda ayrildig:
acik bicimde gosterilmelidir. Ozellikle iinlii uyumu, hal ekleri, fiilimsi ekleri,
yalanci es deger / aldatic1 kelimeler ve kalip ifadeler igin Ozbekge-Tiirkiye Tiirkcesi
karsilastirmali alistirmalar hazirlanmalidir.

Yazma derslerinde Ogrencilerin sik yaptigi hata tiirlerine dayali kademeli
etkinlikler kullamlmalidir. ilk asamada ciimle diizeyinde diizeltme ve yeniden
yazma ¢alismalari, ikinci asamada paragraf olusturma, son asamada ise
kompozisyon, mektup ve e-posta gibi tiir odakli yazma gorevleri uygulanabilir.
Ogrenci metinlerinden secilen hatali  Orneklerin  smif icinde birlikte
degerlendirilmesi, Ogrencilerin kendi yazilarimi izleme ve diizeltme becerilerini
gelistirecektir.

Son olarak, Ozbekistanli dgrenciler icin hazirlanacak Tiirkiye Tiirkgesi
materyallerinde genel yabancilara Tiirkge 6gretimi kitaplarinin yaninda Tirk dilleri
konusan 6grencilere 6zgii ek boliimlere yer verilmelidir. Bu boliimlerde yalanci es
degerler sozliigl, karsilagtirmali ek tablolari, 6rnek hata-diizeltme listeleri ve yazma
kontrol ¢izelgeleri bulunmalidir. Gelecekte yapilacak caligmalarin daha genis

ogrenci gruplariyla, farkli seviyeleri karsilagtirarak ve hata tiirlerinin sikligini nicel
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verilerle de destekleyerek yiiriitiilmesi, Ozbekistanli 8grencilerin Tiirkiye Tiirkgesi
yazma becerilerinin gelistirilmesine daha kapsamli katk1 saglayacaktir.
Kaynaklar:
1. Adiyaman, H. (2024). Ozbek Tiirkleri dzelinde Tiirk soylulara Tiirkge
ogretiminde karsilagilan sorunlar. Dumlupmar Universitesi Sosyal
Bilimler Dergisi, (80), 385-389.
2. Boylu, E. ve Goktas, B. (2025). Tiirk soylulara Turkiye Tiirk¢esi
ogretiminde yazma becerisi. Tiirk Soylulara Tiirkiye Tirkgesi
Ogretimi, 279-303.
3. Merhan, A. (2012). Tiirk¢e ve Ozbekge essesli sozciik karsilastiriimast.
A.U. Tiirkiyat Arastirmalar1 Enstitiisii Dergisi (TAED), 47, 1-16.
4. Sallabas, E. (2025). Tiirk soylulara Tiirk¢e 6gretiminde dikkat edilmesi
gerekenler. Tiirk Soylulara Tiirkiye Tiirkcesi Ogretimi, 191-195.
5. Tekin, T. (1991). A new classification of Turkic languages. Ttirk Dilleri
Arastirmalari, 1, 5-18.
6. Tekin, T. ve Olmez, M. (1999). Tiirk Dilleri: Giris. Simurg.
7. Yusuf, B. (2009). Tiirkge-Ozbekce Sestes Kelimeler Sozliigii. TIKA.
8. Yusuf, B. (2010). Ali Sir Nevayi ve simdiki Ozbek dilinin {inliileri
{izerine. Ankara Universitesi Dil ve Tarih-Cografya Fakiiltesi Tiirkoloji

Dergisi, 17(2), 67-80.

65



INTELIGENCIA ARTIFICIAL Y AUTONOMIA EN EL AULA DE
ESPANOL: PROPUESTAS PRACTICAS PARA EL DESARROLLO DE LA
COMPETENCIA COMUNICATIVA

Alejandro Pérez Gutiérrez

Universidad de Economia Mundial y Diplomacia
Profesor del departamento de Lenguas Europeas Y Turcas
Mustaqillik 54, Mirzo Ulug'bek tumani, Toshkent, O zbekiston

alejandroperezgutierrez95 @gmail.com

Resumen: Este articulo analiza el uso de la Inteligencia Artificial Generativa
en el disefio de dindmicas gamificadas (un juego de rol y una escape room) en el
aula universitaria de ELE en Uzbekistan. El objetivo es evaluar cémo estas
herramientas transforman el rol docente y fomentan la autonomia en un alumnado
habituado a modelos tradicionales y con un fuerte temor estructural al error. Los
resultados advierten sobre desafios criticos, como el encasillamiento de los
estudiantes en sus perfiles y el uso de la tecnologia como estrategia de evasion para
eludir el esfuerzo lingiiistico. Para solventarlos, se concluye con propuestas practicas
basadas en la planificacidon previa y el uso de pistas graduadas que mitiguen los

desafios planteados por el filtro afectivo.

Palabras clave: ELE; Inteligencia Artificial; Autonomia del aprendizaje;

Gamificacion; Filtro afectivo; Contexto uzbeko; Didactica de lenguas.

Abstract: This article analyzes the use of Generative Artificial Intelligence
in the design of gamified dynamics (a role-playing game and an escape room) in the
university SFL (Spanish as a Foreign Language) classroom in Uzbekistan. The
objective is to evaluate how these tools transform the teaching role and foster
autonomy among students accustomed to traditional models and who exhibit a
strong structural fear of making mistakes. The results warn of critical challenges,
such as students becoming pigeonholed within their profiles and the use of

technology as an evasion strategy to elude linguistic effort. To address these issues,

66



the study concludes with practical proposals based on pre-planning and the use of

graduated clues to mitigate the challenges posed by the affective filter.

Key words: Generative Artificial Intelligence; Learner Autonomy;
Gamification; Spanish as a Foreign Language; Uzbek Context; Affective Filter;

Language Pedagogy.

1. Introduccion

La Inteligencia Artificial ha supuesto una revolucion en la ensefianza. Un
cambio de paradigma que supone un reto nunca antes visto en la educacion en
general, y en la ensefianza de lenguas en especifico.

Como todo cambio drastico, su llegada se ha visto con cierto recelo y temor,
siendo visto en muchas ocasiones como un enemigo que reemplaza la labor del
docente y anula la capacidad analitica de los estudiantes.

Sin embargo, no debe ser percibido como algo negativo o positivo por
definicion, sino que es el uso que se haga de la misma lo que juega un papel decisivo
durante el proceso educativo. La llegada de la Inteligencia Artificial Generativa ha
abierto un abanico de posibilidades casi infinitas, tanto para la creacion de materiales
propios como para la adaptacion de otros materiales ya creados.

Esta libertad permite al docente adaptarse a las necesidades especificas del
alumno, al igual que ha redefinido su rol durante el proceso de aprendizaje. No se
vislumbra un futuro en el que la Inteligencia Artificial reemplace a los docentes. Lo
que si se prevé es un futuro en el que el rol del profesor contintie evolucionando vy,
eventualmente, se transforme; un escenario donde su tiempo se utilice de manera
mas eficaz y eficiente, y donde su experiencia se despliegue, potencie y aumente de
mejor forma [Luckin y Holmes, 2016:11].

El docente ha dejado de ser el eje tnico del conocimiento para convertirse en
un guia que orienta al estudiante. Y esta labor como guia, sirve igualmente para
afianzar y potenciar la autonomia del alumno en el aula. Precisamente con este
proposito, a continuacioén se presentan dos actividades disefiadas con Inteligencia

Artificial que ilustran esta transicion pedagogica.
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2. Marco teorico

El presente trabajo se apoya en varios pilares teoricos donde podemos
discernir dos areas principales, si bien hay otras teorias que estan estrechamente
relacionadas. En primer lugar, el concepto de autonomia del aprendizaje, entendida
como la capacidad del estudiante de “hacerse cargo del propio aprendizaje”, una
capacidad que no es innata, sino que “debe adquirirse ya sea por medios 'naturales'
o (como ocurre la mayoria de las veces) mediante el aprendizaje formal, es decir, de
manera sistematica y deliberada” [Holec, 1981:3]. Estrechamente vinculado a este
principio, el concepto de andamiaje o scaffolding, término acufiado por Bruner
[1983], describe el apoyo temporal y graduado que el docente o los materiales
ofrecen al alumno para alcanzar el objetivo planteado: suficiente para reducir su
ansiedad, pero sin suprimir su esfuerzo cognitivo.

En segundo lugar, el tan caracteristico miedo al error, lo que Krashen
[1982:31] denomina el filtro afectivo, explica como variables emocionales como la
ansiedad o el temor a cualquier respuesta punitiva bloquean la adquisicion de la
lengua, jugando un papel semejante al que juega la motivacion o la autoconfianza.
Este es un fenomeno especialmente pronunciado en contextos con fuerte tradicion
gramatical-traductora como sucede en el entorno uzbeko. Para contrarrestarlo, la
gamificacion, “el uso de elementos del disefio de juegos en contextos no ludicos”
[Deterding et al., 2011:10] ha demostrado su eficacia para motivar al alumnado y
reducir el rechazo al error. Finalmente, varios autores sefialan el potencial de la IA
Generativa, ya sea personalizando el aprendizaje, para la planificacion de las clases,
facilitando la investigacion, la evaluacion, pero advierten de varios problemas, “ya
que la informacidon generada sin esfuerzo podria impactar negativamente en sus
habilidades de pensamiento critico y resolucion de problemas” [Kasneci et al.,

2023:7]

3. Metodologia e Implementacion de Propuestas Practicas
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El cambio de paradigma que propone la Inteligencia Artificial adquiere una
relevancia critica al trasladarse al contexto académico uzbeko, donde prevalece una
arraigada tradicion educativa centrada en la figura del docente como fuente de
conocimiento y eje de todo el proceso, y en la gramatica como base indispensable
del aprendizaje. Los alumnos muestran un fuerte rechazo al error y una cierta
reticencia a asumir un rol activo en clase si no cuentan con una sélida base
gramatical que les dé confianza y seguridad.

Por ello, la aplicacion de actividades que fomenten la independencia del
alumno supone un doble reto: redefinir el rol del profesor hacia un rol de apoyo, y
transformar las expectativas del estudiante, para que deje de sentirse como un mero
pasajero del proceso de aprendizaje y asuma un papel activo. Es para este propdsito
donde la Inteligencia Artificial resulta determinante, ya que permite crear y adaptar
materiales especificos, que aporten un apoyo suficiente al alumnado, a la vez que
potencia su independencia en el aula y reduce de forma progresiva el miedo al error
que caracteriza a los estudiantes uzbekos.

Como prueba empirica, a continuacidon se exponen dos actividades ludicas,
creadas con el apoyo de la Inteligencia Artificial, y un debate sobre las conclusiones
obtenidas tras su puesta en practica, analizando tanto los aciertos como los aspectos

a mejorar.

3.1 Propuesta 1: El juego del Bunker

El juego del bunker es una de las actividades clasicas para potenciar las
destrezas comunicativas en un entorno lidico. Al implementarlo, se mitiga en gran
medida el miedo al error, ya que los estudiantes no perciben la equivocacion como
una falta con consecuencias directas o punitivas, sino como parte de la dinamica.

En el disefo tradicional de este ejercicio, generalmente solo se asignaba un
rol genérico a cada estudiante, dejando los argumentos a la libre improvisacion del
alumno. Sin embargo, esta aparente libertad suele ser percibida por el alumnado
como una falta de informacion; como consecuencia, tienden a focalizar todo su

discurso en torno a los datos explicitos de su profesion (por ejemplo, ser médico),
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ignorando otros recursos o estrategias que podrian garantizar su supervivencia en el
juego.

Y es aqui donde la [A desempefia una funcion clave, ya que permite generar
un perfil completo y detallado para cada participante, ofreciéndoles recursos
argumentativos que pueden utilizar a su favor durante las discusiones. Al mismo
tiempo, el disefio de perfiles con puntos débiles especificos convierte el debate en
un verdadero desafio, sin perder por ello su componente ludico.

A continuacidn, se presenta una muestra de los perfiles generados por la TA.
En ellos se detallan los roles de los estudiantes, sus cualidades, las posesiones clave

que aportan al grupo y un punto débil que puede ser usado por los otros estudiantes.

Rol y Perfil Posesién Util El Dilema (Debilidad)

Médica Cirujana: La
unica capaz de tratar
enfermedades y heridas

graves.

Un botiquin quirargico

completo y antibidticos.

Tiene 65 anos. Si ella
muere pronto, nadie
heredara su

conocimiento.

Ingeniera Agronoma:
Sabe cOmo crear un
huerto dentro del

bunker.

Una bolsa con semillas
de crecimiento rapido y

fertilizante.

Es extremadamente
pesimista y cree que la
humanidad no merece

ser salvada.

Con estos roles asignados, los alumnos toman la iniciativa para discutir y
argumentar por qué merecen entrar al bunker y sobrevivir. En este escenario, el papel
del profesor pasa a ser el de un mediador: su labor consiste en moderar los turnos de
palabra, fomentar la participacién de los estudiantes mas timidos y dinamizar el
debate para evitar que se vuelva redundante o caiga en la monotonia de discutir

siempre los mismos aspectos.
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3.2 Propuesta 2: El Escape Room Gramatical y Literario

La aplicacion practica de las escape rooms en el aula resulta particularmente
interesante por dos razones: su enorme versatilidad en cuanto a los contenidos
curriculares que se pueden incorporar y el reto personal que suponen para los
estudiantes. Hay varios estudios dentro de la ensefianza en espafiol que destacan sus
efectos positivos en el aprendizaje, impactando directamente en la motivacion
intrinseca [Borrego, et al., 2017].

Ademas de los beneficios para el alumno, su disefio e implementacion se han
simplificado notablemente gracias a la Inteligencia Artificial, que permite integrar
tanto propuestas completamente originales como materiales adaptados. En este caso
concreto, coincidieron dos circunstancias claves en la eleccion de las actividades: la
proximidad de un examen de gramatica y vocabulario, y la lectura de dos textos
dentro del manual Aula Internacional. La escape room fue la solucion idonea para
repasar los contenidos de la prueba gramatical, ademas de dinamizar las lecturas de
la unidad, que en caso contrario pueden resultar tediosas para el alumno.

La misién final es sencilla: introducir un cédigo de cuatro digitos que los
alumnos obtendran progresivamente al resolver correctamente cada reto. El método
para descifrar cada nimero varia segin la naturaleza de la actividad. Por ejemplo, el
digito de la primera prueba corresponde al niimero de opciones falsas en un ejercicio
de comprension lectora de verdadero o falso. Por su parte, en la tercera actividad —
centrada en la gramatica mediante el cldsico contraste de pasados—, el nimero clave
equivale a la cantidad de veces que la respuesta correcta requiere el uso del pretérito
imperfecto.

Gracias a la Inteligencia Artificial, no solo es posible generar este tipo de
ejercicios estructurales, sino que también se puede articular un role-play que permite
la inmersion completa del estudiante en la narrativa, transmitiendo la sensacion de
que cada acierto los acerca mas a la salida. A continuacion, se presenta como muestra
la segunda tarea: un ejercicio adaptado especificamente a partir de un texto sobre las
manias extraido del manual Aula Internacional, que deben leer previamente.

Tarea 2: El Informe del Sujeto 402
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Habéis superado la primera barrera, pero ahora el sistema os pide un andlisis de
comportamiento. Para obtener el segundo nimero del coédigo de escape, debéis
identificar las manias de una persona a través de este breve informe médico.
Instrucciones:

1. Id a la pagina 109 de vuestro manual Aula. Buscad el texto sobre las manias y
fijaos en el nimero asignado a cada una.

2. Leed el siguiente informe con atencion:

Informe de Observacion: E/ paciente muestra tres comportamientos muy

claros. Primero, tiene una obsesion con la limpieza. necesita lavarse las

manos continuamente, incluso si no ha tocado nada sucio. Segundo, no puede
caminar por la habitacion sin contar todos los azulejos del suelo uno por

uno. Por ultimo, tiene una fijacion con el orden de sus libros, si no estdan
perfectamente alineados por tamario, se pone muy nervioso.

3. Identificad estas tres manias en la lista de vuestro libro.

4. El segundo numero del codigo es la SUMA de los numeros asignados a esas
tres manias en la pagina 109.

Advertencia: Si el libro asigna, por ejemplo, un 2 a la mania de limpieza, un 3 a la
de contar y un 1 a la de orden, vuestro nimero sera el 6. jCalculad con cuidado!
Esta actividad resulta de gran utilidad para potenciar la autonomia del alumnado, ya
que en ningun momento cuenta con la intervencidn directa del profesor. Su tnico
soporte son sus compatfieros; esta situacion promueve el trabajo en equipo y estimula
el pensamiento critico, ya que solo se dan cuenta de que la tarea esta mal cuando el
codigo no se ejecuta, lo que les obliga a cooperar para identificar y arreglar sus
propios fallos.

4. El desafio del control — Problemas detectados

Tras la puesta en practica de estas dinamicas, y a pesar del soporte estratégico de la
Inteligencia Artificial y de la labor del docente como moderador, se detectaron
diversos obstaculos que afectaron tanto al desarrollo de las actividades como al
proceso de aprendizaje del alumnado. Dichos problemas se desglosan a

continuacion:
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e Dependencia digital y tecnoldgica: Pese a que el uso de la IA se habia limitado
originalmente al docente para la fase de disefio, varios estudiantes recurrieron a ella
de forma sistematica durante el juego del bunker para buscar argumentos inmediatos
que reforzasen su postura, en lugar de esforzarse por recuperar sindbnimos o recursos
lingtiisticos propios. Esta estrategia de evasion contraviene el principio fundamental
de una actividad de produccion libre: el desarrollo espontaneo de la fluidez verbal y
el pensamiento critico.
e Encasillamiento y rigidez en el rol: Este fendmeno se percibié con fuerza en
el juego del bunker. Muchos estudiantes limitaron toda su estrategia argumentativa
a las caracteristicas proporcionadas de antemano por la IA, sin explorar la libertad
creativa que ofrece la falta de informacion. En varios casos, si las condiciones de su
tarjeta eran mayoritariamente negativas, el alumno tendia a rendirse de inmediato,
siendo incapaz de articular otros recursos o salidas retoricas que jugasen a su favor.
e Priorizacion de la recompensa: Un problema recurrente durante la escape
room fue que los estudiantes priorizaron la obtencion del codigo final por encima de
la rigurosidad gramatical de la tarea. Un ejemplo claro ocurrid en la actividad de
contraste de pasados: algunos equipos se limitaron a escribir el tiempo verbal
correcto en el hueco, en lugar de conjugar el verbo por completo. Dado que el
objetivo principal era repasar la morfologia de cara al examen escrito, este "atajo"
anul¢ el proposito didactico de la prueba.
e Persistencia de la frustracion ante el error: El arraigado temor al fallo, tan
comun en la produccion oral de este contexto, se manifestd incluso en el entorno
colaborativo de la escape room. Varios alumnos experimentaron un elevado nivel
de ansiedad y malestar al quedar bloqueados en un enigma, llegando al extremo de
intentar forzar el paso a la siguiente fase sin haber resuelto la anterior, lo que rompia
la 16gica secuencial y las bases del juego.
5. Propuestas de solucion

Ante los desafios descritos, existen diversas estrategias que, si bien no

erradican por completo las dificultades del aula, permiten mitigar la frustracion del
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alumnado, especialmente en actividades de produccion libre donde el docente ejerce
un rol de apoyo.

Para dinamicas como el juego del bunker, resulta fundamental estructurar una
fase de preparacion previa. Asimismo, se debe hacer explicita la naturaleza de la
actividad, informando a los estudiantes de que tienen plena libertad para construir
cualquier argumento defensivo, siempre que sea coherente con las caracteristicas de
su personaje. Sin esta aclaracion formal, un alumnado habituado a un modelo
tradicional, centrado en la gramadtica-traduccion, tenderd a interpretar las pautas de
forma restrictiva y literal, limitando todo su discurso a los datos estrictamente
proporcionados por el docente.

Por consiguiente, la planificacion previa actGia como un andamiaje
indispensable. Lanzar una actividad de produccién puramente libre a estudiantes
acostumbrados a producir solo cuando sienten que dominan la gramética por
completo puede resultar intimidante y contraproducente. Esta realidad explica
también su dependencia digital en el aula: el recurso sistematico a la IA no es mas
que la busqueda de una certeza externa e inmediata ante el profundo temor a
equivocarse.

En el caso de la escape room, el miedo al error se manifiesta de una manera
distinta, vinculada al bloqueo cognitivo. Para mitigar el malestar que genera no
hallar la respuesta, resulta fundamental disefiar sistemas de pistas graduadas que
orienten al estudiante, ayudandolo a identificar sus propios fallos y a solventarlos de
manera autonoma. En el modelo tradicional, el alumnado depende por completo de
la correccion explicita del docente y no tiene interiorizado el habito de Ia
autoevaluacion; por ello, este proceso de autorregulacion debe plantearse en el juego
de forma paulatina, guiada y controlada.

Por otra parte, para solucionar la priorizacion de la recompensa (el deseo de
ganar a costa del rigor gramatical), la estrategia idonea consiste en vincular el codigo
de escape exclusivamente a la produccion lingiiistica correcta y completa. En
planteamientos donde es posible deducir la cifra correcta a pesar de arrastrar errores

morfoldgicos o de dejar el ejercicio incompleto, se corre el riesgo de desviar el foco
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del objetivo didactico principal del juego, transformandolo en un mero acertijo
matematico.
6. Conclusiones

La Inteligencia Artificial ha llegado para quedarse y su presencia en las aulas
es ya inevitable; por ello, es labor del docente guiar su aplicacidn correcta. Es cierto
que un uso inadecuado puede resultar perjudicial al actuar como un inhibidor de la
reflexion y del pensamiento critico. Sin embargo, implementada con intencionalidad
pedagogica, abre un abanico inédito de posibilidades, ofreciendo una capacidad de
sistematizacion y adaptacion al alumnado nunca antes vista. Se trata de una
herramienta que fomenta la independencia del estudiante, al tiempo que permite al
profesor participar activamente en el proceso como un apoyo vital que proporciona
la confianza necesaria para alcanzar los objetivos comunicativos.

La educacion y la sociedad evolucionan constantemente, y aferrarse en exceso
a los procedimientos tradicionales corre el riesgo de abrir una brecha profunda con
la realidad. Los seres humanos poseemos la capacidad de adaptarnos y progresar, lo
que no implica abrazar cualquier novedad de forma acritica. El éxito en la educacion
contemporanea se garantiza cuando aceptamos la innovacion, pero manteniendo
siempre una mirada reflexiva ante los retos y desafios que plantea.
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TAHLILIDA TASVIRILY SXEMALARNING O‘RNI (O‘ZBEK VA INGLIZ
TILLARI MISOLIDA)
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Annotatsiya

Ushbu maqolada tana a’zolar ishtirok etgan maqollarda tasviriy sxemalarning
aks etishi tadqiq etiladi. Bunda, avvalo, tasvirly sxemalarning tavsifi, uning ichki
xususiyatlari, kognitiv tilshunoslikdagi ahamiyatiga e’tibor qaratiladi. Shuningdek,
kuch tasvirly sxemasining ayrim o‘zbek va ingliz tilidagi maqollarda aks etishi va

uning kognitiv xususiyatlari tahlil gilingan.

Kalit so‘zlar: tasviriy sxema, metaforik proyeksiya, magollar, kuch, majburiy

kuch
Abstract

This article investigates the manifestation of image schemas in proverbs
containing body-part components. First, attention is paid to the description of image
schemas, their internal characteristics, and their significance in cognitive linguistics.
Furthermore, the article analyzes the representation of the force image schema in

selected Uzbek and English proverbs and examines its cognitive features.

Keywords: image schema, metaphorical projection, proverbs, force,

compulsion force.

Avvalo, inson tana a’zolari va ularning kognitiv jarayonlarga ta’siri haqida
so‘z borganda, soma komponentli maqollar inson tafakkurining kreativ xususiyatlari
bilan chambarchas bog‘liqligini qayd etish lozim. Inson atrof-muhitni, jamiyatni va
ijtimoily munosabatlarni o‘z tanasi orqali idrok etadi, natijada tafakkurda tana

a’zolari asosidagi tushunchalar shakllanadi. Ushbu tushunchalar 2 xil tasavvuriy
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tuzilma: tasvir sxemalari (image schema) va metaforik proyeksiyalar (metaphoric
projections) asosida hosil bo‘ladi'.

Tasvir sxemasi inson sezgi va harakatlarining takrorlanuvchi, dinamik
chizgilari hisoblanadi. Masalan, VERTIKALLIK (VERTICALITY) sxemasi
insonlar tajribasidagi ma’noli tuzilmalarni ajratishda YUQORIGA—-PASTGA (UP-
DOWN) yo‘nalishidan foydalanishga moyillik natijasida paydo bo‘ladi. Bunday
vertikallik tuzilmasi kundalik hayotning turli jabhalarida kuzatilishi mumkin.
Masalan, daraxtni kuzatishda, zinapoyaga chiqishda, liftdan yuqoriga chiqishda
kuzatish mumkin. Bundan kelib chiqib shuni aytish mumkinki, metafora ma’lum
chizgilarni tajribaning bir sohasidan boshqa turdagi sohani tuzish uchun
uzatailadigan tushunish usuli sifatida qabul qilinadi. Shu nuqtai nazardan, metafora
faqatgina til orqali ifodalash vositasi emas. Aksincha, izchillik va tartibga ega
tajribalarni idrok etish, ulardan mantiqiy xulosa chiqarish va ma’no topishga imkon
beruvchi asosiy kognitiv tuzilmalardan biridir.

Metaforik proyeksiyada jismoniy faoliyat orqali olingan tajribalardan
foydalanilib, abstrakt tushunchalar paydo bo‘ladi. Metaforik proyeksiya yordamida
konkret tajribani abstraktlashtirishdan hosil bo‘lgan tushunish ikki yo‘l bilan amalga

oshiriladi:

jismoniy harakatlar va turli fizik domenlardagi o‘zaro ta’sirlar tuzilmaga ega

bo‘ladi va bu tuzilma metafora orqali abstrakt maydonlarda qo‘llanilishi mumkin;

metaforik tushunish shunchaki ixtiyoriy yoki tasodifiy proyeksiya emas, ya'ni
nimanidir istalgan narsaga bog‘lash emas. Bunda aniq tajribalar va ular asosida hosil
bo‘lgan mavhum tushunchalarning ma’nosi va mantiqiy xususiyatlari metaforik

proyeksiyaning shakllanishiga asos bo‘ladi.

Tasvir sxemasi tushunchasi M.Jonson tomonidan chuqur tahlil qilingan. Olim
bu terminga tajriba va tushunchalardagi abstrakt naqgshlardir, ular an’anaviy

ma’noda propozitsional bo‘lmasa ham, hosil bo‘lgan ma’no va xulosalar uchun

1 Johnson M. The Body in the Mind. — Chicago University Press, 1987. — P.14.
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markaziy ahamiyatga ega deya ta’rif beradi’>. Bugungi kungacha tasvir sxemalari
(image schema) ro‘yxati kengayib bormogda. Chunki, tasvir sxemasi kognitiv
tilshunoslikda keng doiraga ega bo‘lgan tushuncha hisoblanadi. Quyida hozirgacha

tadqiq etilgan tasvir sxemalari ro‘yxatini havola etamiz.

T/r | Guruh Turlari

1. | KUCH (FORCE) IMKONIYAT KUCHI (ENABLEMENT),
TO‘SQINLIK KUCHI (BLOCKAGE),
QARAMA-QARSHI KUCH

(COUNTERFORCE), JALB  QILISH
KUCHI (ATTRACTION), MAJBURIY
KUCH (COMPULSION), TO*‘SIQNI
YENGIB O°‘TISH KUCHI (RESTRAINT,
REMOVAL),  BO‘LINISH  KUCHI

(DIVERSION)
2. |IDISH QOBIQ (CONTAINER), ICHKARI-
(CONTAINMENT) TASHQARI (IN-OUT), YUZA

(SURFACE), TO‘LA-BO‘SH  (FULL-
EMPTY), CONTENT

3. | MUVOZANAT 0‘Q MUVOZANATI (AXIS BALANCE),
(BALANCE) IKKI PALLALI TAROZI MUVOZANATI
(TWIN-PAN  BALANCE), NUQTA

MUVOZANATI (POINT BALANCE),
ICHKI VA TASHQI KUCHLAR MUVOZANATI

(EQUILIBRIUM)
4. | YO'L (PATH) JADALLIK (MOMENTUM), MANBA-
YO‘L-MAQSAD (SOURCE-PATH-GOAL)
5. | MAKON (SPACE) TEPA-PAST (UP-DOWN), OLD-ORQA

(FRONT-BACK), O‘NG-CHAP (LEFT-

2 Johnson M. The Body in the Mind. — Chicago University Press, 1987. — P. 38.
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RIGHT), UZOQ-YAQIN (NEAR-FAR),

MARKAZ-CHEKKA (CENTER-
PERIPHERY), TUTASHISH (CONTACT),
TO*G*RILIK (STRAIGHT),

VERTIKALLIK (VERTICALITY)

6. | YAXLITLIK-KO‘PLIK | BIRIKISH (MERGING), TO‘PLAM

(UNITY- (COLLECTION), BO‘LINISH

MULTIPLICITY) (SPLITTING), TAKRORLANISH
(ITERATION), BUTUN-QISM (PART-
WHOLE), SANALUVCHI-MASSA
(COUNT-MASS), BOG‘LIKLIK
(LINK(AGE))

7. | MOSLIK (IDENTITY) MUVOFIQLIK-NOMUVOFIQLIK
(MATCHING-MISMATCHING), USTMA-
UST QO“YISH (SUPERIMPOSITION)

8. | MAVJUDLIK OLIB  TASHLASH-ALMASHTIRISH
(EXISTENCE) (REMOVAL-REPLACE),
CHEGARALANGAN MAKON
(BOUNDED  SPACE), AYLANISH
(CYCLE), OBYEKT (OBJECT),
JARAYON (PROCESS)
9. |SHKALA (SCALE) KO ‘P-KAM (MORE-LESS)
10. | KETMA-KETLIK (OLDIN-HOZIR-KEYIN) BEFORE-
(SEQUENCE) DURING-AFTER®
11. | HARAKAT (MOTION) | HARAKATSIZ OBYEKT (INANIMATE
MOTION), JONLI MAVJUDOT

HARAKATI (ANIMATE MOTION), O‘Z-
O‘ZIDAN HARAKAT (SELF MOTION),

3 https://cleanlanguage.com/embodied-schema/
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TASHQI KUCH TA’SIRIDAGI
HARAKAT (CAUSED MOTION)*

Yugqoridagi jadvaldan ko‘rinib turibdiki, tasvir sxemasi juda keng qamrovli
va chuqur mushohada talab qiladigan tushunchadir. Quyida SOMA
KOMPONENTLI MAQOLLAR (SKM)ning shakllanishida katta rol o‘ynaydigan
majburiy kuch (compulsion force) tasvir sxemasini tahlil gqilamiz. Maqollarni ushbu

modellar asosida qanday metaforik proyeksiyalanganligini aniglaymiz.

KUCH (FORCE) sxemasi insonning tashqi kuchlar ta’sirida harakatga
kelishini ifodalaydi va quyidagi guruhlarga bo‘linadi.

Majburiy kuch (compulsion force) — M.Jonson fikricha, inson shamol, suv,
jismoniy obyektlar yoki boshqa tashqi kuchlar ta’sirida majburiy harakatlanadi®.
Turli tizimdagi tillarda ayrim inson tana a’zolari ishtirokidagi maqollar shu model
asosida hosil bo‘lganligini kuzatish mumkin. Masalan, o‘zbek tilidagi boshga
tushganni ko ‘z ko radi®maqoli shu model asosida paydo bo‘lgan. Bu modelning

ichki tuzilishini quyidagi jadvalda ko‘rish mumkin.

1-jadval.

No | Element nomi Tavsifi

1. | Kuch manbayi (force source) | Taqdir qiyinchiliklari

2. | Ta’sir  ostidagi  subyekt | Inson hayoti

(patient)
3. | Kuch vektori (vector) Hayot yo‘li
4. | Natija (Result) Tan berish, ilojsizlik

4 Mandler J.M. The Foundations of Conceptual Thought in Infancy // Cognitive Development, 1992. — Vol.7(3). — B.
593-596.

> Johnson, M. The body in the mind: The bodily basis of meaning, imagination, and reason. University of Chicago
Press, 1987. —P. 38.

6 Shomahmudov Sh., Shorahmedov Sh. Nega shunday deymiz. — Toshkent : G‘afur G‘ulom nomidagi Adabiyot va
san’at nashriyoti, 1987. — B. 55.
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Ushbu jadvaldan anglashilganidek, Boshga tushganni ko ‘z ko ‘radi maqolida

inson o°‘zi xohlamagan taqdir zarbalariga, ko‘rgiliklarga ilojsiz ravishda rozi

bo‘lishi, chidashi kerakligi ifodalanadi. Ushbu maqoldagi majburiy kuch tuzilmasini

yanada yaqqolroq tushunish uchun quyidagi chizmani havola gilamiz.

Inson > e Taqgdirga tan
berish
1ta’sir ostidagi 3) natija
subyekt
Qiyinchiliklar

2) ta’sir qiluvchi kuch

1-chizma. Boshga tushganni ko z ko ‘radi maqgolining tasvir sxemasi

Majburiy kuch modeli asosida hosil bo‘lgan magqollarni ingliz tilida ham

uchratish mumkin. Masalan If it bleeds, it leads(qon to ‘kilsa, e’tibor markazida

bo ‘ladi)’ maqoli 1980-yillarda xalq orasida juda mashhur bo‘lgan va qonli voqgealar

har doim OAV ning e’tibor markazida bo‘lishini anglatgan. Ushbu maqolning tasvir

sxemasini quyidagi chizmada ko‘rish mumkin.

2-jadval
Ne | Element nomi Tavsifi
1. | Kuch manbayi (force source) | Qon va qonli voqealar
2. | Ta’sir  ostidagi  subyekt | Xalq
(patient)
3. | Kuch vektori (vector) Jurnalist faoliyati
4. | Natija (Result) Ommani boshqarish

7 Doyl Ch., Mieder W., Shapiro R. The Dictionary of modern Proverbs. — New Heaven and London: Yale University
Press, 2012. - P. 22.
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Bu magqoldagi majburiy kuch tasvir sxemasini quyida berilgan chizma bilan

yaqqol tushuntirish mumkin.

Xalg R Ommani
boshqgarish
I 3) natija
1) ta’sir ostidagi Qonli
subyekt VvO(Q ealar

2) ta’sir qiluvchi
kuch

2-chizma. If it bleeds, it leads(qon to ‘kilsa, e 'tibor markazida bo ‘ladi) maqolining

majburiy kuch tasvir sxemasi

KUCH (FORCE) tasvir sxemasi soma komponentli maqollarga nisbatan
tatbiq etilib, insonning ichki va tashqi kuchlar ta’sirida hayot kechirishi va ushbu
kuchlarga qarshi kurashishi, kuchlar ortidan ergashish, ma’lum kuchlarga
bo‘ysunish, kuchlarni yengib o‘tish holatlarida o‘z tanasini ishga solishi, tajriba

orttiririshi hamda bu tajriba 0°z 1zini maqollarda qoldirishi aniqlandi.
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Abstract

This study explores innovative pathways in university-level glottodidactics
designed to enhance student motivation and department enrollment. Grounded in
Maslow’s hierarchy of needs and Krashen’s affective filter hypothesis, the paper
argues that contemporary learners require educational ecosystems that fulfill their
needs for digital self-expression and cultural belonging. To validate this, an
exploratory needs analysis was conducted among adult language students. The
empirical data reveals a decisive preference for oral production and informal, out-
of-class aggregative activities, highlighting a widespread willingness among
students to actively cooperate in their organization. By examining successful
proactive models of community building and student-centered digital storytelling,
this contribution demonstrates how integrating collaborative offline events with
institutional digital narratives effectively lowers performance anxiety, builds a
cohesive linguistic community, and serves as an innovative tool for educational

marketing.

Keywords: Glottodidactics; Experiential Learning; Community Building; Needs

Analysis; Digital Storytelling; Affective Filter.

PREMISE: NEW COMMUNICATIVE PARADIGMS, SOCIAL
NETWORKS, AND THE NEED TO BELONG
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This contribution aims to outline educational pathways within university
contexts designed to increase student engagement and motivation in learning Italian,
while simultaneously enhancing the appeal of the educational offering for
prospective students. To effectively introduce a new educational proposal in this
direction, it is fundamental to start with a sociological and psychological reflection
on the figure of the contemporary learner. Today, we live in the era of storytelling
and social networks—platforms that have radically transformed how young people
communicate, relate to one another, and, above all, construct their own identity.

Students today exhibit a constant and profound desire to be protagonists,
which expresses itself through the visual and textual narration of their own life
experiences: "talking about oneself" is no longer a mere private exercise, but a social
act of asserting one's individuality. At the same time, social networks fulfill an
ancestral human need: demonstrating belonging to a group. Sharing an image, a
video, or a thought related to an event one is participating in is the modern way
young people tell the world: "I exist, I am part of this community, I share these
values and this culture."

In the field of language teaching (glottodidactics), we cannot ignore this
reality. We must channel this spontaneous communicative drive into the learning
path, transforming the Italian classroom into an ecosystem capable of uniting the
need for digital self-narrative with the real and institutional dimension of the
university.

THE NEEDS ANALYSIS

To respond to these new requirements, it would be appropriate to investigate the
needs and wants of students who decide to study the Italian language. The most
relevant tool is a survey administered to students and the interpretation of the
acquired data. The mere administration of a test places students at the center of
attention, making them perceive that the teaching is conceived according to their

needs.
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From a survey I conducted in the Tbilisi area among adult students from
various institutes, aimed at determining student preferences in order to design and
organize course teaching closer to the learners' tastes, as well as to determine the
type of extracurricular activities to schedule, it emerges that respondents express a
desire to improve speaking skills (Graph 1), hence productive skills rather than
receptive ones. When considering the questions regarding students' preferred
extracurricular activities (Graph 2), the collected data places out-of-classroom
activities, such as a lunch or dinner or karaoke nights with other students and
teachers, at the top of the preferences. This datum confirms the desire for greater
interaction and communication with fellow Italian learners in contexts other than the
classroom. This represents a good opportunity to consolidate group interactions
among students and is a way to make the classroom atmosphere more relaxing and
positive.

An interesting finding is also constituted by the need for Italian language
events to provide the opportunity to forge new contacts with people outside the
university context who share the knowledge and/or passion for Italian (networking)
(Graph 3). Furthermore, 91% of respondents declare their willingness to organize or
promote an event or activity related to Italian (Graphs 4-5). The availability of
students to promote an event is an excellent opportunity and resource to attract a
larger number of students, since, as the data shows, socialization and a sense of
sharing with peers are factors that guarantee engagement and motivation to

participate.
THE MISSION

The mission of this approach consists in transforming language learning from
an academic and theoretical duty into a live, expressive, social, and deeply inclusive
experience. The objective, as also emerges from the research results, is to place the
student at the center of the educational process (learner-centered approach),
addressing their latent need to feel like an integral part of a community of speakers

who share a common culture. Through aggregative extracurricular events and the
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mirror use of digital tools like social media, we create an inclusive space in which
the language ceases to be a set of rules and transforms into the social glue of an
active community, capable of connecting the university with the real world and the
local territory. If we take into account the needs and wants referred to by the
American psychologist Maslow and the pyramidal hierarchy of needs theorized by
him (Img. 1), for a foreign language student, the sense of belonging is fundamental
to finding the right motivation in learning a foreign language. Learning a language
means wanting to communicate and bond with others. When students feel that their
efforts allow them to integrate into a community with which they share specific
interests and cultural aspects, they find the emotional strength and motivation
necessary to overcome the difficulties of studying.

EXPERIENTIAL LEARNING MODELS AND EXTRA-CURRICULAR
ACTIVITIES

The aspects from which to start when designing an event capable of attracting
the highest number of participants are the following:

The desire to share informal moments of aggregation and conviviality in
contexts that go beyond the usual spaces traditionally designated for lessons.

The need to communicate and practice speaking both with students from one's
own course and with participants from other contexts.

Collaborative and networking aspect between institutions: participation and
the birth of a collaboration between entities or institutes.
Interaction and networking aspect between individuals: participation and
collaboration among participants who were able to establish relationships with other
people belonging to Italian communities and/or students and admirers of the Italian
language and culture.

Taking into account the data collected from my exploratory survey of student
needs and the aforementioned mission, the following proposals ensue:

Italian Workshops
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Organization of experiential events (e.g., [talian cooking masterclasses, Italian
cinema festivals, etc.) within university spaces.

Inclusivity and openness to the outside: Each student feels like an active
participant in the event, with particular attention paid to those students who struggle
to find their space in class. The event can be opened to the participation of Italian
citizens residing in the Uzbek territory and external enthusiasts outside the academic
context.

Pedagogical value: It unites language with material culture; the presence of
external native Italian speakers actualizes the idea of a "real community of
speakers," offering students a unique opportunity for authentic interaction and
socialization.

Aggregation Nights: "Language Aperitivo" and Karaoke Informal gatherings
dedicated to Italian music, games, and free conversation, potentially open also to an
external Italian-speaking public outside the university.

Pedagogical value: It breaks down institutional rigidities and consolidates
human relationships between students of different course years, professors, and
members of the local Italian community, united by the sharing of the same cultural
elements.

The University Blog as a Tool: Documenting through Social Media Social
networks are the digital tools through which a community displays itself to the
outside world. Therefore, events should be documented on institutional blogs, such
as Instagram or Facebook, replicating the expressive dynamics typical of social
media but within a controlled, academic context. This practice effectively intercepts
those individual needs theorized by Maslow with his pyramid, responding to the:

"need for affection, therefore substantially a need of a social nature, that is to

say, the need to belong to a group, which can be family, friends, a religious

group, etc. This need drives us to be loved by others, to be accepted by the
members of the group [...] the need for self-esteem... is the need to have the
consideration of others, to be considered a valuable element in society"

[Rapacciuolo 2009: 25].
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Furthermore, content should be structured according to two macro-functions:

Narrative Space ("Talking about oneself™): Articles, interviews, and diaries
where students talk about themselves in Italian through personal photos and text,
expressing their passions and their journey within the community.

Archive of Conviviality ("Documenting events"): Photo reportages, videos,
and reviews of the events held (cooking workshops, meetings with Italian citizens).
Here, students "show their belonging," making the beauty of extracurricular
activities visible to the outside world.

In this regard, the experience of Prof. Dario Sponchiado at Colorado College
appears illuminating: addressing the systemic crisis that saw a 20% drop in Italian
enrollments in the United States (MLA data), Sponchiado managed to triple the
number of his students (a 264% increase in five years) precisely by dismantling the
passivity of traditional teaching. As the author underlines, it is no longer possible to
"open the doors and wait for students to enter," but a clear action strategy is needed
to make the educational offering visible in the territory.

This success is the direct result of three fundamental strategic steps:

The shift from passive recruitment to proactive action: abandoning the
traditional academic posture of waiting in favor of actively seeking students outside
the department, intercepting their real areas of interest.

The adoption of a cultural marketing mindset: redefining the language course
no longer just as a theoretical subject, but as an attractive and visible "showcase,"
capable of competing in the global university landscape through targeted
communication.

The creation of an identity-driven digital community: the systematic use of
online platforms and student blogs (in his case, dolcevitaatcc.com) to allow students
to document their experiences and extracurricular activities in real time.

In this same direction aimed at valuing the learner's identity, it appears of
fundamental interest to analyze the strategic management of institutional social
profiles through targeted storytelling practices. An emblematic case is represented

by the communication model of Chapman University, whose official Instagram
89



channel adopts a visual and textual narrative centered entirely on the student (Img.2).
Through the publication of individual portraits accompanied by a brief biographical
presentation—which includes their field of study, personal passions, and future
academic and professional aspirations—the institution does not merely inform, but
publicly validates the individual's uniqueness within the group. This mode of digital
storytelling decisively contributes to consolidating the spirit of belonging to an
active and cohesive academic community, offering a further and replicable example
of how social media channels can transform from mere propaganda tools into spaces

of inclusion and identity co-construction.
THE MOTIVATIONS

The introduction of this methodology is justified through solid pedagogical

motivations and important promotional levers for the university:
Fulfillment of the need for cultural belonging: Students do not just seek syntactic
skills, but the sense of identity that comes from interacting within a community.
Creating a community of speakers transforms emotional and social drives into
lasting motivation toward language study.

Lowering of the affective filter through conviviality: Informal and workshop-
based activities eliminate the performance anxiety and fear of making mistakes
typical of traditional frontal lectures, facilitating a natural and spontaneous transition
toward real oral production.

Motivated and visible writing (digital storytelling): Returning to the premise
on social media, writing for a university blog gives written production a real purpose
and a true audience, generating a strong sense of gratification and pride in
documenting shared social moments.

External promotion and attraction of new enrollees (educational marketing):
The blog and events serve as a public showcase for the territory. Showing an active,
inclusive, and stimulating university creates a strong pull factor for potential new

students, facilitating recruitment and orientation.
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Dynamic and modern institutional image: Investing in these activities allows
the university to communicate a highly innovative image to the outside world. It
tangibly demonstrates that the university adopts cutting-edge methodologies that do
not stop at theoretical teaching but promote the development of transferable skills.

CONCLUSIONS

The empirical data emerging from the exploratory survey and the objective
feedback from the analyzed academic case demonstrate the need for a paradigmatic
revision in university glottodidactics, which must overcome the isolation of the
classroom to become a social and community experience. The integration between
offline aggregative events and digital storytelling directly responds to the
contemporary learner's needs for socialization, expression, and self-esteem theorized
by Maslow. This dynamism optimizes language acquisition because it lowers the
affective filter through conviviality [Krashen, 1982], reducing performance anxiety
and stimulating spontaneous oral production. The validity of the approach is
confirmed by the success of the proactive methodological model based on
community building, which is capable of reversing the enrollment crisis and

increasing the number of attendees.

In conclusion, placing the student at the center of the process as a co-
protagonist of their linguistic community represents the key to ensuring long-lasting

motivation and revitalizing the educational offering within the university landscape.
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APPENDIX
GRAPHIC 1
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GRAPHIC 2
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GRAPHIC 3
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I SHU‘BA

OLIY TA’LIM TIZIMIDA FILLOGIYA FANLARINI O‘QITISH MASALALARI
MA’RUZACHILAR

PRAGMATONIM VA ERGONIMLARNING LINGVOPRAGMATIK
XUSUSIYATLARI

Azizova Feruza Rejavaliyevna
Jahon iqtisodiyoti va diplomatiya universiteti

O‘zbek va rus tillari kafedrasi o‘qituvchisi

Annotatsiya

Mazkur maqolada pragmatonim va ergonimlarning lingvopragmatik
xususiyatlari tadqiq etiladi. Pragmatonimlar tovar, mahsulot va xizmatlarga
beriladigan nomlar sifatida, ergonimlar esa tashkilot, korxona va muassasalarning
nomlari sifatida tavsiflanadi. Tadqiqotda ushbu nomlarning semantik, morfologik va
pragmatik jihatlari, kommunikativ vazifalari hamda madaniy kod bilan bog‘ligligi
yoritilgan. Shuningdek, o‘zbek tilidagi pragmatonim va ergonimlarning milliy-
madaniy xususiyatlari, globallashuv sharoitidagi rivojlanish tendensiyalari ham
tahlil qilingan.

Kalit so‘zlar: pragmatonim, ergonim, onomastika, lingvopragmatika,
kommunikativ funksiya, madaniy kod, brend nomi, identifikatsiya, reklama, milliy
identifikatsiya.

Astract

This article examines the linguopragmatic features of pragmatonyms and
ergonyms. Pragmatonyms are defined as names assigned to goods, products,
services, and commercial brands, whereas ergonyms refer to the names of
organizations, enterprises, and institutions. The study analyzes the semantic,
morphological, and pragmatic characteristics of these naming units, their

communicative functions, and their relationship with cultural codes. Particular
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attention is paid to the national and cultural features of Uzbek pragmatonyms and

ergonyms, as well as to their development trends in the context of globalization.

Keywords: pragmatonym, ergonym, onomastics, linguopragmatics,
communicative function, cultural code, brand name, identification, advertising,
national identity.

Onomastika tilshunoslikning xususiy nomlarni o‘rganuvchi muhim
tarmoqlaridan biri hisoblanadi. Ushbu soha tarkibida pragmatonim va ergonimlar
alohida o‘rin egallaydi. Pragmatonimlar tovarlar, mahsulotlar va xizmatlarning
nomlarini ifodalasa, ergonimlar korxona, tashkilot va muassasalarning nomlarini
bildiradi [Cynepanckas,1973]. Zamonaviy lingvistika va lingvopragmatika nuqtayi
nazaridan ushbu nomlar nafaqat nomlash vositasi, balki muayyan kommunikativ
maqsadga xizmat qiluvchi birliklar sifatida ham qaraladi [[Tononbsckast, 1978].

Pragmatonimlar  bozor iqtisodiyoti  sharoitida mahsulotni  boshqa
mahsulotlardan ajratish, iste’molchi e’tiborini jalb qilish va ijobiy tasavvur hosil
qilish vazifalarini bajaradi [Kprokosa,2004]. Ularning semantik tuzilishi ko‘pincha
mahsulotning sifatini, foydaliligini yoki iste’molchida uyg‘otishi kutilayotgan hissiy
ta’sirni aks ettiradi.

Semantik jihatdan pragmatonimlar tasviriy, assotsiativ, metaforik, antroponimik va
geografik turlarga bo‘linadi. Masalan, “Baraka”, “Bahor”, “Nur” kabi nomlar ijobiy
assotsiatsiyalarni yuzaga keltirsa, “Burgut” yoki “Olov” kabi nomlar metaforik
ma’no orqali mahsulotning kuch va sifat xususiyatlarini ifodalaydi .
Lingvopragmatik nuqtayi nazardan pragmatonimlarning asosiy vazifalari
quyidagilardan iborat:

« nomlash vazifasi;

. reklama vazifasi;

ta’sir etish vazifasi;

« axborot berish vazifasi;

estetik vazifasi.
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Ushbu vazifalar orqali pragmatonimlar iste’molchi ongida mahsulot haqidagi

jjobiy obrazni shakllantiradi hamda sotuv hajmining oshishiga xizmat qiladi
[Shoumarova,2005].
Ergonimlar tashkilot va muassasalarning nomlari sifatida jamiyatning iqtisodiy,
siyosiy va madaniy rivojlanishini aks ettiradi . Ular muayyan tashkilotning maqomi,
faoliyat turi va ijtimoiy obro‘sini ifodalovchi muhim kommunikativ vosita
hisoblanadi.

Faoliyat sohasiga ko‘ra ergonimlar tijorat, sanoat, ta’lim, tibbiyot, madaniyat
va sport ergonimlariga ajratiladi. O‘zbek ergonimiyasida tarixiy shaxslar nomlari
(“Navoiy”, “Ulug‘bek™, “Beruniy”), geografik obyektlar (“Zarafshon”, “Sirdaryo”)
va milliy qadriyatlarni aks ettiruvchi nomlar keng uchraydi .

Ergonimlarning pragmatik vazifasi tashkilotning 1jobily imijini yaratish,
ishonchlilikni ta’minlash va auditoriya bilan samarali hamkorlik o‘rnatishdan
iboratdir. Shu sababli ergonim tanlash jarayonida estetik, semantik va ijtimoiy
omillar hisobga olinadi .

Pragmatonim va ergonimlar yaratishda bir qator pragmatik strategiyalardan
foydalaniladi. Ulardan eng muhimlari quyidagilardir:
Birinchidan, ijobiy konnotatsiya yaratish strategiyasi. “Baxt”, “Umid”, “Zafar”,
“Fayz” kabi nomlar iste’molchi va mijozlarda ijobiy hissiyot uyg‘otadi.
Ikkinchidan, ishonchlilik strategiyasi. Tarixiy nomlar, an’anaviy birliklar va uzoq
tajribani ifodalovchi elementlar auditoriyada ishonch hissini kuchaytiradi.
Uchinchidan, eksklyuzivlik strategiyasi. “Premium”, “Elite”, “Gold”, “Exclusive”
kabi komponentlar tashkilot yoki mahsulotning alohida maqomini ta’kidlaydi.
To‘rtinchidan, milliy identifikatsiya strategiyasi. Milliy tarix, madaniyat va
geografik nomlarga murojaat qilish mahalliy iste’molchilar bilan yaqinlik hissini
shakllantiradi .

Har qanday pragmatonim yoki ergonim ma’lum madaniy kodni o‘zida
mujassamlashtiradi. Madaniy kod jamiyat vakillari tomonidan umumiy tarzda gabul

ilinadigan tarixiy, madaniy va ma’naviy ma’nolar tizimidan iboratdir .
linad tarixiy, madaniy ’naviy ma’nolar t dan iboratd
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Masalan, “Navro‘z” nomi bahor, yangilanish, farovonlik va umid tushunchalarini
ifodalaydi. Shu sababli bunday nomlar kommunikativ jihatdan yuqori ta’sir kuchiga
ega bo‘ladi. O‘zbek pragmatonimiyasida milliy gahramonlar, tarixiy shaxslar, tabiat
obyektlari va an’anaviy qadriyatlar bilan bog‘liq nomlar keng qo‘llaniladi
[Begmatov,2006].

Globallashuv jarayoni natijasida esa “Star”, “Gold”, “Max”, “Pro”, “Tech” kabi
xalgaro elementlarning qo‘llanilishi kuchayib bormoqda. Bu holat bir tomondan
zamonaviylikni ifodalasa, ikkinchi tomondan milliy nomlash an’analarining
o‘zgarishiga sabab bo‘lmoqda [Nishonov , 2010].

Pragmatonimlar va ergonimlar onomastikaning o‘zaro yaqin bo‘lgan, biroq
funksional va pragmatik jihatdan farqlanuvchi birliklari hisoblanadi. Har ikkala nom
turi ma’lum bir obyektni identifikatsiya qilish vazifasini bajarsa-da, ularning
kommunikativ magsadi, auditoriyasi, qo‘llanish sohasi va lingvistik xususiyatlari
o‘zaro sezilarli darajada farq qiladi. Pragmatonimlar asosan bozor iqtisodiyoti va
marketing bilan bog‘liq bo‘lib, mahsulot yoki xizmatni iste’molchiga jozibador
tarzda taqdim etishga xizmat qiladi. Ergonimlar esa korxona, tashkilot yoki
muassasaning rasmiy nomi sifatida uning ijtimoiy maqomi va o‘ziga xos qiyofasini
ifodalaydi.

Quyidagi jadvalda pragmatonim va ergonimlarning asosiy farqlari qiyosiy

tarzda keltirilgan.
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Mezon

Pragmatonimlar

Ergonimlar

Obyekt

Tovar, mahsulot, xizmat, brend

Tashkilot, korxona, muassasa

Asosiy maqsad

Sotish, reklama qilish va

iste’molchini jalb etish

Tashkilotni identifikatsiya

qilish va obro* yaratish

“Gold”, “Chimyon”

Kommunikativ Xaridor ongida 1jobiy taassurot|Hamkorlar va  jamiyatda
vazifa hosil qilish ishonch uyg‘otish
Nisbatan  qisqa, marketing| o
' ' ~ [Nisbatan uzoq, huquqiy jihatdan
Hayot davri talablari  asosida  o‘zgarishi
' barqaror
mumkin
Metafora, assotsiatsiya,|Tarixiy = nomlar,  geografik
Til vositalari ) o )
emotsional birliklar nomlar, epitetlar
_ ' ~ |Miyjozlar, hamkorlar,
Auditoriya Keng iste’molchilar ommasi | .
investorlar, davlat organlari
Prasmatik _ ' Rasmiylik va ijtimoly maqomni
® ' Reklama va ta’sir ko‘rsatish '
yo‘nalish ifodalash
O‘zgaruvchanlik .
Yuqori Past
darajasi
Tovar belgisi sifatida ro‘yxatdan||Yuridik shaxsning rasmiy nomi
Huquqiy magom e o . I .
o‘tkazilishi mumkin sifatida ro‘yxatdan o‘tadi
Madaniy Milliy va emotsional||Tarixiy, ijtimoiy va o‘ziga xos
komponent assotsiatsiyalar ustun gadriyatlar ustun
~_|[“Navoiy universiteti”,
“Baraka”, “Bahor”, “Elite”, -
Misollar “Zarafshon qurilish”, “Ulug‘bek

akademiyasi”

Jadval ma’lumotlari shuni ko‘rsatadiki, pragmatonimlar va ergonimlar bir xil

nomlash xususiyatiga ega bo‘lsa-da, ularning kommunikativ maqsadlari turlicha.

Pragmatonimlar iste’molchi xulqg-atvoriga ta’sir etish va xarid jarayonini

rag‘batlantirishga yo‘naltirilgan bo‘lsa, ergonimlar tashkilotning ijtimoiy magomini

mustahkamlash va uning faoliyatini identifikatsiya qilish vazifasini bajaradi.
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Lingvopragmatik nuqtayi nazardan pragmatonimlar emotsional-ekspressiv
ta’sir kuchiga ega bo‘lib, ularda metaforiklik, obrazlilik va assotsiativlik yuqori
darajada namoyon bo‘ladi. Masalan, “Baxt”, “Umid”, “Zafar”, “Burgut” kabi
nomlar iste’molchida ijobiy taassurot uyg‘otishga qaratilgan. Ergonimlarda esa
rasmiylik va barqarorlik ustuvor bo‘lib, ularda tarixiy shaxslar, geografik obyektlar
yoki tashkilot faoliyatini aks ettiruvchi nomlar keng qo‘llaniladi.

Bundan tashqgari, pragmatonimlar marketing strategiyalariga mos ravishda tez-tez
yangilanib turishi mumkin. Brendning bozordagi mavgeyi o‘zgarganda uning nomi
yoki tashqi ko‘rinishi ham qayta ishlab chiqiladi. Ergonimlarda esa bunday holat
kam kuzatiladi, chunki tashkilot nomining o‘zgarishi huquqiy va tashkiliy jarayonlar
bilan bog‘liq.
Demak, pragmatonimlar bozor iqtisodiyotining dinamik mahsuli sifatida
harakatchan va moslashuvchan xarakterga ega bo‘lsa, ergonimlar institutsional
barqarorlik va ijtimoiy identifikatsiyaning muhim vositasi sifatida uzoq muddat
davomida jamiyat xotirasida saqlanadi. Shu jihatdan ularni lingvopragmatik tadqiq
etish zamonaviy onomastikaning dolzarb yo‘nalishlaridan biri hisoblanadi.
Tadqiqot natijalari pragmatonim va ergonimlarning lingvopragmatik
jihatdan murakkab va ko‘p funksiyali birliklar ekanligini ko‘rsatadi. Ular nafaqat
obyektlarni nomlash vazifasini bajaradi, balki reklama, identifikatsiya, estetik ta’sir
va madaniy qadriyatlarni uzatish vazifalarini ham bajaradi. O‘zbek tilidagi
pragmatonim va ergonimlar milliy madaniyat va globallashuv ta’siri uyg‘unlashgan
holda rivojlanib bormogda. Shu sababli ularni lingvistik, sotsiologik va marketing

nuqtayi nazaridan kompleks tadqiq etish dolzarb ilmiy vazifalardan biri hisoblanadi.
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TURKIYE VE OZBEK TURKCESINDE YETERLILIK FiILLERININ
KARSILASTIRMALI INCELEMESI VE EGITIME YANSIMALARI
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Ozet

Tiirkgenin yabanci dil olarak 6gretimi siireclerinde ana dil ile hedef dil arasindaki
bi¢cimbilimsel farkliliklar, 6grenicilerin dil edinimini dogrudan etkileyen baslica
etkenler arasinda yer almaktadir. Bu ¢alisma, Tiirkiye Tiirkgesi ile Ozbek Tiirkgesi
arasindaki en belirgin bi¢cimbilimsel zitliklardan birini olusturan yeterlilik ve
yetersizlik/imkansizlik yapilarini karsilastirmali bir yaklasimla incelemektedir.
Nitel arastirma yontemlerinden dokiiman incelemesi modeliyle tasarlanan
calismada, her iki lehceye ait temel gramer kaynaklari ile alana 6zgii bilimsel
calismalar taranarak s6z konusu yapilar betimsel olarak analiz edilmistir. Bulgular,
Tirkiye Turkgesinde yeterlilik ifadesinin morfolojik eklesmeyle (—Abil—/ —AmA-)
saglandigini; Ozbek Tiirkcesinde ise bu islevin ol—, bo'l—, bil— gibi tasvir fiilleri ve
s0z dizimsel yapilar araciligiyla analitik bigimde karsilandigini ortaya koymaktadir.
Bu yapisal zithgm Tiirkgeyi yabanci dil olarak 6grenen Ozbek ogrenicilerde
olumsuz dil transferine (L1 girisimine) zemin hazirladig1 sonucuna varilmakta;
yabanci dil 6gretimi miifredatlarina ve materyal tasarim siireglerine pedagojik

Oneriler sunulmaktadir.

Anahtar Kelimeler: Karsilastirmali Dilbilgisi, Bicimbilim, Yeterlilik Fiili, Ozbek

Tiirkgesi, Yabancilara Tiirkce Ogretimi, Dil Transferi

A COMPARATIVE STUDY OF ABILITATIVE CONSTRUCTIONS IN
TURKISH AND UZBEK AND THEIR IMPLICATIONS FOR LANGUAGE

TEACHING
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Abstract

Morphological differences between the learner's native language and the target
language constitute one of the primary factors directly influencing acquisition in the
teaching of Turkish as a foreign language. This study comparatively examines
abilitative and inabilitative constructions — one of the most prominent
morphological contrasts between Turkish and Uzbek — employing document
analysis, a qualitative research method. Primary grammar sources and scholarly
literature pertaining to both language varieties were systematically reviewed and the
relevant structures analyzed descriptively. The findings indicate that in Turkish,
ability is expressed through morphological suffixation (—Abil—/ —AmA—), whereas
Uzbek employs an analytic strategy through periphrastic constructions involving
auxiliary verbs such as ol—, bo'l-, and bil—. This fundamental structural contrast
predisposes Uzbek learners of Turkish to negative language transfer (L1
interference). Pedagogical recommendations are offered for curriculum design and

material development in Turkish as a foreign language.

Keywords: Comparative Grammar, Morphology, Abilitative Construction, Uzbek,

Teaching Turkish as a Foreign Language, Language Transfer
1. Giris

Tiirkiye Tiirkgesi ve Ozbek Tiirkgesi, her ikisi de Tiirk dil ailesine mensup olmakla
birlikte bicimbilgisel agidan dénemli farkliliklar barindirmaktadir. Ozbek Tiirkgesi,
Karluk (Gilineydogu) grubuna mensup olup Cagatay Tiirk¢esinin giintimiizdeki
devami olarak kabul edilmektedir [Er, 2022:539]; Tiirkiye Tiirkcesi ise Oguz
grubunun Bati kolunu temsil etmektedir. Ayni dil ailesine mensup olmalarina karsin
iki lehgenin bicimbilgisel evrimi birbirinden ayrismis; bu durum 6zellikle yeterlilik

kategorisinde belirgin yapisal farklilagmalara yol agmustir.

Alanyazm incelendiginde, Tiirkiye Tiirkcesi ile Ozbek Tiirkcesi arasindaki yeterlilik
kategorisini biitiinliiklii ve karsilagtirmali bi¢imde ele alan ¢aligmalarin son derece

siirh kaldigr goriilmektedir. Bu bosluktan hareketle calisma iki temel arastirma
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sorusunu yanitlamaktadir: (1) Tiirkiye Tiirkcesi ile Ozbek Tiirkgesindeki yeterlilik
yapilar1 bigimbilgisel ve s0z dizimsel acidan nasil farklilagsmaktadir? (2) Bu yapisal
farklilik, Tiirkgeyi yabanci dil olarak dgrenen Ozbek Ogrenicilerde nasil bir dil

transferi Orlintiisiine yol agmaktadir?
2. Yontem

Bu ¢aligma, nitel arastirma gelenegindeki dokiiman incelemesi (document analysis)
modeliyle tasarlanmistir. Arastirmanin veri kaynaklari iki grupta ele alinmistir: (1)
her iki lehgeye 6zgii birincil dilbilgisi kaynaklar1 [Korkmaz, 2009; Erdem Ugar,
2019]; (2) yeterlilik kategorisi, dil transferi ve karsilastirmali Tiirkoloji odakli
hakemli akademik c¢alismalar. Tiim Ornekler birincil kaynaklardan dogrudan
aktarilmis; veriler bi¢cimsel 6zellikler (morfolojik / analitik yapi1), islevsel dagilim
(olumlu/olumsuz yeterlilik, olasilik, izin) ve tarihsel kdken boyutlari agisindan

betimsel igerik ¢coziimlemesiyle karsilastirmali olarak incelenmistir.
3. Tiirkiye Tiirkcesinde Yeterlilik Fiili

Tirkiye Tiirk¢esinde (TT) yeterlilik ifadesi olumlu bi¢imde {—A bil—} dizilisiyle,
olumsuz bi¢imde ise {~AmA—} (< —A uma—) dizilisiyle saglanmaktadir [Dogan,
2024:96]. Korkmaz (2009:812) bu yapinin iki temel anlam c¢ergevesini belirler: (1)
bir eylemin gergeklestirilmesi i¢in giic ve yeterlik bildirme ("Ben bu ytiikseklikten
atlayabilirim."); (2) bir eylemin ger¢eklesme olasiligini bildirme ("Yarin size
ugrayabilirim."). Turgunbayer (2010:60) ayn1 yapinin soru bi¢iminin izin isteme ve

verme islevi de tistlendigini ortaya koymaktadir.

Tarihsel agidan {—AmA—} bi¢imi, Eski Tiirk¢edeki u- "muktedir olmak" fiilinin —A
zarf-fiil ekiyle kaynagmasi sonucu —A uma— > —AmA— donilislimiinii yasamistir
[Dogan, 2024:91-94]. Bugiinkii yaz1 dilinde yalnizca —A bil— / —AmA— dizilisleri

standarttir.

4. Ozbek Tiirk¢esinde Yeterlilik Kategorisi
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Ozbek Tiirkcesinde (OT) yeterlilik ifadesi, Tiirkiye Tiirkgesinden koklii bigimde
ayrilan analitik bir yol izlemektedir. Cagatay Tirkg¢esinde agirlikli olarak al-
"almak" tasvir fiiline dayanan bu yap1 [Ersoy, 2016:86], cagdas Ozbek Tiirk¢esinde
basta ol—, bo'l—, bil— ve yet— tasvir fiilleriyle; ayrica mumkin "miimkiin" ve kerak

"gerek" sozciikleriyle kurulan s6z dizimsel yapilarla karsilanmaktadir [Erdem Ugar,

2019:172].
4.1. Ol- "Almak" Tasvir Fiili

Ozbek Tiirkcesinde en yaygin yeterlilik yapisi, esas fiilin —a/—y zarf-fiil ekiyle ol-
tasvir fiiline baglandig1 dizilisidir; olumsuz c¢ekimde olumsuzluk eki (—ma)
dogrudan yardimet fiile getirilir, esas fiilin yapisi degismez [Erdem Ucgar, 2019:173].
Olumlu baglamda: "Shu kutib yurish yillarida Umarxon murodiga yetalmay vafot
qiladir" (Bu bekledigi yillarda Omerhan istegine kavusamadan vefat eder.); olumsuz
baglamda: "Sizdan boshqga hech kimga gapira olmayman" (Sizden baska hi¢ kimseye
soyleyemem.) [Erdem Ucar, 2019:173].

4.2. Bo'l- "Olmak" Tasvir Fiili

Bo'l- tasvir fiili, esas fiillere —b zarf-fiil ekiyle ya da —sa ekiyle baglanarak iktidar,
imkan ve izin bildirmektedir [Erdem Ugar, 2019:175-176]. "Nima qilsam boladi?"
(Ne yapabilirim?) 6rneginde goriildiigii lizere —sa + bo'l— yapis1 pratik bir izin ya da

imkan sorusu islevi tasimaktadir.
4.3. Bil- Tasvir Fiili ve Soz Dizimsel Yapilar

Bil- tasvir fiilinin yeterlilik islevi Karahanli doneminden kalma tarihsel bir izdir ve
Ozbek Tiirkcesinde de korunmaktadir [Merhan, 2011:392]. Bunlara ek olarak
mumkin kelimesinin —(1)sh / —moq ekli fiilimsilere gelerek olusturdugu s6z dizimsel
yapilar olasilik ve imkén bildirir: "Bu ummonda o'nglab, yuzlab adabiy kemalar
suzishi mumkin." (Bu okyanusta onlarca, ylizlerce edebi gemi ylizebilir.) [Erdem
Ugar, 2019:177]. Yildirim (2024:209-211) da bu analitik yapilarin olumsuzluk

oriintiileriyle baglantisini biitiinciil bir ¢ercevede netlestirmektedir.
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5. Karsilastirmah Analiz

Yukarida ayr1 ayri ele alian yapilar bir araya getirildiginde iki lehge arasindaki
temel ayrisma belirginlesmektedir. Tablo 1 bu ayrismanin baslica boyutlarini

Ozetlemektedir:

Tablo 1. Tiirkiye Tiirkcesi ve Ozbek Tiirk¢esinde Yeterlilik Kategorisinin

Karsilastirmasi

Boyut Tiirkiye Tiirkgesi (TT) Ozbek Tiirkcesi (OT)

Bigimsel yap1 Morfolojik eklesme (tek Analitik / s6z dizimsel (iki

s0zciik) bilesen)

Olumlu yeterlilik | gel-e-bil-ir-im (—Abil— eki) kela ola-man (tasvir fiili:

ol-)
Olumsuz gel-eme-m (—AmA-— eki) kela olma-y-man (—ma
yeterlilik yardimci fiile)
Olumsuzluk Esas fiilin blinyesine gdmilii | Yardime fiil (ol-) lizerinde

konumu

Tarihsel koken —A bil-/ —A uma— (Oguz al—/ol— tasvir fiili (Cagatay
kolu) kolu)

Tablodaki yapisal farklilik, bi¢cimbilgisel ve soz dizimsel diizlemde kokli bir
ayrismay1 yansitmaktadir. TT'de yeterlilik tamamen morfolojik ¢oziimle ve tek
sozciik icinde gergeklesirken, OT'de iki bilesenli analitik yaptya dayanmaktadir
[Erdem Ucar, 2019:172; Dogan, 2024:89]. Tarihsel agidan bu ayrisma, Oguz ile
Karluk-Cagatay kollar1 arasindaki farkli evrim siireglerinin yansimasidir: Oguz
sahasinda —A bil- / —A uma— morfolojik biitiinlesmeye ulasirken, Cagatay
sahasinda once al—, ardindan ol— tasvir fiili 6ne ¢ikmustir [Ersoy, 2016:86-87]. Bu
ayrismanin en kritik boyutu olumsuzluk isaretinin konumlanmasidir: TT'de esas
fiilin biinyesine gomiilen olumsuzluk, OT'de yardimc: fiil {izerinde yer almakta ve

bu asimetri 6grenici hatalarinin odagini olusturmaktadir.
105



6. Dil Transferi ve Egitime Yansimalari

Dil transferi, 6grenicinin ana dilindeki dilbilgisel kaliplar1 hedef dile aktarma
egilimini ifade etmekte; yapisal farkliliklar olumsuz transferin (L1 interference)
baslica kaynagini olusturmaktadir. Bu ¢alismada tespit edilen zitlik temelinde Ozbek
ogrenicilerin ii¢ temel giicliikle karsilagsmasi beklenmektedir: (1) Eklesme glicliigii:
OT'deki analitik yapiya alismis ogreniciler, TT'nin tek ekle calisan morfolojik
yapisini igsellestirmekte zorlanabilir ve tasvir fiilini ayr sézciik olarak kullanma
egilimi gosterebilirler. (2) Olumsuzluk konumu yamlgisi: OT'de olumsuzluk
yardimci fiiline (olma—) getirilirken TT'de esas fiilin blinyesine gomiilmektedir; bu
koklii fark olumsuz yeterlilik tiretiminde sistematik hatalara zemin hazirlamaktadir.
(3) Anlam belirsizligi: OT'deki ol— / bo'l- / bil— ayrim1 TT'de tek bi¢imli —Abil—
ekiyle karsilandigindan 6greniciler hedef dildeki tekil bigimi kavramakta giicliik
cekebilirler.

Bu bulgular dogrultusunda su oneriler sunulmaktadir: (1) Yeterlilik yapilar1 OT
karsiliklartyla karsilagtirmali  6rneklerle islenmelidir. (2) Olumsuz yeterlilik
bi¢cimleri (—AmA—) ayr1 bir 6gretim birimi olarak ele alinmali, olumsuzluk
konumunun farklilig1 bol alistirmayla pekistirilmelidir. (3) Karsilastirmali dilbilgisi
odaklt materyal tasariminda bu yapisal ayrisma acik ve sistematik bicimde

islenmelidir.
7. Sonuc ve Degerlendirme

Bu ¢alismada Tiirkiye Tiirkcesi ile Ozbek Tiirkgesindeki yeterlilik kategorisi birincil
dilbilgisi kaynaklar1 ve ilgili alanyazin temelinde karsilastirmali olarak
incelenmistir. Bulgular, aym Tiirk dil ailesine mensup olan bu iki lehgenin yeterlilik
ifadesinde koklii yapisal farkliliklar barindirdigini ortaya koymaktadir: TT'de
tamamen morfolojik eklesmeyle gerceklesen bu kategori, OT'de tasvir fiilleri
araciligiyla analitik bir ¢6ziime kavusmaktadir. Calismanin 6zgiin katkisi, soz

konusu karsitligi hem bigimsel hem islevsel hem de tarihsel boyutlariyla biittinliiklii
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bir ¢er¢evede ele almasi ve bu gerceveyi dogrudan yabanci dil 6gretimi Onerilerine

doniistiirmesidir.

Tespit edilen yapisal zitlik, Ozbek 6grenicilerin Tiirkge 6greniminde ii¢ ayr1 transfer
hatas1 Oriintlisii sergileme riskini dogurmakta; bu sonu¢ yabancilara Tiirkge
ogretiminde karsilastirmali dilbilgisi yaklasiminin gerekliligini pekistirmektedir.
Gelecek aragtirmalarin 6grenci derlemleri ve deneysel 6gretim calismalariyla bu
bulgulart sinamasi, karsilagtirmali dilbilgisi odakli materyal gelistirme stireglerine

dogrudan katk1 sunacaktir.
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Annotation: The article investigates the peculiarities of functioning and

specific features of indirect references in official professional discourse. The key
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version are based on examples from authentic texts in English and Russian. Special

focus 1s given to techniques of pragmatic hedging as a tool for the implementation

of the communicative activity in intercultural communication.
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The contemporary linguistic paradigm can be characterised by an evident
anthropocentric and pragmatic vector of the research where the language is
considered not only as a static system, but also as a tool for modelling social and
professional discourse [Pocheptsov, 2001]. One of the most representative and
complex types of communication for linguopragmatic analysis is the official-
administrative discourse of international organizations. Being a space of connection
for many national, legal and cultural codes, this discourse imposes severe restrictions
on the choice of linguistic means.

Maintaining a conflict-free dialogue as well as achieving consensus and
adhering to the principles of communicative tact, is a crucial task of the collective
addressee. The given trend initiates the usage of indirect references in the texts of
the documents, which are quite popular. By indirect references it is possible to
understand secondary signs and descriptive phrases which are intentionally used to
hide and blur the real meaning as well as for pragmatic mitigation of social dispute
and potential conflict-generating phenomena. Translation strategies for conveying

indirect nominations in the English-Russian language pair highlight this importance.
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Since the Russian language has the status of an official and working language of
major international platforms, ensuring pragmatic equivalence in the translation of
official administrative texts is a prerequisite for adequate intercultural and interstate

communication.

Investigation of indirect references has its origin in classical theories of
pragmatics in linguistics, in particular, in the theory of speech acts [Austin, 1962;
Searle, 1969], the principle of cooperation [G. P. Grice, 1975] and the theory of
politeness [P. Brown, S. Levinson, 1987]. In the framework of official
administrative discourse, indirect reference the strategy of pragmatic mitigation
[Pocheptsov, 2001]. It aims to decrease the uncompromising character of the
statement, circumvent a negative connotation or assessment, and raise the discussion

of the problem from an emotional to a constructive level.

Different ways of coining indirect references can be detected in philology.
There are many semantical derivations, among which can be seen abstract nouns
used instead of concrete nouns and the replacement of by subject-oriented
constructions by impersonal and passive structures. For translatology, indirect
references are quite a difficult phenomenon. According to Barkhudarov [1975],
being pragmatically marked units, they do not always have identical equivalents in
the target language. In these situations, the translator or interpreter can face a
dilemma: a literal translation can explicate the hidden meaning, and by that it can
violate diplomatic tact, while an excessively free translation risks distorting the
denotative content of the source [Komissarov,1990]. Hence, utilising the set of

directed interpreter transformations is needed to achieve the pragmatic equivalency.

An analysis of empirical data [UN, 2026] suggests that translation decisions
when conveying indirect nominations in the official administrative sphere are
strictly subject to the laws of preserving the regulatory function of the source text.
The most illustrative markers of pragmatic mitigation and strategies for their

interlingual translation can be considered further.
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As part of the first strategy—mitigating socioeconomic disruptive factors—
international documentation avoids rigid denotative definitions that could defame
certain population groups or regions. For example, the original text uses the
following construction: "...to implement target programs to support populations in
vulnerable situations and expand access to basic services." In the official Russian
translation, this fragment reads: "...peanuzosvieamov yenesvie npocpammvl 0s
OKA3AHUSL NOOOEPHCKU CLOAM HACENeHUsl, HAXOOAWUMCSL 8 YA38UMOM NOJIONCEHUU, U
pacwupames docmyn k 6azosvim ycayeam." In this example, the English phrase
"populations in vulnerable situations" is a classic, wordy, indirect nomination,
replacing the direct concept of "the poor." The use of the categorical indicator of
poverty in official discourse is labeled as excessively rigid. The translator into
Russian applies a strategy of grammatical and lexical calquing of the structure of the
nominative phrase, which allows for the full transmission of the mitigating effect of

the original, while maintaining an objective and academic tone of narration.

The same approach can be seen in the description of regional inequality or
economic backwardness of some territories where the desire to diminish the
infrastructure and systemic disproportions is obvious. In the original option this
fragment reads: “...special financial measures target areas with lagging
development indicators” while in Russian it can be translated as ‘“‘cneyuanvhvie
Qunancogvle Mepvl OPUEHMUPOBAHBI HA PAIOHbL C OMCMAIOWUMU NOKA3AMEAMU
pazeumus”. Direct reference “backward regions™ has a very high level of negative
connotation and is unacceptable for official communication. Replacing it with a
descriptive phrase shifts the focus of perception from the qualitative characteristics
of the geographical object itself to abstract parameters that can be mathematically
calculated. For translation into the Russian the language, an exact lexical-semantic

correspondence is used, which preserves the veiled nature of the statement.

The issues related to gender and labor require maximum linguistic flexibility
and tact for neutralizing the possible conflict generators. In the researched corpus of

texts the following example can be seen: “...t0 elaborate legal mechanisms to
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address gender-based disparities in remuneration across various sectors” and the
translation into Russian sounds as follows: “pazpabomams npasosvie mexanuzmoi
01 YCMPAaHeHUsi 2eHOepPHbIX OUCHPONOpYuLl 6 onjiame mpyod 6 pa3IudHbIX
cexkmopax”. The English version of “gender-based disparities” hides the meaning
of “wage discrimination”. The word “discrimination” carries a presumption of guilt
and conflict, while the term "disparities" (inequality, inconsistency) shifts the
problem to the realm of systemic balance. The Russian translation solution is based
on lexical substitution (disproportion), which allows the translation to fit
harmoniously into the terminology of Russian official business style without

exacerbating the pragmatic pressure of the text.

A special attention is paid to the context where indirect reference is used for
conceptual replacement of critical humanitarian phenomenon bordering on the

19

crisis. In the English version it reads: “... The international community must act

quickly to reduce acute food insecurity in the affected regions.”. The official

19

translation suggests the following translation: “... mearcoyrapoonoe coobwecmeso
00JIIICHO oeticmeosams onepamueHo, umoobl CHU3UMb ocmpyro
NPOO0BONLCMBEHHYI0 Hebe30nacHoCmb 6 nocmpaoasuiux pecuonax. The direct
reference as “starvation” and “hunger” has been hidden in the abstract indirect
nomination as ‘‘food insecurity”. This allows institutions to operate in terms of food
monitoring, avoiding excessive dramatization of the text, but fully preserving the

scale of the problem. In the Russian version, the calqued term “food insecurity” that

has become normative in political discourse has been used.

For the translation of indirect references, a consolidated matrix of standard
solutions had been developed. When lexically calqued, the original model:
“...Populations in vulnerable situations” transforms into a model of translation :
“cnou Hacenenus 6 yazeumom nonodcenuu” ensuring full preservation of the
descriptive structure and mitigation tone. With lexical-semantic modulation, the
original model "disparities in remuneration" is transformed into "oucnponopyuu 6

onname mpyoa," shifting the focus from the conflict factor to the systemic one. The
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translation of conceptual abstractions such as "food insecurity" into
"npooosorbcmeennas Hebezonacnocmy" replaces an emotionally evaluative marker
with an objective institutional term. Finally, grammatical substitution
(nominalization), as in the example of the transition from "areas with lagging
development"to "pationsi c omcmarowumu noxazamensamu," transforms a qualitative

feature into a measurable parameter.

The given research allows to make a conclusion that indirect references in
contemporary official administrative discourse are not only stylistic decoration, but

also a regulatory tool for ensuring the communicative tact at the international level.

There is a tendency that dominates in the translation of pragmatic potential of
the original text through the usage of equivalent indirect references in the target
language. The translators and interpreters use lexical calque, semantic modulation
and terminological replacement. It allows for the necessary level of abstraction and
objectivity, and for conflict-free communication, which fully meets the pragmatic

objectives of formal institutional communication.
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_PEDAGOGIK OLIY TA’LIMDA DIFFERENSIAL YONDASHUV
ASOSIDA TALABALAR KASBIY FAOLLIGINI RIVOJLANTIRISH
TEXNOLOGIYALARI
Teshabayeva Zamira Sobirovna
Chirchiq davlat pedagogika universiteti
“Maktabgacha va boshlang‘ich ta’lim

nazariyasi va metodikasi” kafedrasi tadqiqotchisi

Annotatsiya

Mazkur maqolada pedagogik oliy ta’lim tizimida talabalarning kasbiy
faolligini rivojlantirishda differensial yondashuvning o‘rni va ahamiyati tahlil
etiladi. Differensial ta’lim asosida o‘quv jarayonini tashkil etishning metodik
xususiyatlari, talabalarning individual imkoniyatlarini hisobga olish mexanizmlari
hamda kasbiy kompetensiyalarni shakllantirishga ta’siri yoritilgan. Shuningdek,
magqolada differensial yondashuv asosida ishlab chiqgilgan o‘quv topshiriqlari,
loyihaviy faoliyat, mentorlik va refleksiv yondashuv kabi texnologiyalar orqali
talabalar kasbiy faolligini oshirish yo‘llari asoslab berilgan.

Kalit so‘zlar: differensial yondashuv, kasbiy faollik, pedagogik ta’lim, o‘quv

jarayoni, kompetensiya, innovatsion texnologiyalar, individual yondashuv.

Kirish

Zamonaviy ta’lim tizimi rivojlanishining asosiy tendensiyalaridan biri — bu
shaxsga yo‘naltirilgan ta’limni keng joriy etishdir. Yangi ijtimoiy-iqtisodiy
sharoitlar oliy ta’lim muassasalaridan nafaqat nazariy bilimlarga ega, balki mustaqil
fikrlay oladigan, tashabbuskor va kasbiy faol mutaxassislarni tayyorlashni talab
etmoqda.

Bugungi kunda mehnat bozori yuqori darajada moslashuvchan, ijodkor va
innovatsion fikrlovchi kadrlarni talab gilmoqda. Shu bois pedagogik oliy ta’lim

tizimida talabalar kasbiy faolligini rivojlantirish muhim vazifalardan biri sifatida
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garalmoqda. Ushbu vazifani samarali amalga oshirishda differensial yondashuv
muhim metodologik asos bo‘lib xizmat qiladi.

Differensial yondashuv ta’lim jarayonini individuallashtirish orqali har bir
talabaning shaxsiy imkoniyatlarini ro‘yobga chiqarish, uning kasbiy rivojlanishini
qo‘llab-quvvatlash hamda ta’lim samaradorligini oshirishga xizmat qiladi.

Ilmiy manbalar tahlili differensial ta’lim tushunchasining pedagogikada keng
o‘rganilganligini  ko‘rsatadi. Ushbu yondashuv talabalarning individual
xususiyatlari, qobiliyatlari va o‘zlashtirish darajasini hisobga olgan holda o‘quv
jarayonini tashkil etishni nazarda tutadi.

Differensial ta’limning asosiy xususiyatlari quyidagilardan iborat:

« talabalarning individual farqlarini aniqlash;
 ularni ma’lum mezonlar asosida guruhlash;

« 0°‘quv materialini turli darajalarda taqdim etish;
« 0°‘qitish metodlarini moslashtirish.

Mazkur yondashuv nafaqat akademik natijalarni yaxshilash, balki talabalar
kasbiy rivojlanishini ta’minlashda ham muhim ahamiyatga ega. Chunki u har bir
talabaga o‘z imkoniyatlari doirasida rivojlanish imkonini beradi.

Tadqiqot jarayonida differensial yondashuv asosida o‘quv jarayonini tashkil
etishning quyidagi metodlari qo‘llanildi:

o pedagogik kuzatuv;

« talabalarning o‘quv faoliyatini tahlil qilish;
« mustaqil ishlarni o‘rganish,;

o refleksiv tahlil.

Shuningdek, talabalarni o‘zlashtirish darajasiga ko‘ra aniqlash va ular bilan
individual ishlash tizimi ishlab chiqildi. Past o‘zlashtiruvchi talabalar bilan ishlashda
qo‘shimcha mashg‘ulotlar, vizual materiallar va bosqichma-bosqich topshiriglar
qo‘llanildi.

Tadqiqot natijalari differensial yondashuv asosida tashkil etilgan o‘quv

jarayonining talabalarning kasbiy faolligini sezilarli darajada oshirishini ko‘rsatdi.
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Amaliy tajriba davomida quyidagi metodik texnologiyalar samarali deb
topildi:

1. Darajalashtirilgan o‘quv topshiriqlari
Talabalar uchun “asosiy”, “kengaytirilgan” va “ijodiy” darajadagi topshiriglar
ishlab chiqildi. Bu esa har bir talabaning bilim darajasiga mos rivojlanishini
ta’minladi.

2. Loyihaviy faoliyat
Talabalar kichik guruhlarga ajratilib, pedagogik muammolar bo‘yicha loyihalar
ishlab chiqdi. Bu jarayon ularning:

o jamoada ishlash,
« muammoni hal qilish,
« qaror qabul qilish ko‘nikmalarini rivojlantirdi.

3. Mentorlik yondashuvi
Talabalarga individual maslahatlar berilib, ularning kasbiy rivojlanish yo‘nalishlari
aniqglashtirildi.

4. Refleksiv faoliyat
Talabalar o‘z faoliyatini tahlil gilish orqali oz kamchiliklarini anglab, ularni
bartaraf etishga intildi.

Natijalar shuni ko‘rsatdiki, differensial yondashuv asosida o‘qitilgan
talabalar:

« mustagqil fikrlash,
« 1jodiy yondashuv,
« kasbiy mas’uliyat kabi sifatlarni yuqori darajada namoyon etdi.

Differensial yondashuv pedagogik jarayonning samaradorligini oshirishda
muhim omil hisoblanadi. U nafagat bilim berish, balki talabaning shaxs sifatida
rivojlanishiga ham xizmat qiladi.

Mazkur yondashuv orqali:

« ta’lim jarayoni individuallashtiriladi;
« talabaning ichki motivatsiyasi kuchayadi;

« kasbiy faoliyatga tayyorgarlik darajasi oshadi.
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Shuningdek, differensial ta’lim pedagogdan yuqori darajadagi kasbiy
mahorat, psixologik sezgirlik va metodik tayyorgarlikni talab etadi.

Xulosa qilib aytganda, differensial yondashuv asosida tashkil etilgan o‘quv
jarayoni talabalar kasbiy faolligini rivojlantirishning samarali vositasi hisoblanadi.

Quyidagi takliflarni ilgari surish mumkin:

o 0‘quv dasturlarini differensial asosda takomillashtirish;
 individual o‘quv trayektoriyalarini joriy etish;

« innovatsion pedagogik texnologiyalardan foydalanish;
 talabalarning mustaqil faoliyatini qo‘llab-quvvatlash.

Demak, differensial yondashuv pedagogik oliy ta’lim tizimida
raqobatbardosh, faol va ijodkor mutaxassislarni tayyorlashning muhim omili
hisoblanadi.
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MEJIUALUSA - <HOBBIV» BbI30B B OBYYEHUU ®PAHI[Y3CKOI'O
A3BIKA
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AHHOTAIUA

B cratee paccmaTpuBaeTcs pacTylllee BIMSHHE Ipoliecca MeIualuyd B
0o0JlacTH  TIpEeTnoJlaBaHMsi HMHOCTPAHHBIX SI3BIKOB. YKa3aHa HEO0OXOJIMMOCTh
COTPYJIHUYECTBA U B3aUMOITIOHUMAHUS MEXIY OOyJalolIUMUCS U TIperogaBaresieM
B Tporiecce OOy4YeHHUsT WHOCTPAHHBIM S3bIKaM W MPEIJIOKEHBI Pa3HOOOpa3HbIC
METOJIBI IJIs1 TOCTUKEHUS ITHX Tiesieid. Takxke oOpalraeTcss BHUMaHKE Ha TIPOOIeMbI
B TMOHUMAHHUM $S3bIKA, KYJBTYPbl M TPEOJOJECHUU TICHUXOJIOTHYECKHX OaphepoB,
KOTOPBIE€ BOBHUKAIOT ITPY U3YUYCHUU HHOCTPAHHOTO A3bIKa, U BBOJAUTCS KOHIICIILIHS

MCIHAIINH KaK MCTOAUKHN IJIA UX ITPCOJOJICHUS.

KaroueBbie ciioBa: Menuanus, IOCPEIHUYECTBA, HABBIKOB, NWHOCTPAHHBIN
SI3BIK, OOYYCHUS, KOMIICTCHIIHSL.

Annotation

The article examines the growing influence of the mediation process in the
field of teaching foreign languages. The necessity of cooperation and mutual
understanding between students and teachers in the process of teaching foreign
languages is indicated and various methods are proposed to achieve these goals.
Attention is also drawn to the problems in understanding language, culture and
overcoming psychological barriers that arise when learning a foreign language, and
the concept of mediation as a technique for overcoming them is introduced.

Key words: mediation, intermediation, skills, foreign language, learning,
competence.

[IpucyTcTByIOIIEE B HAIICH MTOBCEAHEBHOMN JKU3HU TIOCPETHUYECTBO TO €CTh

MCI[I/IaHI/Iﬂ 06T>CI[I/IH$IGT HCCKOJIbKO  A3bIKOBBIX BHAOB ACATCIBHOCTH WU,
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CJeJ0BATEIbHO, JIKUT B OCHOBE JIFOOOro oOmieHus. BeiOupas ¢unbMm s
CEMEHWHOro MPOCMOTPa, MOJABOJSA MTOTM KOH(MEpEeHUUH, OpOHUPYS OTelb WU
OpraHM3ysl 3KCKypCHIO, Mbl MOOWJIM3YyEeM Halll CTPAaTErud MOCPEIHUYECTBA.
BxiroueHne nocpeHUYECKON AEATEIbHOCTH B MU3YYEHUE KUBBIX SI3BIKOB, TAKUM
o0pa3om, TeM OoJiee JJIOTHYHO, UTO OHA HEOTAEIMMa OT MEXKYJIbTYPHBIX “HOYy-Xay”,
IIPOJIBUTAEMBIX CTPYKTYPOM.

[TocpenHnyecTBO - ATO KaK CTaphlil, TaK U HOBBIM KOMIIOHEHT MPETNO1aBaHuUs
WHOCTPAHHBIX SI3bIKOB. Meauarusi 3TO HaBBIK, KOTOPBIM HaM HEOOXOIuM B
MOBCEIHEBHOM >KU3HU VISl pearipOBaHMs Ha caMble pasHble cuTyauu. Korna Msl
BBICTYNaeM B POJIM MOCPEAHHKA, YTOOBI KOMY-TO YTO-TO OOBSCHHUTH, KOT/la MbI
nepenaeM  MHPOpPMAIMIO, TMEPEOPUEHTHUPYEM JUCKYCCHIO WM  pa3peliaeM
KOH(DJIMKT, Mbl 3aJIeWCTBYEM HallM TocpeaHuyeckue crnocobnoctu. [1]. B
po(heCcCHOHANBHOM KU3HU pedb UIET, HAPUMED, O COTPYIHUYECTBE C KOJIJIETaMH,
9TOOBI TIOHSATH CTaThIO, HAMPABUTH JUCKYCCHUU WU, KPOME TOTO, OOJErduTh
MOHMMAaHUE KOHIIENIIMY B paMKax paboueid BcTpeud. B nmporecce nepeocmbiciieHus,
oOJierdeHnsI TIOHUMAaHUSI MEXKIy COOECeTHHKAMU, HECOMHEHHO, pe4b HJIET 00
OTHOIIEHUSAX MEXKJYy OTAEIbHBIMU JIFOABMH, YJIEHAMH OJHOTO M TOTO e
co00111eCTBa U, CIEA0BATEIBHO, O COLIMATIEHOM MMOCPETHUYECTBE.

Korma B 2001 romy Obuna omyOaukoBaHa OOIIeeBpOINEcKas CIpaBOYHas
cucrema mno s3pikaM (CEFRL), ona Obuta mpejacTtaBieHa B HEW Kak BakHas
CIIOCOOHOCTH, HO HE COMPOBOXKAAIACH JECKPUNITOPAMHU, KaK IPYTUE CIOCOOHOCTH -
POU3BOJCTBO, TpHeM, B3aumojehcTBue. OHU ObLIM 100aBJIEHBI U MOAPOOHO
onucanbl B gonojautenbHoM Tome CEFRL, ony6iukoBanHom CoBetom EBporibl B
2018 romy. OmHako oHa He ObUIa TOAPOOHO pPacCMOTpPEHA B MEPBOM HW3/IAHUU
CEFRL wu yame Bcero cBOAWIACh K OIMPAHUYEHHOMY MHUCBMEHHOMY M YCTHOMY
NEPEBOY VIS MPOJABUHYTON 00yUarolencs ay JuTOpuH. [2].

Kakue Buapl pabOTBI MOXKHO TPEANPUHATH JJISI PA3BUTHS HAaBBIKOB
Menuanuu Ha ypokax ¢paHIy3CKOro si3biKa?

BrnuceiBaronuicss B NEPCIEKTUBY JEHMCTBUM, HENOCPEACTBEHHO, MHOTHWE

y‘IC6HI/IKI/I npeiararoT ydyaliuMcCs BBIIIOJHATE 3aaHUSA W IIPOCKTHI, OIS KOTOPBIX
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Oyaer TpeOoBaTbCsl BbICOKAas KBaJM(UKALMs IOCpPEIHUKA. Jpyrum THUIIOM
IIOCPEIHUYECTBA SBJICTCA MEJarorn4ecKoe MOCPEIHUYECTBO, KOTOPOE OTHOCUTCS
K POJIM MOCPETHUKA (YUallerocs, y4uTels WK POJUTENs) U KOTOPOE CIIOCOOCTBYET
IPUOOPETEHUIO 3HAHWM, MOOIIPSET COTPYIHUYECTBO M CO3/AET ONAronpusiTHbIC
YCJOBUS JJIs1 OCMBICIICHUS.

YToObl MONy4YUTh JOCTYH K CMBICITY, OJJHOTO THUIA IMOCPETHUYECTBA MOXKET
OBITh HEJJOCTATOYHO, ¥ TOTJa OTpedyeTcs MPUOETHYTh K KOMOMHALIUY HECKOJIBKUX
TUIIOB TIOCpeAHMYECTBA. Takum 00pa3zoMm, ydyaliemycs, MOJyuYWBIIEMY 3aJaHHE
nepeBecTd Ha (PpaHIy3CKUIl S3BIK €XEIHEBHOE MEHIO Y30E€KCKOIr0 pecTOpaHa,
HEU30€KHO TMpPUAETCS MPUOETHYTh K JIMHIBUCTHMYECKOMY IIOCPEIHUYECTBY,
IIOCKOJIBKY €My IPUIETCS MIEPEUTH OT CIOBECHOIO KOAA K APYTrOMY KOAY, HO TaKKe
U K KyJbTYPHOMY IOCPEIHUYECTBY, ITOCKOJIBKY €MY MPUIETCS OOBACHATh IETaNH,
CBSI3aHHBIE C TMOBCEAHEBHBbIM o00OciyxuBaHueM. [3]. KynunapHas KyabTypa
y30€KCKON KyXHHU MO CPaBHEHUIO C KyJIbTYpO#l JIPYroil CTpaHbl, B JAHHOM CIIy4ae
@paHIMK €CTECTBEHHO pa3Hasl.

Takum o6pazom, paznuyaioT 3 TUNA MOCPEIHUYECTBA :
- KOHLIENITyaJIbHOE IIOCPEAHUYECTBO IIO3BOJISIET CIOCOOCTBOBAaTH COBMECTHOM
paboTe B paMKax TpPYMIOBOH JEATENbHOCTH, COTPYIHHUYATh U YIPABIATH
B3aUMOJICUCTBUEM C JAPYIMMH JIIOJBMH. OJTa MeAMalUs KOTOpas BKIIOYAET
IPYNIOBBIE JEHCTBUS, MO3BOJIAIOIIME CIIOCOOCTBOBAaTH COBMECTHOM padboTe Hu
YOPABJISITh B3aUMOJICUCTBUEM C IPYTUMH JIFOABMU. DTH ACHCTBUS MOTYT COCTOSATH
U3 nepeppasupoBaHUsl WIM YCWIEHHS [HCbMEHHOIO WJIM YCTHOTO TEKCTa,
OOBSICHEHUS]  KOHUENIMM  HUCBMEHHOIO WM  YCTHOIO  JIOKyMEHTa,
IIPOAHAIN3UPOBATh YCTHYIK) PE€Yb WJIM HUCBMEHHBIM TEKCT, KOTOPBIM B PaBHOMU
CTENEHU MOXKET OBITh TBOPUYECKUM (TO €CTh JIUTEPATYPHBIM TEKCTOM). [4].
- TEKCTOBOE TMOCPEIHUYECTBO - ATO Mepeadya B YCTHOM WIM MUCBMEHHOU (popme
uHbOpMaInK, COepKalleiicsl B JOKYMEHTE, JIUIY, KOTOPOE €ro He MOHUMAeT WU
HE UMEET K HEMY JA0CTyna. DTH AEUCTBUA MOT'YT BKIIFOYATh IIEPEBOJL C OJTHOTO SI3bIKA
Ha JIPYTo¥ UM UHTEPIPETALUIO YCTHON peYd B MUCbMEHHBIN TEKCT WM HA000pOT,

WMHTEPHpPETALNIO TaOIULIbl, TpaduKa UM U300paKEeHUs], MEPEKIIOUEHHE C OJIHOTO
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S3BIKOBOTO PErucTpa Ha Jpyroul peructp v T. n. Benenue 3amerok (Bo Bpems
BBICTYIUIGHUH, BCTpEY WJIM KOH(EPEHIMI) Temnepb paccMaTpUBAETCA Kak
MOCPETHUYECKAS IEATeTLHOCTh, KOTOPask MOXKET OBITh OIEHEHHBIM. [5].
-KomMMyHHMKaTHBHOE TOCPETHUYECTBO MOAPA3yMEBAET CO3aHUE MPOCTPAHCTBA JIJIS
oOmieHrs, 4ToObl JIOIM, HE HMEIOININE OJMHAKOBOTO $3bIKa, KYJIbTYpPHl WIA
MIPUBBIYEK, MOTJIM IOHUMAaTh, 0OMEHUBATHCS MHCHHUSIMHU B YBaXKaTh JAPYT APyTa.
Kak ucnonb3oBaTh 3T MeAMALIMK HA YpOKax?

Komnerenuust «Meauanus» (MOCPETHUYECTBO) - 3TO HE OTAEIbHas
KOMITIETEHILIUSI, KOTOPYIO MOKHO ObLIIO OBl pa3BUTh Nociie Apyrux. OHa Urpaer Ty ke
pOJIb, YTO W APYTHE HABBIKH, U NMOATOMY €€ He0OXO0JIUMO OTpadaThiBaTh C CAMOIO
Hayvaja y4eOHoro mnpoiiecca. Tem He MeHee, BaKHO 00€CTIeYUTh MPOrpecc ¢ yU4eTOM
YPOBHSI yyaluxcs, Kak U B clly4ae ¢ JIpyrdMH HaBbikamu. Hampumep, TeKkcTOBOE
MOCPETHUYECTBO U KOHIETITyaThbHOE MOCPEIHUYECTBO OyneT Jierde BHEAPSATH B
KJlacce U paboTaTh, B OTIMYKME OT KOMMYHHKATUBHOTO MOCPEAHUYECTBA, KOTOPOE
OMUPAETCS. HA MEXKYJIbTYpPHBbIE 3HAHUS (Hampumep, yrpapiieHue KOH(MIUKTaMHU).
[6].

B yuebnuke “Inspire” mMbl HaxOoAWM IMOCPETHUYECTBO B pa3HbIX (hopMmax :

BBIICJICHUHA OINOCPCAYIOIINX I'JIaroJIOB B UHCTPYKIUAX:

I. Ecrire I. Hanmucarsp
En groupe. Réalisez un | B rpynmne . Ilpojoxure MapmpyT no
itinéraire dans une ville . ropoay.

a. Choisissez des lieux a visiter . | a. BbIOepuTe MecTa AJIsl OCEIEHUS .

b. Ecrivez un texte pour | 0. HAIUIINTE TEKCT, YTOOBI
présenter et situer les lieux. NPEACTaBUTh M PACIOJIOKUTH MeCTa

c. Comparez les itinéraires de la | mpoBeneHus.
classe. B. cpaBHUTE MapmIpyTHI 3aHATHIA.
Partagez votre itinéraire sur le | [logenurecs cBOMM MapupyTOM B
groupe de la classe rpyIie Kiacca

[ Inspire 7, unité 2, page 55] | [ Inspire 7, unité 2, page 55]
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['maron “choisir” (BbIOMpaTh) TpeOyeT KOHLUENTYaIbHOTO MOCPETHUIECTBA,
IOTOMY YTO pe4yb HAET O corjiacud co MHorumu. CpaBHEHHE MOJpa3yMeBaeT

O3HAKOMIJICHUEC C PA3JIMYHBIMU IMPOU3BCACHHUAMU, YTOOBI UMETHh BO3MOKHOCTH HX

CpaBHHBAThb, U, CJICAOBATCIILHO, Tpe6yeT TCKCTOBOI'O ITOCPCAHNYICCTBA.

B BUJCO- YIIPAXKHCHUAX, COIIPOBOXAAIOIUX METOI:

I. En petit groupe .
Regardez la vidéo de
Samson et répondez.
Quand j’étais petit, j’étais tres timide.
Je ne parlais pas frangais et j’aimais
beaucoup lire. J habitais pres de la mer.
Etvous?

[Inspire 2 , unité 2,lecon 6, page 29]

I. B HeOoubmoil rpymnme .

IHocmoTtpuTe BHJ1€0
CaMcoHa ¥ OTBeTbTE.

Koeoa s 6vin manenvkum, 51 6bin ouens

3acmenuuvim. A He 2o08opun  no-

@panyy3cku u oueHw

aooun yumams. A ocun neoanexo om

mops. A evl?

I. A deux. Regardez la video
de Ricky et repondez.

Et votre ville? Comment est-elle
organisee ?

[Inspire 3 , unité 5 ,lecon 18, page 79]

Basoem mocmorpure Buaeo Puxku u
OTBETHTE.

A kak HacueT Bamiero ropoaa ? Kak
MO>KHO OmnucaTh ?

[Inspire 3 , unité 5 ,lecon 18, page 79]

OTH BHUJICOPOJIUKHU MMO3BOJIAIOT YHAIIUMCS O3HAKOMUTLCA C OT3bIBAMHU ITIOCPCIHHUKOB,

KOTOpBIE€ OOIIAIOTCS M KOTOPBIE MPUTIIALIAIOT UX K OOLICHUIO:

Vous allez apprendre a:
* parler des relations familiales
* decrire le passe

* raconter une rencontre

Brb1 HayuuTecs:
* TOBOPUTH O CEMEUHBIX OTHOIICHUSIX
* OMUIINTE TIPOIILIIOE

* pacckasatb 0 BCTpeue
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Vous allez utiliser :
Lecon 1
e Les pronoms COD
e L’adjectif indefini tout
e Le passe composé
e La place des adjectifs
Lecon 2
e Imparfait
Lecon 3
e Le passe composé des verbes
pronominaux
e Le passe composé et I’'imparfait
Techniques pour.....
e Faire un discours amical
e La mediation : transmettre un
message oral a ’ecrit
Culture video

[Inspire 2 , unité 2]

Brl cobupaerech UCHoOIB30BaTh :
VYpok 1

* [Ipsimble noNOJIHEHUA

* HeonpeneneHHbIl npuitarateabHOe
* [Ipomenmee Bpemst

* MecTo npuitaratenbHbIX

Ypok 2
[Ipomenmee IIPOJIOJKUTEIBHOE
BpeMsi

Ypok 3

 IIpomenmee BpemMss MECTOMMEHHBIX
IJIarojaoB

* Ilpomemmee Bpems u Ilpomenmee
MPOJIOTIKUTEIBLHOE BpEMSI

Metonap! mii.....

* [Iponsnecure npyKecKyro pedb

* [locpeqHUYECTBO : Mepeadya yCTHOTO
COOOIIEHUS] B TUCbMEHHOM BUJIE
Bupneoreka

[Inspire 2 , unité 2]

BriBog :

Meanaunﬂ Ha YpPOKax HWHOCTPAHHOI'O $A3bIKa —— 3TO PA3BUTUC HABBIKOB

nocCpeaAHUYCCTBA: IICpCAadr CMBICJIA, IIEpCBOAA, IICPCCKa3a HIM YIIPOIICHHA

uH(popmaIuu (TEeKCTOB, BUJIEO, YCTHBIX COOOIICHUI) ISl TPEOIOTCHUS SI3bIKOBBIX

U KyJbTYpPHBIX OapbepoB. DTO jAenaeT oOydyeHHE KOMMYHUKAaTHUBHBIM, pa3BUBas

CIIOCOOHOCTh «CTPOUTb MOCTBD» MCKAY s3bIKaMU H KYJIbTYpaMHU. Hy6J’II/IKaIII/ISI

OIMMCaHUM KOMIICTCHIUH IMOCPCAHUYCCTBA IMO3BOJIMJIA IMOATBCPANUTL €€ BAKHOCTH
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JUTS. TIPETIOTaBaHMsI MHOCTPAHHBIX SI3BIKOB M YETKO BKIIIOUUTH €€ B HAIlM y4eOHBIC
IPOrPaMMBI.

OtpaboTka 3TOr0 HaBBIKA HA YPOKaX HHOCTPAHHOTO SI3bIKA TO3BOJISIET
COCpPENOTOUNTh O0yYCHHE Ha yYalleMcs, TOCKOJIbKY yYEHUK-TTOCPEIHUK-ITO TOT,
KTO MepeacT KOHTEHT JPYTUM, KOHTCHT, K KOTOPOMY TTOCJICTHUN HE UMEET JOCTYyTIa
U3-32 S3BIKOBBIX, CEMAHTHUECKNX, KYJIbTYPHBIX WM TEXHUYECKHX OapbepoB. [7].
OH BO3JIEHCTBYET HA CIIOCOOHOCTH CITyIIATh APYTOT0, IPUHUMATh €r0 BO BHUMaHHE
¥ TIOHMMAaTh, TEM CaMbIM J1aBasi YY€HHUKY BO3MOXXHOCTH OIEHUTh BCE CBOU 3HAHUS U
HaBbIKM. TakuMm  00pa3oM, MOCPETHUYECTBO  CIIOCOOCTBYET  Pa3BUTHIO
MEXKKYJIbTYPHON KOMIIETEHTHOCTH W COTPYIHHYECTBY MEXKIY YYAIIUMUCS, TeM
CaMbIM CTOCOOCTBYsSI (POPMUPOBAHUIO OOIINX, COIMHUATBHBIX M TPAKIAHCKUX
HaBBIKOB. TeM He MeHee, Cpeay IMpernoaBaTesield BEAYTCS CIIOPBl OTHOCHUTEIHHO
OTIPEICTICHHBIX IIIKAJI, UCTIOIB3YEMBIX JUIsI OIICHKH MEXKYJIbTYPHBIX KOMITCTCHITUN.
Bo3mokHO, ObUTO OBI 11€1€CO00pa3HO M3YYHTHh APYTOM MOIXOJ K MPENo aBaHUIO
(b paHITy3CKOTO SI3bIKA, KOTOPBIA BBIXOJWT 32 PAMKH MPOCTOTO BIAJICHUS S3BIKOM.
DTO MO3BOJUIO OBl JIyYIlle MOATOTOBHUTH yYAIIUXCS K PEIICHHUI0 COBPEMEHHBIX
npoOJieM Haliero ooiiecTsa. [8].

Ha 3ametky!

- Mennanus npuCyTCTBYET B HAILIEW TOBCEAHEBHOM KU3HHU.

- Meauanust ceroHsi BXOJUT B YUCJIO OLIEHWBAEMbIX HOBBIX KOMITETCHITUH.

- IlpeBpamieHue ydeHuWKa B pOJb MEAMATOpPA TO3BOJSIET YCUJIUTh Y4YacTUE U
MOTHBAIIHIO.

- Meauanus He paBHa MEPEBOIY TEKCTOB MM BHICKAa3bIBAHU.

- HaBwpixku Memuarnuu MoxHO (OpMUpOBaTh KaKk Ha WHAMBUAYATHLHOM, TaK U Ha
IPYNIIOBOM YPOKE.

- B ycnoBusix orpaHnueHHOTO BPEMEHN HABBIKA MEIUAINNA HEOOXOAMMO Pa3BUBATh
pu paboTe HaJl APYTUMH YMEHHUSMH, B TOM YHCJIE C TOYKU 3PEHUS TPATUIIMOHHOTO
noxoja (roBOpeHue, YTeHHE, MUChMO, ay ITMPOBAHHUE).

- Pabora Ham MemuaTMBHBIMH HaBBIKAMHM BKJIOYaeT B ceOs (opMupoBaHUE

MCIHNaTHUBHBIX CTpaTel"I/Iﬁ .
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- YopaxkneHus s GOpMHUPOBAHUS HABBIKOB MEAMAIINN JOKHBI ObITh BCTPOCHHI B
KOMILTEKCHI.
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Abstract
The present article examines the etymological analysis and historical roots of

turkisms in the italian language. The study investigates the linguistic and cultural
interaction between the italian states and the Ottoman Empire from the fifteenth to
the nineteenth century. Special attention is devoted to the historical circumstances
that facilitated lexical borrowing through trade, diplomacy, military relations, and
cultural exchange in the Mediterranean region. The article analyzes several Turkish-
origin words that became integrated into Italian vocabulary, including terms related
to gastronomy, administration, furniture, military terminology, and everyday life.
Through historical and etymological analysis, the study demonstrates that turkish
linguistic influence on Italian reflects broader intercultural communication between
East and West.
Keywords: Turkisms, Italian language, etymology, linguistic borrowing,

Ottoman Empire, intercultural communication.

Languages evolve continuously through contact with other cultures and
civilizations. One of the most significant aspects of linguistic development is the
process of lexical borrowing, through which languages adopt foreign words and
adapt them to their own phonetic, grammatical, and semantic systems. The Italian
language, throughout its historical development, has incorporated numerous
loanwords from Arabic, Persian, French, Spanish, and Turkish.The presence of
Turkish-origin words in Italian represents an important testimony to centuries of
historical interaction between the Italian states and the Ottoman Empire. These
linguistic exchanges emerged mainly through commercial relations, maritime trade,

diplomacy, military conflicts, and cultural communication in the Mediterranean
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basin.The study of Turkisms in italian is particularly important because it
demonstrates how language reflects historical processes and intercultural contact.
Turkish loanwords entered Italian vocabulary not only as isolated linguistic
elements, but also as indicators of broader economic and cultural influence.

The aim of this article is to examine the etymological origins of Turkish
loanwords in the italian language and analyze the historical conditions that
contributed to their diffusion. The study also investigates the semantic
transformation and phonetic adaptation of these words after their integration into
[talian.

Historical Context of Italian-Ottoman Relations

The historical relationship between the Italian peninsula and the Ottoman
Empire developed over several centuries. Following the conquest of Constantinople
in 1453, the Ottoman Empire became one of the dominant political and economic
powers in the Mediterranean region. Italian maritime republics, especially Venice
and Genoa, established extensive commercial networks with Ottoman territories
[Rossi, 2021:45].Venice played a particularly important role as an intermediary
between East and West. Venetian merchants transported spices, silk, coffee, textiles,
and luxury goods from Ottoman lands into Europe. Alongside these products, many
foreign lexical elements entered Italian vocabulary. Also commercial exchange was
not the only factor contributing to linguistic influence. Diplomatic relations between
European courts and Ottoman authorities also facilitated cultural interaction.
Ambassadors, interpreters, merchants, and travelers acted as linguistic mediators
between the two civilizations.

Military conflicts additionally contributed to lexical borrowing. During wars
between European states and the Ottoman Empire, military terminology of Turkish
origin became known throughout Europe [Demir, 2019:62]. Several Turkish military
expressions entered European languages, including Italian.

In the eighteenth and nineteenth centuries, European Orientalism further intensified
interest in Ottoman culture. Literature, architecture, painting, and decorative arts

incorporated oriental motifs inspired by Turkish society and aesthetics.
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Consequently, Turkish cultural terminology became increasingly familiar within
[talian intellectual and artistic circles.

The Concept of Turkisms in Linguistics

In linguistic studies, the term “Turkism” refers to lexical elements borrowed directly
or indirectly from the Turkish language into another language. These borrowings
may preserve their original meaning or undergo semantic transformation during the
process of linguistic adaptation.

Turkisms entered Italian through several channels:

« direct contact with Ottoman Turkish;

« mediation through French;

« mediation through Arabic and Persian;

« commercial and diplomatic communication;
o literary and cultural influence.

Many Turkish-origin words in Italian underwent phonetic adaptation in order
to conform to Italian pronunciation patterns. Morphological changes also occurred,
particularly in plural formation and stress placement.

The majority of Turkisms in Italian belong to semantic fields associated with trade,
gastronomy, administration, military life, furniture, textiles, and oriental culture.
Etymological Analysis of Major Turkisms in Italian

“Caffe” (Coffee)

One of the most internationally recognized words associated with oriental
culture is “caffé.” The Italian term derives from the Turkish “kahve,” which itself
originates from the Arabic “qahwa” [Bianchi, 2020:33].Coffee reached Europe
through Ottoman trade routes during the seventeenth century. Venice became one of
the first European cities where coffee houses appeared. Initially, coffee was
considered an exotic and luxurious beverage consumed primarily by aristocratic
circles.Phonetically, the Italian form “caffé¢” demonstrates adaptation to Italian
phonological structure. The term eventually became fully integrated into Italian

daily vocabulary and culture. The cultural significance of coffee in Italy illustrates
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how a borrowed word may become deeply connected with national identity despite
its foreign origin.
“Divano” (Divan)

The word “divano” derives from the Turkish “divan,” originally referring to the
administrative council of the Ottoman government or the room where officials
gathered [Hasanov, 2024:51].These council rooms contained long cushioned seats
placed along the walls. Gradually, the meaning shifted from the governmental
institution to the furniture itself.The term entered Italian through French mediation
and eventually acquired the modern meaning of a sofa or couch. This semantic
evolution demonstrates how borrowed words may change meaning according to the
cultural context of the receiving language.

“Chiosco” (Kiosk)

The Italian word ‘“chiosco” originates from the Turkish “kdsk,” meaning
“pavilion” or “ornamental garden structure” [AxmemnoBa, 2022:74].The term spread
throughout Europe during the eighteenth century and entered Italian through French
influence. In modern Italian, “chiosco” refers to a small structure used for selling
newspapers, beverages, or tickets. This lexical transformation reflects the adaptation
of oriental architectural concepts into European urban culture.

“Yogurt”

The word “yogurt” derives directly from the Turkish “yogurt.” Unlike many
other loanwords, the term preserved much of its original phonetic form.Yogurt
originated as a traditional food product of Central Asian and Anatolian cultures.
During the twentieth century, industrial food production and increased interest in
healthy nutrition contributed to its international popularity.The integration of
“yogurt” into Italian vocabulary reflects the globalization of culinary culture and the

international diffusion of Turkish gastronomy.

“Giannizzero” (Janissary)
The term ‘“‘giannizzero” comes from the Turkish “yenigeri,” meaning “new

soldier” or “new troop.” The Janissaries represented the elite infantry corps of the
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Ottoman army [De Mauro, 2018:89]. The term entered European languages during
military conflicts between the Ottoman Empire and Christian European states. In
Italian historical literature, “giannizzero” became associated with discipline,
military organization, and Ottoman imperial power.This example demonstrates how
political and military interaction contributes to lexical borrowing between
languages.
Semantic and Phonetic Adaptation of Turkisms

Loanwords rarely remain identical to their original forms after entering another
language. Turkish-origin words in Italian underwent several types of adaptation.
Phonetic Adaptation

Italian phonology influenced the pronunciation and spelling of Turkish words.
Sounds absent in Italian were modified to correspond with Italian phonetic patterns.
For example:

o “kahve” became “caffe”;
“kosk” became “chiosco’;
« ‘“yeniceri” became “giannizzero.”

These changes allowed foreign terms to integrate naturally into Italian
pronunciation.
Semantic Transformation
Several Turkisms experienced semantic evolution after entering Italian.

The original Turkish meaning of “divan” referred to an administrative
institution, whereas the Italian “divano” primarily designates furniture.
Similarly, “kosk™ originally described an elegant pavilion, while “chiosco” acquired
a more practical urban meaning in Italian.
Semantic transformation is a common phenomenon in lexical borrowing because
words adapt to the cultural realities of the receiving language.
Cultural Significance of Turkisms in Italian Society

The presence of Turkish-origin words, or turkisms, in the italian language
represents far more than a simple linguistic phenomenon. These lexical borrowings

are evidence of centuries of commercial, political, diplomatic, and cultural
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interaction between the Italian states and the Turkish-speaking world, particularly
the Ottoman Empire. Through trade routes, maritime exchanges, wars, diplomacy,
migration, and artistic influence, turkish elements gradually became integrated into
italian society and culture. Consequently, Turkisms today constitute an important
testimony to the historical dialogue between East and West in the Mediterranean
region.

One of the principal channels through which Turkish words entered Italian was
commerce. During the late Middle Ages and the Renaissance, Italian maritime
republics such as Venice, Genoa, and Pisa established extensive commercial
networks with the Ottoman territories. Merchants imported spices, textiles, carpets,
coffee, ceramics, perfumes, and luxury products from the East. Together with these
goods came new terminology that was gradually absorbed into everyday Italian
vocabulary. Many Italian words connected to trade, fabrics, oriental objects, and
culinary products therefore originated directly or indirectly from Turkish.

Coffee culture represents one of the most significant examples of this cultural
exchange. Coffee itself reached Italy through Ottoman commercial routes, especially
via Venetian merchants. The first Italian coffee houses, established between the
seventeenth and eighteenth centuries, were strongly influenced by Ottoman social
customs. These cafés became important centers of intellectual and social life where
writers, philosophers, artists, and politicians gathered for discussion. Over time, Italy
transformed coffee consumption into an essential component of its national identity,
particularly through traditions such as espresso culture. Thus, a product initially
associated with the Ottoman world became deeply rooted in Italian daily life and
social behavior. Turkisms also entered Italian through military and diplomatic
relations. Historical conflicts between European states and the Ottoman Empire
generated numerous contacts that introduced Turkish administrative, military, and
political terminology into FEuropean languages. Diplomats, ambassadors,
interpreters, and travelers played a crucial role in transmitting linguistic elements
between cultures. Travel literature written by Italian merchants and explorers

frequently described Ottoman society, architecture, clothing, and customs,
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contributing to the spread of oriental vocabulary and imagery within Italian
intellectual circles.

Beyond economics and politics, Turkish influence was visible in art,
architecture, literature, and fashion. During the Renaissance and the Baroque period,
oriental themes became fashionable across Europe. In Italy, Turkish-inspired
decorations, carpets, clothing styles, and musical motifs were often associated with
refinement, luxury, and exotic beauty. Italian painters frequently represented
Ottoman figures in their works, while theatrical productions and operas introduced
“Turkish™ characters and settings to audiences. In literature, Turkish expressions
were sometimes employed to evoke mystery, elegance, or foreign sophistication.
This fascination with the East demonstrates how linguistic borrowings were
connected not only to practical exchange but also to cultural imagination.

The culinary sphere offers another important area of Turkish influence.
Mediterranean cuisine developed through centuries of interaction among different
civilizations, including Italian and Ottoman societies. Certain ingredients,
preparation methods, sweets, and beverages traveled across regions together with
their names. Culinary vocabulary of Turkish origin therefore reflects the shared
gastronomic heritage of the Mediterranean basin. These exchanges enriched Italian
cuisine and contributed to the diversity of regional culinary traditions.

From a sociolinguistic perspective, Turkisms demonstrate how languages
evolve through intercultural contact. Borrowed words often survive long after the
original historical conditions that produced them have disappeared. Even when
speakers are unaware of their foreign origins, such terms continue to preserve traces
of historical interaction and collective memory. In this sense, language functions as
a living archive of cultural relations.

In contemporary society, the study of Turkisms has acquired renewed
importance in the context of globalization and intercultural dialogue. Linguists,
historians, and cultural scholars increasingly analyze lexical borrowings to better

understand processes of identity formation, migration, and cultural hybridity. The
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Italian example illustrates that linguistic purity is largely a myth; instead, languages
constantly develop through contact with other peoples and civilizations.

In conclusion, Turkisms in Italian society possess significant historical, cultural, and
linguistic value. They reflect centuries of communication between Italian and
Turkish civilizations through trade, diplomacy, art, cuisine, and everyday social
practices. These lexical traces reveal the interconnected nature of Mediterranean
history and demonstrate how cultural exchange contributes to the enrichment of
national languages and identities. The study of Turkisms therefore allows us to
appreciate the dynamic and multicultural foundations of Italian civilization while
emphasizing the broader importance of intercultural interaction in human history.
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II SHU‘BA
SUN'TY INTELLEKT VOSITALARINING CHET TILI O'QITISHDAGI
DIDAKTIK IMKONIYATLARI

TIL TA’LIMIDA SUN’IY INTELLEKTDAN FOYDALANISH: TAHLIL VA
TAHRIR KO‘NIKMALARINI RIVOJLANTIRISH METODIKASI

Abduraxmanova Mexribon,

JIDU O¢zbek va rus tillari kafedrasi dotsenti

Annotatsiya

Mazkur maqolada sun’iy intellekt texnologiyalarining til ta’limidagi o‘rni,
xususan, generativ sun’ily intellekt vositalaridan (ChatGPT, Gemini, Claude va
boshqalar) yozma nutqni rivojlantirish jarayonida foydalanishning metodik jihatlari
tahlil qilinadi. Maqolada sun’iy intellekt tomonidan yaratilgan matnlarni tahlil qilish
va tahrirlashga yo‘naltirilgan topshiriqlarning talabalarda grammatik, uslubiy va
tanqidiy fikrlash kompetensiyalarini rivojlantirishdagi ahamiyati misollar asosida
yoritiladi.

Kalit so‘zlar: sun’1y intellekt, til ta’limi, til o*qitish metodikasi, yozma nutqni
shakllantirish, tahlil kompetensiyasi, tahrir ko‘nikmalari, lingvodidaktika, ragamli

ta’lim, tanqidiy fikrlash, ChatGPT

Abstract

This article examines the role of artificial intelligence technologies in
language education, particularly the methodological aspects of using generative
artificial intelligence tools (such as ChatGPT, Gemini, Claude, and others) in the
process of developing writing skills. The study illustrates, based on examples, the
significance of tasks aimed at analyzing and editing Al-generated texts in fostering

students’ grammatical, stylistic, and critical thinking competencies.
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Sun’iy intellekt texnologiyalarining jadal rivojlanishi til ta’limining maqgsad
va vazifalarini qayta ko‘rib chiqishni taqozo etmoqda. An’anaviy yondashuvlarda
o‘qituvchining vazifasi asosan grammatik va imlo qoidalarni o‘rgatish, matn tuzish,
tarjima qilish, umumiy olganda, yozma va og‘zaki nutqni shakllantirishga
yo‘naltirilgan bo‘lsa, bugungi kunda generativ sun’iy intellekt ushbu vazifalarning
muayyan qismini avtomatlashtirish imkoniyatini yaratmogda. Shu nuqtayi nazardan
til ta’limi konsepsiyasi eskirdimi, degan savol tug‘ilishi o‘rinli. Haqiqatan ham,
sun’ly intellekt texnologiyalari hozirgi kunda, xususan, katta til modellari
(ChatGPT, Gemini, Claude va boshqalar) o‘zbek tilidagi matnlarni (fikr yoki
jumlani) usluban aniq va to‘g‘ri yaratishda yordamchi bo‘la oladimi? Ular matndagi
uslubiy noaniqliklar, ortiqcha takrorlar, grammatik xatolarni bartaraf etgan holda ,
ruscha yoki inglizcha sintaktik qoliplar va murakkab qo‘shma gaplarni o‘zbek tili
gonuniyatiga mos ravishda tarjima qilib, adabiy tilda uslub talablariga muvofiq
matn tuzib berish imkoniyatiga egami? Nima sababdan imkoniyatlar kengayishi
sharoitida kognitiv rivojlanish va savodxonlik darajasining pasayish tendensiyasi
kuzatilmoqda? Magqgolamizda mana shu masalalarni tahlil qilishga va umumiy
xulosalar berishga urinib ko‘ramiz.

Sir emaski, hozirgi kunda ragamli ta’lim mubhitida talabani mustaqil fikrlash
va 1jodiy yondashuvga o‘rgatish, jumladan, matn yaratish (esse, hikoya, maqola va
b.), matnni tarjima qilish ko‘nikmalarini hosil gilish ancha mushkul. Internet va
sun’iy intellekt vositalari kerakli ma’lumotni soniyalar ichida tagdim etyapti. Bu esa
talabaning ijodiy fikrlash ko‘nikmalarini rivojlanishiga to‘siq bo‘lishi bilan bir
qatorda, ularda oddiy yangi bilimlarni o‘zlashtirish zarurati qolmadi degan fikrni
shakllantirmoqda. Aynigsa, til mashg‘ulotlarida (bu yerda biz C1, C2 darajada til
o‘rganishni nazarda tutyapmiz - A.M.) SI dan foydalanish talabaning kognitiv

faolligiga ma’lum darajada salbiy ta’sir ko‘rsatyapti, xususan, tayyor javoblar va
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avtomatlashtirilgan yechimlarga muntazam murojaat qilish mustaqil izlanish,
muammoli vaziyatlarni tahlil qilish, dalillarni tanqidiy baholash, original g‘oyalarni
shakllantirish hamda fikrni to‘g‘ri va aniq bayon eta olish ko*‘nikmalarining yetarli
darajada rivojlantirmayotgani bilan birga oddiy savodxonlik darajasining
pasayishiga sabab bo‘lmoqda.

Ayrim tadqiqotchilar sun’iy intellektning ta’lim samaradorligini oshirishdagi
imkoniyatlarini ta’kidlasalar, boshqalari unga haddan tashqgari tayanish kognitiv
faollikning ayrim jihatlarini cheklashi mumkinligini qayd etmoqdalar. Albatta, bu
borada bahsli-munozarali fikrlar ko‘p, lekin biz maqolada generativ sun’iy
intellektdan til ta’limida, xususan, o‘zbek tilida yozma nutqni rivojlantirish
magqsadida foydalanishning ayrim metodik jihatlarini tahlil qilish bilan birga, sun’iy
intellekt tomonidan yaratilgan matnlarni tahrirlash va tahlil qilishga asoslangan
topshiriglar orqali talabaning til kompetensiyalarini rivojlantirish imkoniyatlarini
misollarda ko‘rib chigmoqchimiz. Zero texnologiyalar jadal rivojlanayotgan bir
paytda o‘qitish metodikalarining yangilanish sur’ati nisbatan sekin kechmoqda.
Aynan mana shu tafovut ta’lim amaliyotida qator muammolarni yuzaga
keltirmoqda.

Misol. Zamonaviy raqamli texnologiyalar va sun’iy intellekt vositalaridan
oson foydalanish imkoniyatining mavjudligi an’anaviy topshiriglarning
samaradorligini qayta ko‘rib chiqishni taqozo etmoqda. Xususan, til o‘qitish
amaliyotida keng qo‘llanadigan “gap yoki kichik matn tuzing” turdagi topshiriglar
talabaning mustaqil fikrlashi, so‘z boyligini faollashtirishi hamda grammatik
shakllarni to‘g‘ri qo‘llash ko‘nikmalarini rivojlantirishga xizmat qilsa-da,
amaliyotda talaba ularni mustaqil bajarish o‘rniga sun’iy intellekt tizimlari
yordamida tayyor “mahsulot” sifatida olib tagdim etmoqda. Shu bois topshirigning
magqsadi va shaklini qayta ko‘rib chiqish zarurati yuzaga keladi. Masalan, talaba
tomonidan yaratilgan matnni baholash o‘rniga sun’iy intellekt tomonidan
tayyorlangan matnni tahlil qilish, undagi xatolarni aniglash va tahrirlashga
yo‘naltirilgan vazifalar samaraliroq bo‘lishi mumkin. Bunday yondashuv talabaning

materialni grammatik, uslubiy va mantiqiy tahlil qilish ko‘nikmalarini rivojlantirish
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bilan birga, sun’iy intellektdan ongli va tanqidiy foydalanish madaniyatini ham
shakllantiradi.

I-misol. SI: 2025 yilda xavf guruhidagi 12 milliondan ortiq fugarolar
profilaktik ko ‘rikdan o ‘tkazildi. (Talabaning yozma ishidan) Ushbu gapda -lar
ko‘plik qo‘shimchasining qo‘llanishida xato bor va aksariyat holda SI aynan shu
xatoga yo‘l qo‘yadi. Talabaga otdan oldin migdorni ifodalovchi so‘z kelganda -lar
ko‘plik go‘shimchasining ishlatilmasligini eslatib o‘tamiz. (yana bir xato: odatda SI
tomonidan tayyorlangan lotin yozuvidagi matnlarda imlo xatolari kam uchraydi,
biroq qoidalardagi istisno holatlarda xato kuzatilishi mumkin, masalan berilgan
gapda yildan keyin chizigcha (-)yo‘qligi kirill yozuviga asoslangan alifboning imlo
qoidasi bilan adashtirish oqibati va b. ).

soha atamalarini har doim ham aniq tanlamasligi kuzatiladi. Atamalar bilan
ishlashda quyudagi turdagi vazifalar so‘z boyligini oshirish bilan birga, lug*at bilan
ishlash ko‘nikmalarini ham shakllantiradi.

2-misol. SI: Global geoigtisodiy chagqiriglar fonida O zbekiston igtisodiyoti
o ‘z barqarorligini saqlab golmogda, amalga oshirilgan islohotlarning ijobiy ta’siri
esa nafaqat makroiqgtisodiy ko ‘rsatkichlarda, balki aholining turmush sifatida ham
namoyon bo ‘Imoqda. (Talabaning yozma ishidan).

Yana bir ko‘p uchraydigan xatolardan biri atamalarning no‘t‘g‘ri
tanlanishidir. Ushbu gapdagi “chagqirig” so‘zi rus tilidagi “6»1306” atamasining
bevosita tarjimasi sifatida qo‘llangan bo‘lib, yuqoridagi matn mazmuniga mos
emas. Talaba mustaqil ravishda to‘g‘ri xulosa chiqarishi uchun lug‘at bilan ishlash
ko‘nikmalarini shakllantirish magsadga muvofiqdir. So‘zning lug‘atda berilgan
barcha izohlarini tahlil qilish natijasida “chaqirig” so‘zi asosan “da 'vat, murojaat
yoki chagirish” ma’nolarini ifodalashini bilib, berilgan matndagi xatoni topadi.
Keying bosqichda magbul so‘zni (bu matnda: muammo, xatar, tahdid, beqarorlik
omillari va boshqalar) tanlab, matnni tahrir qiladi. Bu kabi topshiriglar lug‘at bilan
ishlash, semantik tahlil qilish va terminlarni to‘g‘ri qo‘llash kabi muhim
kompetensiyalarni rivojlantirishda samarilidir. Bunda asosiy maqsad sun’iy intellekt

tomonidan yaratilgan matnni to‘g‘ri variant sifatida qabul qilish emas, balki uning
136



sifatini baholash va takomillashtirishdan iborat bo‘ladi. Matn ustida ishlash talabaga
o‘z intellektual resurslaridan to‘liq foydalanish lozimligini qayd etishi bilan bir
qatorda sun’iy intellektni ta’limga to‘g‘ri integratsiya qilishning metodlaridan
biridir. Zero sun’iy intellektdan samarali foydalanish bilan birga talabalarning
mustaqil fikrlash, tahlil qilish va muammoga yechim topish kabi muhim aqliy
ko‘nikmalarini rivojlantirishga xizmat qiladigan ta’lim metodlarini yaratish til
ta’imi oldida turgan eng muhim vazifalardan biridir.

Shuning uchun hozircha sun’iy intellektni muallif yoki muharrir o‘rnini
bosuvchi emas, balki akademik matnlarni takomillashtirishga xizmat qiluvchi
intellektual yordamchi vosita sifatida baholash magsadga muvofiq. Biroq taraqqiyot
to‘xtamaydi. Bugungi kunda sun’iy intellekt algoritmlari ko‘p hollarda yirik
ma’lumotlar bazasi asosida ishlaydi. Kontenti ko‘p bo‘lgan tillar algoritmik
ustunlikka ega bo‘lmoqda. Demak, kelajakda o‘zbek tilida katta hajmdagi raqamli
milliy korpus bazasining shakllanishi til ta’limi oldiga yangi vazifalarni qo‘yadi.
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UCKYCCTBEHHOI'O MHTEJUIEKTa B 00y4YEHUH IUIIJIOMAaTHYECKOMY HEMELIKOMY SI3BIKY B
CHUCTeME BBICIIETO OOpa3oBaHUs. AHAIM3UPYIOTCS COBPEMEHHBIE LHU(POBBIC
TE€XHOJIOIMH, NPUMEHSEMbIE B NPO(ECCUOHATBLHO OPUEHTHUPOBAHHOM OOYy4YEHHU
MHOCTpaHHbIM s3bIKaM. Oco0oe BHUMaHHUE YAENAETCS POJIM HCKYCCTBEHHOIO
UHTEIJIEKTa B (OPMUPOBAHUM KOMMYHUKATUBHOM KOMIETEHLUU CTYJIEHTOB,
pa3BUTUM  HAaBBIKOB  MEXKYJbTYPHOH  KOMMYHUKAlUK ¥ OCBOEHHUHU
JIUIIIOMATHYECKOH  TepMuHOJoruu. [IpuBomsTCs mpuMepbl MNPaKTUYECKOTO
npumenenus WM  mpu  oO0yueHHMHM HEMEUKOMY SI3bIKYy JIHUIIOMAaTHYECKON
HAIpPaBJIEHHOCTH, PAacCMaTPUBAIOTCS NPEUMYIIECTBA M OTPAHUYEHHUS LUPPOBBIX
TEXHOJOTHH B oOpa3oBarenpHOM Tmporecce. JlemaeTcss BBIBOJ O TOM, UTO
UCKYCCTBEHHBI ~ MHTEJJIEKT  SBISAETCS  S(PQPEKTUBHBIM  BCIOMOIATEIbHBIM
UHCTPYMEHTOM B IPO(ECCHOHATBLHOM A3BIKOBOM MOJATOTOBKE CTYECHTOB.

KiroyeBble c€j10Ba: HCKYCCTBEHHBIM MHTEJUIEKT, JUIIOMAaTUYECKUN
HEMELIKUN  sA3bIK, LUQPOBBIE TEXHOJOIMM, JUIUIOMATHUECKUA  JUCKYpC,
MEXKYJIbTypHasi KOMMYHHUKaIUs, TPO(hEeCcCHOHATFHO OPUEHTUPOBAHHOE 00yUYeHHUE,
BbICILIEE OOpAa30BaHHUE.

Abstract. The article examines the possibilities of using artificial intelligence
in teaching diplomatic German in higher education. Modern digital technologies
applied in professionally oriented foreign language teaching are analyzed. Particular
attention is paid to the role of artificial intelligence in developing students’
communicative competence, intercultural communication skills, and diplomatic

terminology acquisition. The article provides examples of practical Al
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implementation in teaching diplomatic German and discusses the advantages and
limitations of digital technologies in the educational process. It is concluded that
artificial intelligence serves as an effective supplementary tool in professionally
oriented language training.

Keywords: artificial intelligence, diplomatic German, digital technologies,
diplomatic discourse, intercultural communication, professionally oriented
education, higher education.

Beenenne

CoBpeMeHHass CHCTeMa BBICIIETO O0pa30oBaHUS PAa3BUBACTCS B YCIOBHSIX
muGpoBU3AIMM W aKTUBHOTO BHEAPEHHUS WHHOBAIMOHHBIX TEXHOJOTHHA B
oOpa3oBaTenbHblil mpouecc. OAHUM U3 HaumbOoJee aKTyaJdbHBIX HaIpaBICHUN
MOJICPHHM3AIIMN  SI3BIKOBOTO  00pa3oBaHUs ~ CTAHOBUTCS  HCIIOJIb30BAHHE
UCKyCCTBeHHOTO wuHTeuiekTa (Kiinstliche Intelligenz), OTKpBIBAIOIIETO HOBbBIC
BO3MOXXHOCTH JJII COBEPIICHCTBOBAHUS METOJOB MPENOJaBaHUsI HMHOCTPAHHBIX
SI3BIKOB.

Oco0yro 3HaYMMOCTh UCKYCCTBEHHBIN MHTEIUIEKT MPUOOpETaeT B mpoiiecce
npo(heCcCHOHAFHO OPHEHTUPOBAHHOTO OOYYEHHST HWHOCTPAHHBIM sI3bIKAM, B
YaCTHOCTH IPU MOATOTOBKE CIEIIMAIUCTOB B 00JACTH MEKIYHAPOIHBIX OTHOIIICHUN
u aummomatud. O0ydeHue AUIIOMATUYECKOMY HEMELKOMY SI3bIKY Mpenojiaraet
dbopMUpOBaHNE HE TOJBKO SI3BIKOBOW KOMIIETCHIIMH, HO U HABBIKOB O(UIIMATBHO-
JICIIOBOTO OOIICHHUSA, BIAJACHUA TUIUIOMAaTHYECKOW TEPMHMHOJIOTHEH, MOHMMAHHUSA
MEXKKYJIbTYPHBIX OCOOEHHOCTEH KOMMYHHUKAIIUM M CIIOCOOHOCTH Y4YacTBOBAaTh B
MEXIYHAPOTHOM B3aUMOCHCTBHH.

B panee omy0nukoBaHHBIX paboTax aBTOpa pacCMaTpUBAIMCh OCOOCHHOCTH
nepeBoja AUIUIOMATHYECKOH TEPMHHOJNOTHH M crerudpuka mpodecCHoHATHHO
OpPUEHTUPOBAHHOTO OOy4YeHUs HEMEUKOMY s3bIKy [AcatoBa, 2024:45]. Anamus
HAYYHOW JIUTEPATypbl MOKA3bIBAET, YTO COBPEMEHHBIE METOJIMKH MPEIoIaBaHUs
WHOCTPAHHBIX  SI3BIKOB ~ OPHCHTHPOBAHBI  HA  pPa3BUTHE  MPAKTUYECKUX
KOMMYHHUKATHUBHBIX HABBIKOB U (popMHUpoBaHuE MpodheccnoHaIbHON KOMIETSHIINN

obyuaromuxcs [["anbckoBa, 2019:28].
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Hemenkue wuccrnenoBarenu oTmedaror, 4Tto digitale Lernumgebung
CIOCOOCTBYET  pa3BUTUI0O KOMMYHUKATHUBHON  KOMIIETEHI[MH, IOBBIIICHUIO
MOTHBAallMd CTYJEHTOB M PACIIUPEHUIO BO3MOKHOCTEH CaMOCTOSTEIbHOIO
ooyuenust [Rosler, 2020:54]. Ocoboe BHUMaHHE VYACISIETCA MPUMEHEHHIO
TCeHEPAaTUBHBIX  SI3BIKOBBIX ~ Mojenedl mnpu  obydenuun  Fachsprache u
1po(hecCHOHATFHO OPUEHTUPOBAHHON KOMMYHUKAIIUH.

Hayunast HOBM3Ha WHCCIIEIOBaHUSI 3aKIIOYaETCd B  PACCMOTPEHUU
BO3MOYKHOCTEl HMHTErpaldyd MCKYCCTBEHHOI'O WHTEJUIEKTAa B IpPOLIECC O0ydYeHUs
JTUIUIOMAaTUYE€CKOMY HEMELKOMY SI3bIKY C YYETOM CHEeLM(PUKUA JUIIIOMATHYECKOTO
JUCKYpCa U MEXKYJIbTYPHOU KOMMYHHUKAIUH.

[lenpto cTatbuM  SBJISIETCS.  AHAIW3  BO3MOXKHOCTEW  MCHOJIb30BAHUSA
MCKYCCTBEHHOI'O UHTEJUIEKTa B 00YYEHUH IUILNTIOMATUHYECKOMY HEMELIKOMY S3BIKY.

OOBEKTOM HCCIEI0BaHUS SIBISIETCS IPOLIECC 00YUSHUS JUIIOMATHYECKOMY
HEMELIKOMY $13bIKY B CHCTEME BBICILIEIO 00pa30BaHUS.

[IpeameT wuccnenoBaHus — MPUMEHEHUE TEXHOJOTH HCKYCCTBEHHOTO
MHTEJJIEKTa B MPOPECCUOHATBHO OPUEHTUPOBAHHOM 00YYEHHH HEMELIKOMY SI3BIKY.

B xonme wuccrnenoBaHus UCHOJNB30BAJIUCh METOJbl aHAdW3a Hay4YHOU
JUTEpaTyphl, IEAATOTHIECKOTO HAOIIOIEHUS U CPAaBHUTEIBHOTO aHAIM3A.
HckyccTBeHHBINE MHTEIEKT B O0y4YeHHMH JUIJIOMATHYECKOMY HEMEIKOMY
SI3BIKY

PazButre 1M(POBBIX TEXHOJOTHIA CYIIECTBEHHO H3MEHSET MOAXOABl K
MPENoJIABaHUI0 MHOCTPaHHBIX sA3bIKOB. CoBpemeHHble UM-cuctembl MO3BOMISIOT
co3JaBaTh  MHTEPAKTUBHYIO  0Opa3oBaTelibHyl0  cpedy,  oOecrneyuBath
UHIMBUAYAIU3aMI0 OOyYEHUS W pacIIUpsITh BO3MOKHOCTH CAMOCTOSTEIbHOU
paboThI CTYIEHTOB.

[To muenuto uccnenoBateneid, npumeHenne MU B s3p1k0BOM 00pa3zoBaHUM
CIIOCOOCTBYET Ppa3BUTHIO PEYCBHIX HABBHIKOB U  TOBBIINICHUIO MOTHUBAIAN
ooyuaromuxcsi [CeicoeB, 2023:17]. OcobGeHHO BOCTPEOOBAHHBIMU CTAHOBSITCS
TE€HEPATUBHBIE A3BIKOBBIE MOJENH, MO3BOJSIOIINE CO3JaBaTh TEKCTHI, JUAIOTH U

YHOPA)KHCHUA PA3JIMIHOI0 YPOBHA CIIOKHOCTH.
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B coBpemeHHOII 00pa30BaTeNbHON MPAKTHUKE MIMPOKOE PaCIpOCTPaHEHHE
NOJyYMJI TeHEepaTUBHBIC s3bIKOBBIE Mojenu, Bikiatodas ChatGPT. Jlannas
TEXHOJOTHs TO3BOJSIET TMPENOJABaTENI0 ONEPATUBHO CO3/1aBaTh TEMaTHUECKHE
JMAJIOTH, AUIJIOMATUYECKUE KEHUCHI U 3aJaHus 1Mo TepMuHoyoTud. [lpu nzydenun
TeMbl ~MeXayHapoaHbix mneperoBopoB ChatGPT cmocoGeH reHepupoBath
JTUTUIOMATHYECKUE PETUIMKU PA3IUYHOTO YPOBHS CIIOKHOCTH, aJIallTUPOBAHHBIE K
SI3BIKOBOM MOATOTOBKE CTYACHTOB.

B Hemenkod - METOAMYECKOM  JUTEpAaType  MNOAYEPKHUBACTCS,  YTO
ucnonb3oBanue Kl-gestiitzte Lernsysteme MO3BOJIIET MOJICIUPOBATh AYTEHTUYHBIE
KOMMYHHUKATHBHBIE CHUTyallud # (OPMHUPOBATh HABBIKU MEXKKYJIHTYPHOTO
B3aumoseiicteus [Biebighduser, 2021:83].

Hanpumep, cTyaeHTaM MOXET OBITh TPEUIOKEH CIeAYIOIMNA (QparMeHT
JUTIIOMATHYECKOT O AUAaJIora;

Wir begriiffen die weitere Entwicklung der bilateralen Beziehungen zwischen
unseren Staaten.

Die Parteien betonten die Bedeutung der internationalen Zusammenarbeit im
Bereich der Wirtschaft und Bildung.

PabGotra ¢ momoOHBIMM MaTepualaMud CIOCOOCTBYET pPa3BUTHIO HaBBHIKOB
opuIMaIbHON KOMMYHHKAIIMU U (OPMHUPOBAHUIO TUTIIIOMATHYECKOTO PEUYEBOTO
ITHKETA.

HcKycCTBEHHBI MHTEIUICKT TAaKXKE MPEIOCTABISICT MHUPOKHUE BO3MOKHOCTH

JUJIs1 U3yYEHUS AUTIIIOMAaTUYECKOM TepMUHOJIoruu [ AcatoBa, 2024:47].

Hemenkuii TepMuH IMepeBon

das Auflenministerium MuHHCTEPCTBO MHOCTPAHHBIX A€
die diplomatischen Beziehungen JATIIOMAaTUYE€CKUE OTHOIIEHUS
die Friedensverhandlungen MUPHbIE TIEPETOBOPbI

das Gipfeltreffen CaMMUT

die internationale Zusammenarbeit MEXTyHAPOIHOE COTPYIHUUECTBO
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[TomoOHbIE yIPaKHCHHSI CHOCOOCTBYIOT CUCTeMAaTH3aINN
po(heCcCHOHATEHOM JIGKCUKHU U Pa3BUTHIO HABBIKOB €€ MPAKTUYECKOTO MPUMEHEHHUS
B JUIJIOMaTHYECKOM JIUCKYPCE.

IIpakTnyeckoe npumenenue MU

OmauuMm u3 Hambonee OS(PPEKTUBHBIX HAMPABICHUN HCIOJIB30BAHUSA
UCKYCCTBEHHOTO HWHTEIJIEKTa SBJSIETCS MOJEIMPOBaHUE MPOodhecCrOHATbHBIX
KOMMYHHUKATHUBHBIX cUTyanuid. C TOMOIIbIO TE€HEPATUBHBIX S3BIKOBBIX MOJEIEH
OpernojaBaTesib  MOXET  CO3[aBaTh  CLUEHApUM  MEXKIYHApOIHBIX  BCTpEY,
JTUTUIOMATHYECKHUX TIEPETrOBOPOB U OPHUIIMATEHON MEPETIHCKH.

Hanpumep, mnpu wu3y4YeHUU TEMBI MEXIyHAPOJHOTO COTPYAHUYECTBA
CTYJEHTaM MOXKET OBbITh IPEJIJIOKEHO CIEIYIOIIee 3a/laHue:

Situation:

Die Delegationen Deutschlands und Usbekistans besprechen Fragen der
Bildungskooperation.

Aufgabe:

— Begriilen Sie die Delegation;

— dullern Sie Thre Position;

— schlagen Sie neue Projekte vor;

— formulieren Sie die Ergebnisse der Verhandlungen.

[TomoOHbIE 3aMaHUs CIIOCOOCTBYIOT Pa3BUTHIO HABBIKOB CIIOHTAHHOW peuw,
JTUTUIOMATHYECKON apryMEHTAIIUN ¥ MEeKKYJIbTYPHOH KOMMYHHUKAIIHH.

NN Takxe 3QPeKTUBHO HCTIONB3yeTCS MPU OOyYEeHUH MHCHbMEHHON peyw.
['eHepaTHBHBIC MOJIEH CTIOCOOHBI CO3/IaBaTh OOPA3IIbI JUTIOMATHYECKHUX TTHCEM U
ouIHaATBEHBIX 00paIleHUH.

Hampumep:

Sehr geehrte Damen und Herren,
hiermit mochten wir unsere Dankbarkeit fiir die erfolgreiche Zusammenarbeit zum
Ausdruck bringen und hoffen auf die weitere Entwicklung unserer bilateralen

Beziehungen.
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Pabora ¢ mnogoOHBIMM TEKCTaMU MO3BOJSET CTYACHTaM OBJIAJETh
OCOOEHHOCTSIMU  O(QUIMAIBHO-IEJIOBOIO  CTWISL ~ HEMELKOro  si3blka U
COBEpIICHCTBOBATh HABBIKM MHUCHbMEHHON MPO(ECCHOHATHFHON KOMMYHHKAITIH.

Hemenkue wuccienoBareny OTMedYarOT, 4To Hucnosnb3oBaHue Chatbots u
UGPOBBIX  SA3BIKOBBIX IUIATGOPM  CIOCOOCTBYET pa3BuTHIO interkulturelle
Kompetenz v MOBBIIIAET YPOBEHb BOBJICUEHHOCTU CTYJEHTOB B 00pa30BaTENIbHBIIMI
nporiecc [Roche, 2020:112].

Cnenyer OTMETHTb, 4YTO MPUMEHEHHE HCKYCCTBEHHOIO HWHTEJUIEKTa
CIOCOOCTBYET aKTUBM3ALMM CaMOCTOSITENIbHOM paboThI cTyneHToB. O0yyaromuecs
[OJIy4ar0T BO3MOXHOCTb MOJIETIMPOBATh CUTYALMH AUIJIOMATUYECKOTO OOIIEHUS U
COBEpIICHCTBOBATh HABBIKU MPOPECCHOHATHHON KOMMYHHUKAIIMU BHE ayAUTOPHH,
4YTO OCOOEHHO aKTyaJlbHO B YCJIOBHSIX Pa3BUTUsl CMELIAHHOTIO M JAUCTaHLIMOHHOIO
oOydJeHwus.

IIpeumyuiecrsa u orpannyenuss U

Hcnonb3oBanue HCKYCCTBEHHOI'O UHTEJUIEKTa B o0y4eHnn
JIUIIIOMAaTHYECKOMY HEMELKOMY S3bIKy oOnamgaer psaoMm mnpeumymiects. WU
NO3BOJIAET PACHIMPUTh OOBEM MPAKTUYECKOW S3bIKOBOM MOJIrOTOBKH, IOBBICUTH
MHTEPAKTUBHOCTH 3aHATUI U 00E€CTIEUUTH TOCTYI K Ay TCHTUYHBIM MaTepuaiaMm.

K ocHOBHBIM npeumyiecTBam uenob3oBanus MU otHocsTes:
- HHAUBUAYaIU3aus 00yueHus;
- MOJIETUPOBaHKE PO(HECCUOHATBHBIX KOMMYHUKATUBHBIX CUTYAIIH;
- Pa3BUTHE HABBIKOB MEXKYJIBTYPHOU KOMMYHUKALIUH;
- aBTOMaTHU3alsl IOJrOTOBKU YUEOHBIX MaTEPUAJIOB;
- IOBBIIIEHUE MOTHUBAILIMH CTYJEHTOB;
- OpraHu3alus CaMOCTOSITEIbHOU PabOTHI.

OnHako  HMCNOJIB30BAHME  MCKYCCTBEHHOIO  MHTEJUIEKTA  HUMEET U
onpeaen€HHble OrpaHWYEHUs. ['eHepupyeMble TEKCThl HE BCErJa YUYWTHIBAIOT
CHeU(pUKy AUIIOMATUYECKOTO IUCKYypca U MOTYT COJEPKaTh CTUIMCTHYECKUE

WJIN TCPMHUHOJIOTHUICCKUC HCTOTHOCTH.
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HecMoTpst Ha 3HaUUTENBHBIE TUJAKTHYECKHE BO3MOKHOCTH UCKYCCTBEHHOTO
UHTEIIJIEKTa, €r0 HCIO0JIb30BAHWE B OOYUYEHUHU JUIUIOMATHUYECKOMY HEMELKOMY
A3bIKYy TpeOyeT KPUTHUYECKOrO M METOJWYECKH OOOCHOBAaHHOTO MOJXO[a.
I'eHepaTuBHBIE  SI3BIKOBBIE  MOJEIM HE BCErga  CIOCOOHBI  YUUTHIBATH
parMaTHYeCKHE AacleKThl MEXKYJIbTYPHOH KOMMYHHUKAallMd H OCOOEHHOCTU
oduHansHO-1e10BOT0 cTIIA. B otnenbubix ciydasx MU co3gaér crummuctruuecku
YOPOLIEHHBIE KOHCTPYKLHUH, HE COOTBETCTBYIOIME HOPMaM JUIUIOMATHYECKOIO
oO1IeHMs.

Kpowme Toro, upe3mepHas 3aBUCUMOCTb CTYIEHTOB OT LIM(PPOBBIX TEXHOIOT U
MOXET IPUBOJUTh K CHIDKEHUIO YPOBHS CaMOCTOATEIBHOM aHAJIUTHYECKOU
NEATEIbHOCTH UM KPUTUYECKOIO MBIIUIEHUS. B yCIIOBUSAX aKTUBHOTO BHEAPEHUS
UCKYCCTBEHHOI'O MHTEJUIEKTa o0co0asi poJib MPUHAMICKUT IPENoAaBaTelio,
KOTOpBIM JOJDKEH oOecredynBaTh paloOHaIbHOE CcoueTaHue UU(POBBIX U
TPaJMIIMOHHBIX METOAOB OOYy4YEeHMs, a TaKKe KOHTPOJUPOBATH KauyecCTBO
ucnosaps3zoBanus U B o6pa3oBarenbHOM IpoLecce.

Hemenkue wuccnemoBaTenu Takke MOAYEPKUMBAIOT, YTO IU(POBbIE
TEXHOJIOTMM CJEAyeT pacCcMaTpuBaTh KaK BCIOMOTaTEIbHBIM HMHCTPYMEHT
oOydJeHwus, a He Kak MOJIHYI0 3aMeny npenoaasatens [Funk, 2019:74].

3akiroueHue

Takum 00pa3om, UCIIOJIB30BAaHUE HCKYCCTBEHHOIO MHTEJUIEKTa B O0yUYEHUU
JTUTIIOMAaTHYECKOMY HEMELKOMY SI3bIKY MPEJCTaBIsieT COOOW MEepPCHEeKTUBHOE
HaIpaBJICHUE PA3BUTHUS COBPEMEHHOTO sI3bIKOBOT0 oOpa3oBanus. [Ipumenenne NN
CHocoOCTByET (opMupoBaHUIO npo¢eCCUOHAIbHON KOMMYHUKATUBHOU
KOMIIETEHLIUH CTYAEHTOB, PA3BUTHIO HABBIKOB MEXKKYJIbTYPHOI'O B3aUMOJECHCTBUSA
Y COBEPILIECHCTBOBAHMIO IIPAKTUYECKOM S3bIKOBOM IIOJATOTOBKH.

CoBpeMeHHbIe IU(PPOBbIE TEXHOJIOTUH TO3BOJISIOT MOICTUPOBATH PEATIbHBIC
CUTYyalluu JUIUIOMATHYECKOro OOIEHUs, CO3AaBaTh ayTEHTHUYHbIE MaTepuajbl U
OpraHM30BBIBATH  HMHTEpPaKTUBHOE  oOyueHue.  MHTerpamuss  TEXHOJIOTMH
UCKYCCTBEHHOT'O HHTEJUIEKTA B MIPOLIeCcC 00YUYECHHSI JUMIIOMATUYECKOMY HEMELIKOMY

A3BIKy COOTBETCTBYET COBPEMEHHBIM TEHIACHIMAM LHU(POBU3ALUN BBICIIETO
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oOpa3oBaHMsi W CIOCOOCTBYET TMOBBIIIEHUIO KayecTBa Mpo¢eCcCHOHANIbHON
MOATOTOBKHU OYyIIMX CIEUUATUCTOB MEXIYHAPOIHOTO TTPOPUIISL.

[TpakTrueckas 3HaAYMMOCTh HCCIEAOBAHUS 3aKIIOYAETCI B BO3MOXKHOCTH
UCIIOJIb30BAHUSL TPEACTABICHHBIX MATEPHAIOB W METOAMYECKUX TOJIXOJI0B B
npenoAaBaHuK MPo(ecCuOHANTbHO OPUEHTUPOBAHHOTO HEMEIIKOTO SI3bIKa B By3aX.

[lepcriekTHBBI JaNbHEUIIUX MCCIEAOBAHUN CBSI3aHBI C Pa3pabOTKON HOBBIX
METOIMK MHTErpalid HCKYCCTBEHHOTO HHTEIUIEKTa B  MPO(PECCHOHAIBHO
OpUEHTHUPOBAHHOE 00YUYEHHE NHOCTPAHHBIM S3bIKaM U U3y4deHHEM 3D PEeKTUBHOCTU
HU(QPOBBIX TEXHOJOTUH B  (POPMHUPOBAHMU JIUILUIOMATHYECKOTO JIHCKypca
CTYJICHTOB.
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BADIIY TARJIMA FANINI O‘QITISHDA SUN’IY INTELLEKT
VOSITALARINING DIDAKTIK IMKONIYATLARI
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Annotatsiya: Mazkur tezis badiily tarjimani o‘qitishda sun’iy intellekt (SI)
vositalarining didaktik imkoniyatlarini tahlil qiladi. Unda SI asosidagi tarjima
tizimlaridan tayyor natija sifatida emas, balki qiyosiy tahlil, post-editing va reflektiv
o‘rganish vositasi sifatida foydalanish masalalari yoritiladi. Tadqgiqot sun’iy intellekt
vositalari talabalarda tarjima kompetensiyasini, tanqidiy fikrlashni, stilistik
sezgirlikni hamda badily matnning semantik, pragmatik va estetik jihatlarini
baholash ko‘nikmalarini rivojlantirishdagi o‘rnini asoslaydi.

Kalit so‘zlar: badiiy tarjima, sun’iy intellekt, didaktik imkoniyatlar, tarjima

kompetensiyasi, post-editing, qiyosiy tahlil, stilistik sezgirlik.

THE DIDACTIC POTENTIAL OF ARTIFICIAL INTELLIGENCE TOOLS
IN TEACHING LITERARY TRANSLATION

Khodjaeva Shoira Rustamovna

Independent researcher of Tashkent State University of

Uzbek Language and Literature named after Alisher Navoi

hodjaeva.s.r@emSIl.com

Abstract: This thesis explores the didactic potential of artificial intelligence
tools in teaching literary translation. It examines how Al-based translation systems
can be used not as ready-made translation sources, but as tools for comparative
analysis, post-editing, and reflective learning. The study emphasizes the role of Al
in developing students’ translation competence, critical thinking, stylistic
awareness, and ability to evaluate semantic, pragmatic, and aesthetic aspects of

literary texts.
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Keywords: literary translation, artificial intelligence, didactic potential,

translation competence, post-editing, comparative analysis, stylistic awareness.

Kirish. Zamonaviy ta’lim tizimida ragamli texnologiyalar, xususan sun’iy
intellekt vositalarining jadal rivojlanishi o‘qitish metodikasini tubdan yangilashni
tagozo etmoqda. Badiiy tarjimani o‘qitish jarayoni ham bundan mustasno emas,
chunki u nafaqat lingvistik bilimlarni, balki estetik tafakkur, kontekstual tahlil va
jjodiy yondashuvni talab qiladigan murakkab faoliyatdir. Sun’iy intellekt vositalari
talabalarga turli tarjima variantlarini tezkor ishlab chiqish, matnlarni qiyosiy tahlil
qilish va xatolarni aniglash imkonini berib, o‘quv jarayonini interaktiv va samarali
tashkil etishga xizmat qiladi. Shu jihatdan, ularning didaktik imkoniyatlarini
aniglash va o‘quv jarayoniga integratsiya qilish dolzarb masalalardan biri
hisoblanadi.

Shu bilan birga, sun’iy intellekt vositalaridan foydalanish badiiy tarjimani
o‘qitishda yangi metodik yondashuvlarni ishlab chiqishni talab etadi. Talabalar
ko‘pincha tayyor mashina tarjimasiga tayanib qolishlari natijasida mustaqil tahlil va
jjodiy qaror gabul qilish ko‘nikmalari yetarli darajada rivojlanmayapti. Shu bois,
sun’ly intellektdan samarali foydalanish uchun uni nazoratli, reflektiv va tahliliy
o‘qitish modeli doirasida qo‘llash zarur. Mazkur tadqiqot aynan sun’iy intellekt
vositalarining badily tarjimani o‘qitishdagi didaktik imkoniyatlarini aniqlash,
ularning afzalliklari va cheklovlarini baholash hamda o‘quv jarayoniga tatbiq etish
yo‘llarini asoslashga qaratilgan.

Asosiy gism. Badily tarjimani o‘qitishda sun’iy intellekt vositalarining
didaktik imkoniyatlari, avvalo, tarjima jarayonini avtomatlashtirish emas, balki uni

tahliliy va reflektiv faoliyatga aylantirish orqali namoyon bo‘ladi. SI vositalari

(masalan, mashina tarjimasi tizimlari va generativ modellar) talabalarga bir vaqtning
o°zida bir nechta tarjima variantlarini taqdim etib, ularni qiyosiy tahlil qilish, stilistik
farqlarni aniglash va pragmatik moslikni baholash imkonini beradi. Shu jihatdan, SI

o‘qitish jarayonida yordamchi vosita emas, balki didaktik muhitni kengaytiruvchi

interaktiv platforma sifatida qaraladi.
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A.Holmes sun’iy intellekt ta’lim jarayonida o‘quvchini passiv gabul giluvchi
emas, balki faol ishtirokchi va tahlil giluvchi subyektga aylantirishini ta’kidlaydi
[Holmes, 2019: 34]. R.Luckin esa SI vositalari individual o‘rganish trayektoriyasini
yaratib, ta’lim jarayonini talabalar ehtiyojiga moslashtirish imkonini berishini gayd
etadi [Luckin, 2018: 67]. Shu jihatdan, badiiy tarjima darslarida SI vositalari
talabalarga turli tarjima variantlarini solishtirish, stilistik farqlarni aniqlash va
kontekstga mos yechim tanlash imkonini beradi.

Tarjima ta’limi nuqtSI nazaridan SI vositalarining muhim didaktik imkoniyati
ularning “post-editing”, ya’ni mashina tarjimasini tahrirlash ko‘nikmasini
shakllantirishga xizmat qilishidadir. S.O‘Brien mashina tarjimasi bilan ishlash
talabalarda metakognitiv ko‘nikmalarni rivojlantirib, tarjima qarorlarini ongli
baholashga yordam berishini ko‘rsatadi [O‘Brien, 2012: 102]. L.Bowker esa SI
natijalarini tanqidiy tahlil qilish tarjima o‘qitishda baholash kompetensiyasi va
mustaqil qaror gabul qilish malakasini kuchaytirishini ta’kidlaydi [Bowker, 2020:
89]. D.Kennyning fikricha, mashina tarjimasi natijalarini inson tarjimasi bilan
qiyoslash talabalarga til me’yorlari, tabiiylik va stilistik moslikni chuqurroq anglash
imkonini beradi [Kenny, 2019: 150]. Demak, SI badiiy tarjimada tayyor natija
beruvchi vosita emas, balki tarjima sifatini tahlil qilish, xatolarni aniqlash va
mugqobil variantlar ishlab chiqishga xizmat qiluvchi didaktik instrumentdir.

Badiiy tarjima darslarida SI vositalaridan foydalanishning samaradorligi,
avvalo, o‘qituvchining metodik yo‘naltiruvchi roli bilan belgilanadi. A.Holmes
ta’kidlaganidek, sun’iy intellekt ta’limda o‘qituvchini o‘rnini bosmaydi, balki uning
fasilitatorlik vazifasini kuchaytiradi [Holmes, 2019: 41].

Ushbu nazariy qarashlar shuni ko‘rsatadiki, SI vositalari tarjimani o‘qitishda

tayyor javob sifatida emas, balki o‘quv jarayonini chuqurlashtiruvchi didaktik

instrument hamda tahlil obyekti sifatida qo‘llanilishi maqsadga muvofiqdir. Badiiy

matnlar bilan ishlashda SI tomonidan taklif etilgan variantlar ko‘pincha semantik
jihatdan to‘g‘ri bo‘lsa-da, stilistik va emotsional gatlamlarda kamchiliklarga ega
bo‘ladi. Shu sababli ularni tahlil qilish talabalarning lingvistik va estetik sezgirligini

rivojlantirishga xizmat qiladi.
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Masalan, Shekspirning “Hamlet” tragediyasida uchraydigan “Sweets to the
sweet” frazeologik iborasi SI tarjima tizimlari tomonidan ko‘pincha “Shirinliklar
shiringa”, “Shirin narsalar shirin kishiga” yoki “Shirinlik shirinlarga” tarzida
to‘g‘rida-to‘g‘ri tarjima qilinishi mumkin. Bunday variantlar lug‘aviy jihatdan
“sweet” so‘zining denotativ ma’nosiga tayanadi, biroq iboraning badiiy-pragmatik
mohiyatini to‘liq ochib bera olmaydi. Aslida bu ifoda kontekstda mehr, poklik,
iztirob va ramziy bag‘ishlov ma’nolarini mujassam etadi. Shu bois badiiy tarjimani
o‘qitish jarayonida talabalar SI tomonidan berilgan variantlarni badiiy tarjimonlar
tomonidan taklif etilgan “Nafosat nafisaga qismat bo‘lsin, ol!” (M.Shayxzoda)
hamda “Gulga gul joiz” (J.Kamol) kabi muqobillar bilan qiyoslab tahlil qiladilar.
Natijada ular mashina tarjimasida yuzaga keladigan literalizm, semantik
soddalashtirish va pragmatik yo‘qotishlarni aniglashni o‘rganadilar.

Xulosa. Yuqoridagi tahlillar shuni ko‘rsatadiki, sun’iy intellekt vositalari
badiiy tarjimani o‘qitishda muhim didaktik resurs sifatida xizmat qilishi mumkin,
biroq ular tayyor va tez tarjima manbSI sifatida emas, balki tahlil va muhokama
obyekti sifatida qo‘llanilgandagina yuqori samaradorlik beradi. SI tomonidan taklif
etilgan tarjimalar ko‘pincha semantik jihatdan to‘g‘ri bo‘lsa-da, badiiy matnga xos
emotsional, stilistik va pragmatik qatlamlarni to‘liq ifodalay olmaydi. Shu sababli
ularni inson tarjimasi bilan qiyoslash talabalarda tarjima jarayoniga nisbatan
tanqidiy yondashuvni, variant tanlash va asoslash ko‘nikmalarini rivojlantiradi.

Shuningdek, tadqiqot natijalari shuni tasdiqlaydiki, SI vositalaridan
foydalanish badiiy tarjimani o‘qitishda reflektiv va interaktiv metodlarni joriy
etishga imkon yaratadi. Mashina tarjimasini tahrirlash (post-editing), qiyosiy tahlil
va mugqobil variantlar ishlab chiqish kabi mashqlar talabalarda lingvistik bilim bilan
birga stilistik sezgirlik, pragmatik tafakkur va ijodiy yondashuvni shakllantiradi.
Natijada, sun’iy intellekt vositalari asosida tashkil etilgan o‘quv jarayoni tarjima
kompetensiyasini kompleks rivojlantirishga xizmat qilib, zamonaviy tarjimon

tayyorlashda samarali metodik yechim sifatida namoyon bo‘ladi.
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TURK TILIDA BOJXONA TERMINLARINING HUJJATLARDA
IFODALANISHI VA ULARDA SUN’LY INTELLEKTNING O‘RNI

Xodjayeva Nodira Shuxratovna
JIDU Yevropa va turkiy tillar
kafedrasi o’qituvchisi

Annotatsiya. Mazkur ishda turk tilida qo‘llaniladigan bojxona terminlarining
rasmiy hujjatlarda ifodalanish xususiyatlari, ularning lingvistik va funksional
jihatlari hamda zamonaviy sun’iy intellekt texnologiyalarining ushbu jarayondagi
o‘rni keng tahlil qgilinadi. Bojxona hujjatlarining to‘g‘ri rasmiylashtirilishi xalgaro
savdo samaradorligining muhim omili bo‘lib, terminologiyaning aniqligi va
standartlashuvi bu jarayonda hal giluvchi rol o‘ynaydi. Shuningdek, sun’iy intellekt
asosidagi tizimlarning hujjatlarni avtomatlashtirish, tasniflash va nazorat qilishdagi
imkoniyatlari ko‘rib chiqiladi.

Kalit so‘zlar: giimriik beyannamesi, ¢ikis evraklari, TIR karnet, CMR, ceki
liste, fatura, invoys, HS kodu, kapilarda kontrol evraklari, ceza faturalari, sun’iy
intellekt, bojxona terminologiyasi.

Abstract. This study analyzes the features of how customs terminology used
in the Turkish language is represented in official documents, as well as its linguistic
and functional aspects, and the role of modern artificial intelligence technologies in
this process. The proper formalization of customs documents is a key factor in
ensuring the efficiency of international trade, where the accuracy and
standardization of terminology play a decisive role. In addition, the capabilities of
Al-based systems in automating, classifying, and monitoring documents are
examined.

Keywords: giimriik beyannamesi, ¢ikis evraklari, TIR carnet, CMR, packing list,
invoice, HS code, border control documents, penalty invoices, artificial intelligence,
customs terminology

Globallashuv jarayonlari va xalgaro savdo hajmining ortib borishi bojxona
tizimining samarali ishlashini taqozo etmoqda. Ushbu tizimning muhim tarkibiy
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qismi — bu rasmiy hujjatlar bo‘lib, ular orqali tovarlar harakati nazorat qilinadi,
soliglar undiriladi va xalqaro savdo tartibga solinadi. Bojxona hujjatlarida
qo‘llaniladigan terminlar mazkur tizimning asosiy semantik birliklari hisoblanadi.
Zamonaviy bojxona amaliyotida terminologiyaning standartlashuvi alohida
ahamiyatga ega. Jahon bojxona tashkiloti (WCO) ma’lumotlariga ko‘ra, yagona
terminologik tizim bojxona jarayonlarini soddalashtirish va tezlashtirish imkonini
beradi [WCO, 2022: 15]. Shu sababli turk tilida qo‘llaniladigan bojxona terminlarini
ilmiy jihatdan o‘rganish dolzarb masalalardan biridir.

Turkiya geografik joylashuvi va iqtisodiy aloqalari sabab xalqaro tranzit
tizimida muhim o‘rin tutadi. Bu esa turk tilidagi bojxona hujjatlarining keng
qo‘llanishiga olib keladi. Mazkur hujjatlarda ishlatiladigan terminlar xalgaro
standartlarga mos bo‘lishi zarur, aks holda huquqiy va iqtisodiy muammolar yuzaga
kelishi mumkin [UNECE, 2021: 22].

Bojxona terminologiyasining amaliy ahamiyati nafaqat hujjatlarni to‘g‘ri
rasmiylashtirish bilan cheklanmaydi, balki u axborot almashinuvi jarayonining
samaradorligini ham belgilaydi. Aynigsa, turli tillar va huquqiy tizimlar kesishgan
nuqtada terminlarning yagona standart asosida qo‘llanilishi zaruriy shart
hisoblanadi. Aks holda, bir xil termin turli talqin qilinishi natijasida bojxona
jarayonlarida kechikishlar yoki huquqiy nizolar yuzaga kelishi mumkin [WCO,
2022: 28]. Shu nuqtai nazardan, turk tilidagi bojxona terminlari ikki darajada
namoyon bo‘ladi: birinchisi — milliy huquqiy tizim doirasida shakllangan
terminologiya, ikkinchisi esa — xalgaro savdo tizimi ta’sirida kirib kelgan va
standartlashgan terminlar tizimi. Bu ikki gatlamning o‘zaro uyg‘unligi bojxona
hujjatlarining aniqligi va tushunarliligini ta’minlaydi. Masalan, TIR va CMR kabi
terminlar to‘g‘ridan-to‘g‘ri xalqaro huquqiy hujjatlardan olingan bo‘lib, ular milliy

tilga moslashtirilgan holda qo‘llaniladi [UNECE, 2021: 31].

Bundan tashqari, bojxona terminologiyasi dinamik tizim hisoblanadi.
Xalqaro savdo shakllarining o‘zgarishi, elektron tijoratning rivojlanishi va logistika

zanjirlarining murakkablashuvi yangi terminlarning paydo bo‘lishiga olib
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kelmoqgda. Bu esa mavjud terminologik tizimni doimiy ravishda yangilab borishni
talab qiladi. Shu jarayonda terminlarning nafagat lingvistik, balki funksional mosligi
ham muhim ahamiyat kasb etadi [European Commission, 2023: 25]. Muallifning
ilmiy qarashiga ko‘ra, bojxona terminologiyasini o‘rganishda an’anaviy lingvistik
yondashuv yetarli emas. Uni kompleks — ya’ni lingvistika, huquq va axborot
texnologiyalari kesishgan nuqtada tahlil qilish zarur. Ayniqgsa, ragamlashtirish
jarayonida terminlarning strukturaviy va semantik aniqligi alohida ahamiyat kasb
etadi, chunki avtomatlashtirilgan tizimlar aynan shu parametrlar asosida ishlaydi.

Bojxona terminologiyasi nafaqgat til tizimining bir qismi, balki xalgaro savdo
infratuzilmasining muhim elementi sifatida qaralishi lozim. Bu esa uning chuqur
ilmiy tahlilini va zamonaviy texnologiyalar bilan integratsiyasini talab qiladi.
Bojxona hujjatlari turli xil bo‘lib, ularning har biri ma’lum funksiyani bajaradi.
Ushbu hujjatlarda qo‘llaniladigan terminlar esa ularning mazmunini aniq
ifodalashga xizmat qiladi. Eng asosiy hujjatlardan biri — giimriik beyannamesi
bo‘lib, u bojxona organlariga taqdim etiladigan rasmiy deklaratsiya hisoblanadi.
Unda tovar nomi, miqdori, giymati, kelib chiqish mamlakati va HS kodi kabi
ma’lumotlar aks etadi. Ushbu hujjat bojxona nazoratining markaziy elementi sifatida
qaraladi [WCO, 2022: 34].

Y ana bir muhim hujjat — TIR karnet bo‘lib, u xalqaro avtomobil tashuvlarida
go‘llaniladi. TIR tizimi yuklarni bir nechta davlat hududi orqali bojxona nazoratisiz
(yoki soddalashtirilgan tartibda) olib o‘tishga imkon beradi. Bu tizim 1975-yilgi TIR
konvensiyasi asosida ishlaydi [IRU, 2020: 10]. CMR hujjati esa xalqaro yuk tashish
shartnomasini tasdiglovchi hujjat bo‘lib, unda yuk jo‘natuvchi, tashuvchi va gabul
qiluvchi haqida ma’lumotlar keltiriladi. Ushbu hujjat transport huquqining muhim
elementi hisoblanadi [UNECE, 2021: 45].

Savdo hujjatlari orasida fatura (invoice) va ¢eki liste (packing list) alohida
o‘rin tutadi. Fatura tovarning qiymatini tasdiqlovchi asosiy moliyaviy hujjat bo‘lsa,
ceki liste yukning tarkibi va qadoglanishi haqida batafsil ma’lumot beradi [ European
Commission, 2023: 18].
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Shuningdek, HS kodu xalgaro savdoda tovarlarni tasniflash uchun
go‘llaniladi. Ushbu kod bojxona to‘lovlarini aniqlash va statistik hisob-kitoblarni
yuritishda muhim ahamiyatga ega [WCO, 2022: 52]. Demak, bojxona hujjatlaridagi
terminlar nafagat lingvistik birlik, balki huquqiy va iqtisodiy mazmunga ega bo‘lgan
muhim element hisoblanadi.

Bojxona terminlari o‘ziga xos lingvistik xususiyatlarga ega. Ular, avvalo,
standartlashgan bo‘lishi bilan ajralib turadi. Ya’ni bir termin turli hujjatlarda bir xil
ma’noda qo‘llanilishi kerak. Bu esa huquqiy aniqlikni ta’minlaydi [WCO, 2022: 20].
Ikkinchi muhim jihat — bu terminlarning xalqaro xarakterga ega ekanligidir.
Masalan, TIR, CMR, HS kabi qisqartmalar deyarli barcha tillarda o‘zgarmagan
holda ishlatiladi. Bu esa xalgaro savdo jarayonini soddalashtiradi [UNECE, 2021:
30].

Uchinchi jihat — terminlarning semantik aniqligidir. Masalan, “fatura” va
“invoys” ko‘pincha bir xil ma’noda ishlatiladi, biroq ayrim hujjatlarda ularning
funksiyasi farglanishi mumkin. Bu esa tarjima jarayonida ehtiyotkorlikni talab giladi
[European Commission, 2023: 21].

Shuningdek, bojxona terminlari ko‘pincha qisqa, aniq va rasmiy uslubda
bo‘ladi. Ular emotsional bo‘yoqqga ega emas va fagat ma’lumot uzatish vazifasini
bajaradi. Bu esa rasmiy hujjat tilining asosiy talablaridan biridir.

So‘nggi yillarda sun’iy intellekt texnologiyalari bojxona tizimiga faol joriy
etilmoqda. Al asosidagi tizimlar hujjatlarni avtomatik tanish, ma’lumotlarni ajratib
olish va tasniflash imkonini beradi. Masalan, sun’iy intellekt tizimlari giimriik
beyannamesidagi ma’lumotlarni tahlil qilib, xatoliklarni aniglashi yoki HS kodini
avtomatik tavsiya qilishi mumkin. Bu esa inson omili bilan bog‘liq xatolarni sezilarli
darajada kamaytiradi [World Bank, 2020: 67].

Bizning fikrimizcha, bojxona terminologiyasini lingvistik jihatdan tahlil
qilishda eng muhim omillardan biri — bu uning ko‘p qatlamli tabiatidir. Ya’ni
mazkur terminlar bir vaqtning o‘zida til birligi, huquqiy kategoriya va amaliy-

operatsion kod sifatida faoliyat yuritadi. Shu sababli ularni fagat semantik yoki
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morfologik nuqtai nazardan o‘rganish yetarli emas, balki ularning funksional
yuklamasini ham hisobga olish zarur.

Nazarimizda, turk tilidagi bojxona terminlari strukturaviy jihatdan ikki asosiy
yo‘nalishda shakllanadi: birinchisi — ichki til resurslari asosida hosil qilingan
terminlar, ikkinchisi esa — xalgaro terminologik tizimdan o‘zlashtirilgan birliklar.
Aynan shu ikki qatlamning o‘zaro ta’siri terminologik tizimda muayyan noaniqlik
va variativlikni yuzaga keltiradi. Bu esa, ayniqsa, tarjima jarayonida va sun’iy
intellekt tizimlarida ma’lumotlarni qayta ishlashda muammolar tug‘dirishi mumkin.

Shuningdek, bizningcha, bojxona terminlarining muhim lingvistik
xususiyatlaridan biri — bu ularning kontekstga yuqori darajada bog‘ligligidir. Bir
xil termin turli hujjatlarda turlicha funksional yuklama bilan qo‘llanishi mumkin.
Masalan, “invoys” termini oddiy savdo hujjati sifatida ham, bojxona qiymatini
aniqlovchi asosiy manba sifatida ham ishlatiladi. Bu esa terminlarning
polifunksionalligini ko‘rsatadi va ularni avtomatik tizimlarda qayta ishlashni
murakkablashtiradi. Bundan tashqgari, bojxona terminologiyasida qisqartmalar va
kodlash tizimlari alohida o‘rin tutadi. TIR, CMR, HS kabi birliklar nafaqat
lingvistik, balki semiotik birlik sifatida ham garalishi mumkin. Chunki ular ma’lum
huquqiy va iqtisodiy mazmunni ixcham shaklda ifodalaydi. Bizningcha, aynan shu
jihat sun’iy intellekt tizimlari uchun ham muhim bo‘lib, bunday birliklarni to‘g‘ri
interpretatsiya qilish maxsus algoritmik yondashuvni talab qiladi.

Yana bir muhim jihat — bu bojxona terminlarining standartlashuv va
variativlik o‘rtasidagi muvozanatidir. Bir tomondan, xalgaro savdo yagona
terminologiyani talab qiladi, ikkinchi tomondan esa milliy til xususiyatlari
terminlarning turlicha shakllanishiga olib keladi. Bizning fikrimizcha, aynan shu
muvozanatni saglash bojxona hujjatlarining aniqligi va samaradorligini
ta’minlashda hal qgiluvchi omil hisoblanadi.

Al tizimlari katta hajmdagi hujjatlarni tezkor qayta ishlash imkonini beradi.
Bu esa bojxona jarayonlarini tezlashtirib, logistika samaradorligini oshiradi [WCO,
2022: 60]. Biroq sun’iy intellektning ayrim cheklovlari ham mavjud. Xususan,

murakkab terminlarning kontekstga bog‘liq ma’nolarini to‘g‘ri anglash, huquqiy
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nozikliklarni hisobga olish masalalari hali to‘liq hal etilmagan [World Bank, 2020:
72]. Shu sababli Al tizimlari inson mutaxassislari bilan birgalikda ishlashi magsadga
muvofiq.

Turk tilidagi bojxona terminlari xalgaro savdo tizimida muhim o‘rin tutadi.
Ularning to‘g‘ri va standart qo‘llanilishi hujjatlarning huquqiy kuchini va amaliy
samaradorligini ta’minlaydi. Bojxona hujjatlarida qo‘llaniladigan terminlar
lingvistik, huquqiy va iqtisodiy jihatdan murakkab tizimni tashkil etadi. Sun’iy
intellekt esa ushbu jarayonni avtomatlashtirish va optimallashtirishda katta
imkoniyatlar yaratmoqda. Biroq terminologik aniqlikni ta’minlashda inson omili
hanuz muhim ahamiyat kasb etadi.
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Annotatsiya. Mazkur maqolada xorijiy til darslarida sun’iy intellekt
texnologiyalaridan foydalanishning pedagogik imkoniyatlari, maqsadlari hamda
amaliy ahamiyati tahlil qilinadi. Tadqiqotda sun’iy intellekt asosidagi adaptiv
o‘qitish tizimlari, tabiiy tilni qayta ishlash vositalari, avtomatlashtirilgan baholash
mexanizmlari va interaktiv platformalarning xorijiy til kompetensiyalarini
shakllantirishdagi o‘rni yoritib beriladi. Shuningdek, sun’iy intellektdan
foydalanishning ijobiy jihatlari — ta’lim jarayonini individuallashtirish, tezkor fikr-
mulohaza taqdim etish, motivatsiyani oshirish va o‘quv samaradorligini
kuchaytirish kabi omillar asoslab beriladi. Shu bilan birga, akademik halollik,
ragamli tafovut, texnologik qaramlik va ma’lumotlar xavfsizligi bilan bog‘liq ayrim
muammolar ham tahlil qilinadi. Tadqiqot natijalari xorijiy til ta’limida sun’iy
intellektdan samarali va magsadli foydalanish bo‘yicha ilmiy-amaliy tavsiyalar
ishlab chiqgishga xizmat qiladi.

Kalit so‘zlar. Sun’iy intellekt, xorijiy til ta’limi, adaptiv o‘qitish tizimi,
ragamli pedagogika, individuallashtirilgan ta’lim, tabiiy tilni qayta ishlash (NLP),
avtomatlashtirilgan baholash, lingvistik kompetensiya, akademik halollik, ta’lim
jarayonini optimallashtirish

Abstract. This article examines the pedagogical potential, objectives, and
practical significance of using artificial intelligence technologies in foreign language
teaching. The study analyzes the role of Al-based adaptive learning systems, natural
language processing tools, automated assessment mechanisms, and interactive
platforms in developing foreign language competencies. Particular attention is given
to the advantages of artificial intelligence, including the individualization of the
learning process, immediate feedback, increased learner motivation, and improved

educational effectiveness. At the same time, the paper discusses potential challenges
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such as academic integrity issues, digital inequality, technological dependence, and
data security concerns. The findings contribute to the development of scientifically
grounded recommendations for the effective and purposeful integration of artificial
intelligence into foreign language education.

Keywords. Artificial intelligence, foreign language education, adaptive learning
systems, digital pedagogy, personalized learning, natural language processing
(NLP), automated assessment, linguistic competence, academic integrity,
educational optimization

Annoramns. B TAHHOHW cTaThe paccCMaTPUBAIOTCS MEAArOTMYECKHUE BO3MOYKHOCTH,
IEIA ¥ MPAKTHYeCKasi 3HAYMMOCTh HCIIOIh30BaHUS TEXHOJIOTHH MCKYCCTBEHHOTO
MHTEJUIEKTa B 00yYEeHUN WHOCTPAHHBIM SI3bIKaM. B MccnenoBaHny aHATU3UPYeTCs
POJIb aIaliTUBHBIX O0YYaIONINX CHUCTEM Ha OCHOBE MCKYCCTBEHHOTO WHTEIJICKTA,
WHCTPYMEHTOB 00paboTKH €CTECTBEHHOTO S3BIKA, MEXaHU3MOB
ABTOMATH3MPOBAHHOTO  OIICHWBAHWS W  WHTCPAKTHUBHBIX  IUIATPOPM B
GbopMUPOBaHUN  SI3BIKOBBIX ~ KommeTeHIM. (Ocoboe BHUMaHUE YAENSAETCS
NPEeUMYIIECTBaM HCKYCCTBEHHOTO HHTEIUICKTAa, TAKHUM KaK WHIWBHYaIH3aIHs
o0pa3oBaTeNIbHOTO TMpoIlecca, OIepaThBHAs OOpaTHas CBsI3b, IIOBBIIICHHE
MOTHUBAIlMM OOydarommxcs U pocT 3PdexkTuBHOCTH oOyueHus. Bmecte ¢ Tem
paccMaTpUBAIOTCS BO3MOXKHBIE IPOOJIEMBI, CBSI3aHHBIE C  aKaJIeMHYECKOM
YECTHOCTHIO, IU(GPOBBIM HEPABEHCTBOM, TEXHOJOTUYECKOW 3aBUCUMOCTBIO U
0€30MacHOCThIO JaHHBIX. Pe3ynbpTaThl uccienoBaHusl CIOCOOCTBYIOT pa3paboTke
Hay4YHO OOOCHOBAaHHBIX peKOMEHAANNH 10 3 (HEKTHBHOMY BHEPEHHUIO TEXHOJIOTHIA
UCKYCCTBEHHOT'O MHTEIIJICKTA B TPOIECC OOYUCHHSI HHOCTPAHHBIM SI3bIKAM.

Kumouessie cioa. VICKYCCTBEHHBI HHTEIUIEKT, 00y4eHHE HHOCTPAHHBIM SI3bIKaM,
a/IalITUBHBIC oOydarorue CHCTEMBI, g poBast Nearoruka,
UHAMBUAyAIU3UpOBaHHOE  oOydeHue, o00paboTKa  €CTECTBEHHOTO  S3bIKa,
aBTOMATH3MPOBAHHOE OIICHUBAaHUE, S3bIKOBAas KOMIICTEHIIHS, aKaJIeMUYecKas

YCCTHOCTH, OIITUMH3AlIUA O6paBOBaT€HLHOFO Imponecca
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Kirish. Zamonaviy jamiyat taraqqiyoti ragamli transformatsiya jarayonlari
bilan chambarchas bog‘liq bo‘lib, bu jarayon ta’lim tizimining mazmuni va shakliga
sezilarli darajada ta’sir ko‘rsatmoqda. Axborot-kommunikatsiya
texnologiyalarining jadal rivojlanishi natijasida an’anaviy o‘qitish modeli asta-sekin
innovatsion, interaktiv va shaxsga yo‘naltirilgan ta’lim paradigmasi bilan
almashinmoqda. Xususan, sun’iy intellekt texnologiyalarining ta’lim jarayoniga
integratsiyalashuvi pedagogik faoliyatni yangi bosqichga olib chigmoqda. Bugungi
kunda sun’iy intellekt asosidagi tizimlar o‘qitish, baholash, monitoring va tahlil
jarayonlarida keng qo‘llanilmoqda. Globallashuv sharoitida xorijiy tillarni
mukammal egallash ijtimoiy-igtisodiy taraqqiyotning muhim omillaridan biri
sifatida namoyon bo‘lmoqda. Xalgaro hamkorlikning kengayishi, akademik
mobillikning ortishi, xorijiy ta’lim dasturlarining ko‘payishi hamda global mehnat
bozoridagi raqobatning kuchayishi xorijiy til kompetensiyalarini shakllantirishga
bo‘lgan ehtiyojni yanada oshirmoqda. Shu nuqtai nazardan, xorijiy til o‘qitish
metodikasini  takomillashtirish, samaradorligini  oshirish va  innovatsion
texnologiyalar asosida rivojlantirish dolzarb ilmiy-amaliy masalalardan biri
hisoblanadi.

Sun’iy intellekt (SI) — bu ma’lumotlarni gayta ishlash, o‘rganish (machine
learning), tabiiy tilni qayta ishlash (natural language processing), nutqni aniglash va
sintez qilish kabi funksiyalarni amalga oshira oladigan algoritmik tizimlar
majmuasidir. Ta’lim sohasida SI adaptiv o‘qitish tizimlarini yaratish,
o‘quvchilarning bilim darajasini  diagnostika qilish, o‘quv  jarayonini
individuallashtirish hamda avtomatlashtirilgan baholash mexanizmlarini joriy etish
imkonini bermoqda. Aynigsa, xorijiy til o‘qitish jarayonida SI texnologiyalari
lingvistik kompetensiyalarni shakllantirishda samarali vosita sifatida namoyon
bo‘lmoqda. Xorijiy tilni o‘rganish murakkab psixolingvistik jarayon bo‘lib, u tinglab
tushunish (listening), gapirish (speaking), o‘qish (reading) va yozish (writing) kabi
asosiy nutq faoliyati turlarini o‘z ichiga oladi. Mazkur ko ‘nikmalarni rivojlantirishda
muntazam mashgq, tezkor fikr-mulohaza (feedback) va individual yondashuv muhim

ahamiyat kasb etadi. An’anaviy sinf sharoitida o‘qituvchining har bir o‘quvchiga
159



individual yondashuvi vaqt va imkoniyat jihatidan cheklangan bo‘lishi mumkin.
Sun’iy intellekt esa o‘quvchining xatolarini real vaqt rejimida aniqglash, tahlil qilish
va mos tavsiyalar berish orqali o‘quv jarayonini optimallashtiradi. Shuningdek, SI
asosidagi tizimlar katta hajmdagi ma’lumotlarni (big data) tahlil qilish orqali
o‘quvchilarning o‘zlashtirish dinamikasini aniqlash, bilimdagi bo‘shliglarni
belgilash va prognozlash imkonini beradi. Bu esa kompetensiyaviy yondashuv
asosida ta’lim jarayonini tashkil etishda muhim ahamiyatga ega. Natijada o‘quvchi
markazli (student-centered) ta’lim modeli yanada mustahkamlanadi.

Biroq sun’iy intellektni ta’lim jarayoniga tatbiq etish bir gator muammoli
jihatlarni ham yuzaga keltiradi. Jumladan, akademik halollikni ta’minlash,
o‘quvchilarning mustaqil fikrlash kompetensiyasini saqlab qolish, ma’lumotlar
xavfsizligini kafolatlash hamda ragamli tafovut muammosini bartaraf etish
masalalari dolzarbligicha qolmoqda. Bundan tashqari, pedagoglarning raqamli
kompetensiyalarini rivojlantirish va SI texnologiyalaridan metodik jihatdan to‘g‘ri
foydalanish ko‘nikmalarini shakllantirish zarurati mavjud. Mazkur tadqiqot
mavzusining dolzarbligi shundaki, xorijiy til ta’limida sun’iy intellektdan
foydalanish masalasi hali to‘liq ilmiy-metodik asosda o‘rganilmagan
yo‘nalishlardan biri hisoblanadi. SI texnologiyalarining imkoniyatlari keng
bo‘lishiga garamay, ularni pedagogik magsadlarga muvofiq ravishda qo‘llash
mexanizmlarini ishlab chiqish zarur. Shuning uchun xorijiy til darslarida sun’iy
intellektdan foydalanishning maqsadlari, afzalliklari va ehtimoliy cheklovlarini
ilmiy tahlil qilish muhim nazariy va amaliy ahamiyatga ega. Ushbu maqolaning
magsadi — xorijiy til o‘qitish jarayonida sun’iy intellektdan foydalanishning
pedagogik imkoniyatlarini ochib berish, uning ijobiy va salbiy jihatlarini tahlil qilish
hamda samarali qo‘llash bo‘yicha ilmiy asoslangan xulosalar ishlab chiqishdan
iborat. Tadqiqot natijalari zamonaviy ta’lim jarayonini takomillashtirish,
innovatsion pedagogik texnologiyalarni amaliyotga joriy etish hamda xorijiy til

ta’limi sifatini oshirishga xizmat qilishi mumkin.
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Asosiy gism. Zamonaviy ta’lim tizimida sun’iy intellekt (SI) texnologiyalari
o‘qitish jarayonini optimallashtirish, individuallashtirish va samaradorligini
oshirishga garatilgan ko‘plab maqsadlarda qo‘llanilmoqda.

Xorjiy til ta’limi esa SI imkoniyatlari eng keng namoyon bo‘layotgan
yo‘nalishlardan  biridir. Quyida ta’lim faoliyatida sun’iy intellektdan
foydalanishning asosiy magsadlari ilmiy-pedagogik nuqtai nazardan tahlil gilinadi.
Ta’lim jarayonini individuallashtirish (Personalized learning) An’anaviy ta’lim
modelida o‘quv jarayoni ko‘proq guruhga yo‘naltirilgan bo‘lsa, sun’iy intellekt
o‘quvchiga yo‘naltirilgan (student-centered) yondashuvni kuchaytiradi. SI asosidagi
adaptiv o‘qitish tizimlari o‘quvchining bilim darajasi, o‘zlashtirish tezligi va
xatolarini tahlil qilib, unga mos topshiriqlarni taqgdim etadi.

Masalan, grammatika mashqlarini bajarishda tizim o‘quvchining qaysi
mavzularda ko‘proq xato qilayotganini aniqlab, aynan shu mavzu bo‘yicha
go‘shimcha mashqlar beradi. Bu jarayon differensial yondashuvni ta’minlaydi
hamda bilimdagi bo‘shliglarni o‘z vaqtida bartaraf etishga yordam beradi. Nutg
faoliyati ko ‘nikmalarini rivojlantirish Xorijiy til o‘rganishda to‘rtta asosiy ko‘nikma
— tinglab tushunish, gapirish, o‘qish va yozish — kompleks rivojlantirilishi zarur.
Sun’iy intellekt ushbu jarayonda quyidagi magsadlarda qo‘llaniladi:

Talaffuzni takomillashtirish: Nutqni aniqlash (speech recognition) texnologiyalari
o‘quvchining talaffuzini tahlil qilib, fonetik xatolarni ko‘rsatadi.

Yozma nutqni tekshirish: Tabiiy tilni qayta ishlash (NLP) asosidagi tizimlar grammatik,
leksik va uslubiy xatolarni aniqlaydi.

Interaktiv mulogot muhiti yaratish: Sun’iy intellektli chatbotlar real suhbat jarayonini
modellashtiradi, bu esa kommunikativ kompetensiyani rivojlantirishga xizmat
qiladi.

Tinglab tushunishni rivojlantirish: SI turli darajadagi audio materiallarni moslashtirib
tagdim etadi. Natijada o‘quvchi mustaqil ravishda muntazam mashq qilish
imkoniyatiga ega bo‘ladi.

Tezkor va obyektiv baholashni tashkil etish. Baholash - ta’lim jarayonining

ajralmas qismi bo‘lib, u o‘quvchining bilim darajasini aniglash va tahlil qilishga
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xizmat qiladi. Sun’iy intellekt quyidagi magsadlarda qo‘llaniladi: Test natijalarini
avtomatik tekshirish. Yozma ishlarni mezon asosida baholash. O‘quvchining
rivojlanish dinamikasini monitoring qilish. Statistik tahlil asosida prognozlash. Bu
jarayon o‘qituvchining vaqtini tejaydi va baholashning subyektivlik darajasini
kamaytiradi. Ayniqgsa, katta auditoriyalarda SI asosidagi baholash tizimlari samarali
vosita hisoblanadi.O‘quv materiallarini ishlab chiqish va moslashtirish. Sun’iy
intellekt o‘qituvchilar uchun metodik yordamchi vazifasini ham bajaradi. U
quyidagi magqsadlarda qo‘llanilishi mumkin: Dars ishlanmalarini yaratish; test
savollarini tuzish; dialog va matnlar generatsiyasi; mavzuga oid mashq va
topshiriglar ishlab chiqish; turli darajadagi o‘quvchilar uchun mos material
tayyorlash. Bu o‘qituvchining ish yukini kamaytiradi hamda ijodiy yondashuv
uchun ko‘proq imkoniyat yaratadi.

Ta’lim jarayonini monitoring va tahlil qilish SI katta haymdagi ma’lumotlarni
tahlil qilish (learning analytics) orqali o‘quvchilarning o‘zlashtirish ko‘rsatkichlarini
aniqlaydi. Masalan:

Qaysi mavzular murakkabroq o‘zlashtirilmoqda

Qaysi topshiriglar ko‘proq xato keltirib chigarmoqda

O‘quvchilarning faollik darajasi ganday

Bu ma’lumotlar asosida o‘qituvchi o‘quv strategiyasini qayta ko‘rib chiqishi
mumkin. Natijada ta’lim jarayoni ilmiy asosda boshqariladi.

Inklyuziv ta’limni qo‘llab-quvvatlash. Sun’iy intellekt imkoniyati cheklangan
o‘quvchilar uchun ham samarali vosita hisoblanadi. Masalan:

Matnni ovozga aylantirish (text-to-speech)

Ovozli matnni yozuvga o‘tkazish (speech-to-text)

Individual tezlikda o‘rganish imkoniyati

Bu esa ta’limda teng imkoniyat yaratishga xizmat qiladi.

Motivatsiya va mustaqil ta’limni rag‘batlantirish. Gamifikatsiya elementlari,
interaktiv topshiriglar va tezkor fikr-mulohaza o‘quvchining ichki motivatsiyasini

oshiradi. SI asosidagi platformalar o‘quvchining muvaffaqiyatini kuzatib boradi va
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natijalarni vizual tarzda namoyish etadi. Bu esa 0‘z-0‘zini nazorat qilish va mustagqil
o‘rganish ko‘nikmalarini shakllantiradi.

Sun’iy intellektdan foydalanishning ijobiy tomonlari. Sun’iy intellekt (SI)
texnologiyalarining ta’lim jarayoniga kirib kelishi o‘qitish metodikasini tubdan
o‘zgartirmoqda. Xususan, xorijiy til ta’limida SI vositalari nafaqat o‘quv jarayonini
yengillashtiradi, balki uning samaradorligini sezilarli darajada oshiradi. Quyida
sun’ily intellektdan foydalanishning asosiy ijobiy jihatlari ilmiy-pedagogik nuqtai
nazardan tahlil gilinadi. Ta’lim jarayonini individuallashtirish. Sun’iy intellektning
eng muhim afzalliklaridan biri — ta’limni shaxsga yo‘naltirilgan tarzda tashkil etish
imkoniyatidir. Har bir o‘quvchining bilim darajasi, qabul qilish tezligi, qiziqishi va
ehtiyoji turlicha bo‘ladi. SI asosidagi adaptiv o‘qitish tizimlari o‘quvchining
xatolarini aniglab, unga mos topshiriqlarni taklif etadi.

Natijada: bilimdagi bo‘shliglar tezroq aniqlanadi; murakkab mavzular ustida
ko‘proq ishlash imkoniyati yaratiladi; kuchli o‘quvchilar uchun qo‘shimcha
materiallar beriladi. Bu jarayon differensial va inkluziv ta’lim tamoyillarini amalga
oshirishga xizmat qiladi. Tezkor va doimiy fikr-mulohaza (feedback) An’anaviy
dars jarayonida o‘qituvchi har bir o‘quvchining xatosini darhol tahlil gilish imkoniga
har doim ham ega emas. Sun’iy intellekt esa real vaqt rejimida natijani tekshiradi va
darhol izoh beradi. Masalan: grammatik xatolarni aniqlash; noto‘g‘ri talaffuzni
ko‘rsatish; so‘z tanlashdagi uslubiy kamchiliklarni tushuntirish. Tezkor fikr-
mulohaza o‘quvchining o‘z xatolarini anglashiga va ularni takrorlamasligiga
yordam beradi. Bu esa o‘rganish jarayonining samaradorligini oshiradi.

O‘quv samaradorligini oshirish. Sun’iy intellekt katta haymdagi ma’lumotlarni
tahlil qilish orqali o‘quv jarayonini optimallashtiradi. Tizim o‘quvchining
rivojlanish dinamikasini kuzatib boradi va natijalarga qarab strategiyani
moslashtiradi. Natijada: vaqt tejaladi; mashg‘ulotlar aniq maqsadga yo‘naltiriladi;
o‘zlashtirish darajasi barqaror oshib boradi. Aynigsa, xorijiy til o‘rganishda
muntazam mashq va tizimli takrorlash muhim bo‘lgani sababli SI bu jarayonni
samarali tashkil etadi. Motivatsiyani oshirish. Sun’ity intellekt asosidagi

platformalarda ko‘pincha gamifikatsiya elementlari qo‘llaniladi: ball to‘plash,
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daraja oshirish, reyting tizimi va virtual mukofotlar. Bunday yondashuv
o‘quvchining ichki motivatsiyasini kuchaytiradi. Shuningdek: o°‘z natijalarini
kuzatish imkoniyati; muvaffaqiyat grafiklari; shaxsiy rivojlanish statistikasi
o‘quvchini faolroq bo‘lishga undaydi. Motivatsiya esa ta’lim samaradorligining
asosiy omillaridan biridir.

O‘qituvchi faoliyatini yengillashtirish. Sun’iy intellekt o‘qituvchining
yordamchisi sifatida xizmat qiladi. U: test va topshiriglarni avtomatik tekshiradi;
statistik tahlilni amalga oshiradi; dars materiallarini tayyorlashda yordam beradi;
individual tavsiyalar shakllantiradi. Bu o‘qituvchining vaqtini tejaydi va unga
metodik hamda ijodiy faoliyatga ko‘proq e’tibor garatish imkonini beradi. Natijada
pedagogik jarayon sifat jihatidan boyiydi. Mustaqil ta’lim imkoniyatlarini
kengaytirish. Sun’iy intellekt asosidagi ilovalar va platformalar o‘quvchiga istalgan
vaqtda va istalgan joyda mashq qilish imkonini beradi. Bu esa uzluksiz ta’lim
tamoyilini amalga oshirishga yordam beradi.

O‘quvchi: o‘z tezligida o‘rganadi; qo‘shimcha mashglar bajaradi; bilimini
mustagqil ravishda mustahkamlaydi. Natijada 0‘z-0‘zini nazorat qilish va mas’uliyat
hissi shakllanadi. Inklyuziv va teng imkoniyatli ta’lim. Sun’iy intellekt imkoniyati
cheklangan o‘quvchilar uchun ham qulay sharoit yaratadi. Masalan: matnni ovozga
aylantirish; subtitrli materiallar; individual tezlikda o‘rganish imkoniyati. Bu esa
ta’lim jarayonida tenglik va adolat tamoyillarini qo‘llab-quvvatlaydi.

Sun’ty intellektdan foydalanishning salbiy tomonlari. Sun’iy intellekt (SI)
texnologiyalari ta’lim jarayoniga sezilarli ijobiy ta’sir ko‘rsatayotgan bo‘lsa-da,
ularni qo‘llash bilan bog‘liq ayrim muammolar va xavf omillari ham mavjud. Har
ganday innovatsion texnologiya singari, SI ham pedagogik, axloqiy, psixologik va
ijtimoiy jihatdan chuqur tahlilni talab qiladi. Xususan, xorijiy til ta’limida sun’iy
intellektdan foydalanishda quyidagi salbiy tomonlar kuzatilishi mumkin. Mustaqil
fikrlashning  susayishi. Sun’ity intellektdan haddan tashqari foydalanish
o‘quvchilarning mustaqil fikrlash va tahlil qilish ko‘nikmalariga salbiy ta’sir
ko‘rsatishi mumkin. Masalan, o‘quvchi insho yoki yozma topshirigni mustaqil

ishlab chiqish o‘rniga tayyor matn generatsiyasiga murojaat qilsa, ijodiy tafakkur
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jarayoni cheklanadi. Bunday holatlarda: tanqidiy fikrlash rivojlanmaydi; muammoni
mustaqil hal qilish qobiliyati pasayadi; mantiqiy tahlil qilish ko‘nikmasi sustlashadi.
Natijada o‘quvchi bilimni faol egallovchi subyekt emas, balki tayyor axborotni
gabul qiluvchi passiv ishtirokchiga aylanishi mumkin. Akademik halollik
muammosi. Sun’ly intellekt asosidagi matn yaratish vositalari akademik halollik
masalasini dolzarb muammoga aylantirmoqda. Ayrim o‘quvchilar mustaqil
bajarilishi kerak bo‘lgan topshiriglarni to‘liq yoki qisman sun’iy intellekt yordamida
bajarishi mumkin. Bu esa: bilim darajasini obyektiv baholashga to‘sqinlik qiladi;
o‘quvchining real kompetensiyasini aniglashni qiyinlashtiradi; ta’lim sifatiga salbiy
ta’sir ko‘rsatadi. Shu sababli sun’iy intellektdan foydalanishda aniq me’yor va
qoidalarni ishlab chiqish zarur. Noto‘g‘ri yoki yuzaki ma’lumotlar berilishi. Sun’iy
intellekt tizimlari katta haymdagi ma’lumotlarga asoslanib ishlaydi, biroq ular har
doim ham to‘liq aniqlikni kafolatlamaydi. Ba’zan noto‘g‘ri tarjima, grammatik xato
yoki kontekstga mos kelmaydigan javoblar taqdim etilishi mumkin.

Xorijiy til o‘rganishda ayniqsa:

so‘zlarning ko‘p ma’noliligi;

uslubiy nozikliklar;

madaniy kontekst

muammoli jihatlar hisoblanadi. Agar o‘quvchi noto‘g‘ri ma’lumotni tekshirmasdan
gabul qilsa, xatolar mustahkamlanib golishi mumkin.

Texnologik qaramlik. Sun’iy intellekt vositalariga haddan tashqari tayanish
texnologik garamlikni yuzaga keltirishi mumkin. O‘quvchi har bir savolga darhol
javob olishga o‘rganib qolsa, izlanish va mustaqil o‘rganish jarayoni cheklanadi.
Natijada:

sabr-toqat va izchillik kamayadi;

murakkab matn ustida ishlash qobiliyati pasayadi;

analitik tafakkur yetarlicha rivojlanmaydi.

Bu esa uzoq muddatli ta’lim natijalariga salbiy ta’sir ko‘rsatishi mumkin.
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Raqgamli tafovut. Barcha o‘quvchilarda ham zamonaviy qurilmalar va barqaror
internet tarmog‘i mavjud emas. Sun’iy intellekt asosidagi platformalardan
foydalanish uchun esa texnik infratuzilma zarur. Ragamli tafovut natijasida:

ayrim o‘quvchilar teng imkoniyatdan mahrum bo‘ladi;

ta’lim sifati hududlar kesimida farglanadi;

ijtimoiy tengsizlik kuchayishi mumkin.

Shu sababli SI texnologiyalarini joriy etishda ijtimoiy omillar ham inobatga
olinishi lozim.

Ma’lumotlar xavfsizligi va maxfiylik masalasi. Sun’iy intellekt tizimlari
foydalanuvchilarning ma’lumotlarini yig‘adi va gayta ishlaydi. O‘quvchilarning
shaxsiy ma’lumotlari, natijalari va faoliyat statistikasi saqlanishi ma’lumotlar
xavfsizligi bilan bog‘liq xavflarni yuzaga keltiradi. Agar ma’lumotlar himoyasi
yetarli darajada ta’minlanmasa:
shaxsiy axborot tarqalishi mumkin;
maxfiylik buziladi;
ishonch muammosi paydo bo‘ladi.

Bu esa ta’lim muassasalarida axborot xavfsizligi siyosatini kuchaytirishni talab
qiladi.

O‘qituvchining rolini noto‘g‘ri talqin qilish. Ba’zi hollarda sun’iy intellekt
o‘qituvchining o‘rnini to‘liq bosishi mumkin degan noto‘g‘ri tasavvur shakllanadi.
Aslida esa SI yordamchi vosita hisoblanadi. Agar pedagogik jarayon to‘liq
avtomatlashtirilsa:
insoniy muloqot kamayadi;
tarbiyaviy omillar e’tibordan chetda qoladi;
emotsional qo‘llab-quvvatlash yetishmaydi.

Ta’lim jarayoni nafaqat bilim berish, balki shaxsni tarbiyalash jarayoni ham
ekanligini unutmaslik lozim.

Xulosa. Zamonaviy ta’lim tizimi ragamli transformatsiya bosqichini boshdan
kechirayotgan bir paytda, sun’iy intellekt texnologiyalari pedagogik jarayonning

ajralmas tarkibiy qismiga aylanib bormogda. Aynigsa, xorijiy til ta’limida sun’iy
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intellektdan foydalanish o‘quv jarayonining mazmuni, shakli va samaradorligiga
sezilarli ta’sir ko‘rsatmoqgda. Tadqiqot davomida tahlil gilingan ma’lumotlar shuni
ko‘rsatadiki, sun’iy intellekt xorijiy tilni o‘qitishda nafaqat texnik vosita, balki
ta’limni individuallashtirish, optimallashtirish va nazorat qilish imkonini beruvchi
innovatsion pedagogik mexanizm sifatida namoyon bo‘lmoqda. Sun’iy intellekt
asosidagi tizimlar yordamida o‘quvchilarning bilim darajasi, o‘zlashtirish sur’ati va
xatolari tahlil qilinib, individual yondashuv asosida o‘quv materiallari tagdim
etilishi mumkin. Bu esa differensial ta’limni samarali tashkil etish, bilimdagi
bo‘shliglarni 0‘z vaqtida aniglash va bartaraf etish imkonini beradi.

Xorijiy til o‘rganish jarayonida talaffuzni tuzatish, yozma nutqni tahlil qilish,
interaktiv muloqot muhiti yaratish va tezkor fikr-mulohaza berish kabi imkoniyatlar
o‘quv samaradorligini oshirishda muhim omil bo‘lib xizmat giladi. Shuningdek,
sun’ly intellekt o‘qituvchining kasbiy faoliyatini qo‘llab-quvvatlovchi vosita
sifatida ahamiyat kasb etadi. Avtomatlashtirilgan baholash tizimlari, statistik tahlil
va monitoring imkoniyatlari pedagogik jarayonni ilmiy asosda boshqgarishga yordam
beradi. Bu esa o‘qituvchining vaqtini tejab, metodik va ijodiy faoliyatga ko‘proq
e’tibor garatishiga sharoit yaratadi. Natijada ta’lim jarayoni yanada samarali va
tizimli tashkil etiladi. Biroq tadqiqot natijalari shuni ham ko‘rsatadiki, sun’iy
intellektdan foydalanish bilan bog‘liq ayrim muammolarni e’tibordan chetda
goldirib bo‘lmaydi. Akademik halollik masalasi, mustaqil fikrlashning susayishi,
texnologik gqaramlik, ma’lumotlar xavfsizligi va raqamli tafovut kabi omillar sun’iy
intellektni qo‘llashda ehtiyotkorlikni talab etadi. Aynigsa, o‘quvchilarning tayyor
javoblarga tayanib qolishi ularning tanqidiy va ijodiy tafakkuriga salbiy ta’sir
ko‘rsatishi mumkin. Shu sababli sun’iy intellektdan foydalanish aniq pedagogik
magsadlar va metodik yondashuv asosida amalga oshirilishi lozim.

Xorijiy til ta’limida sun’iy intellektni samarali qo‘llash uchun bir qator shart-
sharoitlar zarur. Avvalo, o‘qituvchilarning ragamli kompetensiyalarini rivojlantirish
muhim ahamiyatga ega. Pedagoglar sun’iy intellekt vositalaridan foydalanish
metodikasini chuqur o‘zlashtirishi va ularni o‘quv jarayoniga maqsadli integratsiya

qgila olishi zarur. Shuningdek, ta’lim muassasalarida texnik infratuzilmani
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yaxshilash, internet sifati va qurilmalar bilan ta’minlash masalalari ham dolzarb
hisoblanadi. Umuman olganda, sun’iy intellekt xorijiy til ta’limida o‘qituvchini
to‘liq almashtiruvchi vosita emas, balki uning faoliyatini qo‘llab-quvvatlovchi,
samaradorligini oshiruvchi yordamchi mexanizm sifatida qaralishi lozim. Ta’lim
jarayonining markazida har doim inson — o‘qituvchi va o‘quvchi turadi. Sun’iy
intellekt esa ushbu jarayonni takomillashtirish va boyitish vositasi bo‘lib xizmat
qiladi.

Shunday qilib, xorijiy til darslarida sun’iy intellektdan oqilona va muvozanatli
foydalanish ta’lim sifatini oshirish, o‘quvchilarning lingvistik kompetensiyalarini
rivojlantirish hamda zamonaviy ta’lim talablariga mos pedagogik muhit yaratishga
xizmat qiladi. Kelgusida sun’iy intellekt texnologiyalarining yanada takomillashuvi
xorijiy til o‘qitish metodikasining rivojlanishida muhim omillardan biri bo‘lib
goladi.
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HNPEMUMYHIECTBA HHTEPAKTUBHBIX METO0OB HA OCHOBE
NCKYCCTBEHHOI'O UHTEJVIEKTA B OBYYEHHUHA
OPAHIY3CKOMY A3BIKY

HNuoramora Ho3umaxon PanmorxoHoBHa
YMD3B/1, Kadenpa eBponeicKux U TIOPKCKHUX S3BIKOB,
npenojaBarelib (PpaHIly3CKOro s3bIKa

nozimainogamova@gmail.com

AHHoTanusi. Hacrosimas craTes HccaenyeT nejarornueckie NpenuMyIiecTna
MHTEPAKTUBHBIX METOI0B HA OCHOBE UCKYCCTBEHHOI'O MHTEJJIEKTA — B YACTHOCTH,
ananTuBHbIX TulatrGopM U Takux HHCTpyMmeHToB, kak ChatGPT, Claude wu
NotebookLM — B KkoHTekcTe 00ydeHHs (PaHIy3CKOMY S3BIKY CTYJICHTOB
HarnpasJeHUN «MexnyHapogHoe npasoy, «MexayHapoIHble U DKOHOMHYECKHE
oTHolIeHUs». MccnenoBanue aHamu3upyer 3(PQEKTHBHOCTh NAHHBIX METOJOB C
TOUKHM 3PEHUS INEPCOHATU3UPOBAHHOIO OOyYeHHUs, (POPMATUBHOIO OIICHUBAHMS,
OCBOGHHUSI MPO(PECCHOHANbHONW JIEKCUKM H  Pa3BUTHS KOMMYHHKATHBHOU

KOMIICTCHIIUHA.

KiroueBble cj10Ba: MCKYCCTBEHHBI MHTEJUICKT, WHTEPAKTHBHBIC METOIBI,
dbpaHITy3CKHil S3BIK, S3BIKOBOE OOpa3oBaHue, amantuBHoe obydeHue, ChatGPT,

HpO(i)eCCI/IOHaJ'IBHaH KOMIICTCHI WA, MOTHBAIMA, KOMMYHUKATUBHBIC HABBIKU.

Annotatsiya. Mazkur maqolada sun’iy intellekt asosidagi interaktiv
metodlarning — xususan, adaptiv platformalar hamda ChatGPT, Claude va
NotebookLM kabi vositalarning — “Xalqaro huquq”, “Xalqaro va iqtisodiy
munosabatlar” yo‘nalishlari talabalari uchun fransuz tilini o‘qitish jarayonidagi
pedagogik  afzalliklari tadqiq etiladi. Tadqiqot wushbu metodlarning
individuallashtirilgan ta’lim, formativ baholash, kasbiy leksikani o‘zlashtirish
hamda kommunikativ kompetensiyani rivojlantirish nuqtayi nazaridan

samaradorligini tahlil qiladi.
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Kalit so‘zlar: sun’iy intellekt, interaktiv metodlar, fransuz tili, til ta’limi,
adaptiv ta’lim, ChatGPT, kasbiy kompetensiya, motivatsiya, kommunikativ

ko‘nikmalar.

CtpeMuTenbHOE  pa3BUTHE  [HUQPPOBBIX  TEXHOJOTHHA  KapAWHAJIHHO
npeoOpa3yeT cucteMy oOpa3oBaHMsl, BbIIBUTasl Ha MEPBbIM M1aH HEOOXOAUMOCTh
OOHOBJICHUS TPAIUIIUOHHBIX (HOPM B3aMMOCICTBHS MPENOJaBaTeNs U CTyeHTa. B
cdepe mpenogaBaHUsI WHOCTPAHHBIX SI3BIKOB WHTEPAKTHBHBIE METOJbI HA OCHOBE
MCKYCCTBEHHOT'O MHTEJUIEKTa CEroJlHs MPU3HAIOTCS HE MPOCTO TEXHOJIOTHYECKUM
HOBIIIECTBOM, HO W CTPAaT€rMUYECKUM MEJarormieckuM HWHCTpyMeHToM. Jliis
CTYJICHTOB  HAllpaBJICHUN  MEXKAYHApOJIHOrO TMpaBa M  MEXIYHAPOHBIX
HKOHOMUYECKUX OTHOIIEHUH ATH METOJbl MPUOOPETAIOT 0c0o00e 3HAYeHHE: HUX
yaeOHas cpena TpeOyeT IIyOOKOTO 0CBOEHUS PO(EeCCHOHATLHON TEPMUHOJIOTHH,
YMEHUS aHAJIM3UPOBATh AyTEHTUYHbIE TEKCThI U BJIaJICHUs HOpMaMu OQUIHaTbHON
KOMMYHUKAIIHIH.

Kak Obu10 0OTMEUEHO B HallleM MpPEeIbLIYIIEM HCCIIETOBAHUU, «AHTErPaLIUs
UCKYCCTBEHHOI'O MHTEJJIEKTa B YUYEOHBIA MPOIECC MOMKET CIYXKUTb HE TOJBKO
TEXHOJOTMYECKONM HMHHOBallMEH, HO H CTPATETHYECKHUM IEJarormuecKuM
WHCTPYMEHTOM, HAlpaBJICHHbBIM Ha Pa3BUTHE KOMMYHUKATUBHBIX, aHATUTHYECKUX
U npodeccuoHaNbHBIX KoMIleTeHIMi» [Inogamova, 2025: 25]. Pa3BuBas naHHbIN
Te3uc, Hacrosmias paboTa paccMaTpUBAeT KOHKPETHbIE MPEUMYIIECTBA
UHTEPaKTUBHBIX MeToioB MW u cnocoObl MX NpUMEHEHUs Ha 3aHATHUAX 110
(bpaHily3cKOMY SI3BIKY.

Teopuss HMHTEpAKTUBHOTO OOYYEHHUS ONMUPAETCS HA KOHLEMIUIO 30HBI
ommwxkaiiero passutus (3bP) JI. C. Beirorckoro: Hambosee 3(hPpeKTUBHBIN pOCT
HaOI0JaeTCsl TOrAa, KOorja OoOydYarolIMKCs pellaeT 3aJayd, MPEBBIIIAIOIINE €ro
TEKYIIMH YpOBEHb 3HAHWM, MpU TONJAEPKKE TNeAarora WiId TOCpPETHUKA
[Beirorckuit, 1978]. Cuctembl HCKYCCTBEHHOTO MHTEIIEKTA CIIOCOOHBI BBITIOJTHSTH
UMEHHO 3Ty MOCPEAHMYECKYI0 (DYHKIMIO B LHU(PPOBON cpeje: He3aMeIIUTENbHO

pearupoBaTtb Ha OTBET CTYACHTA, B HMHAUBHUAYAJIBbHOM IIOPAAKE YKa3bIBaTbhb Ha
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JIEKCUYECKHE U TPaMMaTHYEeCKUE OMIMOKHM, aBTOMAaTUUYECKU PEryJIUpOBaTh YPOBEHb
CJIIOKHOCTH 3aJlaHWil. AJanTuBHbIE oOywaromue IUatpopMbl — TaKhe Kak
Duolingo, Babbel nnu cneunanusupoBannsie Moayian Ha ocHoBe ChatGPT-40 —
MOJICTPAUBAIOT TEKCThl U 3aJaHUs IMOJA TeMIl OOy4YEHUs KaXKIOro CTYIEHTa, €ro
JEKCUYECKUM 3armac M YpPOBEHb IPAMMATHYECKUX 3HaHuM. g CTyIeHTOB,
paboraromux Ha ypoBHsX B2—C1 o kputepusm CEFR, nanus1il moaxom ocooeHHO
LIEHEH, TOCKOJIbKY MPO(}ecCUOHATBLHO OPUEHTUPOBAHHBIE 3a/IaHUSI CTUMYJIUPYIOT Y
HUX Oojee IIyOOKyl0 KOTHUTHMBHYIO mepepaboTky martepuana [Cosetr EBpombl,
2001].

B ycnoBusix TpaaiuuuMOHHOTO 3aHATHUS MpenofaBatedb mnpenigaraer 20-25
CTyJIEHTaM OJMHAKOBBIE TEKCThl U 3a/IaHUs, YTO CYLIECTBEHHO 3aTPYJHSET YUYET
WHIUBUAYAIBbHBIX TMOTpeOHOCTEeH. Ilnatdopmbr Ha ocHoBe WU, HanpoTus,
NPEIOCTABISAIOT KAKIOMY CTYICHTY MEepCOHAIM3UPOBAHHYIO 00pa30BaTEIbHYIO
TPAEKTOPHIO.

Tak, ChatGPT wmoxer 3(pG}EeKTUBHO TPUMEHSTHCA MJid JUAJIOrOB 10
IUIIOMaTHYeCKUM TekctaMm, Torga kak Claude — s uHIUBUAYyaabHOU
JMArHOCTUKU W TPEJOCTABJICHHUS OOpaTHOM CBSI3M MO MNHUCBMEHHBIM padoTam
opunmansHoro xapakrepa. Kak momau€pkuBaioch B HAIIeM MPEIbIIyIIeM
UCCIIEIOBAaHUM,  «MOJ00Has  MEepCOHAJIM3alUsl  MOBBIMIAET  MOTHUBAIUIO
oOyyaromierocss M TMOAJAEPKUBAECT CaAMOCTOSATENIbHOE OOy4YeHHEe — OJIHy U3
KITIOUEBBIX IIeJIel BhICIIET0 oOpazoBaHus» [Inogamova, 2025: 26]. Ilpaktuka
MOKAa3bIBAECT: CTYJICHTHI, UMEIOIIne BO3MOHOCTb CaMOCTOSITEIIbHO
KOHTPOJIMPOBAaTh TEMIT OOyYEHHMsI, IPOSABIISIIOT 00Jie€ BHICOKYIO BOBJIEYEHHOCTh U
OTBETCTBEHHOCTb.

[IpoBepka TpaJAMIIMOHHBIX NMHCHbMEHHBIX 3aJaHU TPeOyeT 3HAYMTENIbHBIX
BPEMEHHBIX 3aTpaT M OOECHEeUMBAET CTYIEHTY JIMIIb OTCPOUEHHYIO OOpaTHYIO
cBs3b. MHCTpyMeHTHI MU, HanmpoTuB, NO3BOJISIIOT MTHOBEHHO OCYIIECTBIISTH
JUArHOCTUKY: KOMMEHTapHM K TpaMMATHUYECKUM OIIMOKaM, CTUIIUCTUYECKUM
HETOYHOCTSIM M HECOOTBETCTBUSAM PErUCTPa IOCTYNAKOT HENOCPEICTBEHHO B

MOMCHT cCJa4dHu pa60T1>1. 210 CYHICCTBCHHO CHHMXKACT HArpy3Ky, CBsA3aHHYIO C
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TEXHUYECKON OOpaTHOW CBSI3bI0, COXpaHss 3a MpernojaBaresieM pPoJib TJIABHOTO
OIICHIIIMKA U KyJbTYpPHOTO UHTEpnpeTaTopa [Inogamova, 2025: 26].

Kpome Ttoro, Takme wuHCTpymMeHTH, Kak NotebookLM, maiorT cTymeHTy
BO3MOKHOCTh 3a/laBaThb BOIPOCHI [0 AyTEHTUYHBIM (PAHIY3CKUM TEKCTaM
(MEeXIyHApPOIHBIM JOTOBOpPAM, TUIUIOMATHUYECKHM 3asBICHHUSIM, YKOHOMHYECKUM
OoT4éTaM) M CAMOCTOSITEILHO TIPOBEPSATH CBOE MOHUMAHWE — OTO AKTUBHBIN
KOTHUTUBHBIN MPOIECC, HEJOCTYIMHBIA B paMKaxX TpPaJULHUOHHBIX Y4YEOHUKOB.
OpHoll M3 KIIIOYEBBIX 3a7ad MpernojaBaHus (PaHIy3CKOro s3blKa B 00JacTH
MEXIYHAapOJHOIO MpaBa U 3KOHOMHKH SIBJISIETCSI OCBOCHHE CHEIMATU3UPOBAHHON
tepmuHosiornn. Huctpymentst WM —  rioccapum, KOHKOpAAHCEPHl U
NEPEBOJUYECKHE CHCTEMbl — TMO3BOJISIIOT CTYJICHTY COIOCTAaBISATh TEPMUHBI B
KOHTEKCTE Pa3JIMYHbIX S3bIKOB, IOHUMATh TPAHUILIBI UX YHIOTPEOJICHUS U BBISBISATh
KOHLIENITyallbHbIE pa3JInuus MEX 1y PaBOBbIMU cucTemMamu [[nogamova, 2025: 26].

BwmecTe ¢ Tem npuHIUNUanbsHOE 3HAYEHUE MPUOOPETAET HABBIK KPUTHIECKOM
OLICHKM pe3yJIbTaTOB MAIIMHHOrO TmepeBoaa. JlaHHBIA HaBBIK  SIBISETCA
LEHTPaJbHBIM TPEOOBAHWEM COBPEMEHHOM IMENArorvuku MnepeBoja: He 0e31yMHOe
npuHsaTue pesyiaprara MH-nepeBona, a ero npodeccMoHaIbHOE OCMBICICHUE U
KPUTUYECKUNA aHAJIN3 — HMMEHHO TaKOW IMOJXOJ MPEJCTaBISET COOOW OMHY W3
KJIFOUEBBIX KOMIIETEHIIMN coBpeMeHHoro cnenuanucta [O’Xaran, 2019: 389].
PoneBbie urpsl M CUMYJSILIMKA CYUTAIOTCA OJHUM W3 HauOoisiee 3h(HEKTUBHBIX
CrOCOOOB  pa3BUTHS ~ KOMMYHHUKATHBHOM  KOMIIETCHIIMM TpU  OOydYeHHUU
uHoctpanHbIM si3bikaMm. CuctemMbl ChatGPT u Claude mno3BoJsIOT CTyACHTY
BCTynaTh B  JUaJOr Ha  (PAHIy3CKOM  S3bIKE, HMUTUPYS peaibHbIC
JTUTUIOMAaTHYECKHE TIEPETOBOPHI, FOPUINYECKIE KOHCYIhTAIINH U SKOHOMUYECKUE
opudpunru. B »sTtom dopmare cTyAaeHT oTpabaThiBaeT MpodecCHoHaATBHYIO
KOMMYHHUKAIMIO B 0€301MaCHOM cpeie, He OMacasch A0MYCTUTh OLIUOKY.

Kak ormeuaror Xonamc u coaBTopbl (2019), MCKYCCTBEHHBIM WHTEIUIEKT
NOJJIEP>KUBAET CTYJI€HTOLEHTPUPOBAHHBIE MOJIXO/IbI IOCPEJICTBOM
WHIUBUTyJIA3AIIUU 00yYeHHUs, TTPEIOCTABICHNUS MTHOBEHHOW OOpaTHOM CBSI3HM U

OLICHMBAHHA Ha OCHOBC JOAdaHHBIX — BCE ITO CHOCO6CTBY€T (I)OpMI/IPOBaHI/IIO
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BBICOKOT'O YPOBHSI CaMOCTOATENbHOCTH Yy cTynaeHTta [Holmes et al., 2019: 45].

HecmoTpst Ha Bce mNpenMmyliecTBa HWHTEPAKTUBHBIX MeTtonoB WU, wnx
OTPAaHUYEHHUS] W  PUCKH TakKe  3aCIyKUBAIOT CEPbE3HOTO  BHUMAaHWUS.
AkazemMuyeckass 4YEeCTHOCTb, KOH(DHIECHIMAIBbHOCTh JAaHHBIX M Ype3MepHas
3aBUCUMOCTh OT TexHojoruid ob6o3Hauensl OOCP m HOHECKO B kauectBe
npobiem, TpeOytonux otaensHoro npuszHanus [UNESCO, 2019; OECD, 2021]. B
KOHTEKCTE IMpenoaaBaHusi (paHIly3CKOro s3blka HambOoJee 3HAYUMBIM PHUCKOM
SIBJISIETCSL CUTyallus, KOTJa CTyJAeHT mnepekianbiBaer Ha WHU-uHCTpyMeHT
TBOPYECKOE U KPUTUUECKOE MBILUICHHUE, TPEBPAIIASICh U3 MBICISIIETO CyObEeKTa B
MACCUBHOIO TOJib30BaTess. IMEHHO MO3TOMY HPHUHIMIM, C(HOPMYJIMPOBAHHBIN B
HallleM MpeAbIIyIIEM HCCIEJOBAaHUU, HE YTPAYMBAET CBOEM aKTyaJlbHOCTH U
CEroJiHs: «Ha ypoBHe Bbiciiero odpazosanust MM B npenogaBaHuu (ppaHIly3cKOro
sI3bIKAa JOJDKEH MO3UIIMOHMPOBATHCSA KaK IMEIarorMyeckuii MOMOIIHUK, a HE Kak
3aMEeHa KUBOMY B3aUMOJICHCTBUIO, KPUTHUYECKOMY MBIILUICHUIO WIN KYJIbTYpHOU
uHrepnperauun»  [Inogamova, 2025: 26]. IlpenomaBarens  cOXpaHSAET
HE3aMEHHUMYIO0 POJIb KYJbTYpPHOTO TOCPEIHHKA, ASTUYECKOTO HACTAaBHUKA U
dbopmupoBarenss npodeccuoHanbHOTO KOHTeKcTa. C Hay4yHOM TOYKM 3pEeHus,
JTAHHOE WCCJICIOBAHNWE BIHMCHIBACTCS B IIMPOKHA IHUCKYpC O TpaHcopManuu
MEeIArOTMYECKON MAPAJAUTMbl IO BIMSHUEM TexHoJiorui. Murerpaums WU B
S3BIKOBOE 00pa3oBaHUE — H3TO HE MPOCTO METOAMYECKOE OOHOBJICHHE, 3TO
MPUHITUTHATBHBIA CIBUT B TIOHUMAHUH TOTO, KTO SIBJISETCS CYOBEKTOM y4eOHOTO
nporecca. TpaaulMOHHAs MOJENIb «HPENoJaBaTedb — WCTOYHHUK 3HAHHI
YCTyHaeT MECTO MOJIENN «IpenojaBaTeiab — MNpoBOoAHUK, UM — HHCTpyMEHT,
CTYJAEHT — aKTUBHBIA YYaCTHUK.

BaxHO MOAYEpPKHYTh, UTO HA OJHO M3 MMEIOIINXCS UCCIEAOBAHUN HE NAET
OJIHO3HAYHOTO OTBETa HAa BOMPOC O JOJTOCPOYHBIX MOCIEACTBUSIX MAaCCOBOIO
BHenpenuss WM B sa3pikoBoe  oOpasoBanue. Iloka MBI pacnonaraeM
NPEUMYLIECTBEHHO  ONUCATENbHBIMU M KPAaTKOCPOYHBIMM  JTaHHBIMU  —
IMIIUPUIECKUE JIOHTUTIOAHBIC MCCIIEIOBAHUS OCTAIOTCS OCTPOM MOTPEOHOCTHIO B

aTOM 00sacTu. C IMYHON TOYKU 3pEHUS, ONBIT IPENOJaBaHUsl (PPAHILy3CKOTO SI3bIKa
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cryaeataM YMDJI y6exxnaer B cineayromieM: U-uncTpymenTsl Haubosiee 1eHHbI
HE TOIJa, KOrJa OHU 3aMEHSIOT >KMBOM AMAJOr, a TOTIa, KOrJa OHM CO3JAroT
MIPOCTPAHCTBO IS €T0 yriyonenus. Korna cTyneHT 3apanee oTpabaThIBaCT JIEKCUKY
u rpamMmatuky c¢ nomombio ChatGPT wnu Claude, Ha ayauTopHOM 3aHSATUU
MOSIBJIIETCS. BO3MOKHOCTh COCPEAOTOYUTHCS HAa TOM, YTO MAallMHA HE CHOCOOHA
3aMEHUTH: HA KyJIbTYPHOM HIOAHCE, STUYECKOUN JTUCKYCCHUH, ’KUBOU HHTEPIPETAIUH.
VIMEHHO B 3TOM CHHTE3€ — MOTEHIIMAJl COBPEMEHHOTO SI3bIKOBOI'O 00pa30BaHMUs.
NHTepakTuBHBIE METOABI HAa OCHOBE MCKYCCTBEHHOIO WHTEIJIEKTa —
agantuBHble iatgopmbel, ChatGPT, Claude u NotebookLM — mnpenocraBisitoT
3HaYMMBbIE MIEJJAaTOTHYECKUE MTPEUMYIIECTBA HA 3aHATUSAX IO (PPAHILY3CKOMY SI3BIKY,
OPUEHTUPOBAHHBIX HA CTYJICHTOB MEXIYyHApOJHO-IPABOBBIX W 3KOHOMUYECKHUX
cnenuanbHocTel.  IlepcoHanu3upoBaHHble — O0pa3oBaTelbHBIE  TPACKTOPUH,
omnepatuBHOE (OPMATHBHOE OTICHUBAHKE, OCBOCHUE MPO(HECCHOHATLHOM JIEKCUKH U
WHTEPAKTUBHBIE CHUMYJSIIMA — BCE 3TO CIMOCOOCTBYET IOBBIIICHUIO Ka4yecTBa
o0y4eHHUs: 1 MOTUBALIMK CTyJIeHTOB. BmecTe ¢ TeM sddextuBHocTh MeToq0B U
OTIPENIETISIETCS TeM, KaK UMEHHO ¢ HUMH paboTaroT. [IpuMeHeHne TeXHOIOTHIA 10T
KOHTPOJIEM TMPENOAABaTENl, B OSTUYECKUX TPAHUIAX M HAa OCHOBE YETKHUX
MEeArOrMIEeCKUX MeJIeld — JIUIIh MPU COOJTIOICHUH STOTO YCIOBHUS UCKYCCTBEHHBIN
WHTEJUICKT CTAHOBUTCS TTOJTMHHBIM HHCTPYMEHTOM (DOPMUPOBAHMSI CTICTIHAIUCTOB
C BBICOKOM KOMMYHHUKATHBHOW KOMIIETEHIIMEH, TpaMOTHOCThIO B obsactu MU u
TOTOBHOCTBIO K paboTe B mpodeccruoHanbHOU cpene. JlampHelme uccienoBanus
1€JIeCO00pa3HO HAMPABUTh HA SMIIMPUUYECKYIO OLEHKY PE3yJbTaTOB OOYUYEHHUS C
npumeHeHneM UM u pa3paboTKy HMHCTUTYUMOHAIBbHBIX PEKOMEHAAIMI MO €ro

OTBETCTBEHHOMY HCIOJIb30BaHHIO B BbICIIECH Mikosie [Inogamova, 2025: 27].
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HUCIHIOJb30BAHUME UCKYCCTBEHHOI'O HUHTEJIVIEKTA IIPH
OBYYEHUU PYCCKOMY A3BIKY BYAYHIUX JUIIVIOMATOB

(Ha npumepe HeUponoMowHUK08 gigachat, MUpOH U COUUHUMED)

PaxumoBa Hapruza XamuayJ/iiiaeBHa,

Crapmmii npenoaasarens Y MO /]

AHHOTamusi. B craTtbe paccMaTpuBalOTCd BO3MOXHOCTH TPUMEHECHUS
TEeXHOJIOTUN UCKycCcTBeHHOTO nHTeekTa (M) B 06pa3zoBateibHOM mpoliecce Ipu
00y4eHUN PYCCKOMY SI3BIKY W TIOJATOTOBKE KaJpOB IUIIIOMATUYECKOW CITYXKOBI.
Ocoboe BHUMaHHME YJIENIETCS MCIOJIb30BAHUI0 HEUPOCETEBBIX MOMOIIHUKOB JIJISt
pa3sBUTUSL A3BIKOBOM, QHAIMUTUYECKOM M KOMMYHHUKATHBHOW KOMIIETEHLIMU
CTYyZIEHTOB. B KauecTBe NpPHUMEPOB aHATM3UPYIOTCS COBPEMEHHBIC ITHU(POBBIC
uHctpyMeHThl:  GigaChat, «Mupon» wu «Counnutens». IIpencraBieHsl
CTaTUCTUYECKHUE [TAHHBIE O PACHPOCTPAHEHUH HCKYCCTBEHHOTO HWHTEJUIEKTA B
obOpa3zoBarenbHOU cepe, a TakKe pacCMOTPEHBI MPEUMYIIECTBA U OTPaHUYCHUS
BHEJIPEHUSI MOJOOHBIX TEXHOJOrWil. [lemaeTcs BBIBOJ O TOM, YTO WHTErparus
HEHPOCETEeBBIX MHCTPYMEHTOB B 00pa3oBaTeNbHBIN MPOIECC CIOCOOCTBYET
MOBBIIIEHNUIO 3(P(HEKTUBHOCTH OOYyYEHHUs, PA3BUTHUIO HABBHIKOB aKaJIEMHYECKOIO
nucbkMa ¥ (GOPMHUPOBAHUIO TPO(ECCUOHATBHBIX  KOMIIETEHIIUNA  OyIyIImx

CIICHUAIINCTOB MCKAYHAPOAHBIX OTHOIIICHUHU U HHHHOM&THHCCKOﬁ CJ'Iy}K6I>I.

JHannas cratbs Oyaet noJiesHa npenojasarensiMm PKU, ¢uionoram u cryaeHram-

WHOCTPAHIIAM, U3YYalOIIUM PYCCKUH SI3BIK.

KaroueBble  cjI0Ba:  HCKYCCTBEHHBIH  WHTEIJIEKT, LHU(PpOBU3ALIUA
o0Opa3oBaHUsl, PyCCKUHM S3bIK, AUIUIOMATUYECKas CIy>k0a, HEUPOCETH, SI3bIKOBBIC

MOJCIIN, 06paSOBaTeJILHLI€ TCXHOJIOI'UH.

Abstract. The article examines the possibilities of applying artificial
intelligence technologies in the educational process in teaching Russian and training

diplomatic service personnel. Special attention is paid to the use of neural network
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assistants for the development of students' linguistic, analytical, and communicative
competence. As examples, modern digital tools are analyzed: GigaChat, "Miron,"
and "Compiler." Statistical data on the spread of artificial intelligence in the field of
education are presented, and the advantages and limitations of implementing such
technologies are considered. The conclusion is made that the integration of neural
network tools into the educational process contributes to increasing the effectiveness
of training, developing academic writing skills, and forming the professional

competencies of future specialists in international relations and diplomatic service.

Keywords: artificial intelligence, digitalization of education, Russian
language, diplomatic service, neural networks, language models, educational
technologies.

C pa3BuTHEM TEXHOJOTHH HCKyccTBeHHbIM wuHTemwiektr (MU) cran
HEOThEMJIEMOM 4YacThl0 00pa30BaTEIBHOTO MPOIECca, BKIIIOYAs MpEnojaBaHue
WHOCTPAHHBIX S3bIKOB, TakMX Kak pycckui [1, 2]. OmHuM U3 BaKHEUIIHX
HampaBiaeHuil 1udpoBoil TpaHchopMalmu OOpa30BaHUA SBISETCS BHEAPEHUE
TEXHOJIOTU  HMCKycCcTBeHHOTo  uHTemiekta (MM), Kkotopble  MO3BOJSIOT
ONTHMU3UPOBATh YYEOHBIM MPOLECC, MOBBICUTH A(PPEKTUBHOCTH OOYUYEHHS U
pacUIMpUTh BO3MOXKHOCTH  B3aMMOJIEHCTBUSI MEXIY TMpENoAaBaTesIMU U
ctyaeHTamu. OcoOEHHO aKTyaJbHBbIM CTAHOBUTCS MCIOJIb30BaHNE UCKYCCTBEHHOTO
UHTEJIJICKTa B O0yUEHUH SI3bIKaM.

TexHOJOrMM MCKYCCTBEHHOTO WHTEJUIEKTa aKTHMBHO MCIOJB3YIOTCS B
pa3IMYHBIX 00JIACTAX AEATEILHOCTH YEIOBEKa, BKIIOUasi HAyKy U oOpa3oBaHue [2,
2]. Ilo uroram 2024 roma ¥Y30ekuctan momHsuics Ha 17 mo3umuii B MHIekce
TOTOBHOCTH K UCKYyCCTBEHHOMY MHTeIUIEKTY (70-e mecTo cpeau 188 rocyaapcts) u
3aHan nepoe mecto B LlentpanbHoit Asuu. K 2030-my pecrnyOnuka cTpeMurcs
BOUTH B TON-50 cTpaH Mupa 1o ypoBHIo pa3sutus M.

HefipoceTeBble TEXHOJOTMM TMO3BOJISIIOT CO3/1aBaTh HWHTEIIEKTYaJlbHBIC
o0Opa3oBaresibHble UHCTPYMEHTBI, CIIOCOOHBIE CO3/1aBaTh U aHAIU3UPOBATH TEKCT,

IrCHCPHUPOBATE U KOPPCKTHUPOBATh IMCbMCHHLIC 3a1aHUsA, IIPOBEPATL U UCIIPABIIATH
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IrpaMMaTUKy W MOJEIUPOBATh PA3JIUYHbIE KOMMYHHUKALMOHHBIE CUTyauuu. B
pe3yabTaTe UCKYCCTBEHHBIM MHTEIEKT CTAHOBUTCA A((HEKTUBHBIM IIOMOIIHUKOM B
Pa3BUTHH S3BIKOBBIX U MPOQPECCUOHABHBIX KOMITETEHIIUN CTYJCHTOB U MOBBIIIACT
BOBJICYEHHOCTh 00OydYarommxcsi B 00pa3oBaTelIbHbI MPOLECC COXpaHss Yy HX
MOTHBAIIMIO K O0YYCHHIO.

Pycckuil s3bIK Wrpaer BaKHYIO pPOJb B MEXAYHAPOIHOM IHUIUIOMATHH,
MOJIMTUKE U MEKIOCYIapCTBEHHOM COTPYAHUYECTBE, YTO AENAET €r0 M3Yy4YEHUE
BaXHBIM 3JIEMEHTOM IMOATOTOBKH CHEIHMAIUCTOB B 00JACTH MEXIyHApPOIHBIX
OTHOILIEHUH U TUTIIOMATHYeCKO# ci1yO0bl. [ToTomMy 4TO BCe O0JbIie cTpaH TpeOyIoT
OT KaHIUJATOB 3HAHUSA MHUHUMYM JBYX MHOCTpPaHHBIX sA3bIKOB. (OCOOEHHO
MIPUBETCTBYETCS BIIAJICHUE TAKWUMH JOBOJHHO TPYAHBIMH, HO BOCTPEOOBAHHBIMU
S3bIKaMH, KaK KUTAWCKUM, apaOCKUM, aHTJTMHCKUN U PYCCKUU. 3HAHUE PYCCKOTO
A3bIKa CYUTACTCS O€3yCIIOBHO BaXKHBIM.

[ToaroroBka CHEMUANKUCTOB AUIJIOMATUYECKOM CIY>KOBI MpeanoJiaraet
dbopmupoBaHue KoMmiuiekca MpodeCcCUOHANbHBIX KOMIIETEHLUH, CpPead KOTOPBIX
BAJKHOE MECTO 3aHMMAET BBICOKMU YPOBEHb BIIAJICHUS SA3BIKOM JUIUIOMATUYECKOU
KOMMYHUKauu [3, 2].

OCHOBHBIMH ~ 3aJjauaMU  SI3BIKOBOM TMOJTOTOBKM OYyIyIIMX JIUIUIOMAaTOB
SIBJISTEOTCSL:

- (popMupoBaHUE HABBIKOB MTUCbMEHHON U YCTHOM KOMMYHUKALIWH;

- OCBOCHHE O(PHUINATIBHO-EI0OBOT0 U TUTIIOMAaTHYECKOTO CTUIISI PEYH;

- Pa3BUTHE AHATMUTUYECKOTO MBIIIJIEHNUS;

-IOJATOTOBKA IUINIOMATHYECKUX JOKYMEHTOB;

- Y4acTHE B MEXIYHAPOIHBIX IIEPETOBOPAX U TUCKYCCHSX.

Jlumiomatuyueckasi JAESTENbHOCTh TpPeOyeT OT CHEHHAIUCTOB CIIOCOOHOCTH
OBICTPO aHanM3upoBaTh UHGPOpMaIKio, (OPMYJIUPOBATh APTyMEHTHUPOBAHHbBIE
TEKCTbl U BECTH IEPErOBOPHI HA BBICOKOM SI3BIKOBOM ypOBHE. MIMEHHO mo3TOMY
UCIIOJIb30BAHUE COBPEMEHHBIX LU(POBBIX TEXHOJIOTUH MOMKET 3HAYUTEIHHO

MOBBICUTH 3PPEKTUBHOCTD SI3BIKOBON MOATOTOBKHU.
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OnHUM U3 COBPEMEHHBIX MHCTPYMEHTOB HCKYCCTBEHHOI'O MHTEIUIEKTA SIBJIACTCS
HelpoceteBoi accucteHT (GigaChat. OH cmocoOeH reHepupoBaTh TEKCThI
pa3IMYHON CIOKHOCTH, aHAJIM3UPOBaTh MH(OPMAIMIO M MOMOTaTh B PELICHUU
oOpa3oBaTesbHBIX 3aja4y. B o0pa3oBaTelbHON MpaKTUKE JaHHBIA HHCTPYMEHT
MOXET UCITOIb30BAThCS JJIS:

- co3/1aHus YYEOHBIX 3aJaHUM;

- MOJIEIIMPOBAHHUS TUAJIOTOB;

- AaHaJIM3a TEKCTOB;

- KOPPEKTUPOBKH IPAMMATUKU U CTUIIUCTUKU;
- IOATOTOBKH AHAJIMTUYECKUX MATEPUAIIOB.

Hcnonp3oBanne noJ0OHBIX CUCTEM CIOCOOCTBYET Pa3BUTHIO MUCHbMEHHON peyun
1 (OPMUPOBAHUIO HABBIKOB apryMEHTALIUU.

HeiipocereBot nomomuuk «Mupon» wucCnonb3dyercsa [ aHalId3a |
penakTupoBaHus TeKCTOB. Ero pyHKIMOHAT O3BOJIAET BBISIBIATH TPAaMMaTHUYECKHE
U CTWIMCTHYECKHE OIUMOKH, a TaKKe JaBaThb PEKOMEHJALUUHU 10 YIyYILIECHUIO
CTPYKTYpPBI TEKCTA.

[TpumeHeHne MONOOHBIX CHCTEM B OOpPAa30BATENbHOW MPAKTHUKE MO3BOJISET
CTyZACHTaM:

-COBEpPLIEHCTBOBATH [TMCbMEHHYIO PEYb;
-IIOBBILIATh TPAMOTHOCTB;
-aHAJIU3UPOBATH CTPYKTYPY apryMEHTalUH.

OTO OCOOEHHO Ba)XHO IPH IMOATOTOBKE JAMIIJIOMATUYECKUX JOKYMEHTOB, TI€
TOYHOCTb (POPMYJIMPOBOK UMEET KIIFOUEBOE 3HAUEHUE.

NU-uncTpymeHT «COYMHHUTENB» OpPUEHTHPOBAH HA  Pa3BUTHE  HABBIKOB
akageMuyeckoro nuceMa. OH IIOMOTaeT CTyJIEHTaM CTPYKTYPHUPOBATh TEKCTHI,
dbopMyIupoBaTh apryMeHThl W aHAIU3UPOBATH CIOXKHBIE TeMbl. B KOHTEKcTe
NOJATOTOBKHU AUIUIOMATOB JaHHBIM HHCTPYMEHT MOKET UCIIOJIb30BATHCS JJIA:
-HAIIMCaHUs aHAJIMTUYECKUX JCCE;
-IIOATOTOBKHM JIOKJIAJIOB;

-aHaJin3a IMOJIMTHYCCKHUX TCKCTOB,
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-pa3BUTHS HABBIKOB apTyMEHTUPOBAHHON MUCbMEHHON PEyH.

Hcnonp3oBaHne HEMpPOCETEBBIX TEXHOJOTHA B 00pa3oBaTEIbHOM IpOIECCe
OTKPBIBAET HOBBIE BO3MOKHOCTH JIJIsl IOJTOTOBKHU CHEIHAIIMCTOB MEKTyHAPOIHBIX
orHomeHHH. C TMOMOIIBIO HMCKYCCTBEHHOTO MHTEIJIEKTa MOXHO CO37aBaTh
pa3iuuHble CIEHAPUU JUIUIOMATHYECKUX TMEPErOBOPOB U MEXKIyHAPOIHBIX
JUCKYCCHIA. DTO MO3BOJSET CTYACHTaM MPaKTUKOBATh HABBIKM JUIIJIOMAaTHYECKON
KOMMYHHUKAIIMH U Pa3BUBATh YMEHUE apIyMEHTHPOBAThH CBOIO MO3HIIUIO.

Taxum 06pa3zom, paccmarpuBast udpoBbix nomomHukoB GigaChat, «Mupon» u
«COoYMHHUTENbY» B KaYeCTBE MHCTPYMEHTA 00yUYEHHsI PYCCKOMY SI3BIKY U TIOJTOTOBKE
KaJpoB TUIIOMATH4YEeCKOM ciayxObl. Kpome 3TOro, He0OXOIUMO BBIAEIUTH TOT
¢dakT, yTO HEMpOCeTH 3HAYUTENHLHO PKOHOMST BpeMs Iejarora Ha MOATOTOBKY K
3aHATHUSM, [TO3BOJISIS CO3/]aBaTh HHTEPECHbIE, TO3HABATEIbHbIE, KOMMYHHKATHBHbIE
U aJanTUpPOBaHHbIC TEKCTbI, YNPaXHEHHUs, 3a/JaHus Ha pa3BUTHE pEUYEBOU
NESTENBHOCTH.  OTH HEWPOIOMOIIHUKHA O00ECreYnBalOT BBICOKUN YPOBEHb
MHTEPAKTUBHOCTH TIPU MOJATOTOBKE, a TakKe CHOCOOCTBYIOT MOAECpPHHU3AINU
METOJOB OOy4YeHHs M TMOATOTOBKE CIELUAINCTOB, CHOCOOHBIX 3((HEKTUBHO

paboTath B yCIOBHUSIX HUPPOBON TpaHCHOPMALIUU MEKTYHAPOAHBIX OTHOLIEHUH.
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Annotatsiya. Sun’iy intellekt (SI) texnologiyalari so‘zma-so‘z va kontekstga
asoslangan tarjima jarayonlarini sezilarli darajada mukammallashtirish imkonini
bermoqda. Ushbu tadqiqot ispan tilida amalga oshiriladigan sinxron tarjima
tizimlarida SI modellari, xususan chuqur o‘rganish (deep learning) va tabiiy tilni
qayta ishlash (NLP) algoritmlarining samaradorligini tahlil qiladi. Maqolada tarjima
aniqligi, kontekstual moslashuvchanlik va ishlash tezligini oshirishga qaratilgan SI
strategiyalari, shuningdek, real vaqtli tarjima jarayonlaridagi texnik va lingvistik
cheklovlar o‘rganiladi.

Kalit so‘zlar. Sun’iy intellekt, sinxron tarjima, ispan tili, chuqur o‘rganish,
tabiiy tilni qayta ishlash, neyron tarmogqlar, real vaqtli tarjima.

Abstract. Artificial intelligence (Al) technologies enable significant
optimization of both word-for-word and context-based translation processes. This
study analyzes the effectiveness of Al models, particularly deep learning and natural
language processing (NLP) algorithms, in synchronous translation systems
operating in the Spanish language. The article examines Al strategies aimed at
improving translation accuracy, contextual adaptability, and processing speed, as
well as investigating the technical and linguistic constraints inherent in real-time
translation processes.

Key words. Artificial intelligence, simultaneous translation, spanish
language, deep learning, natural language processing, neural networks, real-time

translation.
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KIRISH

So‘nggi yillarda global kommunikatsiya va lingvistik integratsiya
jarayonlarida sun’iy intellekt (SI) texnologiyalarining roli sezilarli darajada oshdi.
Xususan, ispan tili kabi semantik va morfologik jihatdan murakkab tillarda sinxron
tarjima tizimlarining samaradorligini oshirish masalasi dolzarb ilmiy va texnologik
vazifa sifatida ajralib turadi. An’anaviy tarjima yondoshuvlari ko‘pincha real vaqt
sharoitida aniqlik va kontekstual moslashuvchanlikni yetarli darajada ta’minlay
olmaydi, bu esa kommunikatsiya sifatini pasaytiradi. Shu munosabat bilan, chuqur
o‘rganish va tabiiy tilni qayta ishlash (NLP) algoritmlariga asoslangan neyron
tarmoqli modellar tarjima jarayonida semantik va fonetik aniqlikni oshirish
imkoniyatini beradi. Tadqiqotning maqsadi — ispan tilidagi sinxron tarjima
jarayonlarida SI metodlarini integratsiya qilish orqali tizim samaradorligini, real
vaqtli javob tezligini va lingvistik aniglikni mukammallashtiradi. Ushbu yondoshuv
global lingvistik diversifikatsiya va muloqot samaradorligini oshirishda strategik
ahamiyat kasb etadi.

Ushbu tadqiqotning asosiy magsadi — sun’iy intellekt (SI) texnologiyalari
yordamida ispan tilidagi sinxron tarjima jarayonini rivojlantiradi. Tadqiqot
metodologiyasi chuqur o‘rganish (deep learning) modellarining lingvistik
kontekstni qayta ishlash qobiliyati va tabily tilni qayta ishlash (NLP)
algoritmlarining semantik aniqlikni oshirish imkoniyatiga tayanadi [Xudayqulova,
2024: 14]. Tadqiqotda eksperimental model sifatida transformer arxitekturasiga
asoslangan bidirectional encoder-decoder tizimi tanlandi, chunki u real vaqth
tarjimada kontekstual bog‘lanish va frazeologik birikmalarning aniq tarjimasini
ta’minlashda yuqori samaradorlikka ega.

Eksperimental tadqiqot uchun maxsus tarjima korpusi yaratilib, turli soha va
janrlardagi ispan tilidagi matnlar morfologik va sintaktik murakkabliklar bo‘yicha
tahlil qilindi. Ma’lumotlarni tayyorlash jarayonida lemmatizatsiya, tokenizatsiya va
semantik etiketlash (semantic tagging) texnikalari qo‘llanilib, neyron tarmogqlar

uchun matnlar optimallashtirildi [Karimov, 2020: 145]. Masalan, “Describir tu
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ciudad en espafol” topshirig‘i orqali talabalar shaxsiy tajribalarini matn va audio
formatida taqdim etdilar, bu esa real kommunikativ vaziyatga yaqinlashtirilgan
0‘quv jarayonini yaratdi.

Transformer modelining samaradorligini oshirish maqsadida gatlamlar soni,
e’tibor mexanizmi (attention mechanism) va optimizator parametrlariga
eksperimental o‘zgartirishlar kiritildi. Shu bilan birga, interaktiv sinovlar va
foydalanuvchi tajribasi orqali tizimning intuitiv ishlash va kechikishlarni
minimallashtirish imkoniyati tekshirildi. Misol uchun, “;Cémo se dice ‘apple’ en
espafiol?” jumlasi kontekstual aniqlikni sinovdan o‘tkazishda ishlatiladi.

Model samaradorligini baholashda BLEU va METEOR kabi mezonlar
go‘llanilib, semantik aniqlik, fonetik moslik va kontekstual moslashuvchanlik tahlil
qilindi. Transformer tizimi yordamida frazeologik iboralar, masalan, “Tomar el toro
por los cuernos”, aniq va kontekstga mos tarzda tarjima qilindi, bu esa ispan tilidagi
sintaktik murakkabliklar va polisemik so‘zlarni qayta ishlashda sezilarli
yaxshilanishni ta’minladi[ Xudayqulova, 2024: 14]. Shu orqali tarjima jarayonining
tezligi, samaradorligi va foydalanuvchi mulogotining intuitivligi oshirildi.

Shuningdek, metodologiya lingvistik diversifikatsiyani rivojlantirish, turli
tillarda sinxron tarjima tizimlarining samaradorligini oshirish va avtomatlashtirilgan
tarjima vositalarini takomillashtirish uchun ilmiy va amaliy asos yaratadi. Tadqiqot
natijalari SI va NLP texnologiyalarining kombinatsiyasi real vaqtli sinxron tarjimada
kechikishlarni ~ kamaytirib, = semantik  aniqlikni  oshirish,  kontekstual
moslashuvchanlikni ta’minlash va murakkab 1 ingvistik strukturalarni yuqori aniqlik
bilan gayta ishlash imkonini berishini ko‘rsatdi.

Eksperimental tadqiqot natijalari shuni ko‘rsatdiki, sun’iy intellekt (SI)
texnologiyalari va chuqur o‘rganish modellariga asoslangan sinxron tarjima tizimi
ispan tilidagi matnlarni aniq va tezkor tarzda qayta ishlash imkonini beradi.
Transformer arxitekturasi bilan ishlaydigan bidirectional encoder-decoder modeli
BLEU ko‘rsatkichida o‘rtacha 28,1 ballga erishib, an’anaviy statistika asosidagi
modellarga nisbatan 11% yuqori natijani ko‘rsatdi. Shu bilan birga, METEOR

indeksi 0,44 darajasida semantik aniqlikni tasdigladi, bu esa real vaqtli tarjimada
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fonetik moslik, sintaktik barqarorlik va kontekstual sodiglikni sezilarli darajada
oshirishga imkon yaratdi [ Yusupov, 2022: 67].

Lingvistik tahlil davomida morfologik murakkab so‘zlar, frazeologik
birikmalar va kontekstga bog‘liq polisemik strukturalarning tarjimadagi aniqligi
kuzatildi. Masalan, “Tomar el toro por los cuernos” iborasi kontekstga mos va
semantik jihatdan to‘g‘ri tarjima qilindi, bu esa an’anaviy statistika usullarida
ko‘pincha yuzaga keladigan xatoliklarni kamaytirdi. Shuningdek, “Describir tu
ciudad en espafiol” topshirig‘i orqali talabalar shaxsiy tajribalarni matn va audio
formatida taqdim etib, real kommunikativ vaziyatga yaqinlashtirilgan tarjima
jarayonida tizimning interaktiv samaradorligini sinovdan o‘tkazdilar.

Tadqiqotlarga ko’ra, chuqur o‘rganish va NLP texnologiyalari kombinatsiyasi
sinxron tarjima tizimlarining real vaqtli ishlash ko‘rsatkichlarini optimallashtiradi,
tarjima tezligini oshiradi va ispan tilidagi murakkab lingvistik strukturalarni yuqori
aniqlik bilan qayta ishlash imkonini beradi. Shu bilan birga, neyron tarmoqli
yondoshuvlar tarjima jarayonida semantik sodiqlikni saglab qoladi va kontekstual
xatoliklarni kamaytiradi, bu esa avtomatlashtirilgan tarjima tizimlarining ilmiy va
amaliy samaradorligini yanada oshiradi [Azimov, 2023: 176].

Umuman olganda, elektron o’qitish tizimlarida ma’lumotlarni namoyon
qilishning turli xil shakllari qo’llaniladi. [M. Sadikova, 2024: 206].Hamda tadqiqot
natijalari sun’iy intellekt va NLP texnologiyalarining ispan tilidagi sinxron tarjima
tizimlarining samaradorligini sezilarli darajada oshirishi, tarjima sifatini barqaror
yaxshilashi va foydalanuvchining interaktiv tajribasini optimallashtirish imkonini
berishini ilmiy jihatdan isbotlaydi. Shu bilan birga, mazkur tadqiqot natijalari
kelajakda avtomatlashtirilgan tarjima vositalarini takomillashtirish va ko‘p tilli
interaktiv muloqot platformalarini yaratishda ilmiy va texnologik asos bo‘lib xizmat
qiladi. [Ergashev, 2022: 85].

Sun’ly intellekt (SI) texnologiyalari ispan tilidagi sinxron tarjima
jarayonlarini sezilarli darajada optimallashtirish imkonini beradi. Chuqur o‘rganish
va tabiiy tilni gayta ishlash (NLP) algoritmlari tarjima aniqligi, fonetik va semantik

moslik hamda kontekstual moslashuvchanlikni oshirishda samarali vosita sifatida
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namoyon bo‘ladi. Eksperimental natijalar transformer arxitekturasiga asoslangan
neyron tarmogqlar yordamida real vaqtli tarjimada kechikishlar kamayishini va tizim
samaradorligining oshishini tasdigladi.

Xulosa qilib aytganda, SI yondoshuvlarining integratsiyasi lingvistik
murakkabliklarga ega tillarda muloqot sifatini yaxshilashga yordam beradi, bu esa
global kommunikatsiya va lingvistik diversifikatsiya nuqtai nazaridan strategik
ahamiyatga ega. Tadqiqot natijalari kelajakda sinxron tarjima tizimlarini
rivojlantirish, avtomatlashtirilgan tarjima vositalarining samaradorligini oshirish va
ko‘p tilli interaktiv muloqot platformalarini takomillashtirish uchun asosiy ilmiy va
texnologik ko‘rsatkich sifatida xizmat qiladi.
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AHHOTaIII/Iﬂ : Cratbs paccMaTpuBacT HPOHHIO KaK Cpe€acTBO

MEAMAIMCKyPCUBHOTO BO3ACMCTBUS BO (PpaHIly3cKoil mpecce. AKTyalbHOCTb
UCCJIEIOBAHUS CBSI3aHA C YCWJICHHEM MHTEPIPETATUBHON (PYHKIIMU MEAUATEKCTOB
U UX BIMSHUEM Ha oOllecTBeHHOe MHeHue. HayuHas HOBH3HA 3akirodyaercs B
aHaJln3e UPOHUHU KaK MparMaTMYecKoro MeXaHu3Ma Bo3jeicTBui. Martepuanom
nocaykusii Tekcthl, Bkitouas Charlie Hebdo. BrisBneHbsl ¢GyHKIMHM HPOHUU:
BBIpQXEHUE CKPBITOM OLEHKH, MpHUBJICYCHHE BHUMaHUSI U (HOPMUPOBAHUE

HHTCPIPECTAalHUH, YTO IIOATBEPKAACT €€ 3HaYMMOCTh B MCINATUCKYPCE.

KiroueBble cjioBa: UWpOHHUS; MEIUMATUCKYypC; (paHily3ckas Tpecca;

nparMaTuka; KOMMYHUKATUBHOC BOSI[GIZCTBHC

Abstract: The article examines irony as a tool of media-discursive influence
in the French press. The relevance of the study is oOycnmoBnena the growing
interpretative function of media texts and their impact on public opinion. The
novelty lies in analyzing irony as a pragmatic mechanism of influence. The material
includes texts from Charlie Hebdo. The study identifies key functions of irony:
implicit evaluation, attention attraction, and shaping interpretation, confirming its

significance in media discourse.
Keywords: irony; media discourse; French press; pragmatics; influence
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B coBpemeHHOM HMH(QOPMALIMOHHOM MPOCTPAHCTBE MEIUATEKCTHI BCE B
OOJbIIEH CTENEHU BBIXOAST 3a paMKHU MPOCTOM mepenaun (akToB, mpuoOpeTas
BBIPAKECHHYIO HMHTEPIPETATHBHYI0 M OLIEHOYHYIO HaNpaBI€HHOCTb. OgHUM U3
KJIFOUEBBIX MHCTPYMEHTOB TAKOTO BO3JEHCTBUS CTAHOBATCS KOCBEHHBIE (HDOPMBI
BBIPAKEHHSI CMBICIIA, CPEAN KOTOPBIX 0CO00€ MECTO 3aHMMAIOT HPOHUS U CapKa3M.
@paHIiy3CcKas Mpecca, UCTOPUYECKH CBSI3aHHASA C TPAJAULHAEH WHTEIUICKTYaJbHOU
CaTUpPbl MW  KPUTUYECKOTO OCMBICICHHUS  COLMAIbHOM  JI€MCTBUTEIILHOCTH,
MIPECTABIISIET COOOM MPOTYKTUBHOE TTOJIE JIJISl aHAIHM3a JAHHBIX SIBJICHUM.

AKTYyallbHOCTh HACTOSIIIIET0 MCCJEI0BaHUA OOYCIIOBJIEHA YCWJIEHUEM POJIH
Meauaguckypca B (opMHUpOBaHUMM ~ OOLIECTBEHHOIO MHEHHS, a TakKke
BO3PACTAIOLIEH CJIO)KHOCTBIO HHTEPNPETALMH JKyPHAIMCTCKMX TEKCTOB. B
YCJOBUSIX UHPOPMALIMOHHOTO NIEPEHACHILIEHUS KYPHAIUCTHI BCE Yallle MpruoderaroT
K JKCIIPECCUBHBIM CpPEICTBAM, IO3BOJIIIOIIMM HE TOJIBKO NPHUBJIEYb BHUMAHUE
ayIUTOPUH, HO U 33JaTh OMPEICNEHHBIN BEeKTOp BOCHpUsATHS coObITHil. poHus B
ATOM KOHTEKCTE BBICTYIAET KaK CPEJCTBO CKPHITOM OLIEHKH, CIOCOOHOE BIMAThH Ha
UHTEPIIPETALNIO 0€3 MPSIMOT0 yTBEPKACHHSI TO3ULIUH.

Hecmotpss Ha TO, 4TO ()eHOMEH HMPOHUM AKTUBHO M3y4aeTCsd B pPaMKax
JMHTBUCTUKHA U JIUTEpaTypoBeAeHUs, €€ (PyHKIMOHHUPOBAHUE B MEIUAJUCKYpCE,
0COOCHHO Ha MaTepuane (paHIy3CKOM TMpecchl, OCTAaETCS HEAOCTATOYHO
CHUCTEMAaTU3UPOBAHHBIM. DTO MO3BOJISIET TOBOPUTh O HAJIMYUU HCCIIEN0BATENBCKON
JAKYHBI, CBSI3aHHOM C AQHAJIM30M HMPOHUM KaK MHCTPYMEHTA KOMMYHUKATHBHOIO
BoznercTBus.  llenpto  paboOThl  sIBASIETCS  BBIABICHHE  OCOOEHHOCTEU
(GYyHKIMOHUPOBAHUS UPOHUM KaK CpEJICTBAa BO3JACUCTBUS B MEIUAIUCKYypCe
dpaniry3ckoil mpecchl. JIJIss MOCTMIKEHWS TIOCTABJICHHOW IIENW TPEIIOIaraeTcs
pELIEHUE CIETYIOMINX 3a/1a4:

-YyTOYHUTHb TEOPETUYECKUE MOAXOABl K TIOHMMAHUIO MPOHMM B paMKax
MEIHATUHTBUCTUKMY;

-OMpeAEIUTh (PYHKIIMOHAIBHYIO HAarpy3Ky UPOHUU B KYPHAIUCTCKUX TEKCTAX;
-OIKCAaTh OCHOBHBIE SA3BIKOBBIE M IPArMATHYECKUE MEXAHU3MBI €€ pean3aluu;

-IpOaHAIU3UPOBATH TPUMEPHI U3 PpaHIty3ckux uznanuii, Bkitodas Charlie Hebdo;
188



-OIICHUTb BJIMSHUE UPOHHUU HA TIPOLIECC BOCTIPUSTUS HHYOPMALIUY YUTATEIIEM.

Hay4Hasi HOBH3HA HCCIICIOBaHHMS 3aKJII0YAETCS B PACCMOTPEHUH UPOHUU HE
KaK H30JMPOBAHHOTO CTHIIMCTUYECKOTO MPUEMA, a KaK KOMIUIEKCHOTO HHCTPYMEHTA
MeINaIMCKyPCUBHOTO BO3/ICHCTBHS, (POPMHUPYIOIIETO HHTEPIPETAIMOHHYIO PAMKY
TekcTa. PaboTa coueraer HECKOJIBKO AHATUTHUYECKUX IMOIXOJOB, YTO MO3BOJISET
0oJiee TOTHO PACKPBITh MIPUPOJLY U3YIaeMOTO SBJICHHS.

Merononorus MCCIICIOBAHUS OIupaeTcs Ha COBOKYITHOCTb
B3aUMOIOTIOJTHSIONIUX METOOB:
-TUCKYPCUBHBI  aHalM3, TMO3BOJSIOIIMI  paccMaTpuBaTh TEKCT B €ro
KOMMYHUKAaTHBHOM U COIIHAJIbHOM KOHTEKCTE;
-IparMaTHYECKUil TOJXO/, HAMpPABICHHBI Ha BBISBICHHE CKPBITHIX HHTEHIIHA
aBTOpa M MEXaHM3MOB BO3JICHCTBUS HA aJpecara;
-TMHTBUCTUYECKUN aHalu3, BKJIIOYAMONINN WCCICIOBAHUE SI3BIKOBBIX CPEICTB
BBIPKCHUST IPOHUU;
-KOHTEKCTYaJbHbIi aHaJM3, YYHUTHIBAIOUIMNA KyJIbTYPHbIE H TOJHTUYECKHUE
0COOCHHOCTH (PYHKIIMOHUPOBAHUS (PPAHITY3CKOM MPECCHI.

B kadecTBe mMarepuana MCIONB3YyrOTCs MyOnukamuu ¢paniysckux CMU, B
TOM WYHCJI€ TEKCTHl CAaTHPUYECKON HANpaBICHHOCTH, TJI€ HPOHUS BBICTYIIACT
JOMUHHUPYIOIIUM ~ CIIOCOOOM  BBIP&KEHHsI aBTOPCKOW mo3unuu. HWpoHus B
KYPHAIUCTCKUX TEKCTaX BBHIMONHACT PsAl 3HAYMMBIX (DYHKIWH, BBIXOISIIUX 32
pPaMKH YHCTO CTWJIMCTHYECKOTO odopmieHus. [Ipexkne Bcero, OHa CIYXKHT
MHCTPYMEHTOM KOCBEHHOW OIICGHKH, TIO3BOJISII aBTOPY BBIPAXKATh KPUTHYECKOE
oTHOUIeHUe 0e3 MPSMBIX yTBepkIeHu. Takast cTpaTerust 0COOCHHO BOCTpeOOBaHa
B KOHTEKCTE MOJIMTUYECCKH YYBCTBUTEIHHBIX TeM. OTHOW U3 KIFOYEBBIX (DyHKIIHIA
SIBJISIETCS] CHIDKCHUE aBTOPUTETA OO BEKTa KPUTHKH. 32 CUET HECOOTBETCTBUS MEKIY
OyKBaJbHBIM U IOJIPa3yMeBaeMbIM 3HaueHHEM co3aaétrcs 3(PpPeKT MpOHUIECKOTo
JTMCTAHIIMPOBAHUS, KOTOPBI CIIOCOOCTBYET (DOPMUPOBAHUIO HETATHBHOM OIEHKHU.
He MmeHee BaxHOW sBisieTcss (DYHKIMSI TIPUBIICYCHHs] BHUMaHUs. VpOHWYHBIE
(GOpMYIHPOBKH, OCOOCHHO B 3aroJioBKax, OOJATalOT BBICOKOH CTEIEHBIO

BBIPA3UTEIHLHOCTH U CIOCOOHBI BBIJICNIATH TEKCT B UH(POPMAIITMOHHOM TOTOKE [2,38].
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Kpome Toro, vpoHusI BBINOJHSAET WHTErPaTUBHYIO (PyHKIHIO, DopMupys
0c000€ KOMMYHHUKAaTHBHOE MPOCTPAHCTBO, B KOTOPOM UYUTATEIIb JOJKEH 00J1a1aTh
ompenenEHHbIM yPOBHEM KYJIbTYPHOH W WHTEJUICKTYaJbHOW MOATOTOBKU IS
aJIcKBaTHOTO TTOHUMaHMs cooliienus [1,97]. Peanuzanus uponuu B ppaHiry3cKon
Ipecce OCYIIECTBISIETCS TOCPECTBOM PA3IHYHBIX SI3BIKOBBIX MeXaHW3MoB. K
YUCITy HauboJiee pacIpoCTPaHEHHBIX OTHOCSATCS:

-UCIIOJIb30BAaHUE  OIEHOYHOM JIGKCUKM C  TMPOTHUBOIOJOXHOM  KOHTEKCTY
CEMaHTHUKOM;

-rpapuyeckue cpencTBa, Takue KaKk KaBbIYKH, YKA3bIBAIOIIUE HA TUCTAHIIMPOBAHUE
aBTOPA;

-pUEMBI TIPEYBEIIMYCHUS WU TIPEYMEHBIIECHNUS;

-CO3/IaHNE€ KOHTPACTHBIX CMBICIOBBIX CTPYKTYP.

C mparMaTU4eCKON TOYKH 3PEHUS UPOHHS OCHOBBIBACTCS HA PACXOKICHHUH
MEXy SIBHBIM U CKPBITBIM CMBICJIOM BBICKa3bIBaHUS. AJIpecaT IODKEH Pacio3HaTh
ATO PACXOXKCHUE, ONTUPAsCh HA KOHTEKCT M ()OHOBBIE 3HAHUS, YTO JIeJIaeT MPOIECce
WHTEpHIpeTanuu 00Jiee CIOKHBIM W MHOTOCIOWHBIM. OCOOCHHO SIPKO HPOHUS
MpOSIBIIACTCS B caTUpUYecKuX u3naHusx, Takux kak Charlie Hebdo, rae ona
BBICTYMAEeT HE BCIIOMOTATEIhHBIM, & OCHOBHBIM WHCTPYMEHTOM KOMMYHHKAIIUU.
JIist TOTOOHBIX TEKCTOB XapaKTEPHO AKTUBHOE HCIIOJIh30BAHHUE CAPKACTHYECKUX
(GbOopMYyJIMPOBOK, OCHOBAHHBIX Ha PE3KOM HECOOTBETCTBHM MEXay ¢Gopmoil u
conepxanueM. [10710KUTETHLHO OKPAIIEHHBIE BRIPAKEHHUS MOTYT MIPUMEHSATHCS IS
0003HaYEHUs HETaTUBHBIX SBJICHUHU, uTO ycuiauBaeT 3ddext kputuku. [upoko
UCIIOJB3YETCS TakKe MPHUEM JOBEIACHUS CHUTyalluu 10 abCcypja, MO3BOJISIFOIIUN
MOTYEPKHYTh HEJIOTUYHOCTh WA TMPOTHBOPEUMBOCTH OMUCHLIBAEMBIX COOBITHIA.
Baxuyio ponp wurpaer W B3aUMOJACHCTBHE BepOAJIbHOTO U BHU3YaAJIBHOIO
KOMITOHEHTOB: KapHWKaTyphl YCHJIMBAIOT UPOHUYECKHA 3P(HEKT TeKCTa, co3aaBas
MHOTOMEPHOE KOMMYHUKAaTUBHOE MPOCTPaHCTBO. [10100HBIE cTpaTerun HE TOIBKO
OTPaXXAalT aBTOPCKYH TO3WIIMIO, HO M aKTUBHO (OPMHUPYIOT OTHOIIEHHUE

ayIUTOpUH K 00beKTy o0cyxnenus [1,19].
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AHanu3 nokasall, YTo UpOHUs SBJseTCS 3PPEKTUBHBIM, HO HEOJHO3HAYHBIM
WHCTPYMEHTOM MEJIHUaJIMCKYpPCUBHOTO Bo3AeiicTBus. C OIHON CTOPOHBI, OHA
MO3BOJISIET TIEpelaBaTh OIECHKY B 3aByaJupOBaHHOW (opme, TOBBIMIAS
BbIPa3UTEIbHOCTh TeKcTa. C Apyroit — e€ uHTepnperanus TpedyeT onpeaenEéHHbIX
KOTHUTUBHBIX YCHJIMNA CO CTOPOHBI YATATENSI M MOXKET MPUBOAUTH K Pa3IUIHBIM
TpPaKTOBKaM.

Kpome Toro, upesamepHoe UCIOIb30BaHUE UPOHUU MOKET BOCTIPUHUMATHCS
KaK MPOsIBJIEHNE CYOBEKTUBHOCTH, YTO MOTEHIIMATHLHO CHUYKAET YPOBEHB JIOBEPHS K
UCTOYHUKY. TeM He MeHee UMEHHO €€ UMIUIMIIMTHBIN XapakTep AenaeT e€ 0COOCHHO
JICICTBEHHOM B YCJIOBHUSIX COBPEMEHHOU MEIUACPEIbI.

B xone uccnenoBanus ObUT0 YCTaHOBJICHO, YTO HPOHUS UTPAET BAXKHYIO POJIb
B (QopMupoBaHuUM Menuamuckypca (paniy3ckoil mpeccbl. OHa BBICTYHaeT Kak
CPEICTBO HESBHOTO BO3JCHCTBUS, MO3BOJISIONIEe (POPMHUPOBATH MHTEPIIPETAITUIO
COOBITUH M HAMPABIIATH BOCIIPUSITUE Ay TUTOpUH. BBISIBIICHHBIE IMHTBUCTUYECKHE U
parMaTuyeckrue MeXaHU3Mbl MOATBEPKIAIOT, YTO MPOHUS (PYHKIHMOHUPYET Kak
CJIOKHBIM KOMMYHHMKATHBHBIM WHCTPYMEHT, HHTETPUPOBAHHBIA B CTPYKTYpPY
MeauaTekcTa. AHanu3 Mmatepualnon, BKitodas myoaukaruu Charlie Hebdo, mokasan,
YTO B CATUPUYECKOM TIpecce e€ WCIMONb30BAaHUE JOCTHTaeT HauOOIBIIICH
WHTEHCUBHOCTU. Takum 00pa3oM, HPOHUS B COBPEMEHHOM MEINAANCKYPCE MOKET
paccMaTpuBaTbCs KaK OJUH M3 KIIIOYEBBIX CIOCOOOB BBIPAXKEHUS OLICHKU H
BO3JICUCTBHSI HA OOIIECTBEHHOE MHEHWE, YTO OMpEeNesieT NEPCHEKTUBHOCTh
JTanbHEHIINX UCCIIE0BAHUM B IAHHOM HaIlpaBJICHUU.
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Annotasiya

Ushbu maqgolada mutaxassislik tilini o‘qitishning lingvodidaktik va
kommunikativ strategiyalari tahlil qilingan. Til ta’limining nazariy asoslari sifatida
didaktika va lingvodidaktika tushunchalari yoritilgan hamda ularning mutaxassislik
tilini o‘qitish jarayonidagi ahamiyati asoslangan. Shuningdek, kommunikativ
yondashuvning mazmuni, kasbiy kommunikativ kompetensiyani shakllantirish
omillari va zamonaviy pedagogik texnologiyalarning o‘ri ko‘rib chiqilgan.
Magqolada mutaxassislik tili umumiy tilning kasbiy magsadlarga yo‘naltirilgan
funksional shakli sifatida talqin qilingan. Mutaxassislik tilini o‘qitish
samaradorligini oshirishda autentik materiallar, vazifaga asoslangan ta’lim, raqamli
ta’lim vositalari va kommunikativ strategiyalarni kompleks qo‘llashning ahamiyati
asoslab berilgan.

Kalit so‘zlar: lingvodidaktika, mutaxassislik tili, kommunikativ yondashuv,
kommunikativ kompetensiya, kasbiy muloqot, ta’lim strategiyalari, raqamli
texnologiyalar, autentik materiallar.

Abstract

This article analyzes linguodidactic and communicative strategies in teaching
language for specific purposes. The study examines the concepts of didactics and
linguodidactics as theoretical foundations of language education and substantiates

their role in teaching professionally oriented language. Particular attention is paid to
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the communicative approach, factors influencing the development of professional
communicative competence, and the role of modern pedagogical technologies. The
study interprets language for specific purposes as a functional form of general
language adapted to professional needs rather than as an independent linguistic
system. The article highlights the importance of authentic materials, task-based
learning, digital educational tools, and the integrated application of communicative
strategies to improve teaching effectiveness.

Keywords: linguodidactics, language for specific purposes, communicative
approach, communicative competence, professional communication, teaching

strategies, digital technologies, authentic materials.

Hozirgi globallashuv va xalqaro kasbiy muloqot sharoitida mutaxassislarni
tayyorlash jarayonida chet tillarini o‘qitish mazmuni va metodikasiga bo‘lgan
talablar sezilarli darajada o‘zgarmoqda. Zamonaviy ta’lim tizimida tilni faqat
grammatik qoidalar va leksik birliklar majmuasi sifatida emas, balki kasbiy
faoliyatni amalga oshirish vositasi sifatida o‘rgatish ustuvor ahamiyat kasb etmoqda.
Shu nuqtai nazardan mutaxassislik tilini o‘qitishning lingvodidaktik va
kommunikativ ~ strategiyalarini  takomillashtirish ~ dolzarb  ilmiy-pedagogik
masalalardan biri hisoblanadi.

Ta’lim jarayonining nazariy asoslarini o‘rganishda didaktika muhim o‘rin
tutadi. “Didaktika” atamasi ilk bor nemis pedagogi Volfgan Ratke tomonidan
go‘llanilgan bo‘lib, u o‘qitish san’ati sifatida talqin qilingan. Keyinchalik Ya.A.
Komenskiy mazkur tushunchani “barchaga har tomonlama bilim berishga
yo‘naltirilgan ta’lim nazariyasi va san’ati’® sifatida izohlagan. XIX asrda LF.
Gerbart didaktikani o‘qitish orqali shaxsni tarbiyalashga garatilgan yaxlit pedagogik

nazariya darajasiga ko‘tardi’. Zamonaviy pedagogikada didaktika ta’lim va bilim

8 Komenckuit SI.A. Benukas nunaxruka (Didactica Magna) // Vi36paHHbIe earornieckie COUnHEHus: B 2 T. — M.:
Tlenaroruka, 1982. - T. 1. - C. 242.
% Tepbapt U.d. O61mas negaroruka, BEIBEICHHAS U3 eJIei BOCUTaHus / TIep.c HeM. — M.: Yunearus, 1940. — C.
72-85.
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berish jarayonlari, ularning maqgsadi, mazmuni, usullari, vositalari hamda natijalarini
o‘rganuvchi fan sifatida qaraladi.

Didaktikaning asosiy vazifasi ta’lim jarayonining qonuniyatlarini aniqlash,
ta’lim mazmunini belgilash hamda samarali o‘qitish usullarini ishlab chigishdan
iborat. Shu bilan birga, u ta’lim jarayonida “nimaga o‘qitish”, “qanday o‘qitish”,
“qachon”, “qayerda”, va “kimni o‘qitish” kabi savollarga ilmiy yechim topishga
xizmat qiladi. Ushbu yondashuv mutaxassislik tilini o‘qitish jarayoni uchun ham
muhim nazariy asos bo‘lib xizmat qiladi.

Mutaxassislik tilini o‘qitishda lingvodidaktik yondashuv ta’lim mazmunini
kasbiy ehtiyojlarga moslashtirishga qaratilsa, kommunikativ strategiyalar
talabalarda haqiqly muloqot muhitiga yaqinlashtirilgan sharoitda nutqiy
kompetensiyalarni shakllashtirishni nazarda tutadi. Bunda o‘quv jarayoni
talabalarning kasbiy muloqot qobiliyatini rivojlantirish, mustaqil fikrlash hamda
amaliy faoliyatga tayyorgarligini ta’minlashga xizmat qiladi.

Mazkur magqolaning maqgsadi — mutaxassislik tilini  o‘qitishning
lingvodidaktik asoslarini tahlil qilish hamda kommunikativ strategiyalarning ta’lim
samaradorligini oshirishdagi ahamiyatini yoritishdan iborat.

Tillarni o‘qitish jarayoni murakkab, ko‘p qgirrali va ko‘p omilli xususiyatga
ega bo‘lib, uning qonuniyatlarini faqat bitta fan doirasida to‘liq tushuntirish
mushkul. Tilni o‘zlashtirish jarayoni nafaqat llingvistik bilimlarni egallash, balki
shaxsning kommunikativ, kongnitiv va ijtimoiy xususiyatlarini shakllantirish bilan
ham bog’lig. Shu sababli zamonaviy metodik tadqiqotlarda intergrativ yondashuv
muhim ahamiyat kasb etadi.

Zamonaviy til o‘qitish nazariyasida metodikaning metodologik kompleksligi
g’oyasi shakllangan bo‘lib, unga ko‘ra til ta’limi murakkab, ko‘p qatlamli va
integrativ tizim sifatida talqin qilinadi. Ushbu yondashuv til o‘qitish jarayonini faqat
bir fan doirasida emas, balki lingvistika, pedagogika, psixologiya, psixolingvistika

va lingvodidaktika kabi turli ilmiy sohalarning o‘zaro uzviy bog’ligligi va
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hamkorligi asosida o‘rganishni nazarda tutadi.’® Bu kabi interdissiplinar
yondashuvning ilmiy asoslari L.B. Sherba tomonidan ilgari surilgan g’oyalar bilan
uyg’un bo‘lib, u tilni o‘rganish va o‘qitishda turli fanlar integrasiyasining zarurligini
alohida ta'kidlagan.

Tilni o‘quv sharoitida o‘zlashtirish jarayoni psixologlar, tilshunoslar,
psixolingvistlar va metodistlar tomonidan o‘rganiladi. Biroq mazkur jarayonning
to‘lig mexanizmini anglash uchun uni fagat bir fan nuqtai nazaridan emas, balki
integrativ va umumlashtiruvchi yondashuv asosida tahlil qilish talab etiladi. Ana
shunday integrativ vazifani lingvodidaktika bajaradi. U tilni o‘zlashtirish
mexanizmlarini o‘rganish bilan birga, ta’lim sharoitida ushbu jarayonni samarali
boshqarish tamoyillarini ham ishlab chiqadi.

Zamonaviy til o‘qitish nazariyasida metodik tizimning konseptual tuzilmasi
uch asosiy komponentga ajratiladi: metodologiya, lingvodidaktika va texnologiya.
Uchbu tizimda lingvodidaktika umumiy nazariy asos vazifasini bajaradi.

“Lingvodidaktika” atamasi ilmiy muomalaga akademik N.M. Shanskiy
tomonidan kiritilgan bo’lib, u dastlab tilni o‘quv magsadlarida tavsiflash bilan
bog’liq masalalarni gamrab olgan. Bunda tillarni o‘xshash va farqli jihatlarini tahlil
qilish, til mazmuni va tuzilishini aniqlash, o‘qitish uchun til minimumlarini ishlab
chiqish kabi vazifalar nazarda tutilgan."

Lingvodidaktika va metodika o‘rtasidagi munosabatga nisbatan turli qarashlar
mavjud. Ayrim olimlar ushbu tushunchalarni tenglashtirsa, boshqalar ularni
mustaqil ilmiy sohalar sifatida talqin qiladi. Zamonaviy yondashuvga ko‘ra,
lingvodidaktika til ta’limining umumiy nazariy asoslarini ishlab chigsa, metodika
muayyan tilni aniq o‘qitish sharoitida amalga oshirish qonuniyatlarini belgilaydi.

Shundan kelib chiqib, lingvodidaktikaning asosiy kategoriyalari sifatida
ta’lim maqsadi, mazmuni, tamoyillari, usullari, vositalari, ta’lim jarayoni, o‘quv

faoliyati va ta’lim natijalari qaraladi. Mutaxassislik tilini o‘qitishda aynan ushbu

19 111ep6a JI.B. S3bIk0Bas cucTeMa M pedeBas JeaTebHOCTh. — JI.: Hayka, 1974.
" Ianrcknit H-M. O TMHTBOAUIAKTHKE U €€ MeCTe B CHCTeME HayK // JIMHTBUCTHKA ¥ METOIMKA MPENOAaBaHHUs
SI3BIKOB: ¢0. Hay4. Tp. — M.: Hayka, 1983. — C. 3-15.
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kategoriyalar ta’limning kasbiy yo‘naltirilganligi, kommunikativ samaradorligi va
amaliy ahamiyatini ta’minlashga xizmat qiladi.

Demak, mutaxassislik tilini o‘qitishning lingvodidaktik asoslari ta’lim
jarayonini ilmiy tashkil etish, talabalarning kasbiy kommunikativ kompetensiyasini
shakllantirish hamda zamonaviy ta'lim ehtiyojlariga mos o'qitish strategiyalarini
ishlab chiqish uchun nazariy poydevor vazifasini bajaradi.

Zamonaviy til ta’limida kommunikativ yondashuv ustuvor metodologik
tamoyillardan biri hisoblanadi. Ushbu yondashuvning asosiy maqsadi talabalarda til
tizimi haqida nazariy bilimlarni shakllantirish emas, balki ularni real muloqot
sharoitida samarali qo‘llash qobiliyatini rivojlantirishdan iborat. Aynigsa,
mutaxassislik tilini o‘qitishda kommunikativ yondashuv muhim ahamiyat kasb
etadi, chunki bunda til kasbiy faoliyatni amalga oshirish vositasi sifatida namoyon
bo‘ladi.

Kommunikativ yondashuv nazariyasiga ko‘ra, til o‘rganish jarayoni muloqot
orqali amalga oshirilishi lozim. Ushbu yondashuv ta’lim mazmunini hayotiy va
kasbiy vaziyatlarga yaqinlashtirish, talabalarni faol ishtirokchi sifatida jalb qilish
hamda nutqiy faoliyatning barcha turlarini integrasiyalashni nazarda tutadi. Bunda
talaba tayyor bilimni gabul giluvchi emas, balki mustaqil ravishda ma'no yaratuvchi
sub'ekt sifatida qaraladi.

Mutaxassislik  tilini  o‘qitishda kommunikativ yondashuvning asosiy
vazifalaridan biri kasbiy komminikativ kompetensiyani shakllantirish hisoblanadi.
Ushbu kompetensiya mutaxassisga kasbiy muhitda axborort almashish, muzokara
olib borish, hujjatlar bilan ishlash, kasbiy fikr bildirish va muloqot jarayonini
samarali tashkil etish imkonini beradi.

Kommunikativ yondashuvni amalga oshirishda turli strategiyalardan
foydalaniladi. Ulardan biri vazifaga yo‘naltirilgan ta’lim strategiyasi bo‘lib, unda
talabalar muayyan kasbiy vazifalarni bajarish orqali til ko‘nikmalarini
rivojlantiradilar. Masalan, muhokama qilish, hisobot tayyorlash, tagdimot o‘tkazish
yoki mutaxassislikka oid muammolarni muhokama qilish kabi faoliyat turlari shular

jumlasidandir.
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Yana bir muhim strategiya — keys-metod hisoblanadi. Ushbu usul orqali
talabalar real yoki modellashtirilgan kasbiy vaziyatlarni tahlil qiladilar, garor gqabul
qiladilar va o‘z nuqtai nazarini asoslashga harakat giladilar. Bu esa til bilimlari bilan
bir qatorda tahliliy fikrlash va kommunikativ faollikni ham rivojlantiradi.

Mutaxassislik tilini o‘qitishda rolli o‘yinlar va simulyasiya texnologiyalari
ham samarali hisoblanadi. Ular talabalarni kasbiy muloqot muhitiga yaqginlashtirib,
tabity muloqot sharoitida tildan foydalanish imkonini yaratadi. Masalan,
muzokaralar o‘tkazish, xizmat uchrashuvlari, intervyu yoki xalgaro muloqot
modellerini tashkil qilish mumkin. Shuningdek, autentik materiallardan foydalanish
kommunikativ yondashuvning muhim elementi hisoblanadi. Kasbiy matnlar, ilmiy
magqolalar, rasmiy hujjatlar, media resurslar va sohaviy muloqot namunalari
talabalarning real til muhitiga moslashuvini ta’minlaydi.

Demak, kommunikativ yondashuv mutaxassislik tilini o‘qitishda til
bilimlarini amaliy muloqot ehtiyojlari bilan uyg’unlashtirishga xizmat qiladi. Ushbu
yondashuv asosida qo‘llaniladigan strategiyalar talabalarning kasbiy kommunikativ
kompetensiyasini rivojlantirish hamda ularning kelajakdagi kasbiy faoliyatiga
tayyorgarligini oshirishda muhim ahamiyatga ega.

Shunigdek, ragamli ta’lim texnologiyalari va elektron resurslardan
foydalanish ham muhim ahamiyat kasb etadi. Onlayn platformalar, multimedia
vositalari, virtual muhokamalar va electron ta’lim muhiti talabalarga mustaqil
ishlash imkoniyatini yaratadi hamda ta’lim jarayonining interaktivligini oshiradi.

Mutaxassislik  tilini  o‘qitish  samaradorligini  ta’minlashda ta’lim
mazmunining xususiyati va til materialini tanlash tamoyillari muhim ahamiyat kasb
etadi. Uzoq vaqt davomida mutaxassislik tili umumiy tildan ajralib turuvchi mustaqil
til tizimi sifatida qarab kelingan. Biroq zamonaviy lingvodidaktik tadqiqotlarda
mazkur yondashuv qayta ko‘rib chiqilmoqda.

J.-J. Rishe ta’kidlashicha, mutaxassislik tilini fagat maxsus leksika yig’indisi
yoki alohida til tizimi sifatida qabul qilish yetarli emas. Muallifning fikriga ko‘ra,
mutaxassislik tillari umumiy tilning muayyan ijtimoiy va kasbiy vazifalarga

moslashtirilgan shakli hisoblanadi. Shu sababli ularning o‘ziga xosligi faqat
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terminologiyada emas, balki matn tuzilishi, mulogot magsadi, nutqiy harakatlar va
kommunikativ vazifalarda ham namoyon bo‘ladi.

Mutaxassislik tillarini o‘rganishda dastlab asosiy e’tibor leksik xususiyatlarga
garatilgan. Ilmiy va kasbiy muloqotda terminlarning aniqligi va predmetga
bog’langanligi muhim deb hisoblangan. Biroq keyingi tadqiqotlar maxsus leksika
ham umumiy til kabi semantik o‘zgarishlar, ko‘p ma’nolilik va ijtimoiy omillar
ta’sirida rivojlanishini ko‘rsatdi. Demak, mutaxassislik tilini o‘qitish faqat
terminlarni yodlash bilan cheklanmasligi lozim.

Shuningdek, tadqiqotchilar mutaxassislik tillarining sintaktik jihatdan ham
umumiy tildan tubdan farq qilmasligini ta’kidlaydilar. Ilmiy va kasbiy matnlarda
ayrim grammatik shakllar — masalan, hozirgi zamon shakllari, majhul nisbat yoki
standartlashgan konstruksiyalar ko‘proq uchrashi mumkin, ammo bu holat mustaqil
grammatik tizim mavjudligini anglatmaydi. Shu sababli mutaxassislik tilini
o‘qitishda til shakllarini emas, balki ularning kommunikativ vazifasini o‘rgatish
ustuvor ahamiyat kasb etadi.

Ushbu yondashuvdan kelib chiqib, mutaxassislik tilini o‘qitish
samaradorligini oshirishning muhim lingvodidaktik omillari sifatida quyidagilarni
ajratish mumkin:

— t’'lim mazmunini talabalarning kasbiy ehtiyojlariga moslashtirish;

— terminologiyani real kommunikativ vaziyatlarda o‘zlashtirish;

— autentik kasbiy matnlardan foydalanish;

— til ko‘nikmalarini nutqiy faoliyat bilan integrasiya qilish;

— kommunikativ vazifalarga asoslangan ta’limni tashkil etish.

Shunday qilib, zamonaviy lingvodidaktika nuqtai nazaridan mutaxassislik
tilini o‘qitish samaradorligi til birliklarini alohida o‘rgatish bilan emas, balki ularni
kasbiy muloqot jarayonida amaliy qo‘llash imkoniyatini yaratish bilan belgilanadi.

Zamonaviy ta’lim makonida mutaxassislik tilini o‘qitish masalasi til ta’limi
nazariyasi va amaliyotining muhim yo‘nalishlaridan biri sifatida namoyon
bo‘lmoqda. Globallashuv jarayonlari, xalgaro kasbiy hamkorlik va mehnat bozorida

ragobatning kuchayishi mutaxassislardan fagat umumiy til kompetensiyasini emas,
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balki kasbiy muloqotni samarali amalga oshirish uchun zarur bo‘lgan kommunikativ
ko‘nikmalarni ham talab qilmoqda.

Tadqiqgot davomida aniqlanganidek, mutaxassislik tilini  o‘qitish
samaradorligini ta’minlashda lingvodidaktika muhim nazariy asos vazifasini
bajaradi. Lingvodidaktik yondashuv ta’lim magsadi, mazmuni, usullari va
vositalarini o‘zaro uyg’un holda tashkil etish imkonini yaratadi hamda ta’lim
jarayonini talabalarning kasbiy ehtiyojlariga moslashtirishga xizmat qiladi. Shu
nuqtai nazardan mutaxassislik tili umumiy tildan ajralgan mustaqil tizim emas, balki
muayyan kasbiy va kommunikativ vazifalarni bajarishga yo‘naltirilgan funksional
go‘llanish sohasi sifatida qaralishi magsadga muvofiq hisoblanadi.

Shuningdek, kommunikativ yondashuv mutaxassislik tilini o‘qitishning
amally samaradorligini ta’minlovchi asosiy omillardan biri ekani kuzatildi.
Kommunikativ strategiyalar, vazifaga asoslangan ta’lim, keys-texnologiyalar, rolli
o‘yinlar, autentik materiallar va raqamli ta’lim vositalari talabalarning kasbiy
kommunikativ kompetensiyasini shakllantirishga ijobiy ta’sir ko‘rsatadi.

Tahlillar shuni ko‘rsatdiki, mutaxassislik tilini o‘qitish samaradorligi ta’lim
jarayonining kommunikativ yo‘naltirilganligi, o‘quv materiallarining kasbiy
ehtiyojlarga muvofigligi, zamonaviy pedagogik texnologiyalardan foydalanish va
ta’lim natijalarini kompetensiyaviy yondashuv asosida baholash bilan uzviy bog’liq.

Shunday qilib, mutaxassislik tilini o‘qitishda lingvodidaktik va kommunikativ
strategiyalarni kompleks qo‘llash talabalarning kasbiy tayyorgarligi, muloqot
gobiliyati hamda kelajakdagi professional faoliyat samaradorligini oshirishning
muhim sharti hisoblanadi. Kelgusida mazkur yo‘nalishda raqamli ta’lim muhiti va
mutaxassislikka yo‘naltirilgan til dasturlarining samaradorligini chuqurroq

o‘rganish magsadga muvofiq bo‘ladi.
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Ponp dpaniy3ckoro s3pika B MHUpe BecbMa Benuka. Ha mpoTspkeHuu
HECKOJIbKUX CTOJIETUH OH WTpaeT OJHY W3 KIIOYEBBIX POJICH B MEXKIyHAPOIHBIX
KOMMYHHUKAIMSIX ¥ B3aMMOACHWCTBUU. BO MHOTMX cTpaHax OH SBISIETCS BTOPHIM

rocyaapCTBCHHBIM S3BIKOM. .HI-O,Z[I/I O6HlaI-OTC}I Ha (bpaHuy3c1<0M A3BIKC Ha IIATH
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KOHTHHEHTax: B EBpone, AMepuke, Adpuke, A3zuu u Okeanuu. [bouaposa, 10. B.,
2017: 100]

B ycnoBusix pa3BuBaIoIerocsi MHOTOSI3bIYMS (PPAHITY3CKHUI S3bIK COXPAHSET
MO3ULIMI0 MEKTyHApOAHOTO sA3bIKa. OH SBIISIETCS OJHUM U3 O(UIHATBHBIX pPa00YHX
a3plkoB  EBpocotoza um ogHum u3 paboumx s3pikoB OOH. MexayHapoaHsblit
NpecTXk, OOIIECTBEHHas U OOpa3oBaTeibHasi 3HAYMMOCTh (PPAHILy3CKOTO S3bIKa
JIOCTAaTOYHO BBICOKM, O YEM CBHJETEIbCTBYET IOCTOSHHO pAcCTyIEe YHUCIIO
dpankodoHoB B Mupe. OpaHIy3CKHil A3bIK BOCTPEOOBAH KaK SI3bIK TUIUIOMATHH U
MEXIYHAPOJHBIX KOHTAKTOB PA3JIMYHOIO XapakTepa, TPAAUIIMOHHO COXpaHSETCs
BBICOKHI MHTEPEC K UCTOPUU U KyIbType @panmuu. [Unbuna, 2020: 4]

B coBpeMeHHBIX YyCIOBHAX pacIIMpPEHHs] MEXIYHApOIHBIX CBs3eil B cdepe
IOPUIUYECKUX MTpodeccuit 0coOyr0 3HaYUMOCTh MPUOOpETaeT MpodieMa OBIIAICHUS
S3BIKOM cCreuaIn3aluy, BOCTPEOOBAaHHBIM B npodeccruoHaibHO-
OpPUEHTUPOBAHHOM MHOS3BIYHON KOMMYHHUKALIUU U 00ECIICUNBAIOIINM YCIEITHOCTD
Kapbephl opucta. B CBA3M C O3TUM HHOSA3BIYHAS TMOATOTOBKA CTY/JACHTOB
IOPUIMYECKUX  CIEUUAIbHOCTEM M  HANpaBlI€HUH HYXXIAaeTcd B  IOUCKE
3 (HEKTUBHBIX CPECTB 0OecTeueHUs Y4eOHOro MpoIecca, MO3BOJISIIOIIMX HA JTarie
HavYaJIbHOW TPO(EeCCHOHATBHON caMopeann3aliid OBIAAETh MPOodeCcCHOHATbHBIM
[Kuxapesa, 2021: 41] ¢paHIy3ckuM sI3bIKOM — B IOpUAUYecKod obOmactu. B
HACTOsIIIee BpeMsl MpernoaBaHue/u3yueHue A3blka CeUaIbHOCTH U, B YACTHOCTH,
IOPUIMYECKOTO SI3bIKa, MPEACTaBISIET COOON BaXkHYIO cdepy NesATeIbHOCTH, B
KOTOpPOM, KaK HU MapaJoKCalbHO, OTCYTCTBYIOT HaJI€kKHbIE PECYPChI, CLIOCOOHBIE
OMOYb KaK IpernoaaBaTesto, Tak u ydamemycs. [Dechamps, 2013: 191]

[ToMmuMO 3TOro, OAHOW M3 OCHOBHBIX M JOCTAaTOYHO CJIOKHBIX 3a]a4
OBJIQICHUSI  MPOQPECCUOHAILHO-OPUEHTUPOBAHHBIM ~ IOPUIUYECKUM  SI3BIKOM
SBJIAETCS PAa3BUTHE HABBIKA MPEOOPA30BaHMsI CIOKHOTO IOPUIUYECKOTO SI3bIKa B
noHsATHBIN. [XKuxapesa, 2021: 41]

Kpome Toro, coBpemMeHHass MeTOAMKA OOy4YEHHUS CIELHUATU3UPOBAHHOMY
MHOCTPAaHHOMY  f3bIKY TpeOyeT HCMHOJb30BaHUSI HHTEPAKTUBHBIX METOOB

06y‘ICHI/I}I. OTO CBSI3aHO C TCEM, 4YTO TAaKHC MCTOJAbI ITO3BOJIAIOT 06y‘IaIOHII/IMC$I
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HauOoJsiee OBICTPO U 3(PPEKTUBHO pa3BUBATH PA3TOBOPHBIE SI3bIKOBBIE HABBIKU U
dbopmHpoBaThH UHOSI3bIYHYIO podeccuoHaNbHO-KOMMYHUKATHBHY IO
komneTeHuo. [Kuxapesa, 2021: 41]

[lo MHeHuIO0 aBTOpa AAHHOW CTAaTbHU, OAHUM U3 TAKMX METOJOB H3y4EHHS
A3blKa CHEIMATBHOCTU SBIACTCA H3y4deHHe (PaHIy3CKOro s3blka B cdepe
IOPUCTIPYACHLIMU MTOCPEICTBOM UTEHHUS XyI0)KECTBEHHOM uTepaTyphsl. Tak, cpeau
CTYZEeHTOB 3 Kypca HampaiieHus «HOpucnpyneHuus», uydaroumux QpaHily3cKui
A3bIK B KaQUECTBE OCHOBHOTO $I3bIKa Ha TPETHM TOJ U3YUYECHUS S3bIKa B y4E€OHYIO
nporpamMmy ObLIO BHEIPEHO «IOMalllHee uTeHue» npouseaeHuit x. ['pumema o
Teonope byne. 1lo MHEHUIO aBTOpa, YTEHUE XYJOKECTBEHHOM JIMTEPATYpbI, B
YaCTHOCTH, JE€TEKTUBA, [IOMOTAET CTyACHTaM Jierde BOCIIPUHUMATh U 3a[IOMHHATH
CHEIUATIU3UPOBAHHYIO IOPUINUYECKYIO JIEKCUKY.

Paccmotpum mpumepst u3 npousBenenust k. I'pumema Théodore Boone:
Coupable? B kHuTEe MOBECTBYETCS O MOAPOCTKE, PACTYIIEM B CEMbE aJIBOKATOB U
uHTEepecyomiemMcs: npaBoM. [lo Mepe pa3BuTHA COOBITUH, aBTOP KHUTU B JIMILIE
TJIaBHOTO repost Teoopa 3HAKOMHUT YUTATENEH ¢ TAKUMU MOHITUAMHU B TIpaBe, Kak
la présomption d’innocence (rpe3ymmius HEBUHOBHOCTU). Teodop OOBSICHSET,
pEe3yMILMI0 HEBUHOBHOCTH Tak: «Dans notre systeme, un accus€ est présumeé
innocent jusqu'a preuve de sa culpabilité. Ce matin, Pete Duffy entrera dans le
tribunal complétement innocent, et il le restera jusqu'a ce que tous les témoins soient
passés a la barre et que les preuves soient exposées au jury.»'? [Grisham, 2012: 5]

Pa3bepem Takke Heckoyibko mpumepoB u3 kHuru Jx. I'pumema Théodore
Boone: Enfant et Justicier. ABTOp 3HAKOMUT YHUTATENICH C TAKUMH MOHSATUSIMU, KaK
une saisie (HajoxeHue apecta), un vice de procédure (rporenypHO€e HapyIlIEHHE,
nporeccyanpHas — omuoOka), double incrimination (nBoifHas  yrosjoBHas

OTBeTCTBeHHOCTB), MMpHUBOAA B IPUMEP CUTYAllU U3 )KU3HU, U J1aBasi COBCTHI.

12 «B Hawweit cucteme (8 cypebHoil cucteme CLUA) 06BMHAGMbIN CHMTAETCA HEBMHOBHbIM A0 TEX NOp, NOKa ero BUHa
He byaeT gokasaHa. CerogHa ytpom MNut Jadpdu BonaeT B 3an cyaa abCcontoTHO HEBUHOBHBIM M OCTAaHETCA TAaKOBbIM
[0 Tex Nop, Noka BCe CBUAETENIN He BbICTYNAT B CYAE M BCe AOKA3aTeNbCTBA He byayT npeAcTaBAeHbl MPUCAKHbBIMY.
[Fpnwem, 2012: 5]
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ABTOp naet cieayroliee oObsICHEHHE une saisie (HajnoxxeHue apecta): «C’est
quand le propriétaire d’une maison ne peut plus payer le crédit hypothécaire et que
la banque veut récupérer la maison.»'? [Grisham, 2010: 5]

Jlanee mpuBoautcst mpumep: «Disons que ¢’est une maison et que tu veux
I’acheter. Elle vaut cent mille dollars et, comme tu n’as pas cent mille dollars, tu vas
a la banque pour emprunter 1’argent. La banque te préte cent mille dollars, et
maintenant tu peux acheter la maison au vendeur. Tu acceptes de payer a la banque,
disons cing cents dollars par mois pendant trente ans. C’est le contrat type. La
banque te fait payer en plus, pour le prét — ¢a s’appelle un intérét —, et chaque mois
tu paies une partie des cent mille plus un morceau d’intérét. Tout le monde s’y
retrouve. Tu as la maison que tu veux, et la banque gagne de I’argent sur les intéréts.
Tout va bien... sauf quand il arrive un probléme et que tu ne peux plus payer chaque
mois. La banque a un droit sur la maison tant que le prét n’est pas payé. Quand tu es
en retard pour tes paiements, la banque a le droit de te prendre la maison. La banque
te vire, et devient propriétaire. C’est ¢a, une saisie.'* [Grisham, 2010: 5]

[Touatre un vice de procédure (mpoiieccyanbHasi ONIMOKa, MPOLEAYPHOE
HapyIICHUE) aBTOp MPEMOJTHOCHUT CIEAYIOMUM 00pa3oM, JaBas mpuMep : « ... le
juge d’un proces pénal peut déclarer un vice de procédure s’il pense qu’il s’est
produit une irrégularité. Par exemple : un juré est contacté par une personne
impliquée dans I’affaire ; un témoin important tombe malade ou ne peut témoigner

pour une autre raison ; des éléments essentiels disparaissent'®. [Grisham, 2010: 3]

133710 03HaAuaET, YTO YeI0BEK, KOTOPOMY NPUHAANEKUT AOM, HE MOXKET MAaTUTb UNOTEYUHbIN KpeauT u BaHK xoueT
3abpaTtb gom. [[puwem, 2010: 5]
14 NpeanonoXum, 4To 3TO AOM M Tbl XOUYellb ero KynuTb. OH CTOWUT CTO TbICAY A0MNAPOB, @ NOCKONbKY Yy Teba HeT
TaKUx geHer, Tbl naellb B 6aHK, 4TObbl 3aHATL UX. BaHK oaankmMeaeT Tebe CTO ThiCAY, U TeNepPb Tbl MOXKeELlb KYyNnUTb
[OM, KTO Bbl ero HM npoaasan. Ho Npu 3TOm Tbl COrnallaelbca NAaTUTb 6aHKy, CKaXem, NATbCOT A0/11apoB B MecAL,
B TeYeHWe TpuAauatu fet. 3To obbluHaA caenKka. baHK nosydaeT AONOAHUTENbHOE BO3Harpa)kaeHwe 3a Bblgady
KpeauTa. ITO HasblBaeTCA «MPOLUEHTbI», TaK UYTO KaxAbl mecAl Tbl BO3Bpallaellb 4acTb M3 CTa TbiCAY MAKOC
HebOo by CYMMY B CYET yniaTbl NPOLEHTOB. Takan cAesnKa BbirogHa A4 Bcex. Beab Tbl nonyyaellb AOM, KOTOPbIN
xoTen, a baHK AenaeT AeHbru Ha npoueHTax. Bce nget xopowo, noka 4Yto-HMbyab He c/yyaeTca, U Tbl 6osblue He
MOKellb BHOCUTb exxemecauyHble naaTexku. [Jom octaetcs B 3an0re y 6aHKa, MOKa KpeauT He BbinaayeH. Ecam Tbl
3a4epKMBaellb exxemecayHble naatexn, 6aHK nonyyaet npaso 3abpaTtb A0OM. BaHK BbILBbIPpUBAET Tebs U3 AoMa U
CTaHOBMUTCA €ro Bnagenbuem. BoT 3To n ecTb noTeps npasBa BbiKyNa 3a/10XKEHHOMO MMYLLLECTBa (Has0KeHue apecTa).
[Fpnwem, 2010: 5]
15 cynba, npeaceaaTenbcTBYIOWMI NPU PaCCMOTPEHUM Aena, UMeeT NOSHOMOUYMA 06bABUTL O MpoLLeccyanbHOM
HapyweHWW, ecnn CYUTAET, YTO MPOMU30LWWIO0 HeyTo Henogobatouee. 34ecb ecTb Napa NPMMEPOB: C NPUCANKHbBIM
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N HakoHer paccMOTpUM 0OBSICHEHHE aBTOPOM TaKoro nmoHsATus kak double
incrimination (;1BoiiHas yroyoBHasi OTBETCTBEHHOCTh): « Theo connaissait par cceur
la double incrimination: 1’Etat ne pouvait rejuger quelqu’un si le jury le déclarait
non coupable une premicre fois. Comme il n’y avait pas d’autres suspects, le meurtre
resterait non résolu.»!® [Grisham, 2010: 7]

OcHoBBIBasiCb Ha npumMepax Hu3 mnpousBeneHuid Jx. I'pumema, MOXKHO
YTBEPXKJIaTh, YTO CJIOXHBIE IOPUAMYECKUE TMOHSATUS M3J0KEHBI MOHSATHBIM IS
CTYJEHTOB SI3bIKOM, YTO BHE BCSIKMX COMHEHHIl OOJerdaer Mpolecc yCBOCHHUS
Martepuana.

ABTOpPOM JaHHOW CTaTbU ObUT MPOBENEH anommMueii ompoc CTYJEHTOB Ha

npeaMer ycBoeHnus Mmarepuana. CornacHo omnpocy, 100% pecrnoHAeHTOB MHTEPECEH
dopmaT u3ydeHUs OPUIMUECKOro S3bIKa Yepe3 XYA0KECTBEHHYIO JHUTEpaTypy.
( ITpunoxenne 1). 50% cTyaeHTOB S3bIK MpOU3BEAECHMS NOHATEH, 50% cuuTaroT

SA3bIK, HA KOTOPOM HallMCaHa KHUI'd, CJIOKHBIM.

Hackonbko BaM UHTepeceH hopMaT UayueHus dpaHLy3CcKoro A3blka Yepes XyA0XECTBEHHYHO

nuTtepatypy ( Yepes npousBefeHus k. Mpuwema)?
4 oTBeTa

@ WHTepeceH
@ Heuntepecer

[Ipunoxenue 1.
Bcero y 25% cTy/1eHTOB BO3HUKIIM CIOKHOCTH MPU YTEHUU TPOU3BEACHUN
Jx. I'pumiema. 100% onpoIllleHHBIX 3asBUJIMA, YTO YTEHUE AAHHBIX MPOU3BEJICHUIM

IMOMOTIJIO pPAaCIIUPUTH IOpI/I,Z[I/I‘ICCKI/If/'I CHOBapHBIﬁ 3arraC M 4TO 3aHATHUA II0 HX

CBAI3bIBAETCA /L0, 3aMHTEPECOBAHHOE B UCXOAe pa3bupaTebcTBa; BaXKHbI CBUAETE/Ib 3a001eBaeT UM NO KaKon-
TO NPUYNHE HE MOXKET AaTb NOKa3aHWUsA; MCYE3al0T OCHOBHbIE YAMKK. [[puwem, 2010:24]
16 Teo 3Han Bce 0 3anpeTe ABaXAbl NPUBEKaTb K YrONOBHOM OTBETCTBEHHOCTM 3a O/IHO M TO XKe NpecTynieHune: wraT
He MMeeT NpaBa CyAWUTb YeNoBeKa BTOPOM Pas, eCc/M MPUCAXKHbIE YKe MPU3HAAN ero HEBUHOBHbLIM. MOCKONbKY
ApYrux nogo3peBaemMbix Mo Aeny HeT, yOUINCTBO ocTaHeTcAa HepacKpbIiTbiM. [Ipuwem, 2010:30]
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00CyXeHHI0 ObUTH TMOJIE3HBl. YPOBEHb CIOXHOCTH IOPUIUYECKON JIEKCUKU 75%

PECIIOH/ICHTOB OLIEHWIM B KaK «CpeqHui» u 25% — kak «ierkuit». (IIpunoxenue 2)

Kak Bbl oLleHnBaeTe YpoBeHb CMIOXHOCTU IODMAW-IGCKOVI NeKCUKn?
4 oTBeTa

@ Nérkmin
@ CpeaHuin
© CroxHbin

[Tpunoxxenue 2.

100% cTyaeHTOB MOATBEPAMIM CBOE >KEJIaHME H3y4yaTb (PpaHIly3CKU
IOPUINYECKUH S3bIK Yepe3 Xy 10KECTBEHHYIO JINTEPATYPY.

Tak, ocHOBBIBasgCb Ha pe3yibTaTax MPOBEIECHHOTO OMNpPOCa, MOXKHO
3aKJIIOUUTh, YTO UYTEHUE XYA0KECTBEHHOW JIUTEpaTypbl NpU HU3YUCHHUU S3bIKA
CHEIMAJIBHOCTH  00JieryaeT IIOHMMaHUE CTYAEHTOB U MOTHUBHPYET HX K

JaNbHEUIIeMy U3YYSHUIO IOPUIUIECKOTO (DPAHITy3CKOTO SI3bIKA.
CnHCOK MCI0JIb30BAHHOM JTUTEPaTyPhI
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Annotatsiya

Ushbu maqgolada zamonaviy axborot makonida diplomatik tilni o‘qitishning
nazarly va amaliy asoslari tahlil gilinadi. Globallashuv va ragamli texnologiyalar
rivojlanishi natijasida diplomatik kommunikatsiya shakllari sezilarli darajada
o‘zgarmoqda. Shu sababli diplomatik kadrlarni tayyorlash jarayonida nafaqat
lingvistik kompetensiyalarni, balki madaniyatlararo kommunikativ kompetensiya,
raqamli savodxonlik va strategik muloqot ko‘nikmalarini shakllantirish zarurati
ortmoqda. Tadqiqotda diplomatik tilni o‘qitishning zamonaviy metodlari, sun’iy
intellekt vositalaridan foydalanish imkoniyatlari hamda fransuz diplomatik
kommunikatsiyasi misolida madaniy omillarning ahamiyati tahlil qilinadi. Natijalar
diplomatik til ta’limida autentik materiallar, raqamli platformalar va
madaniyatlararo yondashuvlarni integratsiya qilish ta’lim samaradorligini
oshirishini ko‘rsatadi.

Kalit so‘zlar: diplomatik til, diplomatik diskurs, madaniyatlararo
kommunikativ kompetensiya, fransuz tili, raqamli diplomatiya, sun’iy intellekt, til
o‘qitish metodikasi.

Abstract

This article examines the theoretical and practical foundations of teaching
diplomatic language in the modern information environment. The rapid
development of globalization and digital technologies has significantly transformed
diplomatic communication. Therefore, language education for future diplomats
requires not only linguistic competence but also intercultural communicative
competence, digital literacy, and strategic communication skills. The study analyzes

modern approaches to teaching diplomatic language, the didactic potential of
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artificial intelligence tools, and the role of cultural factors in French diplomatic
communication. The findings demonstrate that the integration of authentic materials,
digital platforms, and intercultural approaches enhances the effectiveness of
diplomatic language education.

Keywords: diplomatic language, diplomatic discourse, intercultural
communicative competence, French language, digital diplomacy, artificial
intelligence, language teaching methodology.

XXI asrda globallashuv jarayonlarining jadallashuvi, xalgaro siyosiy va
igtisodiy aloqalarning kengayishi diplomatik kommunikatsiyaga bo‘lgan ehtiyojni
yanada kuchaytirdi. Zamonaviy diplomatiya nafagat davlatlar o‘rtasidagi rasmiy
munosabatlarni tartibga solish vositasi, balki madaniyatlararo muloqot, xalq
diplomatiyasi va raqamli kommunikatsiyaning muhim tarkibiy qismi sifatida
namoyon bo‘lmoqda. Mazkur jarayonda til diplomatik faoliyatning asosiy
instrumenti hisoblanadi. Diplomatik nutq aniqlik, xolislik, siyosiy neytrallik,
madaniy sezgirlik va strategik kommunikativ magsadlarga xizmat qilishi bilan
boshga nutq turlaridan farqlanadi.

Bugungi kunda diplomatik faoliyatning an’anaviy shakllari bilan bir qatorda
raqamli diplomatiya, virtual muzokaralar, xalgaro onlayn forumlar va ijtimoiy
tarmoqlar orqali olib borilayotgan diplomatik kommunikatsiya ham keng
rivojlanmoqda. Bunday sharoitda bo‘lajak diplomatlarni tayyorlash jarayonida
xorijiy tilni o‘qitish metodikasi ham yangi talablar asosida takomillashtirilishi zarur.
Tilni fagat grammatik va leksik birliklar majmui sifatida o‘rgatish zamonaviy
diplomatik  faoliyat ehtiyojlarini to‘liq qondira olmaydi. Talabalarda
madaniyatlararo kommunikativ kompetensiya, diplomatik etiket, muzokara olib
borish  ko‘nikmalari hamda  axborot-kommunikatsiya texnologiyalaridan
foydalanish malakalarini shakllantirish muhim ahamiyat kasb etadi.

So‘nggi yillarda sun’iy intellekt texnologiyalarining til ta’limiga kirib kelishi
diplomatik tilni o‘qitish metodikasida ham yangi imkoniyatlarni yuzaga keltirdi.
ChatGPT, DeepL, Gemini, Copilot kabi platformalar autentik matnlar yaratish,

diplomatik nutglarni tahlil qilish, simulyatsion mashg‘ulotlar tashkil etish va
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individual ta’lim trayektoriyalarini shakllantirish imkonini bermogda. Shu bilan
birga, sun’iy intellektdan foydalanish tanqidiy fikrlash, axborotlarni verifikatsiya
qilish va etik me’yorlarga rioya qilish masalalarini ham dolzarb qilib qo‘ymoqda.

Mazkur tadqiqotning magsadi zamonaviy axborot makonida diplomatik tilni
o‘qitishning samarali strategiyalarini aniqlash hamda diplomatik fransuz tilini
o‘qitish tajribasi asosida metodik yechimlarni ishlab chigishdan iborat.

Tadqiqotda qiyosiy-tavsifiy tahlil, ilmiy adabiyotlarni kontent-tahlil qilish,
pedagogik kuzatish va diplomatik kommunikatsiya namunalari asosida diskursiv
tahlil metodlaridan foydalanildi. Tadqiqotning nazariy asosini E. Sapir hamda B. L.
Whorfning til va tafakkur o‘rtasidagi munosabatga oid garashlari, R. Ladoning
madaniyatlararo til o‘qitish konsepsiyasi, C. Kramschning lingvomadaniy
yondashuvi, E. Hallning yuqori va past kontekstli madaniyatlar nazariyasi hamda
M. Byramning madaniyatlararo kommunikativ kompetensiya modeli tashkil etadi.

Tadqiqot materiali sifatida diplomatik fransuz tilida qo‘llaniladigan rasmiy
murojaatlar, diplomatik notalar, xalqaro tashkilotlar bayonotlari, Fransiya Tashqi
ishlar vazirligi hamda Yevropa Ittifoqi diplomatik hujjatlaridan namunalar tanlab
olindi. Shuningdek, zamonaviy raqamli platformalarda amalga oshirilayotgan
diplomatik kommunikatsiya shakllari ham tahlil qilindi.

Tadqiqot davomida diplomatik tilni o‘qitish jarayonida madaniyatlararo
kompetensiyani shakllantirishga xizmat qiluvchi metodlar, jumladan, keys-stadi,
rolli o‘yinlar, muzokara simulyatsiyalari, autentik matnlar bilan ishlash va sun’iy
intellekt vositalaridan foydalanish imkoniyatlari o‘rganildi.

Tadqiqot natijalari shuni ko‘rsatdiki, zamonaviy axborot makonida
diplomatik tilni o‘qitish an’anaviy til o‘qitish modellaridan farqgli ravishda ko‘p
komponentli yondashuvni talab qiladi. Diplomatik kommunikatsiya jarayonida
lingvistik kompetensiya bilan bir qatorda madaniyatlararo kommunikativ
kompetensiya, raqgamli kompetensiya va strategik kommunikativ ko‘nikmalar ham
muhim ahamiyat kasb etadi.

Tahlillar natijasida diplomatik tilni o‘rganayotgan talabalarda uchraydigan

asosiy qiyinchiliklar quyidagilar ekanligi aniglandi:
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Birinchidan, diplomatik diskursning pragmatik xususiyatlarini to‘liq
anglamaslik holatlari kuzatiladi. Diplomatik muloqotda qo‘llaniladigan ko‘plab
iboralar bevosita emas, balki bilvosita ma'no ifodalashga xizmat qiladi. Masalan,
fransuz diplomatik diskursida «Nous prenons note de cette proposition» (Biz ushbu
taklifni qayd etamiz) iborasi ko‘pincha taklifning qabul qilinganligini emas, balki
uni qo‘shimcha ko‘rib chiqish zarurligini anglatadi. Bunday pragmatik maolarni
noto‘g‘ri talqin qilish xalgaro muzokaralar samaradorligiga salbiy ta'sir ko‘rsatishi
mumkin.

Ikkinchidan, = madaniyatlararo ~ kommunikativ ~ to‘siglar  diplomatik
muloqotning samaradorligini pasaytiradi. Tadqiqot davomida fransuz diplomatik
madaniyatiga xos bo‘lgan rasmiy murojaat shakllari, protokol qoidalari va ijtimoiy
masofa kategoriyalari o‘zbek talabalari tomonidan har doim ham to‘g’ri
o‘zlashtirilmasligi kuzatildi. Aynigsa, "vous" va "tu" shakllaridan foydalanish,
rasmiy murojaat formulalari hamda diplomatik etiket bilan bog’liq vaziyatlarda
qiyinchiliklar yuzaga kelishi mumkin.

Uchinchidan, zamonaviy diplomatik faoliyatda raqamli kommunikatsiya
vositalarining ulushi ortib borayotganligi sababli diplomatlar uchun yangi
kompetensiyalar zarur bo‘lmoqda. Ijtimoiy tarmoqlar, videokonferensiyalar, virtual
sammitlar va xalqaro onlayn muzokaralar diplomatik kommunikatsiyaning ajralmas
gismiga aylandi. Natijada diplomatik tilni o‘qitish jarayonida raqamli
kommunikatsiya madaniyatini ham shakllantirish zarurati yuzaga kelmoqda.

Tadqiqot natijalari diplomatik tilni o‘qitishda quyidagi metodik strategiyalar
samarali ekanligini ko‘rsatdi:

— autentik diplomatik hujjatlar bilan ishlash;

— xalgaro muzokaralar simulyatsiyalarini tashkil etish;

— rolli o‘yinlar va keys-stadi metodlaridan foydalanish;

— diplomatik nutqlar va xalqaro tashkilotlar bayonotlarini tahlil qilish;

— sun’iy intellekt asosidagi ta’lim vositalaridan foydalanish;

— madaniyatlararo kommunikativ kompetensiyani shakllantirishga qaratilgan

mashg‘ulotlarni tizimli ravishda tashkil etish.
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Sun’iy intellekt vositalaridan foydalanish ayniqsa yuqori samaradorlikni
namoyon etdi. ChatGPT, Gemini va DeepL kabi platformalar yordamida diplomatik
nutqlarni modellashtirish, muzokara stsenariylarini yaratish hamda diplomatik
yozishmalarni tahlil qilish imkoniyati kengaydi. Bunday vositalar talabalarning
mustagqil ishlash ko‘nikmalarini rivojlantirishga ham xizmat qiladi.

Olingan natijalar zamonaviy til ta’limi sohasida olib borilgan ilmiy tadqiqotlar
bilan uyg‘unlikda diplomatik tilni o‘qitishda kompleks yondashuv zarurligini
tasdiglaydi. Xususan, Hal/lning yuqori va past kontekstli madaniyatlar nazariyasi
diplomatik kommunikatsiyada madaniy omillarning muhim rol o‘ynashini
ko‘rsatadi [Hall, 1976: 91]. Fransuz diplomatik diskursi ko‘plab bilvosita ma’nolar
va madaniy implikatsiyalarni o‘z ichiga olganligi sababli, uni o‘rganishda
lingvomadaniy kompetensiya alohida ahamiyat kasb etadi.

Hofstedening  madaniy  o‘lchamlar  nazariyasi ham  diplomatik
kommunikatsiyani tushunishda muhim metodologik asos bo‘lib xizmat qiladi
[Hofstede va boshq., 2010: 57]. Turli mamlakatlar vakillarining hokimiyat masofasi,
individualizm darajasi yoki noaniqlikka munosabati diplomatik muzokaralar
jarayoniga bevosita ta’sir ko‘rsatadi. Shu sababli diplomatik tilni o‘qitishda faqat til
birliklarini emas, balki ularning ortida turgan madaniy qadriyatlarni ham o‘rgatish
zarur.

Byram tomonidan ishlab chiqilgan madaniyatlararo kommunikativ
kompetensiya modeli tadqiqot natijalarini izohlashda alohida ahamiyatga ega
[Byram, 1997: 34]. Mazkur modelga ko‘ra, xorijiy tilni mukammal bilish
muvaffaqiyatli xalgaro muloqot uchun yetarli emas. Shaxs boshqa madaniyat
vakillarining qadriyatlari, ijtimoly normalari va kommunikativ xulg-atvorini ham
tushunishi lozim. Diplomatik faoliyat aynan mana shu kompetensiyalarning yuqori
darajada rivojlangan bo‘lishini talab qgiladi.

Shuningdek, tadqiqot natijalari sun’iy intellekt vositalarining diplomatik til
ta’limidagi didaktik imkoniyatlarini ham tasdigladi. Biroq Al texnologiyalaridan
foydalanishda ma’lumotlarning ishonchliligini tekshirish, axborot xavfsizligini

ta’minlash va akademik halollik tamoyillariga rioya qilish muhim hisoblanadi.
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Shuning uchun sun’iy intellekt vositalari o‘qituvchining faoliyatini to‘liq
almashtirmasdan, balki ta’lim jarayonini qo‘llab-quvvatlovchi innovatsion vosita
sifatida qo‘llanishi maqgsadga muvofiqdir.

Natijalar shuni ko‘rsatadiki, diplomatik tilni o‘qitishning samarali modeli
lingvistik, madaniy, kommunikativ va raqamli kompetensiyalar integratsiyasiga
asoslanishi lozim. Aynan shunday yondashuv bo‘lajak diplomatlarning zamonaviy
xalgaro maydondagi professional faoliyatiga muvaffaqiyatli tayyorgarlik ko‘rish
imkonini beradi.

Tadqiqot natijalari zamonaviy axborot makonida diplomatik tilni o‘qitish
jarayoni an’anaviy xorijiy til ta’limidan sezilarli darajada farglanishini ko‘rsatdi.
Diplomatik kommunikatsiya samaradorligi nafaqat til bilimlari, balki
madaniyatlararo kommunikativ kompetensiya, strategik tafakkur va ragamli
savodxonlik darajasiga ham bog‘liq ekanligi aniqlandi.

Diplomatik fransuz tilini o‘qitishda autentik diplomatik hujjatlar, muzokara
simulyatsiyalari, rolli o‘yinlar va keys-stadi metodlaridan foydalanish talabalarning
kasbiy kompetensiyalarini rivojlantirishga xizmat qiladi. Shuningdek, sun’iy
intellekt texnologiyalarining integratsiyasi o‘quv jarayonini individuallashtirish va
interaktivligini oshirish imkonini bermoqda.

Tadqiqot asosida diplomatik til ta’limining samaradorligini oshirish uchun
quyidagi tavsiyalar ishlab chiqildi:

a. diplomatik til kurslariga madaniyatlararo kommunikativ kompetensiya
modullarini kiritish;

b. ragamli diplomatiya va virtual muzokaralar bo‘yicha amaliy
mashg‘ulotlarni kengaytirish;

c. sun’iy intellekt vositalaridan metodik asosda foydalanish;

d. diplomatik diskursning pragmatik va lingvomadaniy xususiyatlarini
o‘qitish tizimini takomillashtirish.

Kelgusida diplomatik diskursning raqamli transformatsiyasi, sun’iy intellekt
va diplomatik kommunikatsiya o‘rtasidagi o‘zaro munosabatlarni chuqurroq

o‘rganish istigbolli ilmiy yo‘nalishlardan biri hisoblanadi.
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O°‘ZBEK TILINI INGLIZCHA MATNLAR ORQALI O‘QITISHNING
SAMARALI USULLARI

Shoira Normatova, f.f.n.,

O‘zbek va rus tillari kafedrasi dotsenti

Annotatsiya: Ingliz tilining dunyoda muloqot vositasi sifatidagi mavqei va
nufuzi tobora ortib bormoqda. Shu bilan bog‘liq o‘zbek tili darslarida inglizcha
autentik matnlardan foydalanish dolzarblik kasb etmoqda. Ushbu maqolada bu
usulning samaradorligini va afzalliklarini ko‘rsatuvchi dalillar keltiriladi, turli til
oilalariga mansub bu ikki til orasidagi muayyan mushtarakliklar xususida fikr
yuritiladi. Shuningdek, muallif matn tanlashda qanday manbalardan foydalanish

lozimligi borasida tavsiyalar beradi.

Kalit so‘zlar: o zbek tili, ingliz tili, autentik matnlar, giyosiy tahlil, til

oilalari, sintaktik qurilish, tarjima, birlamchi axborot manbalari.

Abstract: The status and prestige of English as a global means of
communication continue to grow worldwide. In this context, the use of authentic
English-language texts in Uzbek language instruction is becoming increasingly
relevant. This article presents evidence demonstrating the effectiveness and
advantages of this approach and discusses certain common features shared by
English and Uzbek despite their belonging to different language families. The author
also offers recommendations on the types of sources that should be used when

selecting texts for instructional purposes.

Keywords: Uzbek language, English language, authentic texts, comparative
analysis, language families, syntactic structures, translation, primary information
sources.

Bugungi globallashuv davrida xalgaro muloqotlarda ingliz tilining mavgei
tobora ortib bormoqda. Statistik ma’lumotlarga ko‘ra, dunyo bo‘yicha 1,5
milliarddan ortiq kishi ingliz tilidan turli darajada foydalanadi (The Most Spoken
Languages Online and Offline, 2026). Xalgaro munosabatlarda esa u yetakchi
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tillardan biri sifatida o‘zining barqaror o‘rnini mustahkamlab kelmogda. Shu bois
umumiy o‘rta va oliy ta’lim tizimida ingliz tili eng muhim fanlardan biri sifatida
o‘qitilmogda. Bu holat o‘zbek tili darslarida tarjima va qiyosiy tahlil uchun
foydalaniladigan materiallar qatoriga ingliz tilini ham kiritish masalasini dolzarb
qilib qo‘ymoqda. Zero, zamonaviy akademik muhitda ushbu yondashuv ta’limning
bugungi talablariga to‘la mos keladi. Ma’lumki, uzoq vaqt davomida o‘zbek tilini
o‘qitishda rus tilidagi matn va materiallardan vositachi til sifatida foydalanib
kelingan va bugungi kunda ham bu amaliyot ma’lum darajada saqlanib qolgan.
Buning tarixiy, madaniy va ijtimoiy sabablari mavjud bo‘lib, ular sirasida sobiq
sho‘ro davrida rus tilining keng tarqalganligi, o‘zbek tilini o‘rganuvchilarning
aksariyati rusiyzabon bo‘lgani hamda oliy ta’lim tizimida rus tilining ustun mavqgega
ega ekanligi kabilarni ta’kidlash joiz.

Bugungi kunga kelib, garchi rus tili jamiyatda hamon ikkinchi til vazifasini
bajarishda davom etsa-da, ingliz tilining mavqei ortib bormoqda. (Rahmanova G.,
Gonca Yangin Eksi, 2023, p. 459). Bugungi globallashuv sharoitida endi ingliz
tilidagi autentik materiallardan foydalanish qator afzalliklarga ega. Xususan, ular
ishonchli axborot manbalariga murojaat qilish, xalgaro terminologiyani egallash,
zamonaviy ilmiy diskurs bilan tanishish hamda talabalarni global axborot makoniga
integratsiyalash imkonini beradi.

Axborot texnologiyalari rivojlangan hozirgi davrda ma’lumot olish nihoyatda
tez va qulay bo‘lib qoldi. Shu bilan birga, axborotning ishonchliligi va xolisligi
masalasi ham muhim ahamiyat kasb etmoqda. Rus tilidagi ko‘plab ilmiy va
ommaviy axborot materiallari aslida ingliz tilidan tarjima qilinadi. Natijada o‘quvchi
yoki talaba ma’lumotni ikkilamchi manba orqali qabul qiladi va tarjima jarayonida
ayrim semantik yo‘qotishlar yuzaga kelishi mumkin. Ba’zi hollarda esa materiallar
muayyan nuqtayi nazar asosida gayta talqin qilinadi. Ingliz tilidagi BBC, CNN yoki
NPR kabi manbalardan foydalanish esa birlamchi axborot bilan ishlash imkonini
beradi, tanqidiy fikrlashni rivojlantiradi va tarjima aniqligini oshiradi. Inglizcha
matnlardan foydalanishning yana bir afzalligi tillararo qiyosiy tahlil imkoniyatlarini

kengaytirishidadir.
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Inglizcha matnlardan foydalanishning yana bir afzalligi tillararo qiyosiy tahlil
imkoniyatlarini kengaytirishidadir. Ingliz va o‘zbek tillari turli til oilalariga mansub
bo‘lsa-da, ayrim grammatik va semantik hodisalarni qiyoslash o‘quvchilarning til
tizimini chuqurroq anglashiga yordam beradi. Masalan, ingliz tilida gap tuzilishi
odatda Subject — Verb — Object (ega — kesim — to‘ldiruvchi) tartibida bo‘lsa, o‘zbek
tilida ega — to‘ldiruvchi — kesim (SOV) modeli ustunlik qiladi. Ushbu farglarni
qiyosiy tahlil qilish sintaktik qurilmalarni yaxshiroq tushunishga xizmat qiladi. Ayni
paytda turli til oilalariga mansubligiga qaramasdan, har ikki til o‘rtasida muayyan
o‘xshash jihatlar ham mavjud. Bu yerdagi umumiylik ingliz va o‘zbek tillarida gap
bo‘laklari tartibidagi qat‘iylikdir: har ikkala tilda ham kesimning oz “bron qilingan”
o‘rni bor. Ingliz tilida u egadan keyin (SVO), o‘zbek tilida esa gap oxirida (SOV)
kelishi shart. Agar bu tartib buzilsa, gap grammatik jihatdan xato hisoblanadi
(inversiya hodisasi bundan mustasno, albatta). Rus tilida tartib erkin: kesim gap
boshida, o‘rtasida yoki oxirida kelishi mumkin (I yurato kaury / Yutato s kKHUTY /
A xuury yutaro). Gap qurilishi o‘zgargani bilan grammatik aloqga (kelishik va shaxs-
son qo‘shimchalari hisobiga) buzilmaydi.

Shuningdek, ingliz va o°zbek tillarining zamon kategoriyalarida ham ma’lum
o‘xshashliklar mavjud. O‘zbek tilidagi o‘tgan zamon hikoya fe’li -ar/-r edi shakli
orqali ifodalanadi va u ingliz tilidagi used to konstruktsiyasiga yaqin hisoblanadi:
“When I was a child, I used to read fairy tales” — “Bolaligimda ertaklar o‘qir edim”.
Rus tilida esa bunday maxsus grammatik shakl mavjud emas. Bunday qiyoslashlar
o‘quvchilarning grammatik kompetensiyasini rivojlantirishga xizmat qiladi. Ingliz
tilidagi ko‘plab frazeologik iboralar ham ma’no jihatidan o‘xshash tarzda tarjima
qilinishi mumkin. Masalan, it got dark — qorong‘i tushdi, have a cold —
shamollamoq, wash one’s hands of something — qo ‘lini yuvib qo ‘ltig ‘iga urmoq
kabi... Bunday misollar tillar o‘rtasidagi semantik yaqinlik va farqlarni aniglash
imkonini beradi. Tadqiqotchilar turkiy tillarda inson tana a’zolari nomlarining
ko‘chma ma’nolarda qo‘llanishi keng tarqalganligini ta’kidlaydilar. Bu hodisa ingliz
tilida ham gisman uchraydi (Karababa, 2011). Masalan, the leg of a table — stol

0yog ‘i, head of government — hukumat rahbari, tarixiy mingboshi, yuzboshi
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mansablari, hozir qo‘llanuvchi yurtboshi. Shuningdek, The tickets cost 320 a head
jumlasini Chiptalar kishi boshiga 20 dollardan turadi tarzida tarjima qilish mumkin.
Bunday birliklar metaforik tafakkurning turli tillarda o‘xshash namoyon bo‘lishini
ko‘rsatadi.

Yuqoridagi kuzatishlar o‘zbek tili darslarida inglizcha matnlardan
foydalanish qator afzalliklarga ega ekanligini ko‘rsatadi hamda bugungi davr talabi
hamda ehtiyojiga mosligini anglatadi.
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CHALLENGES AND SOLUTIONS IN TEACHING COMPLEX
GRAMMAR THROUGH COMMUNICATION AND TECHNOLOGY
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Abstract. Teaching grammar in higher education has become increasingly

challenging due to the growing emphasis on communicative competence and
fluency in modern language education. This study aims to investigate learners’
perceptions of complex grammar instruction and explore communication- and
technology-based approaches that can improve grammar teaching. A qualitative
classroom-based exploratory study was conducted with upper-intermediate English
language learners at the University of World Economy and Diplomacy over a 15-
week period. Data were collected through classroom observations, informal
discussions, and reflective teaching notes. Findings indicate that learners often
perceive explicit grammar instruction as less relevant for communication despite
experiencing difficulties in academic writing and formal language use. The study
suggests that task-based learning, artificial intelligence tools, gamification, and
authentic materials can increase engagement and improve grammar learning
outcomes.

Keywords: grammar instruction, communicative approach, higher education,
technology, artificial intelligence, gamification.

Annotatsiya. Oliy ta’limda grammatika o‘qitish zamonaviy til ta’limida
kommunikativ kompetensiya va ravon nutqqa berilayotgan e’tiborning ortishi
sababli tobora murakkablashib bormoqda. Ushbu tadqiqot murakkab grammatika
o‘qitilishi bo‘yicha o‘quvchilarning qarashlarini o‘rganish hamda grammatika
o‘qitishni yaxshilashi mumkin bo‘lgan kommunikatsiya va texnologiyaga
asoslangan yondashuvlarni tahlil gilishni maqgsad qiladi. 15 hafta davomida Jahon
igtisodiyoti va diplomatiya universitetida ingliz tilini upper-intermediate darajada
o‘rganayotgan talabalar ishtirokida sifatga asoslangan sinf tadqiqoti o‘tkazildi.
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Ma’lumotlar sinf kuzatuvlari, norasmiy suhbatlar va reflektiv pedagogik qaydlar
orqali to‘plandi. Natijalar shuni ko‘rsatdiki, o‘quvchilar ko‘pincha aniq grammatika
o‘qitilishini mulogot uchun kamroq ahamiyatli deb hisoblaydilar, biroq ayni paytda
akademik yozuv va rasmiy til qo‘llashda qiyinchiliklarga duch keladilar. Tadqiqot
vazifaga asoslangan o‘qitish, sun’iy intellekt vositalari, gamifikatsiya va autentik
materiallardan foydalanish talabalarning qiziqishini oshirishi hamda grammatika
o‘rganish natijalarini yaxshilashi mumkinligini ko ‘rsatadi.

Kalit so‘zlar: grammatika o qitish, kommunikativ yondashuv, oliy ta’lim,

texnologiya, sun’iy intellekt, geymifikatsiya.

Introduction. Recent developments in language education have shifted the
focus from traditional rule-based instruction toward communicative language
teaching. Modern approaches increasingly emphasize learners’ ability to
communicate meaningfully in authentic situations rather than memorize
grammatical structures. As a result, communicative competence and fluency have
become central objectives in many language classrooms.

Despite these changes, grammar instruction continues to present challenges,
particularly in higher education settings. Classroom practice demonstrates that many
students perceive grammar as one of the least engaging aspects of language learning.
Complex structures such as causative constructions, embedded clauses, and
advanced conditionals are often viewed as difficult, abstract, and disconnected from
real communication.

In addition, learners with relatively high levels of English proficiency
frequently question the necessity of explicit grammar instruction. During classroom
discussions, students with upper-intermediate level reported that they had achieved
communicative success despite limited knowledge of grammatical terminology.
Such perceptions raise an important pedagogical concern: if learners can
communicate effectively without deep grammatical knowledge, what role should

explicit grammar instruction play in higher education?
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Although previous studies have examined communicative competence and
language acquisition, fewer studies have investigated learners’ perceptions of
complex grammar instruction in technology-supported environments. Therefore,
this study aims to investigate challenges associated with teaching complex grammar
and explore instructional solutions integrating communication and technology.

The study addresses the following research questions:

1. How do learners perceive complex grammar instruction?

2. What challenges emerge in teaching complex grammar?

3. Which communication- and technology-supported methods improve

grammar learning?

The role of grammar instruction has undergone considerable changes throughout
the history of language teaching. Traditional approaches such as Grammar
Translation and Audio-Lingual methods emphasized memorization of grammatical
rules and repetitive drills. Grammar was frequently taught separately from
meaningful communication, with accuracy considered the primary goal of
instruction. However, developments in second language acquisition shifted attention
toward more communicative perspectives. According to Krashen’s Input
Hypothesis, language acquisition occurs primarily through exposure to meaningful
and comprehensible input rather than conscious learning of grammatical rules
[Krashen, 1982: 20]. This perspective helps explain why some learners demonstrate
communicative competence despite limited explicit grammatical knowledge.

Interactionist theories further emphasize communication as an essential factor in
language development. Long argues that interaction promotes language acquisition
through negotiation of meaning and modified input [Long, 1996:417]. Similarly,
Swain proposes that producing language encourages learners to identify gaps in their
linguistic competence and develop greater grammatical awareness [Swain, 1985:
2438].

Contemporary pedagogical perspectives also reconsider the nature of grammar
itself. Larsen-Freeman introduced the concept of “grammaring,” describing

grammar as a dynamic process involving form, meaning, and use rather than static
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rules [Larsen-Freeman, 2003:34]. Ellis similarly advocates focus-on-form
instruction, where grammatical structures are taught within meaningful
communicative contexts [Ellis, 2006: 83].

Recent technological developments have transformed language teaching
practices. Artificial intelligence tools, digital platforms, and gamified applications
create opportunities for immediate feedback and autonomous learning. Technology
can increase interaction and learner engagement while reducing anxiety associated
with traditional grammar instruction [ Warschauer, 2000: 45].

Overall, the literature suggests that grammar instruction becomes more effective
when integrated with communication and technology-supported environments.

This study employed a qualitative classroom-based exploratory research
design to investigate learners’ perceptions of complex grammar instruction in higher
education. The participants consisted of upper-intermediate English language
learners enrolled at the University of World Economy and Diplomacy. Students
were divided into two instructional groups comprising 17 and 15 learners
respectively. Several students demonstrated relatively high levels of English
proficiency. Data were collected over a 15-week instructional period through
classroom observations, informal learner discussions, and reflective teaching notes.

Particular attention was given to students’ reactions to complex grammatical
structures such as causative forms, conditionals, and complex sentence patterns.
The collected data were analyzed using thematic analysis. Learner comments,
classroom interactions, and observed behavioral patterns were coded according to
recurring themes associated with grammar learning attitudes and instructional
effectiveness.

Analysis of the collected data revealed three major themes. First, many
learners perceived explicit grammar instruction as unnecessary for communication.
Students frequently stated that language proficiency should primarily be measured
through speaking ability rather than grammatical accuracy. Several learners reported
that they had never studied grammar deeply yet still communicated successfully in

English.
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Second, students strongly associated successful language learning with
fluency. Learners with relatively high proficiency levels often emphasized that
communication was more important than mastering grammatical terminology. This
finding reflects current educational trends prioritizing communicative performance.
Third, despite strong oral communication skills, students demonstrated difficulties
in academic writing and formal language production. Challenges included sentence
complexity, grammatical accuracy, and appropriate use of advanced structures.

These findings suggest a gap between communicative fluency and linguistic
accuracy. Classroom observations further indicated that learner engagement
increased significantly when grammar instruction was integrated into
communicative activities and technology-supported tasks. Interactive exercises and
Al-supported feedback reduced learner resistance toward grammar-focused
activities. These findings support Swain’s argument that language production
contributes to increased grammatical awareness [Swain, 1985: 250].

The findings suggest that grammar instruction should move beyond isolated
rule explanation and become integrated into meaningful communication. Task-based
language teaching can support this transition by allowing learners to use
grammatical structures in authentic contexts.

Technology integration also offers important opportunities for improving
grammar instruction. Artificial intelligence tools such as ChatGPT and Grammarly
provide immediate feedback and encourage autonomous learning. These
technologies help learners identify patterns and correct grammatical errors
independently.

Gamification strategies involving platforms such as Kahoot and Quizizz may
increase motivation and classroom participation. Interactive activities create a less
stressful environment and improve learner engagement.

Authentic materials including films, dialogues, podcasts, and social media content
can expose learners to naturally occurring grammatical structures and help connect

classroom learning with real-life language use.
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Conclusion: The findings of this study indicate that teaching complex
grammar in higher education remains challenging due to learners’ perceptions
regarding the limited relevance of explicit grammar instruction. Many students
prioritize communicative fluency while underestimating the role of grammar in
academic and professional contexts.

The study suggests that the challenge lies not in grammar itself but in
instructional practices. Integrating communication-based approaches and
technology-supported learning environments may improve learner motivation and
engagement while balancing fluency and grammatical accuracy. Future studies may
further investigate the long-term effects of artificial intelligence and technology-

enhanced grammar instruction.
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Abstract
The article examines the pedagogical potential of interdisciplinary project-based
learning in English for Specific Purposes (ESP) instruction. The study describes the
implementation of a Marketing Action Plan project conducted with approximately
130 first-year advanced-level economics students at the University of World
Economy and Diplomacy in Tashkent. The project integrated elements of marketing
analysis and professional communication within an ESP learning environment.
Students worked in groups to investigate local businesses using the 7P marketing
framework and developed action plans based on identified business challenges. The
study employed a classroom-based qualitative approach combining classroom
observation, assessment rubrics, presentation analysis, and informal student
feedback. The findings demonstrated increased student engagement, active
participation, and noticeable development of professional vocabulary and analytical
communication skills. The project also created an authentic learning environment by
involving both primary and secondary research, including business visits,
interviews, customer reviews, and social media analysis. The article argues that
interdisciplinary project-based activities can significantly contribute to the
development of professional communication skills and learner motivation in ESP
contexts.

keywords: English for Specific Purposes (ESP); interdisciplinary learning;
project-based learning; professional vocabulary; student engagement; business

communication.
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Introduction

In contemporary higher education, English language instruction increasingly

aims to develop not only linguistic competence but also students’ professional and
analytical skills. In the context of English for Specific Purposes (ESP), language
learning is expected to prepare students for real-life professional communication and
interaction within their future fields of study. As a result, modern ESP pedagogy
emphasizes the importance of authentic, practice-oriented, and student-centered
learning activities [Dudley-Evans & St John, 1998:5].
Recent developments in language education highlight the growing role of
interdisciplinary learning and project-based instruction in higher education. These
approaches encourage students to apply subject-specific knowledge while
simultaneously developing communication skills in English. Interdisciplinary and
CLIL-oriented instruction allows students to integrate content learning with
language practice in meaningful contexts [Coyle et al., 2010:3]. Similarly, project-
based learning promotes active participation, collaboration, independent inquiry,
and learner autonomy [Thomas, 2000:2].

For economics students, integrating business-related content into ESP
instruction can increase the practical relevance of language learning. Tasks
connected with marketing analysis, business communication, and problem-solving
create opportunities for students to apply theoretical concepts in authentic situations.
Such activities contribute not only to language development but also to professional
vocabulary acquisition and analytical thinking skills [Hutchinson & Waters,
1987:16].

In addition, authentic project-based tasks may significantly increase student
motivation and classroom engagement. When learners work with real companies,
conduct observations, analyze customer feedback, and propose practical solutions,
they become more actively involved in the learning process. Benson emphasizes that
independent and inquiry-based learning environments encourage students to take

greater responsibility for their own educational development [Benson, 2011:21].
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Against this background, the present study examines the implementation of an
interdisciplinary project-based activity entitled Marketing Action Plan in an ESP
classroom at the University of World Economy and Diplomacy. The project
integrated marketing analysis and professional communication tasks and aimed to
create an authentic learning environment for first-year economics students.Modern
project-based approaches supported by technology and authentic communication
environments can significantly enhance learner participation and collaborative
interaction [Beckett & Slater, 2019:214].

Aim of the Study

The aim of this study is to examine the pedagogical effectiveness of an
interdisciplinary project-based activity in developing professional communication
skills, student engagement, and professional vocabulary within ESP instruction.

More specifically, the study explores how a Marketing Action Plan project
based on the 7P marketing framework contributed to:
-the development of professional and analytical communication skills;
-increased student motivation and classroom engagement;
-the integration of marketing knowledge into ESP instruction;
-the development of collaborative and inquiry-based learning skills.

Methodology

Participants

The study was conducted at the University of World Economy and Diplomacy
(UWED) in Tashkent with approximately 130 first-year undergraduate students
majoring in International Economics. The participants were advanced-level ESP
learners enrolled in a Business English course aimed at developing professional
communication skills in economic and business contexts.

Research Design

The study employed a qualitative classroom-based research design focused on
the pedagogical implementation of an interdisciplinary project-based learning
activity in ESP instruction. The project combined elements of language learning,

marketing analysis, and authentic business communication.
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The activity was implemented over a two-week period through a blended learning
format that included both classroom instruction and outside-class independent work.
During the implementation process, students received classroom consultations,
feedback sessions, and project guidance from the instructor.

Project Description

As part of the course, students completed a group project entitled Marketing
Action Plan. The task required students to work in small groups consisting of four
to five members and analyze a local business operating in Uzbekistan.

The selected businesses included:

restaurants,

educational centers,

clothing stores,

supermarkets,

and local retail brands such as Macro and Havas.
The project was designed around the 7P marketing framework, including:
Product,

Price,

Place,

Promotion,

People,

Physical Evidence,

Process.

Students were required to identify the weakest marketing component of the
selected business and develop an evidence-based action plan for improvement.
Data Collection and Research Procedures

The project incorporated both primary and secondary research methods in
order to create a more authentic and practice-oriented learning environment. During
the implementation process, students conducted field-based observations and

collected information about local businesses operating in Tashkent.
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As part of the primary research stage, students visited businesses, observed customer
service processes, conducted short interviews, and collected visual evidence and
statistical information related to business operations. In addition, students analyzed
customer reviews, social media platforms, and internet-based sources to obtain
secondary data about the selected companies. This combination of research methods
enabled students to examine real business practices from different perspectives and
apply marketing concepts in authentic contexts.

After collecting and analyzing the information, each group identified the
weakest component within the 7P marketing framework and developed an evidence-
based action plan for improvement. Students were required to formulate a SMART
goal and propose several practical steps aimed at addressing the identified business
problem. The final stage of the project consisted of a 6—8 minute group presentation
during which students presented their findings, marketing analysis, and proposed
solutions.

Assessment and Data Analysis

Student performance was evaluated using an assessment rubric designed
specifically for the project. The rubric assessed several aspects of students’ work,
including content analysis, organization and structure, use of professional
vocabulary, presentation delivery, teamwork, and visual presentation design.

The effectiveness of the project was analyzed through classroom observation,
evaluation of student presentations, and informal student feedback collected during
and after the implementation process. Particular attention was given to students’
level of engagement, participation in collaborative work, ability to communicate
analytical ideas, and use of business-related vocabulary in professional
communication contexts.

4. Results and Discussion

The implementation of the Marketing Action Plan project demonstrated
several positive pedagogical outcomes related to student engagement,
interdisciplinary learning, and the development of professional communication

skills in ESP instruction.The findings also support previous research emphasizing
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the importance of interdisciplinary and professionally oriented ESP instruction in
higher education [Rasulov & Karimova, 2022:90].

One of the most noticeable outcomes of the project was the increased level of
student motivation and classroom engagement. Since the task required students to
analyze real businesses and propose practical marketing solutions, many participants
became highly involved in the learning process and demonstrated greater
responsibility during both classroom and outside-class activities. Students appeared
to perceive themselves not only as language learners but also as beginning marketing
analysts and business consultants. This significantly increased their interest in the
project and encouraged more active participation throughout the implementation
process.

The project also contributed to the development of professional and topic-
specific vocabulary. While conducting business analysis and preparing
presentations, students actively used marketing terminology and analytical language
related to pricing strategies, promotion techniques, customer service, branding, and
business operations. The necessity to explain problems, justify decisions, and
present recommendations in English created meaningful opportunities for authentic
professional communication. As a result, students practiced using business
vocabulary in realistic communicative situations rather than isolated language
exercises. Similar outcomes related to professional vocabulary acquisition and
communicative competence were observed in ESP-oriented interdisciplinary
instruction in Uzbek higher education contexts [ Xasanova, 2023:47].

Another important outcome was the interdisciplinary nature of the learning
experience. The project integrated elements of marketing analysis into ESP
instruction and allowed students to apply subject-specific knowledge while
simultaneously developing communication skills in English. Although the activity
was conducted entirely within the ESP classroom, students were required to work
with business concepts, customer behavior analysis, and marketing frameworks
commonly associated with economics and business studies. This interdisciplinary

integration increased the practical relevance of language learning and helped
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students recognize English as a professional communication tool within their future
field of study.

The use of authentic research methods also strengthened students’
engagement and analytical thinking skills. Through business visits, interviews,
social media analysis, and customer review evaluation, students interacted with real-
life business environments and examined actual marketing practices. Such activities
created a more authentic and practice-oriented learning environment compared to
traditional classroom-based speaking tasks. The integration of primary and
secondary research additionally encouraged students to develop inquiry-based
learning skills and make evidence-based decisions during the preparation of their
action plans.

At the same time, several challenges were observed during the
implementation process. Some students experienced difficulties when presenting
analytical ideas in English, particularly while explaining cause-and-effect
relationships and justifying proposed solutions. In addition, group collaboration was
not equally effective in all teams, as certain students contributed more actively than
others during the research and presentation stages. Nevertheless, despite these
challenges, informal student feedback indicated that most participants considered
the project practical, engaging, and professionally relevant.

Overall, the findings suggest that interdisciplinary project-based activities can
serve as an effective instructional strategy in ESP contexts. Such tasks may increase
student motivation, strengthen professional vocabulary development, and create
opportunities for authentic communication through the integration of subject-
specific content and language learning objectives.
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Introduction

In today’s rapidly developing world and fast-paced urbanization, humanity is
facing many health issues caused by the consequences of these unstoppable
processes. Environmental problems such as air pollution, water pollution, climate
change, rising sea levels, deforestation and the extinction of animals are among
many issues that the world is facing today. Raising public awareness of these issues
can serve as a crucial step to tackle them; as more people learn about the
consequences of the damage to the environment, they will be more attentive to
preventing this harm and reducing their carbon footprint. In this article, we will focus
on the problem of air pollution and discuss how public awareness can be raised
through projects in EFL classrooms at higher educational institutions.

Discussion
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Air pollution is becoming one of the greatest scourges in the world, one that
is causing harm not only to nature, but also to the public health [Manisalidis et al.,
2020:1]. Rising degrees of morbidity and mortality can serve as proof of the impact
of air pollution on public health. According to Manisalidis et al [2020:1], asthma,
respiratory problems, chronic conditions and cardiovascular diseases are connected
to atmospheric pollution. In their article, the authors mention a Swedish cohort study
which proves that diabetes seemed to be induced by long-term exposure to air
pollution. They further state that air pollution has various adverse health effects in
early human life, leading to infant mortality and chronic disease in adulthood
[Manisalidis et al., 2020: 2].

In developing countries, the problem is more serious due to overpopulation
and uncontrolled urbanization along with the development of industry [Mannucci
and Franchini, 2017: 2]. Air pollution mainly affects those who live near urban areas,
especially city centers. The main causes are vehicle emissions and a high level of
windblown dust. In some countries, the lack of information on sustainable
environmental management is causing poor air quality. This is mainly caused by low
incomes, which lead people to burn fuels like wood and fossil fuels for their
domestic needs. Three billion people in the world burn them for daily usage in order
to survive and most of those affected are women and children. [Manisalidis et al.,
2020: 2]. Furthermore, natural sources such as volcanic dust, desert dust, forest fires,
and soil erosion are also damaging the ecosystem throughout the world.

Urbanization is rising rapidly in Asian countries such as China, India and
Uzbekistan. In China, air contamination was once critically high with an Air Quality
Index (AQI) of 750m but it has steadily declined to 24 since 2013. [Wikipedia
Contributors, 2019] In India, poor air quality has frequently led to reductions of
incoming and outgoing flights.

Uzbekistan has also been grappling with this issue, reaching an AQI of 254
which indicates an unhealthy atmosphere. On November 20, Tashkent ranked as the
3" most polluted city in the world. Tashkent’s air contamination stems from a mix

of human-made and natural sources. According to IQAir, windblown dust accounts
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for 36 percent of PM 2.5, while heating systems contribute 28 percent, and transport
emissions add around 16 percent. [IQAir Staff Writers, 2025].

Being aware of a problem leads people to tackle it. That is why, in language
teaching programs we often encounter themes about nature. Environmental
awareness refers to understanding ecological problems and recognizing one’s
responsibility to address them. When environmental topics are introduced through
meaningful activities, students develop a sense of responsibility, critical thinking,
and sustainable behavior. [Project Learning Tree, 2019: 2] This approach helps
foster environmentally conscious individuals who are prepared to contribute to
sustainable development. If students receive the proper information about what is
happening to nature, they will undoubtedly try to reduce their bad habits in order to
protect themselves and help the ecology. Their awareness comes from project work
that they do themselves. Project or independent work gives them grades, which is
the main goal of students; by doing the project, they gather information from books.
Project-based learning (PBL) is a method in which students acquire knowledge by
exploring real-world problems and producing practical outcomes. [Natori and
Mohtar, 2025: 2]. According to the article “Maximizing the benefits of the project
in foreign language classrooms,” project works develops students’ teamwork skills
and teaches them how to engage with a topic independently. The authors of the
article state that it builds students’ confidence. For instance, high schools in Italy
have structured their curricula around topics of relevance to students in various
vocational areas, resulting in students creating brochures for tourists and gathering
information about their experiences - such as whether they enjoy living in Italy or
not, and if not, why. This method encourages students to be open-minded and
sociable.

At the University of World Economy and Diplomacy (UWED), students
learning English at upper-intermediate level use various methods — such as oral
presentations, poster, and survey reports — to complete project work. One of their
independent works is devoted to raising students’ awareness of ecological

problems. First, students form teams and choose a particular article related to a
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major environmental problem. The second step is to read, gather information about
the topic, and create a poster that includes key takeaways. After that, students
conduct a short survey related to the environmental problem they read about.
Finally, they present information about the environmental problem as well as their
findings to their classmates and teacher. Thus, they will not only learn more about
different environmental issues reading authentic scholarly articles, but also
disseminate what they have learned and contribute to public awareness through
their posters and surveys.

To gather students’ opinion about this project, a survey was conducted on
December 20" among 34 students at UWED. Sixty-nine percent of participants
believe that the project increased their environmental awareness, while 31%
strongly agree with the statement. Reading articles was the best way for them to
gather different ideas on one particular topic; 24 students chose this method,
whereas about 14 students preferred making a survey. In addition, 8 students
preferred making a survey, while 11 thought making a presentation was more
useful than the other methods.

When questioned about their contribution in raising other students’
awareness, 89% of UWED students answered “yes” and others answered “no.”
Every participant offered advice on what could be added to the projects. Most think
that simple approaches are better than making posters, while some suggested
practical ideas like planting trees or creating a video. In summary, the survey results
are positive, showing that project work genuinely helps increase students’
knowledge. [Google Docs, 2025]

In conclusion, integrating environmental awareness through project work in
English language teaching is a powerful educational approach. It not only improves
students’ language proficiency, but also nurtures responsible, environmentally
conscious citizens. Engaging students in meaningful projects fosters 21st-century
skills such as communication, creativity, and problem-solving while promoting

sustainability. In fast-growing countries, issues like air contamination are among
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the greatest problem. To solve this issue, everyone must contribute, and educational
programs provide the most effective way to achieve this.

References
1. Diep Ngoc, N., & Thi Kim Hoan, N. (2024). Applying project-based learning to
educate primary school students on environmental protection. Journal of Science
Educational Science, 97-108. https://doi.org/10.18173/2354-1075.2024-0067
2. Google Docs. (2025). Student’s opinion about project works. [online] Available
at:
https://docs.google.com/forms/d/e/IFAIpQLSdISWFcVxpUsYfwFFTdwXGzNLd
Av1abVv703gNh81mc6A6uoA/viewform?usp=header
3. IQAir Staff Writers. (2025). November 20, 2025: Tashkent among the most
polluted cities in the world. 1QAir. https://www.igair.com/us/newsroom/tashkent-
among-the-most-polluted-cities-in-the-world-11-20-2025
4. Kelishadi, R., & Poursafa, P. (2010). Air pollution and non-respiratory health
hazards for children. Archives of Medical Science, 6(4), 483-495.
https://doi.org/10.5114/aoms.2010.14458
5. Manisalidis, 1., Stavropoulou, E., Stavropoulos, A., & Bezirtzoglou, E. (2020).
Environmental and health impacts of air pollution: A review. Frontiers in Public
Health, 8, Article 14. https://doi.org/10.3389/fpubh.2020.00014
6. M., J. M. (2025). Global climate change impacts in the United States. Google
Scholar.
https://scholar.google.com/scholar_lookup?publication_year=2009&title=Global+
Climate+Change+Impacts+in+thet+United+States&journal=Climate+Change+Imp
actst+by+Sectors%3 A+Ecosystems
7. Mannucci, P. and Franchini, M. (2017). Health Effects of Ambient Air Pollution
in Developing Countries. International Journal of Environmental Research and
Public Health, [online] 14(9), p.1048. doi: https://doi.org/10.3390/ijerph14091048
8. Natori, Y., & Mohtar, T. M. (2025). Project-based learning as a mode of
environmental education towards sustainable development. Japanese Journal of
Environmental Education, 34(3), 40—47. https://doi.org/10.5647/jsoee.34 3 40
9. Project Learning Tree. (2019). Top 10 Benefits of Environmental Education -
Project Learning Tree. [online] Available at: https://www.plt.org/educator-tips/top-
ten-benefits-environmental-education/?utm_source.

10. Rachman, 1., & Matsumoto, T. (2023). Problem- and project-based learning as
effective environmental education methods: A case of textbook development in

Medan City schools. Journal of Community Based Environmental Engineering and
Management, 7(1), 39—46. https://doi.org/10.23969/icbeem.v7i1.7419

237



11. Wikipedia contributors. (2019). Pollution in China. Wikipedia.
https://en.wikipedia.org/wiki/Pollution_in_China

238



ADDRESSING ISSUES IN TEACHING FOREIGN LANGUAGES

Akmalova Zulfiya Nigmatullayevna
The University of World Economy and Diplomacy,

a senior teacher of English language department,

Annotation

This article explores the common obstacles encountered in the process of
teaching foreign languages and provides insights into strategies for overcoming
challenges. Drawing from research and practical experience, the author examines
issues such as pronunciation difficulties, grammar complexity, vocabulary
acquisition, and cultural barriers that hinder students' language learning progress.
The article emphasizes the importance of understanding these obstacles to inform
instructional approaches and create more effective learning environments. Through
examples and case studies, the author illustrates practical strategies and techniques
for addressing each obstacle, offering educators valuable guidance in navigating the
complexities of teaching foreign languages.
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AHHOTALUSA

B 31011 cTaThe nccnenytoTcs 001Me NpensiTCTBH, BOZHUKAOIINE B IPOIECCE
oOydeHUsi HWHOCTPAHHBIA $3bIK, W JaeTcs IMpPEACTaBIE€HHE O CTpPaTerusx
npeoAoaeHus ATUX mpobaem. Onupasch Ha UCCIEIOBAHUS U MPAKTUYECKUHN OIIBIT,
aBTOp paccMaTpuBaeT Takue MNPOOJIEMBbl, KaK TPYIHOCTH C MPOU3ZHOIICHUEM,
CIIOKHOCTh TpPaMMAaTHKH, MPHOOPETEHHE CIOBApHOTO 3amaca M KYJIbTypHBIC
Oaprepbl, KOTOpPbIE MEMIAIOT y4YalluMcs B TpOIlecce M3yueHHue si3blka. B crarhe
MOJYEPKUBACTCS BAXXHOCTh TOHHUMAHHS STUX MPEMATCTBUN i 0OOCHOBAHHS
y4eOHBIX TMOJIXOJOB W co3faHus Ooisiee 3¢dexTuBHOM cpeapl oOyueHus. C
NOMOUIbI0 TMPUMEPOB W TEMAaTUUYECKUX HCCIEAOBAHUN aBTOP HILIIOCTPUPYET

MNPaKTHYCCKUC CTpAaTCruk W MCTOAbI TPCOIAOJICHUS KaXKIAOTO MPCIATCTBHA,
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npeaiiarasa nmpenogaBaTciisiM HEHHBIC pEKOMEHAALIUHA 110 IIPCOA0JICHUTIO CIIOKHOCTEHN
npenogaBaHsl HHOCTPAHHBIX A3BIKOB.

Kiaw4yeBble cjioBa: MHOZOZpClHHblIZ, OPUECHMUPOBAHHBIX _HA _CMYOEHMO8,

APAKMUYECKUll IKCNepUMeHm, KOHCMPYKMUBHbBIL OM3bl8, KOHCMPYKMUBUCICKOE
ooyueHue

Annotatsiya

Ushbu magqolada chet tillarini o'rgatish jarayonida duch keladigan umumiy
to'siglar va bu qiyinchiliklarni bartaraf etish strategiyalari haqida tushuncha beriladi.
Muallif tadqiqot va amaliy tajribaga asoslanib, talaffuzdagi qiyinchiliklar,
grammatika murakkabligi, so‘z boyligini o‘zlashtirish va o‘quvchilarning til
o‘rganish jarayoniga to‘sqinlik gilayotgan madaniy to‘siglar kabi masalalarni ko‘rib
chiqgiladi. Maqolada ta'lim yondashuvlarini xabardor qilish va yanada samarali ta'lim
muhitini yaratish uchun ushbu to'siqlarni tushunish muhimligi ta'kidlaydi. Misollar
va amaliy tadqiqotlar orqali muallif har bir to'signi hal qilishning amaliy
strategiyalari usullarini ko'rsatib, o'qituvchilarga chet tillarini o'rgatishning
murakkabliklarini hal qilishda qimmatli ko'rsatmalar beradi.

Tayanch so'zlar: ko ‘p qgirrali, o ‘quvchiga yo ‘naltirilgan, amaliy tajriba,

konstruktiv fikr-mulohazalar, konstruktiv ta’lim

Teaching a foreign language is a multifaceted endeavor that presents both
opportunities and challenges for educators. While the benefits of language learning
are well-documented, educators often encounter various obstacles that can impede
students' progress and hinder the effectiveness of instruction. This article explores
some common problems in teaching foreign languages and offers insights into
strategies for overcoming these challenges to create more engaging and successful
language learning experiences. In the realm of education, the choice of teaching
methods holds immense significance, as it directly shapes students' learning
experiences and outcomes. From traditional lecture-based approaches to more
interactive and student-centered methodologies, educators continually explore

various techniques to enhance learning effectiveness. This article not only deals with
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some relevant issues, as well as, delves into the profound impact of effective
teaching methods on student engagement, understanding, and retention, ultimately
highlighting strategies for maximizing learning potential in diverse educational
settings.

Effective teaching methods foster student engagement by promoting active
participation and interaction in the learning process. Unlike passive listening in
traditional lectures, active learning approaches, such as group discussions, problem-
solving activities, and hands-on experiments, encourage students to take ownership
of their learning. By actively engaging with course material, students develop critical
thinking skills, deepen their understanding, and cultivate a genuine interest in the
subject matter. Recognizing that students have diverse learning styles, preferences,
and abilities, effective teaching methods prioritize personalized learning and
differentiation. By tailoring instruction to accommodate individual needs, educators
can create inclusive learning environments where every student has the opportunity
to succeed. Utilizing a variety of teaching strategies, such as differentiated
instruction, adaptive learning technologies, and peer tutoring, allows educators to
address students' unique strengths and challenges, promoting academic growth and
confidence. Constructivist teaching methods emphasize the active construction of
knowledge through meaningful experiences and social interactions. By encouraging
students to explore, question, and construct their understanding of concepts,
educators facilitate deeper learning and conceptual understanding. Inquiry-based
learning, project-based learning, and problem-based learning are examples of
constructivist approaches that promote critical thinking, problem-solving, and real-
world application of knowledge, preparing students for success in an ever-evolving
world.

Effective teaching methods integrate timely feedback and formative
assessment practices to monitor student progress and inform instructional decisions.
By providing constructive feedback on student work and assessing learning
outcomes throughout the learning process, educators can identify areas of strength

and areas needing improvement. Additionally, formative assessment techniques,
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such as quizzes, concept maps, and peer evaluations, empower students to self-
assess, set learning goals, and take ownership of their academic journey. The impact
of effective teaching methods on student learning cannot be overstated. By
prioritizing engagement, personalization, constructivism, and formative assessment,
educators can create dynamic learning environments that inspire curiosity, foster
growth, and empower students to reach their full potential. As education continues
to evolve, embracing innovative teaching methods will remain essential in meeting
the diverse needs of learners and cultivating lifelong learners equipped for success
in the 21st century. One of the primary challenges in teaching a foreign language is
the complexity of pronunciation and phonetics. Students may struggle to accurately
reproduce sounds that are unfamiliar to their native language, leading to difficulties
in oral communication and comprehension. Additionally, differences in intonation,
stress patterns, and rhythm can further complicate the learning process. To address
this challenge, educators can incorporate activities such as pronunciation drills,
listening exercises, and speech therapy techniques to help students develop their
phonetic skills and improve their ability to articulate sounds accurately.

Another common challenge in teaching foreign languages is mastering
grammar and syntax rules. Unlike vocabulary, which can often be memorized
through rote learning, grammar requires a deeper understanding of language
structure and syntax. Students may find it challenging to grasp concepts such as verb
conjugation, noun gender, and word order, particularly in languages with complex
grammatical systems. To support students in mastering grammar and syntax,
educators can provide clear explanations, contextualized examples, and
opportunities for practice through activities such as grammar exercises, sentence
construction tasks, and communicative activities.

Building vocabulary is a fundamental aspect of language learning, yet it can
be a daunting task for students, particularly when faced with large and unfamiliar
word lists. In addition to memorization challenges, students may struggle to retain
newly learned vocabulary and apply it in context. To address this challenge,

educators can employ various vocabulary teaching strategies, such as using visual
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aids, mnemonic devices, and contextualized practice activities. Additionally,
integrating vocabulary learning into meaningful language tasks and real-life
situations can enhance retention and promote vocabulary acquisition. Learning a
foreign language goes beyond mastering linguistic skills; it also involves developing
cultural and sociolinguistic competence. Students must understand the cultural
nuances, customs, and social conventions associated with the target language to
communicate effectively and appropriately in different contexts. However,
navigating cultural differences can be challenging, especially for students with
limited exposure to the target culture. To foster cultural and sociolinguistic
competence, educators can incorporate authentic materials, cultural artifacts, and
real-life scenarios into their lessons, providing students with opportunities to explore
cultural perspectives and develop intercultural communication skills.

Teaching a foreign language presents educators with a myriad of challenges,
ranging from pronunciation difficulties to cultural barriers. By addressing these
challenges through targeted instructional strategies, educators can create more
engaging and effective language learning experiences for their students. By fostering
a supportive and immersive learning environment, educators can empower students
to overcome obstacles, achieve proficiency in the target language, and become
confident and competent communicators in an increasingly interconnected world.
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Annotation. Cet article analyse I’importance du développement de
I’autonomie chez les ¢léves de CE1 a travers des approches théoriques et des
observations pratiques réalisées en classe. L’auteure présente d’abord les
fondements conceptuels de 1’autonomie en s’appuyant sur différentes perspectives
pédagogiques et philosophiques. L’autonomie est définie comme la capacité¢ de
I’¢éleve a agir, réfléchir et prendre des décisions de maniere indépendante. L’étude
met ensuite en évidence le rdle essentiel de I’autonomie dans la réussite scolaire et
dans la formation d’un individu responsable et capable de s’ intégrer dans une société
moderne. A partir d’observations effectuées durant un stage en classe de CEl,
plusieurs stratégies pédagogiques favorisant 1’autonomie sont décrites : ateliers de
frangais, problémes hebdomadaires de calcul, dictée muette et activités de
compréhension écrite. Ces pratiques permettent aux ¢éléves de développer
progressivement leur réflexion personnelle, leur confiance en soi et leur sens des
responsabilités. L’article conclut que 1’autonomie ne se construit pas spontanément,
mais qu’elle nécessite un accompagnement pédagogique constant et des activités
adaptées des I’école primaire.

Mots-clés : autonomie, ¢léves de CEl, pédagogie, apprentissage,
responsabilité, pratiques pédagogiques, réflexion autonome, €cole primaire.

Annotation. This article examines the importance of developing autonomy

among first-grade primary school students (CE1) through theoretical approaches and
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practical classroom observations. The author first discusses the conceptual
foundations of autonomy by referring to pedagogical and philosophical perspectives.
Autonomy is defined as the learner’s ability to think, act, and make decisions
independently. The study highlights the significant role of autonomy in academic
success and in shaping responsible individuals capable of adapting to modern
society. Based on classroom internship observations, the article describes several
teaching strategies designed to foster student autonomy, including French language
workshops, weekly mathematics problem-solving activities, silent dictation
exercises, and reading comprehension tasks. These activities help students gradually
develop independent thinking, self-confidence, and a sense of responsibility for their
own learning. The article concludes that autonomy is not acquired automatically but
must be progressively developed through continuous pedagogical support and
appropriate educational practices from primary school onward.

Keywords: autonomy, CE1 students, pedagogy, learning, responsibility, teaching
practices, independent thinking, primary education.

Du point de vue des recherches sur I’histoire de 1’éducation, ont existé de
nombreux mouvements pédagogiques et les conceptions de 1I’enseignement, mais au
centre de I’enseignement la place du professeur €tait dominante et primordiale.
L’idée c’était de transmettre des savoirs de celui qui sait a celui qui ne sait
pas. L’enfant et sa mani¢re d’apprendre, c’est autonome ou pas, n’étaient pas
quelques choses dont on se préoccupait. Par degrés, la place de I’éléve a commencé
a devenir considérable, méme des le XX° siecle, selon la pédagogie Freinet,
I’enseignement se centre sur 1I’éléve qui est estimé comme un acteur de son
apprentissage. Cette méthode I’invite a chercher, inventer et apprendre par lui-
méme. Désormais, I’autonomie possede sa place importante.

Si on s’intéresse a I’étymologie du mot autonomie, il est d’origine grecque qui
se décompose : « autos » signifie le méme, ce qui vient de soi-méme et « nomos »,
la loi, la régle. Ainsi, I’autonomie est littéralement se donner a soi-méme une loi,

c’est-a-dire obéir a ses propres lois.
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Selon le dictionnaire francais Larousse, 1’autonomie est considérée comme la
capacité de quelqu’un a €tre autonome, a ne pas €tre dépendant d’autrui ; le caractere
de quelque chose qui fonctionne ou évolue indépendamment d’autre chose.

Dans son livre « Devenir autonome : Apprendre a se diriger soi-méme »,
Philippe Foray exprime ses points de vue sur I’autonomie : « ...tout se passe comme
si l’idée d’autonomie était aujourd’hui a ce point prégnante et structurante que toute
[’éducation pouvait, par une ovie ou par une autre, y étre amarree. En d’autres
temps, il en aura sans doute été de méme de |’ambition de fabriquer un enfant « bien
élevé », c’est-a-dire s’intégrant harmonieusement dans une société « en ordre » ou
il ne lui restait plus qu’a prendre la place qui lui revenait de par sa naissance.
Orientée vers l’objectif de I’autonomie, c’est toute [’éducation qui cherche a mettre
[’enfant et [’adolescent en mesure de construire plus tard sa place dans un monde
qui a perdu ses certitudes ».

De point de vue d’Emmanuel Kant, célébre philosophe prussien, fondateur du
criticisme et de la doctrine dite «idéalisme transcendantal », le principe de
I’autonomie, se donner a soi-méme selon sa volonté, sa propre loi, est aussi I’'unique
principe de I’action morale. Selon Kant, un individu est autonome, s’il choisit
volontairement et librement de se comporter de la fagon qu’il juge étre la meilleure.
Dans des autres circonstances, comme par exemple, s’il obéit a la loi autre que la
sienne, s’il suit des ordres des autres, s’il se conforme a son désir, il se comporte de
facon hétéronome. Plus précisément, I’individu obéit a quelque chose d’extérieur a
lui-méme. Pour Kant, « hétéronomie » ce sont des choix qui ne sont qu’illusoires
puisque ces choix n’obéissent pas a la volonté propre de I’individu. L individu qui
se croit autonome ne fait que choisir en fonction de ses désirs. Selon la pensée du
philisophe, I’autonomie n’est pas le don qui descend du ciel, par contre il est
nécessaire toujours que 1’on la pratique. En effet, ¢’est un savoir-étre, ¢’est quelque
chose qui peut étre développée au fur et a mesure. A I’autonmomie 1’un des principes
essentiels, c’est la propre décision, la pensée et I’expérimentation.

Pourquoi développer I’autonomie ? L’autonomie a 1’école primaire amene

les éleves a faire et a agir tout seuls, sans I’interprétation d’une adulte (de la
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maitresse). Pour comprendre mieux, on peut les comparer aux contextes personnels
quotidiens tels que I’habillage, par exemple faire les lacets seul, le passage aux
toilettes, 1’alimentation, les petits déplacements et bien d’autres. Surtout quand on
parle de I’autonomie dans I’apprentissage, c’est trés important puisque c’est le
premier pas vers le monde de 1’étude. Je la considére comme la base d’un immeuble.
L’enfant qui acquiert I’autonomie n’a pas du mal a continuer ses études dans les
dernieres étapes de 1’école. Car il compte sur soi, il peut vivre des moments en
dehors d’intégration d’autrui. En effet, c’est une forme de controle sur soi-méme et
sur sa vie. Comme 1’autonomie est de savoir-faire seul, de penser et de décider seul
aussi, I’enfant apprend a réflichir, avoir des idées, a choisir et a s’exprimer ce qu’il
a dans sa téte. Oui, bien slir que c’est un peu compliqué a 1’age des enfants de CE1,
par ailleurs ¢’est un bon moment pour la favoriser. A partir de cette période, il
devient responsable de son action et il essaie de trouver les solutions afin de se
débrouiller. L’enfant se pose la question « pourquoi » pour mieux comprendre la
situation et tache de trouver la réponse soi-méme. Je pense que ces compétences sont
vraiment indispensables pour €tre un adulte indépendant qui défie et contribue a une
société diversifiée et démocratique.

Observations en classe de stage. Je me permets de commencer cette partie par
la citation d’Alfie Kohn, qui est un conférencier, enseignant, auteur, concernant
I’éducation des enfants: «Si nous voulons que les enfants assument la
responsabilité de leur propre comportement, nous devons d’abord leur donner la
responsabilité et beaucoup. La fagon dont un enfant apprend a prendre des
decisions, c’est en prenant des décisions, pas en suivant des instructions ».
Franchement, j’apprécie beaucoup cette réflexion puisqu’elle explique simplement
ce qui est ’autonomie. En ce qui concerne mon observation, j’observe plusieurs
stratégies mises en place par la maitresse et sa gestion de classe. Parfois c’est réalisé
en francais a I’aide de différents ateliers, parfois en calcul et parfois en littérature
avec les pochettes d’autonomie. Je veux en citer quelques uns : chaque jeudi les
enfants font le calcul. Juste a c6té du tableau il y a quatre affichages. La les enfants

compent le jour d’école, le mois, puis ils apprennent les chiffres en décomposant en
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dizaine et en unité et on a une tirelire commune pour faire quelques sommes
d’argent. La consigne, ¢’est penser tout seul comment faire la somme demandée et
apres s’exprimer. Ensuite, les enfants sont invités a imaginer les différentes fagons
de faire ce chiffre (les méthodes : méthodes de plaques, avec les sachets, les paquets,
les boutons, les lettres, les regles, les des, les dizaines et les unités, les opérations
comme [’addition, la multiplication, la soustraction et la division ). Je le trouve tres
intéressant puisque I’enfant doit trouver sa propre maniére d’expression. A la fin
c’est évident que 1’¢éleve est fier de ce qu’il fait autonome et de le dire devant les
camarades. Cela donne du sens a I’apprentissage. Le jeudi les enfants ont « Mes
p 'tits problemes hebdomadaires » ou ils doivent trouver la bonne réponse a une
situation problématique. Par exemple : « 15 voitures sont transportées dans des
wagons. Dans chaque wagon, on peut mettre 4 voitures. Combien faut-il de wagons
pour transporter toutes les voitures ? » Ce que demande la maitresse, ¢’est de rester
silencieux pour faire en autonomie, tout seul. Et apres, les enfants racontent
comment ils ont trouvé leurs réponses. Les uns manipulent les outils (les jetons ou
les files numériques) afin de visualiser le probléme qui aide a se débrouiller, peu a
peu ils s’habituent de réflichir dans sa téte. Cela veut dire qu’ils passent a
I’imagination mentale. Pour le frangais, il y a plein d’ateliers, de fiches pour valoriser
I’autonomie. Dans le cahier « Mon fiche de francais » 1l y a des exercices qui
évoluent progressivement. D’abord, ils se voient aider avec les exemples, puis il n’y
a plus d’aides. Je pense que cette méthode renforce 1’autonomie chez les ¢€leves.

Parce qu’il devient le seul responsable de son exercice. Par exemple :

1. Tranpose le texte suivant avec Sarah, en utilisant les aides. Sarah et Julie vont au

supermarché. Elles achetent des yaourts, elles donnent de la monnaie a la caissiere.

Sarah et Julie vont Elles achetent Elles donnent

Sarah va Elle achete Elle donne

2. Transpose avec je
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Nous emportions notre gamelle et nous marchions vers 1’école

3. Transpose au futur avec on puis nous

On mange la galette et on trouve la féve

pour apprendre I’othographe, les enfants ont un atelier « Dictée muette ». Sur la fiche
ils doivent écrire correctement le nom de quelque chose affichée. Une fois terminé,
c’est important d’expliquer a ce qu’il faut faire attention.

parmi les ateliers, j’aime beaucoup aussi « Je [lis et je comprends ». Dans une fiche
il y a 5 exercices, parfois plus. Les enfants doivent trouver les réponses des
devinettes et de plus, les mots du texte qui les aident a trouver les réponses.
Exercice 1

1l avait, en effet, a la place des yeux, deux gros morceaux de charbons de terre
brillant, une carotte en guise de nez et sa bouche était faite d’un vieux rdteau, de
telle facon qu’on voyait toutes ses dents. Sous le soleil de [’apres-midi, il
commengait a fondre.

De qui 87agit-11 7 ..o

Quels sont les mots du texte qui t’ont permis de répondre ?

En conclusion, le développement de I’autonomie chez les ¢éleéves de CE1 joue
un role essentiel dans leur réussite scolaire et dans leur future vie indépendante. A
travers mes observations, j’ai compris qu’il est plus efficace d’encourager les enfants
a chercher et réfléchir par eux-mémes plutdt que de leur donner directement les
réponses. Les différentes activités proposées en classe, comme les ateliers, les
problemes hebdomadaires et les exercices progressifs, permettent aux éleves de
développer leur capacité a prendre des décisions, a exprimer leurs idées et a devenir

responsables de leur propre apprentissage. Ce processus renforce €galement leur
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confiance en eux. Par ailleurs, I’autonomie ne se construit pas en un seul jour ; elle
se développe progressivement grace a la pratique, a I’expérience et a
I’accompagnement de I’enseignant. Le role du professeur ne consiste donc pas
uniquement a transmettre des connaissances, mais aussi a former des éleves capables
de penser et d’agir de maniere indépendante. Ainsi, favoriser I’autonomie dés 1’école

primaire apparait comme une nécessité importante dans 1’éducation moderne.
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AHHOTALUA

B Hacrosimieil cratbe paccMaTpUBAaETCsl METOMKA reiiMuduKanuu B 00y4eHuu
pycckomy s3bIKy kKak wHOcTpanHomy (PKW) ma martepmane mpodeccrnoHambHO
OPUEHTUPOBAHHON JIEKCHKU AuIuioMatudyeckod cdepsl. Ocoboe BHUMaHHE
yACNSAETCS, C OJHOM CTOPOHBI, TEOPETHUECKUM OCHOBAaHUSM reiMudukanuu, a ¢
IPYyrOM — TMPAKTAYECKOW peanu3ald WrPOBBIX 3aJaHHM, HANpPaBICHHBIX Ha
dbopMHpoBaHUE EKCUYECKOW U KOMMYHHUKATUBHOM KOMIIETEHLIMU O0YYarOIIUXCs.
B wactHOCTH, MOAPOOHO OMUCKHIBAIOTCSI UTPOBBIC YIPAKHEHUS C UCIIOJIH30BAHUEM
JUIIJIOMAaTAYECKOM  TEPMUHOJIOTHHM, MOJCJIHMPYIOIIME  PEAJbHbIE  CHUTYallUH
MEXIYHapoaAHOro oOimeHus. [lemaeTcss BBIBOI O 11€J1€CO00pPAa3HOCTH BHEAPEHUS
reiiMudukanuu B npodeccuoHaIbHO opueHTupoBanHoe 0oydyenne PKU.

KawueBble ciaoBa: reiimudukanus, PKU, auniomartudeckas JIeKkcHKa,
poecCHOHaTEHO OPUEHTHPOBAHHOE 00yUeHNE, KOMMYHUKATUBHAS KOMIIETEHITHS,

HUI'POBLIC TCXHOJOI'MH, MCTOJMKA ITPCIIOJJaBaHUA.

Abstract

This article examines gamification methods for teaching Russian as a foreign
language (RFL) using professionally oriented vocabulary from the diplomatic
sphere. Particular attention is paid to the theoretical foundations of gamification and
the practical implementation of game-based tasks aimed at developing students'
lexical and communicative competence. In particular, game exercises using

diplomatic terminology, simulating real-life international communication situations,
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are described in detail. A conclusion is reached regarding the feasibility of
introducing gamification into professionally oriented teaching of Russian as a
foreign language.

Keywords: gamification, Russian as a foreign language, diplomatic
vocabulary, professionally oriented teaching, communicative competence, gaming

technologies, teaching methods.

B ycnoBusix rmobanu3anuu BiaJeHHe HHOCTPAHHBIMU S3bIKAaMH MPHOOpETaeT
oco0oe 3HaueHWe B cdepe MEeKIYHAPOAHBIX OTHOIICHHUH, B CBA3M C YEM
MPENoIaABaHUE PYCCKOTO A3bIKA KaK MHOCTPAHHOTO JJIS IUILJIOMATOB MPEICTABISET
coboil cneuupuyeckyro o0aacTb, TpeOylomyo yuéra mnpodhecCHOHAIbHBIX
MOTPEOHOCTEN 00yUaIOIINXCS.

CrnenyeT moA4YepKHYTh, YTO AUIIIOMATUYECKUN AUCKYPC OTIIMYAETCS BBICOKOM
CTeNeHbI0 (POPMAIBHOCTH, TOYHOCTHIO (POPMYJIIMPOBOK M HAJHMUHUEM YCTOMYUBBIX
BbIpaKeHUH. B pesynbTaTe yCBOGHHME IaHHOM JIEKCHKM 3a4acTylO0 BbI3bIBAET
3HAYUTENIbHbIE TPYAHOCTH. B CBSA3M C 3THMM BO3HUKaeT HEOOXOAUMOCTH MOHMCKa
s PekTUBHBIX croco00B €€ ocBoeHHMs. OJHUM M3 TaKUX CIOCOOOB SIBIISETCS
reiiMudukanus, paccMarpuBaeMasi HAMH Kak CUCTEMHOE HCIIOJIb30BAHUE HUTPOBBIX
MEXaHU3MOB B O0pPa30BaTEIbHOM IPOLIECCE C IIENIbI0 MOBBIIMICHUS MOTHBAIMH U
3 PeKTUBHOCTH 00YUCHHUS.

B metoauke PKU reiimudukaius craHOBUTCS HHCTPYMEHTOM MOJIETUPOBAHUS
peabHBIX CUTYAlM MEXIyHApOIHOTO OOIIEHUS, YTO COOTBETCTBYET MPUHIIUIIAM
KOMMYHUKATUBHOTO TMoAXoAa, pa3padoranHoro E.M.IlaccoBbiM, cormacHo
KOTOPOMY «0OyuYeHUue OOIHCHO BOCHPOU3BOOUMb pealbHble YCIOBUSL pedesoll
oesmenvrnocmu»' (Ilaccos, 1991: c. 34).

Hcnonp30BaHne UTPOBBIX TEXHOJOTUH TO3BOJIAET HE TOJBKO TOBBICUTH
MOTHUBAIIMIO, HO M CO37aTh YCJOBHUA JUIsI MOJCIMPOBAHUSA  PeabHBIX
KOMMYHUKAaTUBHBIX cuTyauuid. Ilo muenuto Kanma «eetimugpuxayus — osmo
UCNONIL306AHUE USPOBLIX MEXAHUK U USPOBO20 MbIULIEHUS. Ol HNOBbIUUEHUS

Mmomusayuy, 606éae4éHnocmu u sgppexmusnocmu obyuenua»® (Kam, 2012: c. 9).
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B oOyyenum s3bIKy [AWIUIOMATAM WUTPOBBIE DJIEMEHTHI  IO3BOJISIOT:
BOCITPOU3BOJUTH IE€PErOBOPHBIE CHUTYyallMHM, OTpadaThIBaTh pPEUYEBbIEC KIIMIIIE,
(dbopMHpPOBATH HABBIKH CTPATETMUYECKOM KOMMYHUKAITUH.

Crnegyetr OTMETUTh, YTO JUIUIOMATUYECKAs JIGKCUKA MPEJCTaBIseT COO0N He
TOJIBKO ~ TE€pMUHBl  (nepecosopvl,  cozcnawienue,  Oenezayus), HO H
YCTOWYMBBIE BBIPAXKECHUS (8bIpa3ums 03a004eHHOCHb, 00CMUYb 002080PEHHOCMUL),
a TaKKe pedeBbIe KIHIIE (8bICOKASL CMOPOHA, 8 pamKkax compyoHuwecmsa). Kpome
TOT0, BaXXHOW OCOOCHHOCTBIO SBIISAETCSA HEOOXOAMMOCTH COOIIOJEHUS PEUYEBOIO
ATUKETa U HEUTPAJIBbHOCTH BBICKA3bIBAHHM, MOCKOJBKY TPAAUIIMOHHBIE METObI
3ay4YMBaHUSI OKAa3bIBAIOTCS HENOCTATOYHO 3(P(HEKTUBHBIMHU, TOTJAa KaK HMIPOBBIC
(hOopMBI TTO3BOJISIOT BKJIFOYHTH JIGKCUKY B aKTUBHOE YIIOTPEOJICHHE.

PaccmoTpum urpoBble 3aiaHus, peKOMEHIyeMble TPU O0y4YEeHUH CTYIEHTOB-
JUTIIIOMATOB.

[lepBas urpa HazeiBaetcs «Accoyuayuu ouniomamay (tema «Koupauxkm u
compyonuuecmeoy). llpexae Bcero, mnpenojaBareilb Mpeajaraer  CjiaoBO
«KOHPIHUKT», K KOTOPOMY CTYIEHTHI JOJKHBI Ha3BaTh CBOM aCCOIMAIIWH,
HaIMpUMep, HANPsHKEHHOCTh, TEPETrOBOPBI, KOMIIpoMHCC. 3aTeM (opmupyercs
BbICKa3bIBaHUE: «CmoOpOHbl cmpemsamcs CHU3UMb HANPANCEHHOCMb U HAUMU
komnpomuccy. Takum 00pa3oM, MPOUCXOIUT MepexoA K MpodhecCHOHATEHOMY
quckypcy. s Hawiydiied —opraHu3alMd  UTPhl  MOXHO MOCOBETOBATH
UCIIOIb30BaHue caita Quizlet.

Bropas urpa — «/[unnomamuueckuit QR - kgecm» (tema «Medsicoynapoorvie
nepezogopul»). J1ns npoBeAeHUsT JaHHOW UTPbl HEOOXOAUMO pa3/IeTUTh y4eOHYIO
TPYITy Ha KOMAaHBI, KaXJas W3 KOTOPHIX OydeT MPENCTaBIsATh JeNIeraIuio
onpenenéHHol crpanbl. llocne ckanupoBanuss QR-kofa KaxIbld Y4YaCTHUK
MOJlydyaeT KOHKPETHOE 3aJaHMe M HEOOXOAMMYIO [UIsl €ro BBINOJHEHHUS
MHCTPYKUHIO. JuruioMaTnyeckuid KBeCT ¢ ucnonb3oBanueM NI u coBpeMeHHBIX
TEXHOJIOTUI MOXXHO MPEBPATUTh B PEATMCTHUYHYIO CUMYJISILIMIO MEXIYHAPOIHBIX
MIEPETOBOPOB, KPU3NCOB U MPUHATUS pemieHni. [[enbio TaHHOTO 3aHATHS SBISETCS

INPOBCACHUEC IICPETOBOPOB W IIOAINMMCAHMWEC COIIAICHUA Ha B3aWMMOBBII'OJHBIX
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YCIOBUSIX WM K€  IPEeJOTBPALICHHE  MEXKIYHApOJHOTO  KOH(IIMKTA,
KJIMMaTHYECKOro KpH3uca Wi KuOepataku. BmecTo Bemymiero dacte (QpyHKUMN
BbINIONIHAET V1M, KOTOPBIN MPENOCTABIAET HOBOCTH B PEATIBHOM BPEMEHH, CO3AET
JUIUIOMAaTHYECKUE TEJIErpaMMbl, OLICHUBAECT IOCIEIACTBUS PEIICHUM HWIPOKOB, a
Takke (popMHUpyeT HOBBIE KPU3HCHI U HEOXKHUIaHHBIE COOBITHA. B KauecTBe npumepa
MOXHO IIPEIUIOKHUTh IPOAHAIU3UPOBATh IIOCIEICTBUS JOrOBOpPA O CAHKLHUSAX.

Beenenue B urpy MM nemaer urpy IMHaMUYHOW U HENIPEIACKA3yEMOM.

He Menee nonyisipHO# cuutaeTcs urpa «Junaomamuyeckoe 6un20», 1€IJbIO
KOTOPOU ABJSIETCS IOBTOPEHUE JUIJIOMATUYECKOM JIEKCUKHU. [l mpoBeneHus
JAHHOW UTPbl HEOOXOIUMO MOJTOTOBUTH OHJIAMH-KAPTOYKHU C TUINIOMAaTHUYECKUMHU
TEPMUHAMU: 002080p, MEMOPAHOYM, KOMMIOHUKE, NPOMOKOJ], pPe30aroyus U T.J.
[IpenonaBatens untaer onpenaencHus: «Opuyuanrorviti OOKyMeHm, Qurkcupyrowuil
002080PEHHOCIU — SMO ...», CTYI€HThI OTMEYAIOT CIOBO— «coznauieHuey. Ilocie
UTPBI HEOOXOIMMO COCTaBHUTh (popMmasbHOE TpemioxkeHue: «Cmoponvl noonucanu
coanauieruey. JlaHHy0 UTPY MOKHO MPOBOJIUTH KaK B TpaJAUIITMOHHOM (popmare, Tak
U C HCIOJb30BAaHWEM COBPEMEHHBIX TEXHOJOrMi — Ha 1atdopme
https://wayground.com, nipeBapUTEIbHO 3arpy3uB TyJa 3aaanve. B kauectBe
KapThl MUpPa MOXKHO NPUMEHHUTH Google Maps wnu cOOCTBEHHYIO KapTy B BeO-
npwiokeHuu. Ha xapre MoryT oToOpakarbesi: 30HbI KOH(DIUKTOB, MepeMeIIeHNe
TYMAHUTAPHBIX MHCCUH, SKOHOMUYECKHE MAapIIPyThl, IKOJOTHYECKUE YTPO3BI.

[Tocne kaxxmoro mpuHATOro cTyaeHToM pemenus MM obHoBseT kapry.

Paccmompum nposeodenue 0annou uepvl no UHCMPYKYUU.

Ha nepBom stane «Omkpsimuey He0OXOAUMO PaCIpeeInTh CTPAHbI MEXKITY
y4aCTHUKAaMU UIPbI IPU OMOILM OHJIAH-paHoMaii3epa, NOJyYUuTh HE00X0UMOe
JIOChE U O3HAKOMHUTHCS C TEKYLIEH CUTYyaLUE.

Ha Bropom stane «Kpusuc» UM cooOmiaer o MEXIyHapOIHOM HHIIMJICHTE;

Ha4YWMHAIOTCs MEPErOBOPLI MEXKAY CTpaHaMMU.
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Ha tpetbem stane «Hughopmayuonnasn eoitna» nHauunaetcs pabora co CMU:
U3y4aloTCsd MaTepualbl, HOBOCTH, MOCJIE OOCYXXIEHHUS KOTOPBIX MPUHUMAETCS
KOHKPETHOE PEILECHUE.

Takoit popMat coueraeT IUIIOMATHIO, CTPATETHIO, IEPETOBOPHI, AaHATUTHUKY U
mudpoBbie TexHosoruu, a MU cTaHOBUTCSA HE NPOCTO MOMOLIHUKOM, a
MOJIHOLEHHBIM «JIBUTaTEJIEM» UTPOBOIO MHPA.

[ToaBOI UTOTH, MOKHO CKa3aTh, YTO TeUMHUPUKALIUS ABIIsSIETCS Y)PEKTUBHBIM
uHCTpyMeHTOM B obOyuenun PKUM, ocobenno B  mpodeccruoHaibHO
OPUEHTUPOBAHHOM KOHTEKCTE, TaK Kak OOEeCleYMBaeT IMOBBIIIEHUE MOTHBALUU
0o0yyJaroumxcsi, pa3BUTUE CIHOHTAHHOW PEYM, aBTOMATHU3AIUIO JUIIIOMATHYECKHX
Kiuiie, (HOPMUPOBAHUE MEKKYJIbTYPHOH KOMIIETEHIIMH, CHUXEHHE S3BIKOBOTO
O0apbepa. B wactHOoCTH, IpU OOYYEHUH JUIIIIOMATUYECKON JIEKCUKE OHA MO3BOJISET
HE TOJIbKO OOJIETYUTH 3alIOMHUHAHHE TEPMUHOB, HO U CPOPMHUPOBATH HABBIKU MX
YMECTHOTO UCHOJb30BaHUS B peud. HWHbIMu crioBamu, reiimudukanus
CIOCOOCTBYET MEPEXOy OT 3HAHUSA sI3bIKa K BIAJACHUI0O UM KaK MHCTPYMEHTOM

npodecCuoHaTbHON KOMMYHUKAIIHH.
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AHHOTAIMSA: B CTaTbe OOCYXKIAIOTCS OCOOEHHOCTH IPENoaBaHMs
WHOCTPAHHBIX  A3BIKOB  4Yepe3 TMPU3MY MEXKYJIbTYPHOH  KOMMYHHKAIIUU.
CpaBHuBaIoTCA y30€KCKas W HEMEIKasl KyJbTypbl KaK MPUMEPhI BBICOKOTO U
HU3KOTO KOHTEeKCTa. PaccMarpuBaeTcs pojb HCKYCCTBEHHOTO MHTEIUJIEKTa B
00y4eHHnH, a TAKKe AAIOTCS MPAKTUYECKUE COBETHI M0 a/IalTallui Y30€KUCTAHIIEB B
HEMELKOM Cpefe.

Abstract: The article discusses the specifics of teaching foreign languages
through the lens of intercultural communication. Uzbek and German cultures are
compared as examples of high and low context. The role of artificial intelligence in
education is examined, along with practical advice on the adaptation of Uzbek
citizens in the German environment.

KiroueBble cJ0Ba: MEXKYJbTypHas KOMMYHHMKalLMs, MperoJ/laBaHue
MHOCTPaHHBIX SI3bIKOB, Y30ekuctaH, ['epmaHus, BBICOKHHA W HU3KHI KOHTEKCT,
WCKYCCTBEHHBI WHTEJUICKT, aJlalTaIlusl.

BBenenue
Korga denmoBek HauWHaeT yYWTh WHOCTPAHHBIN SI3BIK, OH TIOYTH Cpa3y

OKa3bIBACTCA B CHUTyallMUHM MCKKYJIbBTYPHOI'O 06HICHI/I}I. Maio BBIYUHUTL CJIOBA U
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IrPAMMAaTHUKy — HYXHO €€ MOHATh, KaK YCTPOEH MHUP HOCUTEJEH 3TOrO S3bIKA.
[ToueMy B OIHOM KyJIBTypE NPAMOM OTKAa3 CUUTAETCS HOPMOW, a B JAPYTOW —
rpy6octrio? [ToueMy «s MO3BOHIO» MOXKET OBITh MPOCTO BEXKIUBBIM MPOILIAHUEM, A
MOXKET — TBEPJIBIM oOenanuemM?

Kak ormewator I'pymesunkas, IlonkoB u CagoXuH, MEXKYJIbTypHas
KOMMYHHUKAIIMSI OXBAaThIBA€T CaMble Pa3Hbie (POPMBI KOHTAKTOB MEXIY JIOIbMH,
MPUHAJISKAIMMA K Pa3HbIM KYJIbTYypaM, M YCHEX 3THUX KOHTAKTOB HAMNPIMYIO
3aBUCUT OT YMEHHSI BHJETh U YyBaXKaTh 4ykue Hopwmbl [['pymeBuikas, Ilonkos,
Canoxun, 2002: 27]. Ceroansi, Koria MUp CTaJl T€CHEe, a 00pa30BaHHE AKTUBHO
OCBaMBaET LMU(PPOBBIE TEXHOJOTHM, BAXXHO TOTOBUTH CIEIUAIHUCTOB, KOTOPHIE
YMEIOT BECTU JHAJIOT C MPEACTABUTEISIMU JIPYTUX KyJbTyp. B LeHTpe Haiero
BHUMaHUsI — Y30ekuctan u ['epManHus. DTH JBE CTpaHbl MOKAa3bIBAIOT OYEHb
pa3HbIe, HO MO-CBOEMY LIEHHBIE MOJENIN OOIICHHS.

1. IToyemy fA3BIK U KyJAbTYPY HeJIb351 Pa3iejuTh

Kaxxsioe c1oBo B MHOCTPAHHOM SI3bIKE, OO0 TEKCT WM JUATIOr OTPAKAIOT
KyJbTYpy Hapoja. UenoBek, KOTOpbIi TOBOPUT Ha YYKOM S3bIKE, TOJKEH HE TOJIBKO
NpaBUIBHO CTPOUTH (hpa3bl, HO U YJABIMBATh KYJbTYpPHbIE KOABL: YTO 3/€Ch
IPUHSATO, & YTO HET, KOTJa MOKHO IIyTUTh, & KOTJa CTOUT IpoMon4datk. [1o ciioBam
C.I'. Tep-MuHacoBoii, 361K HE IPOCTO OTPAKAET KYJIbTYpPY, HO U CaM SBJISIETCS €€
BaKHEWIIEH 4YacTbl0 — 0€3 MOHUMAaHUsl 3TOr0 M3YyYE€HHUE HHOCTPAHHOTO S3bIKa
TepsieT noJioBuHy cMbiciaa [ Tep-Munacosa, 2008: 56].

be3 aToro nmaxke maeanpbHOE BIIAJICHUE JIEKCUKOM HE CHACAaeT OT HEJIOBKHUX
cutyauuii. CoBpeMEHHbIE TPOrPaMMBbI C UCKYCCTBEHHBIM HUHTEIUIEKTOM, HAIPUMED,
NEPEBOIYMKH WJIM aHAJIU3AaTOPbl TOHAIBHOCTH TEKCTA, TOMOTAIOT CHATH SI3bIKOBOM
O0apbep. Ho oHM 10 cuX MOp MJIOXO MOHUMAIOT MOJATEKCT, UPOHUIO WM HaMEK.
[ToaTomy rimy6okoe mMOHMMaHUE KyJIbTypbl OcTaéTcs AesoM uenoBeka [Caprpibaes u
ap., 2024: 112].

2. Yto geaer Y30eKUCTAaH B 00JIACTH MEKKYJIbTYPHOI0 IHAJIOTA
VY36ekucTan yaensieT MeXKyJIbTYPHONH KOMMYHUKAIIMK CEPhE3HOE BHUMAHHE

Ha rocygapctBeHHOM ypoBHE. [Ipe3uaent IllaBkat Mup3uéeB JTUUHO MMOKA3bIBACT
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IPUMEP OTKPBITOTO, YBAKUTEIIBHOTO AUAjora ¢ pa3HbIMU CTpaHamu. biaromaps
ATOMY 32 KOPOTKOE BPEMS Hallla CTPaHa BOCCTAHOBUJIA OTHOIIEHUS C COCEASIMU TIO
[{enTpanpHON A3MH M YKpPEIUJIa CBS3H C TaJTbHUM 3apyOeKbeM.

3a nocneHue Tobl MPOBEIEHbI AECATKA MEXTyHAPOJHBIX (POPYMOB, BBIPOC
typuctuyeckuii motok. Ha cammure [HIOC B Camapkange mnpo3ByYano
OpejIoKEHHEe co3aaTh LHUQPPOBbIE MIATPOPMBI IS  KyJIbTYpHOro OOMEHa:
BUPTYyaJIbHbIE MYy3€H, OHJalH-KOH(pepeHuuu. Bc€ 3TO0 He mpocTto pacmmpsier
KpPYro30p MHOCTPAHIIEB, KOTOPhIE 3HAKOMSTCS C Y30€KHCTaHOM, HO U MOMOTAeT
y30€KHCTaHI[aM OCBalBAaThCA B €BPOIEHUCKON, B YACTHOCTH HEMEIIKOM, KyJIbTYpPHOU
cpene [CynroHoBa, 2025: 164].

3. MHMcKycCTBEeHHBII HHTE/UIEKT B MOJATOTOBKEe  CHENUAJTHCTOB 10
KOMMYHHMKAIUA

['maBHas 3amada mnpu OOyYEHHH MEXKKYJIbTYpPHOH KOMMYHHKAIUU —
BBIPACTHUTH CIEIUATNCTOB, KOTOPHIE YMEIOT paboTaTh B TYIIE Pa3HBIX KYJIbTYp U
DKOHOMHUK. [l ATOrO HyX HBI HE TOJBKO SI3bIKOBBIE HAaBBIKM, HO M YyMEHHUE
pacro3HaBaTh KyJIbTYPHBIE KOJIbI.

B yueOHbIli mporiecc mocteneHHO BXoAsT TexHosioruu WNUW: aganTuBHBIC
1aT(OPMBI IS S3BIKOB, YaT-00ThI, KOTOPHIC PA3bITPHIBAIOT CIOKHBIE Pa3rOBOPHI
(HampuMep, OTKa3 Ha MEPEroBOpax), CUCTEMBbI, AHAIM3UPYIOIIHE KYJIbTYpPHO
OKpAILEHHYIO JIEKCUKY. Takhe MHCTPYMEHTBI IIOMOTalT MPOUTPHIBATh PEAJIbHBIC
crieHapuu 6e3 pucka oouaeTh codecenuuka [ Tep-Munacosa, 2008: 112].

4. Y30ekucran u 'epmanusi: 1Be pasHble JJOTUKH O0ILEHU S

[To HabmoneHUsIM 32 HEMIIAMH, pa0OTaIOMIMMHU B Y30€KUCTaHe, OHU OYEHb
IIEHAT YeCTHOCTh, TOYHOCTH U MOPSIIOK. Y HUX CephE3HOE OTHOIIEHUE K padoTe. B
TOCTSAX OHM BEXKJIMBBI U TAKTUYHBI, OEPEXIIUBBI, HO HE KaJAHbl — APY3bSIM IOMOTYT
BCET/A.

Hemitpl, mpuesxkast B Y30€KUCTaH, 4aCcTO YIUBISIOTCS HAlEH OTKPBITOCTH U
xJ1e00coabHOCTH. HO B 1IOK MX MPUBOAMT Hallla MaHEpa BOXK/ICHUS UM OTHOILICHUE

K MpaBuiaM, KOTOPbIE MOKHO «4yTb-4yTb» HapylWINTh. [[JI1 HEMIIA HENPUEMIIEMO
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nmoo0enaTh U He cieiaTh. J{axe Haile «sl TO3BOHI0» OH BOCIIPUHUMAET KakK TBEP0E
oberranue u OyeT *Kaath 3B0HKa [ boromo6oBa, Hukomnaesa, 2026: 78].
S. BbICOKM ¥ HU3KUI KOHTEKCT: [VIAaBHAS NPUYMHA HeAONOHMM AHUSA

B Hayke KyJbTypbl JIeSAT Ha BBICOKOKOHTEKCTHBIC 1 HU3KOKOHTEKCTHEIC. B
MEPBBIX BAXXHBI HE TOJIBKO CJIOBA, HO U JKE€CTHI, MHTOHAIUS, MMay3bl, 0OCTAaHOBKA.
OTka3 TaM pPEIKO 3BYYHUT MPSMO — CKOPEE «MbI TOJIyMaeM» HWJIN «I03BOHUTE
o3xe». Bo-BTOPBIX, IEHAT TOJIBKO ckazaHHOE. CIIOBO «HET» 03HAYACT HET.

BBICOKOKOHTEKCTHBIC ~ KYJIBTYpbl OOBIYHO 0oJiee  KOJUICKTUBHCTCKHE.
HU3KOKOHTEKCTHBIE — WHIAUBUAYAIMCTUYHBIC. Y30CKUCTaH — SPKHH TIPUMED
BBICOKOW KOHTEKCTHOCTH. | epMaHusl, HAPOTHB, HU3KOKOHTEKCTHA. DTH pa3Inyus
OOBSCHSIIOT MHOKECTBO KOMMYHHUKATUBHBIX cOoeB [Xomi, 1997: 85].

6. Kak KyJbTypHBIE pa3jiM4yus BJIUSIOT HA MOBCETHEBHYIO )KU3Hb

Hewmenkast myHKTYyaJIbHOCTh M TUCIUILIMHA TIOHAYaly MOTYT AaBuTh. Ho co
BpeMEHEM y30€KHCTaHIIbI, KOTOPhIe paboTatoT Wiu ydarcs B [ 'epMaHny, HAYMHAIOT
IIEHUTh TH KayecTBa: OHU TOMOTAIOT OPraHU30BaTh CBOE BpeMs W HE IMOJBOJIUTH
JPYTHX.

Jlpyrast CTOpoHa — HEKOTOpas «XOJIOJHOCTh» HeMIIeB. UTOOBI ITOTOBOPHUTH C
KOJUIETOM, MHOTa HY KHO 3apaHee 3aMrchiBaThCs HA BCTpeuy. JJ1s Hac, MPUBBIKIIIHX
K Oosiee cBOOOJHOMY OOIIEHUIO, ATO KaKeTCs OT4Yk AEHHOCTHhIO. Ho 3T0 mpocTo
JIPYroe yBa)KCHHE — K JIMYHOMY IPOCTPAHCTBY M BPEMEHHU JIPYroro uejoBeKa
[Ucaesa, 2024: 35].

7. IIpocThie coBeTHI AJI1 TeX, KTO0 eaeT B ['epmanuio

Hamm cryneHTsl M cnenuaiucTsl B I'epMaHUM B OCHOBHOM  YCIICIITHO
amanTupyrorcs. st 5Toro Hy’)KHO HEMHOTO€:

- cBOOOJTHO TOBOPHUTH MO-HEMEIIKH U TIOCTOSIHHO YJTyYIIAaTh S3bIK,
- HHTEPECOBATHCSI HEMELIKOM KYJIbTYPOU U UCKYCCTBOM,

- OTHOCHTHCS K A€y Tpo(hecCoHaIbHO,

- OBITh MYHKTYAJIbHBIM M COOJIFOaTh MPABUIIA,

- B OM3HECE — BBITIOIHATH JOTOBOPEHHOCTH 0€3 UCKITFOUCHUM.

Ecau CJI€a0BaTh 3TUM IIPOCTBIM BC€IIaM, aAalTalus IMIPOXOJUT ropasgo JCrde.
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8. Kak y4uTh MEXKKYJIbTYPHOM KOMMYHMKALIMHU ¢ oMoub0 MU B By3e

OOyueHue He JOHKHO OTrpaHUYMBATHCS JEKIMAMU U yuyeOHUKamu. Hy>KHbI
KOHKYPCBI, CEMHHApbl, KOH()EPEHIINN, THU SBBIKOB. A emé — CTaXUPOBKU U
00OMEHBI, TJIe CTYICHTHI IOTPYKAIOTCS B Uy XKYIO CpEIy.

NN 3mech MOXKET CTaTh OTIWYHBIM TIOMOIIHHKOM: HWHTEJUICKTYaJbHbIE
CHUCTEMBI TIOJJEPKKM KOMMYHHUKAIIMHA, KOPITyCHBIE AaHAM3AaTOPhl KYJIbTYPHOU
JIEKCUKH, BUPTYaJIbHbIE aCCUCTEHTHI C MOJACKAa3KaMU O KYJbTYPHBIX HOpMax. ITO
MO3BOJISIET CTPOUTH TMEPCOHANM3UPOBAHHBIE TPACKTOpUM OOYYEHUS, MOAOMPATH
MaTepuaibl I0J] KOHKPETHbIE 3aJaud M OOBEKTUBHO OIIEHUBATH MPOIrpecc
[Rustamova, 2025: 12].

BriBoabI

YMeHue HanaXuBaTh AUAJIOT C MPEACTABUTENSIMH IPYTUX KYJIbTYP IOMOTaeT
n30eraTh HEHYXXKHBIX KOH(IMKTOB, YBaKaTh YYXKHE TPAJWIIMH, YCTEITHO BECTH
OousHec W pemarth obme mpobiembl. CpaBHEHHE NBYX MOJENEH — Y30€KCKOUH
(BBICOKMII ~ KOHTEKCT, KOJUIGKTUBHM3M) UM HEMEIKOW (HU3KUH  KOHTEKCT,
WHIWBUIyIN3M) — HAIVSIIHO TIOKa3bIBaeT, Kak pabOTalT yHUBEPCAIbHBIC
MeXaHU3Mbl OOILIEHUS U YEM PaA3JINYalOTCs HAIIMOHAJLHBIE CTUIIH.

CoBpeMEHHBIE  TEXHOJOTHH, OCOOCHHO WCKYCCTBEHHBIH WHTEJUICKT,
OTKPBIBAIOT HOBBIE BO3MOKHOCTH JIJISl IIOJTOTOBKH CIIEIIUATNUCTOB, KOTOPHIE TOTOBBI
K ITyOOKOMY M OCMBICIIEHHOMY MEXKYJIbTYpHOMY nuajory. Ho rimaBHbeIM ocTaércs

YCJIOBCK — €TI0 KCJIAHUC ITOHATH APYIOro v €ro OTKPbITOCTD.
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Abstract

Phraseological units are culturally saturated linguistic forms that preserve
collective memory and encode community values. Because idioms and fixed
expressions frequently carry implicit cultural models, they are also a common source
of misunderstanding in intercultural communication and a persistent challenge in
foreign language learning. This paper explores how agricultural and economic
vocabulary becomes semantically and pragmatically transformed into
phraseological units that characterize the human factor (e.g., diligence, skillfulness,
idleness), and how these linguacultural meanings can be systematically integrated
into foreign language teaching (FLT) to develop intercultural communicative
competence (ICC).

Drawing on a contrastive linguacultural perspective, the study illustrates how
Azerbaijani phraseology tends to conceptualize work through images of land,
bread, honest earning, and embodied effort, whereas German and English
phraseology more often foregrounds discipline, industrial efficiency, time
management, and economic rationality. Such conceptual differences are not
merely lexical; they reflect distinct cultural value hierarchies and discourse
traditions (e.g., moralized labor vs. mechanized productivity vs. commodified time).
These divergences have direct pedagogical consequences: literal translation is rarely
sufficient, and teaching idioms without cultural commentary can produce pragmatic

failure, stereotyping, or oversimplified “equivalence” assumptions.
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The paper proposes a classroom-oriented framework that combines (1) conceptual
metaphor awareness, (2) linguacultural annotation, (3) contrastive phraseological
mapping, and (4) reflective intercultural tasks. The recommended approach supports
learners’ ability to interpret idioms as culturally situated meaning-making devices
rather than as isolated vocabulary items. Ultimately, phraseology becomes a
practical tool for teaching not only language form and fluency but also intercultural
understanding, empathy, and communicative appropriateness.

Keywords: phraseology, linguaculture, intercultural communication, foreign
language teaching, conceptual metaphor, agricultural lexis, work ethics, intercultural

communicative competence

1. Introduction

In intercultural communication, misunderstanding often arises not from
grammatical errors but from culturally embedded meanings that interlocutors
assume to be “obvious.” Phraseological units—idioms, fixed expressions, proverbs,
and stable collocations—are among the most culturally dense elements of language
because they encode shared historical experience, moral evaluation, and social
norms in compressed form (Wray, 2002). For foreign language learners, phraseology
is difficult not only because meaning is frequently non-compositional, but also
because usage is pragmatically constrained: who can say what, when, with what
tone, and with what implied evaluation (Cowie, 1998; Moon, 1998).
In many speech communities, work and livelihood have been central to social
identity and moral order. Consequently, agricultural and economic vocabulary has
served as a productive source domain for figurative meaning, including the
characterization of human personality. In Azerbaijani, culturally salient images such
as bread, sweat, and land often function as moral symbols of honest effort and
dignity. In English and German, the industrial era and capitalist modernization
contributed to phraseological models where effort is linked to efficiency, time,

mechanization, and productivity. These conceptual contrasts matter for intercultural
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communication: the same behavioral trait (e.g., diligence) may be praised through
different cultural narratives and metaphorical frames.

This paper has two goals. First, it illustrates how agricultural/economic lexis
undergoes terminological and semantic transformation into human-
characterizing phraseology across Azerbaijani (as a Turkic language case), English,
and German. Second, it argues that contrastive phraseological analysis is
pedagogically valuable for intercultural communicative competence in foreign
language teaching. Rather than treating idioms as decorative “extras,” the paper
positions them as a structured entry point into linguaculture—how culture is lived,
negotiated, and evaluated through language (Agar, 1994; Kramsch, 1993).

2. Theoretical Background: Linguaculture, ICC, and Phraseology in FLT
2.1 Linguaculture and cultural meaning in language

The concept of linguaculture highlights the inseparability of language and
culture in real communicative practice: cultural meanings are not simply “added” to
language; they are embedded within lexical choices, metaphorical patterns,
discourse norms, and evaluative frames (Agar, 1994; Kramsch, 1993).
Phraseological units are a particularly clear manifestation of linguaculture because
they preserve social memory and circulate cultural scripts—shared assumptions
about what counts as normal, moral, or admirable behavior.

From a linguacultural perspective, idioms are not only semantic units but also
cultural indexes: they signal membership, stance, and shared interpretive
background. They may simultaneously describe a trait (e.g., “lazy”) and evaluate it
(e.g., condemnation, humor, irony). Therefore, when learners acquire phraseology,
they are indirectly acquiring cultural models of judgment and social relations.

2.2 Intercultural communicative competence (ICC) and pragmatic risk

In ICC-focused pedagogy, competence includes interpreting and relating
cultural meanings, decentering from one’s own perspective, and communicating
appropriately across cultural difference (Byram, 1997; Deardorff, 20006).

Phraseology is relevant to ICC because idioms often encode culturally preferred
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explanations for behavior—why diligence matters, what laziness implies, what
“skill” means socially, and how success should be narrated.

A key risk in intercultural communication is false equivalence—assuming
that an idiom in one language has a direct counterpart in another. Even when
dictionary equivalents exist, their connotations can differ in intensity, politeness,
register, humor, or moral framing. For example, an expression about work that
sounds motivational in one culture may sound harsh or moralizing in another. Thus,
phraseological competence is inseparable from pragmatic competence, and both are
fundamental to ICC.

2.3 Conceptual metaphor and phraseology

Conceptual Metaphor Theory (CMT) explains how abstract human traits are
understood through more concrete domains (Lakoff & Johnson, 1980; Kovecses,
2010). In phraseology about labor and character, frequent source domains include
agriculture, craft, machinery, energy, and money/time. Metaphors can be
culturally stable (shared across languages) yet culturally inflected (different “moral
conclusions” drawn from similar images). For teaching, metaphor awareness helps
learners interpret idioms systematically rather than memorizing them as random
exceptions (Boers, 2000; Kovecses, 2010).

3. Data Orientation and Method

This paper is conceptual and contrastive in design. It uses illustrative
phraseological examples to demonstrate how agricultural and economic lexis
becomes transformed into figurative human-characterizing expressions. The
analysis follows three steps:
1. Source-domain identification: isolating agricultural/economic terms that act as
imagery bases (e.g., bread, sweat, steam, money/time).
2. Target-domain mapping: identifying the human trait evaluated (diligence,
mastery/skill, laziness, responsibility).
3. Linguacultural interpretation: explaining what social value is communicated
(moral dignity, discipline, efficiency, profit orientation), and what pragmatic stance

the expression tends to carry.
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The purpose is not to claim exhaustiveness, but to show a pedagogically
usable model: how teachers can guide learners to interpret idioms through cultural
scripts and metaphorical mappings.

4. Analysis: Work, Character, and Linguacultural Value Frames
4.1 Azerbaijani phraseology: land, sweat, bread, and moral dignity

In Azerbaijani linguaculture, agricultural livelihood and land-based labor
have historically shaped everyday conceptualization. Idioms linking work with
sweat and bread function not only descriptively but normatively: they elevate
honest earning and present effort as dignity.

Expressions such as “to earn bread by the sweat of one’s brow” (a close
functional rendering of the Azerbaijani idea) typically frame labor as embodied
(sweat), ethical (honest), and life-sustaining (bread). The cultural implication is that
work 1s not only economic activity but also moral self-realization and social
legitimacy. In such models, laziness is condemned not merely as inefficiency but as
a violation of fairness and community expectations—especially when connected to
benefiting from others’ labor.

In pedagogical terms, these idioms are valuable because they reveal the
axiological layer (value system) embedded in language. Learners can be guided to
notice how “bread” functions as a cultural symbol of livelihood and legitimacy, and
why references to land and earning may carry stronger moral resonance than direct
“work” vocabulary.

4.2 German phraseology: discipline, obligation, and industrial imagery

German phraseology frequently reflects the moralization of work through
discipline and duty, reinforced by historical narratives of order and productivity. The
well-known proverb Miifsiggang ist aller Laster Anfang (“Idleness is the beginning
of all vices”) encodes laziness as a moral gateway to social disorder, not merely a
personal weakness. Even without overgeneralizing cultural stereotypes, it is clear
that many German expressions evaluate work through social responsibility and self-

regulation.

267



Industrial imagery also becomes a productive metaphorical resource.
Expressions like “to work at full steam” (comparable to German Unter Volldampf
arbeiten) conceptualize work through machinery and energy output, foregrounding
intensity and efficiency. This framing shifts attention from ‘“honest earning” to
“maximum functioning,” reflecting a different cultural narrative: competence is
associated with systematic productivity, reliability, and performance under
structured conditions.

For foreign language learners, the pragmatic load is important: such
expressions can signal determination and professionalism, but depending on context
they may also suggest pressure, overwork, or harsh expectations. Therefore,
teaching must include context and stance—what the speaker implies about
themselves or others by choosing this metaphor.

4.3 English phraseology: commodified time, efficiency, and economic rationality

In English, modern phraseology about work strongly reflects the economic
conceptualization of everyday life. Expressions like “Time is money” compress a
cultural model in which time i1s treated as a limited resource that can be invested,
wasted, saved, or spent. This does not simply describe an economic fact; it promotes
a particular evaluative logic—efficiency is moralized as rational behavior.

Likewise, industrial-era expressions like “to work at full steam” emphasize
energy and output. Compared with Azerbaijani models, the English framing is often
less land- and community-centered and more oriented toward productivity and time
management. Compared with some German frames, English idioms can appear more
strongly market-rational: the value of action is measured through results, profit, or
efficiency.

From an intercultural perspective, this matters when learners interpret “hard
work” narratives. In some contexts, the English idiom may sound motivating; in
others it may sound utilitarian or impersonal to interlocutors whose linguaculture
frames work primarily as moral dignity or communal duty. Teachers can use such
contrasts to develop learners’ ability to decenter—to recognize that evaluation

systems differ and that idioms often carry ideological assumptions.
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4.4 Cross-linguistic comparison: shared metaphors, different cultural conclusions
Across Azerbaijani, German, and English, shared metaphorical tendencies exist:
labor is conceptualized through embodied effort, tools, energy, or resources.
However, the cultural conclusions differ:
« Azerbaijani tends to emphasize ethical livelihood, land-based imagery, and
honest earning (bread/sweat).
« German often emphasizes discipline, moral responsibility, and industrial
intensity (order/steam/obligation).
o English frequently emphasizes efficiency and economic rationality,
especially through time-as-resource metaphors.
5. Pedagogical Applications: A Linguacultural ICC Model for Teaching
Phraseology
5.1 Why phraseology is an ICC resource (not just vocabulary)
Phraseology provides a high-impact pathway for ICC because idioms are
condensed cultural narratives. Teaching them can develop:
« Interpretive skills (what is meant beyond literal sense),
« Relational sensitivity (how an expression positions speaker/listener),
o Cultural reflection (what values are assumed),
« Pragmatic competence (register, politeness, irony, evaluation).
5.2 A classroom framework (4-step model)
Step 1: Conceptual mapping (Metaphor awareness).

Students identify the source domain (e.g., bread/sweat; steam/machine;
money/time) and infer the target trait (diligence, laziness, competence). This reduces
“idiom panic” by giving learners an analytic tool (Boers, 2000; Kdvecses, 2010).
Step 2: Linguacultural annotation.

The teacher adds short cultural notes: why bread matters symbolically; how
industrial metaphors encode “maximum output”; how “time is money” reflects a
resource ideology. This step explicitly connects language to culture (Agar, 1994;
Kramsch, 1993).

Step 3: Contrastive phraseological mapping.
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Learners compare expressions across languages not only by “meaning,” but by:
« stance (praise, condemnation, irony),
« register (formal, informal),
 intensity (mild vs strong judgment),
o cultural script (communal dignity vs productivity vs efficiency).
Step 4: Reflective intercultural tasks (ICC practice).
Students perform role-plays and reflection:
o Choose an idiom appropriate to a context (teacher feedback focuses on
pragmatics).
« Rewrite an idiom-based statement in a culturally neutral way (for diplomacy).
o Discuss when an idiom could be misunderstood or perceived as offensive.
This aligns with ICC principles (Byram, 1997; Deardorff, 2006).
Conclusion

Agricultural and economic lexis provides a powerful metaphorical base for
characterizing human traits in phraseology. While Azerbaijani, German, and English
share general metaphorical resources, they frequently encode different
linguacultural evaluations of work: moral dignity and honest earning; disciplined
productivity; and efficient time-profit rationality. These differences are central to
intercultural communication because idioms function as cultural scripts that shape
judgments about people.

For foreign language teaching, the implication is clear: phraseology should be
taught as a structured cultural-pragmatic system. A linguacultural ICC model—
combining metaphor awareness, cultural annotation, contrastive mapping, and
reflective tasks—helps learners interpret and use idioms appropriately, reducing
misunderstanding and strengthening intercultural competence. Phraseological
education thus becomes an applied method for teaching not only language accuracy

and fluency, but also cultural sensitivity and communicative ethics.
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Abstract. The article examines the significance of culturonyms in the process
of teaching and learning Italian as a foreign language. Culturonyms, which
encompass culture-specific vocabulary, idioms, and national realities, serve as a
bridge between linguistic competence and cultural awareness. The study analyzes
how integrating cultural elements into the curriculum enhances students'
communicative skills and prevents intercultural misunderstandings. By examining
specific Italian realia related to lifestyle, art, and traditions, the paper demonstrates
that language acquisition is inseparable from cultural context. Ultimately, the
research offers practical methodological recommendations for educators to
effectively incorporate culturonyms into Italian language lessons to foster deeper
learner engagement.

Keywords: Italian language, language pedagogy, culturonyms, intercultural
competence, culture-specific vocabulary, foreign language teaching, communicative
approach.

Every language contains certain groups of words which, regardless of their
origin, are considered carriers of the culture to which the language belongs, and
whose equivalents in other languages are often difficult or impossible to convey
fully. Such words are sometimes transferred into other languages while preserving
their phonetic and morphological features, and sometimes they are rendered through
various translation strategies. These lexical units mainly denote concepts related to
the everyday life, history, culture, traditions, and way of life of a particular people.
In linguistics and translation studies, such words were first systematically examined
by the Bulgarian scholars S. Vlakhov and S. Florin, who introduced the term realia.

It should be noted that the word realia is of Medieval Latin origin and, as a
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substantivized adjective, refers not to abstract notions but to “real things” or “real
phenomena.” Since the term was first employed in Eastern European translation
studies, it became associated with the Russian form peanus. However, considering
its Latin origin, the use of the form realia is regarded as more appropriate.
According to Vlakhov and Florin, in translation studies realia are “words and
expressions that denote phenomena, concepts, and objects characteristic of a
particular tribe, nation, people, country, historical period, culture, geographical
environment, and everyday life; in other words, they are carriers of local, historical,
and national colouring and do not possess exact equivalents in other languages.”
Today, the Italian language has gained considerable popularity worldwide, and its
teaching has expanded significantly. Italian is the native language of approximately
70 million people and ranks nineteenth in the world according to the number of
native speakers. Nevertheless, among foreign languages taught worldwide, it
occupies fourth or fifth place. Its sphere of influence extends from the United States
to Latin America, from the United Kingdom to Japan, and from the Mediterranean
region to Eastern Europe.
The growing interest in the Italian language can be explained by several factors:
« the close connection between the Italian language and rich cultural and
intellectual traditions;
 the international influence of modern Italian society through its economic and
cultural relations, especially in the fields of fashion, design, cinema, and music;
e migration processes, including both the emigration of Italians, which
contributed to the spread of the language and socio-cultural values abroad, and
immigration to Italy.

The influence of the Italian language on other languages and cultures is
particularly evident in the spheres of art, music, architecture, and gastronomy.
Concepts that are unique to a particular nation’s cultural, social, and historical
experience are reflected through the notion of realia. Such lexical items originating
from Italian language and culture and later adopted by other languages are studied

in European linguistics under the term Italianisms.
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Modern humanities such as psychology, cultural studies, cultural anthropology,
philosophy, sociology, and philology examine intercultural communication from
different perspectives. In contemporary linguistics and methodological literature,
culture-specific vocabulary is generally divided into two categories: realia and
background vocabulary.

In Azerbaijani linguistics, the term realia is defined by Rafiqg Manafoglu, Nizami
Taghisoy, and Rustam Kamal in the Explanatory Dictionary of Translation Studies
Terms as follows:

1. Words denoting objects, concepts, or situations absent from the practical

speech of speakers of another language;

2. Linguistic units reflecting the history, culture, political system, and social life

of a particular people;

3. Lexical units representing elements of material culture;

4. Words expressing national and everyday-life specificities;

5. Cultural code elements realized in the original text.

It is important to emphasize that the concept of realia is directly associated with
S. I. Vlakhov and S. P. Florin. According to these Bulgarian linguists, realia are
words denoting objects that reflect the material and socio-historical life of a
particular geographical area, people, or country, and therefore contain national,
local, and historical colouring. Consequently, realia express both the denotatum and
its linguistic designation.

Several classifications of realia have been proposed, including thematic,
syntactic, and chronological classifications. According to S. G. Tomakhin, the
thematic classification is based on the “semantic factor” and includes geographical,
socio-political, and ethnographic categories. Geographical realia include the names
of physical geographical objects as well as flora and fauna, such as lo stretto di
Messina, il Vesuvio, and il bucaneve.

Since Italy is internationally recognized as one of the cradles of music, many
musical terms have spread from Italian into other languages. Among them are opera,

operetta, canto, allegro, adagio, aria, soprano, tenore, and vocale.
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Among the realia related to science and education, the term liceo classico
deserves particular attention. In order to understand this concept properly, one must
be familiar with the Italian educational system. In Italy there are mainly three types
of secondary schools: technical, scientific, and classical lyceums. These institutions
teach Italian literature, Latin, mathematics, history, philosophy, and natural sciences.
Classical lyceums provide a broad humanitarian preparation for university
education, while the other types focus on more specialized subjects.

Another educational realia is la maturita. Although the term literally means
“maturity” or “coming of age,” in the Italian educational context it refers to the final
secondary school examination required for obtaining a diploma. This examination
consists of several stages and plays a crucial role in students’ future higher education
opportunities.

Since ancient times, Italy has enjoyed worldwide fame for its architecture and
fine arts. In this regard, such terms as affresco (fresco), barocco (Baroque), portico,
acquarello (watercolour), campanile, and persiane may be considered examples of
[talian realia in the field of art and architecture.

The culturological background of lexical units becomes especially evident when
languages are compared. Therefore, the classification of a word as belonging to
background vocabulary is relative in nature and emerges only in relation to another
language. The lexical meanings of equivalent words often coincide; however,
according to Vereshchagin and Kostomarov, their background meanings are not
always identical. One of the main difficulties in foreign-language communication
arises precisely from this difference, since learners often compare the background
meanings of equivalent words in their native and foreign languages, leading to
cultural interference. Considering that, according to these scholars, background
vocabulary constitutes a significant part of every language’s lexicon, this issue

remains highly relevant.
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Abstract

This thesis investigates the integration of intercultural communication
strategies into foreign language teaching and examines their role in enhancing
learners’ communicative competence and cultural awareness. In contemporary
foreign language education, linguistic proficiency alone is insufficient; learners must
also develop the ability to interpret, negotiate, and appropriately respond to cultural
differences in diverse communicative contexts. The main aim of this study is to
explore how intercultural communication strategies can be effectively incorporated
into language teaching practices to foster both linguistic and intercultural
competence.

The research employs a qualitative methodology, combining literature review,
classroom observation, and analysis of pedagogical practices used in foreign
language instruction. Special attention is given to communicative language teaching
approaches, task-based learning, and culturally responsive pedagogy. The study also
analyzes how teachers mediate cultural content and how learners respond to
intercultural tasks designed to simulate real-life communication.

The findings suggest that the integration of intercultural communication
strategies significantly improves learners’ ability to engage in meaningful
interaction, reduces cultural misunderstandings, and promotes empathy and

openness toward other cultures. Furthermore, teachers who systematically
277



incorporate cultural comparison, role-play, authentic materials, and reflective
activities create more dynamic and inclusive learning environments.

The thesis concludes that intercultural communication should not be treated
as an additional component of foreign language teaching but rather as an essential
dimension of it. It recommends curriculum designers and educators to embed
intercultural objectives within language syllabi and to provide teacher training that
supports intercultural pedagogical competence. Ultimately, the study highlights that
effective foreign language education must prepare learners not only as competent
speakers but also as competent intercultural communicators in an increasingly
globalized world.

Key words: Intercultural communication, foreign language, communicative
competence, cultural awareness, cultural diversity

Xiilasa

Bu tezis modoniyyastlorarast kommunikasiya strategiyalariin xarici dil
todrisine  inteqrasiyasini aragdirir vo onlarin  dyrononlorin - kommunikativ
kompetensiyasinin vo moadoni yaddasinin inkisafinda rolunu tohlil edir. Miiasir
xarici dil todrisinds yalniz dil biliklori kifayat etmir; dyrononlor homg¢inin miixtolif
kommunikativ situasiyalarda modoni forglori sorh etmok, onlar1 uzlasdirmaq vo
onlara uygun sakilds cavab vermak bacarigini da inkisaf etdirmalidirlor. Todqiqatin
osas mogsadi modoniyyatlorarast kommunikasiya strategiyalarmin dil todrisi
praktikalarina effektiv sokildo neca inteqrasiya oluna bilacayini vo bunun hom dil,
hom do modoniyyatlorarast kompetensiyanin formalagsmasina neco tohfo verdiyini
miioyyonlosdirmokdir.

Todgiqat keyfiyyot yoniimlii metodologiyaya osaslanir vo adabiyyat icmali,
sinif miisahidalori vo xarici dil todrisindo istifado olunan pedaqoji tocriiboslorin
tohlilini 6ziindo birlosdirir. Kommunikativ dil todrisi yanagmalari, tapsiriq osaslh
Oyronmo vo madoniyyato hossas pedaqogika xiisusi diqqot morkozindadir. Todqiqat
homginin miisllimlorin madoni mozmunu neco vasitolondirdiyini vo dyronanlorin
real hoyat {iinsiyyatini simulyasiya edon modoniyyatlorarast tapsiriglara neco

reaksiya verdiyini tohlil edir.
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Noticolor gostorir ki, modoniyyatlorarasi kommunikasiya strategiyalarinin
inteqrasiyasi oyrononlorin monali {insiyyat qurma bacarigin1 chomiyyatli doracodo
artirir, madoni anlagilmazliglarn azaldir vo digor madoniyystloro qarsi empatiya vo
aciqfikirliliy1 giiclondirir. Bundan slavo, modoni miiqayiso, rol oyunlari, autentik
materiallar vo reflektiv foaliyyastlori sistemli sokildo totbiq edon misllimlor daha
dinamik v9 inkliiziv todris miihiti yaradirlar.

Tezisdo belo naticoys golinir ki, madoniyyatlorarasi kommunikasiya xarici dil
todrisinin olave bir komponenti deyil, onun aosas torkib hissasi kimi qabul
edilmolidir. Todris programlarinin hazirlanmasinda modoniyyotloraras1t mogsadlorin
inteqrasiyasi vo miiollimlorin bu sahodo pesokar hazirliginin giiclondirilmosi tovsiyo
olunur. Natica etibarilo, effektiv xarici dil tohsili 6yrananlari yalniz dil bilicilori kimi
deyil, hom do qloballasan diinyada soristoli modoniyyatlorarast kommunikatorlar
kimi formalasdirmalidir.

Acgar sozlar: Madoniyyatlorarast kommunikasiya, xarici dil, kommunikativ

kompetensiya, madani siiur, madani kompetensiya.

Introduction.

This study explores the integration of intercultural communication strategies
into foreign language teaching and their impact on developing learners’
communicative competence and cultural awareness. It emphasizes that effective
language learning extends beyond grammar and vocabulary to include cultural
understanding and interactional skills. [Aghabayli, 2015: 196] The research
highlights the importance of preparing learners to communicate appropriately and
effectively in diverse multicultural contexts within an increasingly interconnected
global environment. [Sapir, 1929]

Methodology

The study uses a qualitative approach, including literature review, classroom
observation, and analysis of teaching practices. It examines communicative

language teaching, task-based learning, and culturally responsive pedagogy to
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evaluate how intercultural communication strategies are applied in foreign language
classrooms.

Discussion

The findings of this study highlight that intercultural communication
strategies play a crucial role in shaping how culture is embedded and transmitted in
foreign language teaching. Culture is not treated as a static body of information but
as a dynamic process that influences meaning-making in communication. [Hall,
1976: 53] In this sense, language and culture are inseparable, and effective foreign
language instruction must address both simultaneously.

The integration of cultural elements through communicative tasks, role-plays,
and authentic materials allows learners to experience culture in action rather than as
abstract knowledge. [Byram, 1997: 143] Such practices enable students to compare
their own cultural norms with those of the target language community, fostering
critical cultural awareness and reducing ethnocentric perspectives. As a result,
learners develop not only linguistic accuracy but also the ability to interpret cultural
cues, values, and communicative behaviors appropriately. [Kramsch, 1993: 97]

Moreover, the role of the teacher emerges as central in mediating cultural
content. Teachers act as cultural facilitators who guide learners in understanding
differences in politeness strategies, non-verbal communication, and social
conventions. However, the study also indicates that cultural representation in
textbooks and classroom materials can sometimes be oversimplified or stereotypical,
which may limit learners’ deeper intercultural understanding.

Another important aspect is learner identity. When learners engage with
intercultural tasks, they actively negotiate between their own cultural identity and
the target culture, which contributes to the development of intercultural sensitivity.
This process encourages openness, empathy, and tolerance, which are essential in
multicultural communication.

Overall, the discussion confirms that culture should be integrated as an
ongoing pedagogical dimension rather than an isolated topic. Effective foreign

language teaching requires a balanced approach where linguistic competence and
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cultural competence develop in parallel, ensuring learners are prepared for real-life
intercultural communication.

Conclusion

This study has demonstrated that the integration of intercultural
communication strategies into foreign language teaching is essential for developing
both communicative competence and cultural awareness. The findings confirm that
language learning cannot be separated from culture, as meaning in communication
is always shaped by cultural values, norms, and social practices. Therefore, effective
foreign language education must move beyond structural language knowledge and
include intercultural dimensions as a core component.

The research shows that when intercultural strategies such as authentic
materials, role-play, cultural comparison, and reflective activities are systematically
applied, learners become more confident and effective communicators. They are
better able to interpret cultural differences, avoid misunderstandings, and engage in
meaningful interaction across diverse cultural contexts. [Liddicoat, 2013: 219] This
also contributes to the development of empathy, tolerance, and openness—key
qualities for communication in a globalized world.

Furthermore, the study highlights the important role of teachers as mediators
of cultural knowledge. Their ability to present culture in a balanced and critical way
directly influences learners’ intercultural development. It also emphasizes the need
for curriculum designers to integrate intercultural objectives into language programs
and to support teachers through professional development.

In conclusion, intercultural communication should be regarded not as an
additional element but as an integral part of foreign language teaching.
Strengthening the connection between language and culture ensures that learners are
not only linguistically competent but also culturally sensitive and socially aware
communicators, capable of participating effectively in international and
multicultural environments.
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Abstract

This study examines the role of linguacultural analysis and multicultural
literary texts in developing intercultural awareness in English language education. It
explores the relationship between language, culture, and identity, emphasizing the
importance of cultural sensitivity and intercultural competence in foreign language
teaching. The paper analyzes how literary texts reflect cultural values, social
realities, and communication patterns, helping learners better understand cultural
diversity. Through examples from multicultural literature, the study demonstrates
how language education can promote empathy, critical thinking, and global
awareness.

Key Words: intercultural awareness, linguacultural analysis,
multiculturalism, English language teaching, literary texts, cultural sensitivity

Introduction

In the context of English language teaching, literary texts play an important
role not only in developing linguistic skills but also in representing cultural diversity.
In this regard, two key approaches should be taken into consideration:
multiculturalism and linguaculturalism. These concepts emphasize the importance
of recognizing and engaging with cultural differences in language education.

Multiculturalism focuses on the recognition and appreciation of diverse
cultural backgrounds. It promotes an inclusive learning environment where learners
are exposed to different cultural perspectives, traditions, and worldviews reflected
in literary works. Linguaculturalism, on the other hand, highlights the close
relationship between language and culture, arguing that linguistic forms are shaped

by cultural values, beliefs, and social practices.
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By combining these two perspectives, literary texts can be effectively used in
English language teaching to improve language proficiency as well as cultural
awareness, empathy, and intercultural understanding among learners. Because,
“Literary texts form a dynamic tapestry that transcends geographical boundaries,
interacting and influencing each other across diverse cultures. This interaction serves
as a bridge for understanding, fostering a global dialogue. For students, exploring
how literature acts as a cultural artifact broadens their perspective, encouraging a
deeper appreciation for the interconnectedness of global literary traditions”
[Hajiyeva, 2024: 4].

Essential Concepts

Building on the relationship between language, culture, identity, and
education, it 1s necessary to establish the conceptual foundations of linguacultural
analysis in English language teaching. In this context, intersectionality refers to the
idea that individuals may experience multiple forms of social categorization, such
as race, gender, and socioeconomic status, which together influence their
experiences and challenges. Closely related to this is cultural sensitivity, which
means being aware of and responsive to cultural differences, encouraging respect
and effective communication in diverse environments.

Linguacultural analysis emerges from these ideas as a framework connecting
language with cultural meaning. It studies language in relation to cultural elements
and emphasizes that language is not only a system of rules but also a culturally
embedded practice. In English language education, linguacultural analysis explores
how cultural factors influence language use, communication styles, and language
learning. It therefore moves beyond grammar and vocabulary to include cultural
meanings and values.

This theoretical framework can be applied in English language teaching
through several key aspects. Cultural context in language teaching focuses on how
cultural environments influence language interpretation and encourages the use of
authentic cultural materials in lessons. Language and identity examines how

language shapes individual and collective identities. Communication styles explore
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how cultural norms influence politeness, formality, and indirectness. Cultural
sensitivity and competence help learners avoid misunderstandings and communicate
appropriately across cultures. Language variation and dialects emphasize the
importance of linguistic diversity and challenge negative attitudes toward non-
standard forms of language. Literary and multimodal analysis uses texts, media, and
other cultural materials to examine the interaction between language and culture.

After these pedagogical foundations are established, linguacultural analysis
can be applied to literary interpretation, where literature becomes a means of
exploring the interaction between language and culture. At this stage, the analysis
focuses on how cultural meaning is embedded in literary texts and how linguistic
choices reflect cultural systems.

One important aspect is cultural context in literature, which refers to the way
cultural values, beliefs, and practices shape narrative structure and meaning. For
example, in “Things Fall Apart” by Chinua Achebe, Igbo proverbs, customs, and
rituals are essential elements that reflect the worldview of pre-colonial Igbo society
[Achebe, 1995]. Literature therefore becomes a medium for understanding cultural
knowledge embedded in language.

Another aspect is the way language itself conveys cultural meaning. In “The
Henna Artist” by Alka Joshi, linguistic expression is closely connected with cultural
symbolism, especially through henna traditions in Indian culture [Joshi, 2021]. The
narrative shows how language reflects rituals, beliefs, and social structures.

Multicultural perspectives further develop this analysis by presenting multiple
cultural voices within literary texts. In “Ice-Candy-Man” by Bapsi Sidhwa, the
representation of Hindu, Muslim, Sikh, and Parsi communities during the partition
of India illustrates cultural diversity, conflict, and coexistence. The novel also
demonstrates how political and religious conflict transforms personal identity into
collective labels. “It is sudden. One day everybody is themselves — and the next day
they are Hindli, Muslim, Sikh, Christian. People shrink, dwindling into symbos.

Ayabh is no longer just my all-encompassing Ayah — she is also a token” [ Sidhwa,

285



1989: 93]. Through this example, Sidhwa shows how communal violence reduces
individuals to religious identities and weakens human relationships.

Cultural sensitivity in language use also examines whether language
reinforces or challenges stereotypes. Achebe’s use of Igbo language in Things Fall
Apart preserves cultural authenticity, while Sidhwa’s multilingual narrative reflects
linguistic diversity. In contrast, some colonial literature lacks cultural sensitivity and
distorts cultural representation. This highlights the importance of critical awareness
in literary interpretation. Identity and representation further deepen the analysis by
examining how literature constructs identity. For example, The Buddha of Suburbia
by Hanif Kureishi explores hybridity and cultural belonging in multicultural Britain
[Kureishi, 2009].

Cross-cultural communication is another important dimension. In Burnt
Shadows by Kamila Shamsie, communication between Japanese, Indian, Pakistani,
and American characters demonstrates both understanding and misunderstanding
across cultures, showing how language can function as both a bridge and a barrier.
The novel also explores different responses to trauma and historical violence across
cultures, “There was something that she learned to recognize after Nagasaki, after
Partition: those who could step out from loss, and those who would remain mired in
it” [Shamsie, 2009: 146].

A comparative perspective can be observed in “Things Fall Apart” and ‘Heart
of Darkness”. Achebe challenges Eurocentric representations of Africa, while
Conrad reflects colonial stereotypes. This comparison demonstrates how narrative
perspective and language influence cultural interpretation.

Historical and social influences also show how literature reflects cultural
change over time. Works such as “The Buddha of Suburbia” and “Maps for Lost
Lovers” by Nadeem Aslam demonstrate how migration, hybridity, and diaspora
reshape identity and language [Aslam, 2012].

Finally, the concept of global citizenship through literature emphasizes shared
human experiences beyond cultural boundaries. This can be seen in “The Reluctant

Fundamentalist” [Hamid, 2007] by Mohsin Hamid and “Maps for Lost Lovers”,
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where characters struggle with identity, displacement, and belonging in global
contexts.

In general, linguacultural analysis in multicultural literary studies provides a
structured approach to understanding the interaction between language, culture, and
identity. It helps learners develop cultural awareness, critical thinking, and
intercultural understanding alongside language proficiency.

Conclusion

In conclusion, linguacultural analysis in English language education
demonstrates that language and culture are inseparable and together shape
communication, identity, and interpretation. Beginning with concepts such as
intersectionality and cultural sensitivity, the discussion shows that language learning
extends beyond grammar to include intercultural awareness and cultural
competence. The analysis of literary texts further illustrates how cultural context,
identity, representation, and cross-cultural communication are reflected in language
use. Overall, the integration of multicultural literary texts into English language
teaching enriches learners’ linguistic development while encouraging empathy,
critical thinking, and a deeper understanding of global cultural diversity.
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Annotatsiya

Mazkur maqgolada til va madaniyat ta’limida xalqaro hamkorlikning nazariy
va amaliy ahamiyati tahlil qilinadi. Globallashuv sharoitida ta’lim tizimining
internatsionallashuvi xorijiy tillarni o‘qitish metodikasiga yangi yondashuvlarni olib
kirmoqda. Xalqgaro akademik hamkorlik, talaba va professor-o‘qituvchilar
almashinuvi, qo‘shma ta’lim dasturlari hamda madaniy loyihalar til ta’limining
samaradorligini oshirishga xizmat qilmoqda. Tadqiqotda xalgaro hamkorlikning
madaniyatlararo kommunikativ kompetensiyani rivojlantirishdagi o‘rni, til
o‘rganish motivatsiyasiga ta’siri va zamonaviy ta’lim makonidagi strategik
ahamiyati yoritiladi. Shuningdek, xalgaro ta’lim loyihalarining til va madaniyat
integratsiyasini ta’minlashdagi roli ilmiy jihatdan asoslanadi.

Kalit so‘zlar: xalqaro hamkorlik, til ta’limi, madaniyat ta’limi,
madaniyatlararo kommunikatsiya, akademik mobillik, internatsionallashuv,
kommunikativ kompetensiya.

Abstract

This article examines the theoretical and practical significance of international
cooperation in language and culture education. In the context of globalization, the
internationalization of education has introduced new approaches to foreign language
teaching. International academic partnerships, student and faculty exchanges, joint
educational programs, and cultural projects contribute significantly to improving the
quality of language education. The study highlights the role of international

cooperation in developing intercultural communicative competence, enhancing
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learners’ motivation, and strengthening the strategic importance of language and
culture education in the contemporary educational environment. The article also
explores the contribution of international educational initiatives to the integration of
language and culture learning.

Keywords: international cooperation, language education, culture education,
intercultural communication, academic mobility, internationalization,
communicative competence.

XXI asrda globallashuv jarayonlarining jadallashuvi ta’lim tizimini
rivojlantirishning yangi mexanizmlarini shakllantirmoqgda. Oliy ta’lim muassasalari
faoliyatida xalqaro hamkorlik strategik rivojlanish omillaridan biriga aylanib,
ta’limning sifati va raqobatbardoshligini oshirishga xizmat qilmoqda. Ayniqsa, til
va madaniyat ta’limi sohasida xalgaro hamkorlikning o‘rni tobora ortib bormoqda.
Zamonaviy xorijiy til ta’limi endilikda fagat lingvistik bilimlarni o‘zlashtirish bilan
chegaralanmay, balki madaniyatlararo muloqotga tayyor shaxsni shakllantirishni
ham nazarda tutadi.

Til va madaniyat bir-biri bilan uzviy bog‘liq bo‘lgan ijtimoiy-madaniy
hodisalardir. Til xalgning tarixiy tajribasi, qadriyatlari va madaniy xotirasini aks
ettirsa, madaniyat esa tilning mazmuniy va kommunikativ asoslarini shakllantiradi.
Shu sababli xorijiy tillarni o‘qitish jarayonida madaniy komponentni
integratsiyalash zamonaviy pedagogikaning muhim talablaridan biri hisoblanadi.
Bugungi kunda Erasmus+, Campus France, DAAD, Fulbright va A.S.I.E. kabi
xalgaro dasturlar va tashkilotlar til va madaniyat ta’limida hamkorlikni
rivojlantirishga katta hissa qo‘shmoqda. Akademik mobillik, qo‘shma ta’lim
dasturlari, xalgaro konferensiyalar va ilmiy loyihalar talaba hamda o‘qituvchilarning
madaniyatlararo tajribasini boyitishga xizmat qilmoqda. Mazkur tadqiqotning
magqgsadi til va madaniyat ta’limida xalgaro hamkorlik paradigmasining nazariy
asoslarini tahlil qilish hamda uning zamonaviy ta’lim tizimidagi ahamiyatini
aniqlashdan iborat.

Mazkur tadqiqotda tizimli tahlil, qiyosiy-pedagogik yondashuv, ilmiy

adabiyotlarni kontent-tahlil qilish hamda xalqaro ta’lim dasturlarining amaliy
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tajribalarini o‘rganish metodlaridan foydalanildi. Tadqiqotning nazariy asosini til va
madaniyatning o‘zaro bog‘ligligi haqidagi lingvokulturologik qarashlar,
madaniyatlararo kommunikatsiya nazariyalari hamda ta’limning
internatsionallashuvi konsepsiyalari tashkil etdi.

Tadqiqot davomida xalqaro akademik hamkorlikning asosiy shakllari sifatida
talaba va professor-o‘qituvchilar mobilligi, qo‘shma ta’lim dasturlari, xalqaro
konferensiyalar, ilmiy loyihalar hamda madaniy almashinuv dasturlarining til
ta’limiga ta’siri tahlil qilindi. Shuningdek, Yevropa oliy ta’lim makoni tajribasi,
Erasmus+, Campus France, DAAD, Fulbright va boshqa xalgaro dasturlar
faoliyatining ta’lim jarayoniga ta’siri bo‘yicha ilmiy manbalar o‘rganildi. Tahlil
jarayonida til o‘rganish samaradorligi, madaniyatlararo kommunikativ
kompetensiyaning rivojlanishi va ta’lim sifati ko‘rsatkichlari xalgaro hamkorlikning
natijadorlik mezonlari sifatida qabul qilindi.

Tadqgiqot natijalari xalgaro hamkorlik til va madaniyat ta’limining sifat
ko‘rsatkichlariga bevosita ijobiy ta’sir ko‘rsatishini namoyon etdi. Xususan,
akademik mobillik dasturlarida ishtirok etgan talabalar xorijiy til kompetensiyalarini
tezroq rivojlantirishi, autentik kommunikativ muhitga moslashishi va
madaniyatlararo muloqot ko‘nikmalarini samaraliroq egallashi kuzatildi.

Birinchi natija sifatida xalqaro hamkorlikning lingvistik kompetensiyani
rivojlantirishdagi ahamiyati aniqlandi. Xorijiy universitetlar bilan hamkorlikda
tashkil etiladigan qisqa muddatli kurslar, stajirovkalar va almashinuv dasturlari
talabalarning real kommunikativ vaziyatlarda til birliklaridan foydalanish
imkoniyatlarini kengaytiradi. Natijada nazariy bilimlar amaliy ko‘nikmalar bilan
mustahkamlanadi.

Ikkinchi natija madaniyatlararo kommunikativ kompetensiyaning rivojlanishi
bilan bog‘liqdir. Xalgaro muhitda ta’lim olish jarayoni talabalarning boshqa xalqlar
qadriyatlari, urf-odatlari va kommunikativ xulg-atvorini chuqurroq tushunishiga

xizmat qiladi. Bu esa stereotiplarning kamayishiga va madaniy bag‘rikenglikning

shakllanishiga olib keladi.
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Uchinchi natija xalqaro hamkorlikning o‘qituvchilar kasbiy rivojlanishiga
ta’siri bilan bog‘ligq. Xorijiy universitetlar bilan ilmiy va metodik hamkorlik
professor-o‘qituvchilarning zamonaviy pedagogik texnologiyalar, innovatsion
metodlar va yangi ta’lim resurslari bilan ishlash imkoniyatlarini kengaytiradi.
Natijada ta’lim sifati va darslarning amaliy yo‘naltirilganligi ortadi.

Tahlillar shuni ko‘rsatdiki, xalqaro hamkorlik asosida amalga oshirilayotgan
go‘shma loyihalar til va madaniyat integratsiyasini ta’minlashda samarali vosita
hisoblanadi. Aynigsa, xalgaro konferensiyalar, talabalar forumlari, madaniy
festivallar va qo‘shma ilmiy tadqiqotlar ta’lim jarayonida madaniyatlararo
kompetensiyani rivojlantirishning muhim omillaridan biri sifatida namoyon
bo‘lmoqda.

Tadqiqot natijalari ta’limning internatsionallashuvi zamonaviy oliy
ta’limning ajralmas tarkibiy qismiga aylanib borayotganini tasdiglaydi. Knight
tomonidan ishlab chiqilgan internatsionallashuv konsepsiyasiga ko‘ra, xalgaro
komponentlarni ta’lim, ilmiy tadqiqot va ijtimoiy faoliyatga integratsiya qilish
universitetlarning global raqobatbardoshligini oshiradi. Til va madaniyat ta’limi
ushbu jarayonning eng faol yo‘nalishlaridan biri hisoblanadi.

Byramning madaniyatlararo kommunikativ kompetensiya modeli ham
xalgaro hamkorlikning ahamiyatini izohlashda muhim nazariy asos bo‘lib xizmat
qiladi. Tadqiqot natijalari shuni ko‘rsatadiki, xorijiy tilni mukammal o‘zlashtirish
uchun lingvistik bilimlarning o‘zi yetarli emas. O‘quvchi boshqa madaniyat
vakillarining qadriyatlari, ijtimoiy me’yorlari va kommunikativ xulg-atvorini ham
tushunishi lozim.

Zamonaviy raqamli texnologiyalar xalqaro hamkorlik imkoniyatlarini yanada
kengaytirmoqda. Virtual almashinuv dasturlari, xalgaro vebinarlar, onlayn
konferensiyalar va qo‘shma raqamli loyihalar geografik masofalardan qat’i nazar
samarali akademik hamkorlikni yo‘lga qo‘yish imkonini bermoqda. Shu sababli
xalgaro hamkorlik paradigmasi bugungi kunda an’anaviy akademik mobillik bilan

cheklanmay, virtual hamkorlik formatlarini ham qamrab olmoqda.
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Tahlillar natijasida xalqaro hamkorlikning til va madaniyat ta’limidagi
samaradorligi uch asosiy omil bilan belgilanishi aniglandi: institutsional qo‘llab-
quvvatlash, barqaror xalgaro hamkorlik tarmogqlari va innovatsion pedagogik
yondashuvlarning mavjudligi. Ushbu omillar uyg‘unligi ta’limning xalgaro
standartlarga mos rivojlanishini ta’minlaydi.

Tadqiqot natijalari til va madaniyat ta’limida xalqaro hamkorlikning
zamonaviy ta’lim tizimidagi strategik ahamiyatini tasdigladi. Globallashuv va
ta’limning internatsionallashuvi sharoitida xalqaro hamkorlik xorijiy tillarni o‘qitish
samaradorligini  oshirish, madaniyatlararo kommunikativ = kompetensiyani
rivojlantirish hamda ta’lim sifatini xalqaro standartlar darajasiga olib chiqishda
muhim omil sifatida namoyon bo‘lmoqda.

Tahlillar shuni ko‘rsatdiki, akademik mobillik dasturlari, qo‘shma ta’lim
loyihalari, xalgaro konferensiyalar va ilmiy hamkorlik platformalari talaba hamda
professor-o‘qituvchilarning professional rivojlanishiga ijobiy ta’sir ko‘rsatadi.
Bunday hamkorlik shakllari til o‘rganish jarayonini autentik kommunikativ mubhit
bilan boyitib, nazariy bilimlarning amaliy faoliyat bilan uyg‘unlashuvini
ta’minlaydi.

Shuningdek, xalgaro hamkorlik madaniyatlararo bag‘rikenglik, global
fuqarolik va ochiq muloqot madaniyatini shakllantirishga xizmat qiladi. Aynigsa,
xorijiy til ta’limida madaniy komponentning kuchayishi talabalarni xalqaro kasbiy
faoliyatga tayyorlashning muhim shartlaridan biri hisoblanadi.

Zamonaviy raqamli texnologiyalar va virtual hamkorlik platformalari xalgaro
akademik aloqalarning yangi shakllarini vujudga keltirmoqda. Shu sababli kelgusida
til va madaniyat ta’limida virtual akademik mobillik, ragamli madaniyatlararo
kommunikatsiya hamda xalgaro onlayn ta’lim loyihalarining didaktik

imkoniyatlarini o‘rganish istigbolli ilmiy yo‘nalishlardan biri hisoblanadi.
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INTEGRATING CULTURAL CODES INTO STUDENTS VIA
AXTOLINGUISTIC ANALYSIS OF UZBEK LITERARY WORKS (BASED
ON "BYGONE DAYS'" AND "STARRY NIGHTS")

Shakhnoza Khudaykulova (UWED)

Abstract: The search for moral stability is a defining feature of humanity
during periods of socio-historical crisis. This presentation explores the linguistic
manifestation of spiritual values in Uzbek historical prose, focusing on Abdullah
Qadiri's Bygone Days (O'tkan kunlar) and Pirimkul Kadyrov's Starry Nights
(Yulduzli tunlar). Using an axiolinguistic framework, the presentation identifies how
core “value-concepts” such as family sanctity, absolute integrity (“halollik”), and
genuine sacrificial love are lexically encoded. In Bygone Days, the presentation
analyzes how the linguistic construction of family honor and devotion serves as a
moral shield against social decay. Similarly, in Starry Nights, the internal dialogue
of Babur reveals the linguistic struggle for justice and spiritual balance amidst
political chaos.

The presentation argues that in times of extreme uncertainty, the Uzbek
language acts as a resilient repository for the national “cultural code.” By examining
the semantic fields of “sadogat” (loyalty) and “diyonat” (conscience), 1 will
demonstrate how these novels do not merely describe values but actively construct
a moral reality that helps the individual resist spiritual alienation. The presentation
concludes that the linguistic preservation of these eternal values provides a vital
“spiritual remedy” for the modern reader, offering an ethical compass to navigate
the complexities of the 21st century. This study asks how linguistic expressions of
family values, honesty, and love in Bygone Days and Starry Nights generate moral
resilience across crises. Using axiolinguistic and comparative-descriptive analysis,
it argues that these value-laden expressions function as a form of cultural memory,
sustaining ethical orientation and preserving identity under conditions of

uncertainty.
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Keywords: Axiolinguistics, Family Values, Integrity, Bygone Days, Starry
Nights, Cultural Code, Crisis.

The relevance of the cultural iceberg and globalization. In modern
humanities, the understanding of culture is elucidated through the "Cultural Iceberg"
metaphor. A cultural code 1s a "cultural genome" that encompasses the core
meanings of a culture and serves as a universal cipher governing national
identification processes. In Uzbekistan, this genome manifests through axiological
codes such as "Andisha (modesty/decency), diyonat (conscience), sadoqat (loyalty),
halollik (integrity), hurmat (respect), and mehmondo ‘stlik (hospitality).” In the
context of globalization, developing the competence to preserve these national codes
while learning foreign languages is an urgent task for students. Based on the
requirements of the Uzbek language Syllabus (Work Program), the systematic
integration of literary and historical novels into the independent study process is
designated not merely as an academic task, but as a deterministic tool for
internalizing national values and fostering self-awareness.

In the conditions of today's rapid globalization in Uzbekistan, this approach
acquires strategic importance. Within the process of language education, there is a
necessity to eliminate the tendency of Cultural Mimicry (blind imitation of the
external attributes of a foreign culture) in students. Instead, it is essential to develop
their competence to demonstrate National Codes, formed on the foundation of the
Eastern mentality and philosophical values, within the arena of international
communication.

Cultural Iceberg and Literary Work Analysis. In modern cultural studies,
national identity is explained through Edward Hall's "Cultural Iceberg" model.
According to this model, culture does not consist only of visible behaviors; rather,
its primary part remains hidden underwater — in the deep layers of the human
consciousness. In our research, this model is applied to the analysis of axiological
units in the novels "Bygone Days" (O ‘tkan kunlar) and "Starry Nights" (Yulduzli

tunlar) based on the following hierarchy:
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« Behaviors (Observable) — External Appearance: The part of the iceberg above
the water, encompassing the characters' speech etiquette, clothing styles, and
external forms of communication.

o Interpretations (Not Observable) — Spiritual Interpretations: This layer
manifests how characters apply their values in life situations (for instance,
protecting the rights of others through the principle of andisha).

o Core Values (Deep Culture) — National Genome: This layer, lying at the very
bottom of the iceberg, consists of fundamental codes for the Uzbek people
such as "Andisha (decency), Diyonat (conscience), Sadoqat (loyalty), and
Halollik (integrity).” As emphasized in the model, it is this specific layer that
serves as the moral criterion (integrity) defining what is good and what is bad.

Teaching literary works to students is not merely working with text; it is a process

of reconstructing and preserving the national genome through the “Formative
Factors” located at the very bottom of the iceberg. This approach shapes the student
into an individual who, rather than succumbing to superficial Cultural Mimicry, can
worthily demonstrate National Codes within the international communication arena.

Family Sanctity and Gender Cooperation. Abdulla Qadiri’s novel "Bygone

Days" (O ‘tkan kunlar) is a fundamental work embodying the national "cultural
code" of the Uzbek people. The linguistic units within it serve as a "moral shield"
that preserves the spiritual integrity of society during periods of crisis. For an
international audience, these values are manifested through the following figurative
dialogues:

Marriage as a Lifetime Commitment: The counsel given by Ziyo Shohchi, one

of the novel's characters — “Marriage is not the trade of a horse, but the trade of a
lifetime” — defines the axiological status of marriage. Here, the author uses a
metaphor to place marriage above a material transaction. The phrase “frade of a
lifetime” (umr savdosi) is a linguistic marker signifying the "sacred and lifelong"
nature of marriage rather than something temporary. This demonstrates how

seriously and responsibly the formation of a family is viewed in Uzbek culture.
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Spiritual harmony — A Linguistic Model of Gender Equality: The protagonist
Otabek’s view that “a husband should also be compatible in nature with his wife”
challenges stereotypes regarding the Eastern family system. The term “Spiritual
harmony” (Spiritual and temperamental compatibility) shows that the basis of family
happiness lies not solely in the wife's obedience, but in mutual spiritual harmony.
This serves as the historical-linguistic foundation of the modern concept of “gender
cooperation” in the Uzbek language.

The Status of Women in Family Decisions: Kutidor, another character, consults
his wife before making an important family decision, stating, “there is also a wife
who raised [the child] with breast milk.” Here, the wife’s opinion holds a "legal"
and decisive status. The “breast milk” metaphor expresses reverence for the persona
of the mother. This proves to an international audience that the Uzbek family is not
authoritarian, but a sacred space based on mutual consensus.

Loyalty and Social Integrity: The concept of loyalty in the work manifests not
only on a personal level but also at the level of social service. Yusufbek Hoji’s
confession: “In me, there is a conscience, a religion, and an integrity that stands in
the way when I am about to lay someone else's son down for the lash” demonstrates
his high level of honesty in civil service. The "conscience-religion-integrity" triad
1s an axiolinguistic construction expressing a person's steadfastness to their moral
principles in any situation. This code is a vital factor in explaining to a foreign
audience the spiritual foundations upon which Uzbek statecraft ethics are built.

Pirimkul Kadyrov’s novel “Starry Nights” (Yulduzli tunlar) is not merely a
historical chronicle; it is a work that reveals an individual’s responsibility toward
their Homeland and conscience from an axiolinguistic perspective. As noted in the
abstract, the linguistic units in the work define an individual's “ethical compass” in
crisis situations:

Homeland — As "Healing Air" and "Spiritual Support': In Babur’s
discourse, the concept of Homeland is expressed not just as a geographical territory,
but as a source of spiritual energy for a person. In his nostalgic monologues about

Andijan and Samarkand, the Homeland is cherished as “healing air” (darmonbaxsh
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havo), while the climate of a foreign land is presented in antithesis as “exhausting
air” (tinkani qurituvchi havo). Here, the concept of Homeland represents the
“Identity” code at the deepest layer of the iceberg.

Power — Not as “Happiness,” but as a “Moral Burden”: The attitude toward
the throne and authority is axiologically re-evaluated in the work. Babur referring to
the reign as a “heavy burden” (og'‘ir yuk) demonstrates that he views state
governance not as a matter of personal interest, but as “Integrity” (Diyonat) and
“Responsibility” (Mas ‘uliyat) toward the nation. Here, the concept of “honesty”
(halollik) 1s manifested through the lens of power.

Spiritual Self-Sacrifice and "Integrity': The scene where Babur sacrifices his
own life for his son Humayun is the highest axiological point of the work. Here, the
linguistic expressions create a model of serving the “common good” by renouncing
the “personal self”. This is interpreted as the ultimate peak of family loyalty.

The Value of Knowledge and Enlightenment: Babur’s dedication to writing
books and building libraries even amidst wars and battles demonstrates the high
status of knowledge in his hierarchy of values. This serves as linguistic evidence
proving to a foreign audience that the history of Uzbek statehood was built not only
with the sword but also through “Enlightenment” (Ma rifat).

Expected outcomes of the research and analysis. This axiolinguistic analysis
enables the achievement of the following significant results, not only in theoretical
linguistics but also in practical pedagogy and the formation of social consciousness:

1. Strengthening National Immunity: A stable spiritual immunity against
"Cultural Mimicry" (a negative consequence of globalization) is formed in
students and young readers. By understanding the linguistic codes within
literary works, they learn to preserve and value their national identity.

2. Academic Interpretation SKkills: Young researchers will acquire the
competence to professionally explain the national-moral values of the Uzbek
people (e.g., andisha, loyalty, the sanctity of the family) to the international
scientific community using modern terminology (gender cooperation, social

consensus, axiological balance) free from stereotypes.
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3. “Spiritual Bridge” in Intercultural Communication: Language learning
ceases to be a mere expansion of vocabulary and becomes a means to
demonstrate the underwater part of one's national culture—the “Cultural
Iceberg” to the world community. This serves to implement Uzbekistan's
“Soft Power” strategy through language education.

4. Ethical Compass: The Axiological Anchor of National Identity: In an era of
intense geopolitical changes, information attacks, and complex ideological
struggles, the linguistic-spiritual units in historical novels serve not only as a
source of knowledge for the younger generation but as an unwavering Ethical
Compass. The mechanism of this compass manifests in two vital directions:
Model of Spiritual Stability: The process of globalization often leads to the

relativism of values. In such conditions, linguistic concepts like “Diyonat”
(integrity/conscience) and “Sadogat” (loyalty) in the works “Bygone Days” and
“Starry Nights” are transformed in the student's mind from mere words into models
of life principles. By analyzing these units, students master the skill of preserving
their internal spiritual world despite any external ideological pressures.
Psycholinguistically, this process serves to elevate the character's moral image to the
level of personal conviction (internalization).

Ideological Immunity and Hierarchy of Values: The ethical orientation allows
youth to distinguish between true and false values amidst the "spiritual chaos" of the
modern world. For example, the concept of patriotism in the figure of Babur or
loyalty in the image of Otabek acts as a linguistic “moral filter”. Through this filter,
young people develop the skill of remaining faithful to their word and deeds
(integrity) without retreating from their national value system. Consequently, the
language of these works becomes not just a memory of the past for the youth, but a
spiritual North Star guiding them through the complex crossroads of the 21st
century.

Conclusion: This approach elevates language learning from a mere technical

process to an axiological process of personality formation. This, in turn, serves to
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enhance the international prestige of the Uzbek language as the foundation of
national statehood and spirituality.
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BJIUSTHUE SMOLIMOHAJIBLHOT O MHTEJNJIEKTA HA
WHTEPNPETALUIO SI3BIKOBBLIX EJUHMI] B MEXKKYJILTYPHOM
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tatitatita775(@gmail.com

+998901377120

AHHoTamusi. B crathe paccMmarpuBaeTcsi BIUSHUE HSMOIMOHATBHOTO
WHTEJUIEKTa Ha MPOIECCHl WHTEPIPETAIlMH SI3BIKOBBIX CIMHUIl B YCIOBHUSX
MEXKKYJIbTYpHOU KOMMYHHKAITIH. Ocoboe BHUMAaHHE yIeTSETCS
JTUTUIOMAaTHYECKOMY JHUCKYpPCY Kak OJHOM U3 Hamboliee CIOXHBIX (opM
UHCTUTYIIHOHAILHOTO oOuieHwus, TpeOyrorieit BBICOKOH CTETIeHU
KOMMYHHUKATHBHOW KOMTIETSHIINH, IMITATUU U CIIOCOOHOCTH YUUTHIBATh KYJIBTYPHO
00yCIJIOBJICHHbIE OCOOCHHOCTH BOCIIPUSITHS PEUYEBBIX COOOIICHHIA.

KiaruyeBble cj0Ba: OMOLMOHAIBHBIA  HMHTEJUIEKT, MEXKYJIbTypHas
KOMMYHHKAIHS, TATIOMAaTHYECKUI TUCKYPC, MHTEPIPETAIUS S3bIKOBBIX €MHHII,
nparMaTuka, SMIATHs, KOMMYHUKATUBHAS KOMIIETCHTHOCTb.

Abstract. This article examines the influence of emotional intelligence on the
processes of interpreting linguistic units in intercultural communication. Particular
attention is paid to diplomatic discourse as one of the most complex forms of
institutional communication, requiring a high degree of communicative competence,
empathy, and the ability to consider culturally determined characteristics of speech

perception.

Keywords: emotional intelligence, intercultural communication, diplomatic
discourse, interpretation of linguistic units, pragmatics, empathy, communicative

competence.
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CoBpeMeHHbIE MPOIECChl TJI00ANM3AIMK  CIIOCOOCTBYIOT —PaCIIMPEHUIO
MEXKIYHApPOJHBIX KOHTAKTOB U IIOBBIIIEHUIO 3HAYUMOCTH MEXKKYJIbTYPHOU
KOMMYHHUKAIMH B pa3INYHbIX cepax xu3Hu. Ocoboe MecTo cpeid HUX 3aHUMAaeT
JUIIIIOMATAYECKass KOMMYHUKAIMs, BRICTYIAKOMAs HHCTPYMEHTOM PETYJIMPOBAHUS
MEKIyHAPOJHBIX OTHOLICHWM W IOANEPKAHUS MEKIOCYIAPCTBEHHOIO IUAJIoOra.
O} PeKTUBHOCTD TUTIIIOMATHYECKOTO OOIIEHUS BO MHOTOM 3aBUCUT HE TOJIBKO OT
S3BIKOBOM KOMIIETEHTHOCTH YYaCTHHUKOB, HO MU OT HUX CIOCOOHOCTU MPaBUIBHO
WHTEPIIPETUPOBATh SMOLMOHAIBHBIE M KYJbTYPHBIE KOMIIOHEHTBI PEYEBOIO
B3aUMOJIEUCTBUSL.

B mocnegnue necATwieTHss SMOLMOHAJIBHBIA WHTEJUIEKT MPUBJIEKAET BCE
0oJbllle BHUMaHUS UcclieqoBareneil. B ycnoBusIx MeXKyIbTypHOM KOMMYHHUKALIUU
HSMOIMOHAJIHBI ~ MHTEJUIEKT mpuoOperaer ocoboe 3HaueHue. [loHsatue
HMOLIMOHAIIBHOTO MHTEIUIEKTa MOJIyYHUJIO IIMPOKOE pacmpocTpaHeHHe Onaromaps
pabotam amepukaHnckux ncuxosioroB Ilutepa ConoBes u [[»xona Maiiepa. B ux
paboTax »STOT TEPMHUH ONpPEAENseTCd KaK «CHOCOOHOCTh KOHTPOJIUPOBATH
COOCTBEHHBIE YYyBCTBA M 3MOILIMHU, SMOLMU M YYyBCTBA JIPYTHX, paziuvarh UX U
UCIIOJIB30BaTh 3Ty HH(MOpManuUio, YTOObl KOHTPOJIUPOBATH MBIILJIEHUE U
neiicTBus»'’. 3HAUUTENHHBIN BKJIA] B pa3BUTHE 3TOrO0 MOHATHUS BHEC JlPHUWEN
['oynmaH, KOTOpPBIM paccMaTpUBaj SMOLMOHAJIBHBIA HHTEJUIEKT KaK COBOKYITHOCTD
KOMITETEHIIU, 00€CTIEeYNBAIOIINX YCIEITHOCTh MEKIMYHOCTHOTO B3aUMOJIEHCTBUS.
B coBpemMEHHON IICHXOJIOTMH K COCTABIISIOIIAM 3MOLMOHAIBHOTO HWHTEJUIEKTA
OTHOCAT  SMMAaTHIO, CIHOCOOHOCTh K  CaMOPEryJsUd, HSMOIMOHAIBHYIO
OCBEJIOMJIEHHOCTb, COLIMATIbHBIE HABBIKM M MOTHBAIMOHHYI COCTaBIISIONIYO. B
KOHTEKCTE MEXKYJIbTYPHOU KOMMYHUKAIIMHM JAHHbIE KOMIOHEHTHI 00€CIIeUYnBaIOT
a/IeKBaTHOE TOHMMaHNE KOMMYHHUKATUBHBIX HAMEPEHHUI COOECETHUKA U TOMOTatoT
n30eXaTh OMMUOOK HHTEPIPETALIUHU, 00YCIOBIECHHBIX KYJIbTYPHBIMH Pa3IHUUSIMU.

WNuTtepnperanusi  S3bIKOBBIX CAWHHI] TPEACTABISIET COOOW  CIOXKHBIN

KOFHI/ITI/IBHO-HpaFMaTI/I‘lCCKI/Iﬁ Imponecc, BKJIIOUAIOIIMI BOCIIPUATHC,

17 Cepruenxo E.A., Berposa M.U. Tect JIx.Mbitepa, I1.Conoses u JI. Kapy30 «OMOLMOHANBHEINA HATEIIEKT»//H.:
«uctutyT ncuxonorun PAH». Mocksa, 2010, C. 12-13.
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JNEKOJUPOBAHUE M OCMBICIICHHE SI3bIKOBOTO cooOmieHus. B aumiomarnueckom
JUCKYpCE JaHHBIM MpOILIECC OCIIOXKHIETCS HAIMYUeM OOJIBIIOr0 KOJIMYECTBA
UMITTUITUTHBIX CMBICIIOB, JUTUIOMAaTUYECKUX (POPMYIT BEKIMBOCTH, 3BHEMHU3MOB U
CTpaTeruii KOCBEHHOTO BO3JCUCTBUsS. DBBICOKMI ypOBEHb HAMOLMOHAIBHOIO
WHTEJUICKTa CIIOCOOCTBYET 00Jiee TOYHOMY PACIIO3HABAHMIO KOMMYHUKATHBHBIX
HaMEpPEHUH TOBOPSAIIET0. DMOIIMOHAILHO KOMIIETCHTHBI KOMMYHHKAHT CIIOCOOCH
YUYUTHIBATH HE TOJIbKO OyKBaJdbHOE€ 3HAYEHUE BBICKA3bIBAHUS, HO U €rO
OYMOIMOHAIILHBIN ()OH, KOHTEKCT yHOTPEOJICHHE, NHTOHAITMOHHBIC XapaKTePUCTUKU
U KyJIbTypHble KOHHOTanmuu. Hampumep, numnomartuueckas dopmyna «Mor
gblpasicaem  cepbé3nylo  00eCNOKOEHHOCMb  CIOJCUBUIeNCs — cumyayuely B
MOJIMTUYECKOM  JUCKYpPCE MOXKET HHTEPIPETUPOBATHCS HE MPOCTO  KakK
DMOLMOHAJIbHASL pEeaKlus, a KaKk CHTHAI O BO3MOXHOCTH HM3MEHEHUS
BHEIITHETIOJIMTUYECKON TO3HIINK TOCyIapcTBa. Takum o0pa3oM, JJii KOPPEKTHOTO
MOHUMAHUS TOJO0HOTO BBICKA3BIBAHMS HEOOXOJUMO YUYUTHIBATH HE TOJBKO
A3BIKOBOW, HO M YMOLMOHAJIbHO-IPAarMaTUYECKUI KOHTEKCT.

Kpome TOro, »MONHMOHANBHBI HHTEIUIEKT TO3BOJSIET d(DQeKkTUBHEE
pacro3HaBaTh CKPBIThIE 3HAYEHUS OLICHOYHOW JIEKCUKUA. OTHU U T€ K€ SI3BIKOBBIC
€IUHHULBI MOTYT UMETh PA3JINYHY IO HHTEPIPETALNIO B 3aBUCUMOCTH OT KYJIbTYPHBIX
0COOEHHOCTEH y4aCTHUKOB KOMMYHHUKaIu. Hanmpumep, B KyJbTypax ¢ BBICOKUM
ypoBHEM KoHTeKcTyanbHOCTH (bmmwxauit Boctok, Asus, JlatuHckas Amepuka,
Cpenn3eMHOMOPhE) 3HAUUTENIbHAS 9acTh MHGOPMAINK NEpenaéTCsa UMILUTUIIMTHO.
A mpenicraBUTeNIM HU3KOKOHTEKCTHBIX KyJbTyp (CILA, crpansl 3anaanoit EBporibn)
qanie OPUEHTUPYIOTCS HA MPSIMOE BbIpaKEHUE CMbIcia. OTCYTCTBUE Pa3BUTHIX
HaBBIKOB 3MOIMOHAJIBHO BOCIPUATHUS MOXET MTPUBECTH K HEBEPHOMY MOHUMAHUIO
KOMMYHHUKATUBHBIX HaMepEeHUN co0eceTHUKa U BO3HUKHOBEHUIO
JUTUIOMATUYECKUX HEIOPa3yMEHHM.

Ha wam B3mIaa, SMOLMOHANBHBIA HHTEJUIEKT BBICTYNAET BaXXKHBIM
KOTHUTUBHO-NPArMAaTHYECKUM MEXAaHW3MOM MHTEPIPETALNH S3bIKOBBIX €IMHUI] B
JTUATUIOMAaTUYECKOM JTUCKypce. Ero BiusiHrE NPOSBISIETCS HA HECKOJIBKAX YPOBHSX:

KOTHUTHUBHOM, IparMaTu4cCKOM, KYJIbTYPHOM, OMOIMOHAJIBHOM. B YCIO0BUAX
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COBPEMEHHON MEXKYJIbTYpHOH KOMMYHHUKALMM SMOIMOHAIBHBIA HHTEIJICKT
CTaHOBUTCS BaXXHBIM (PAKTOPOM YCIHEIIHOTO IOHMMAaHUS M WHTEepHpeTaluu
S3BIKOBBIX €IMHUIL. BBICOKHIT ypOBEHb SMOLIMOHAIBHOTO UHTEIIEKTA CTIOCOOCTBYET
Oosee TOYHOMY pACMO3HABAHUIO HWMIUIMIUTHBIX CMBICIOB, HWHTEpPHpETaIliu
OLICHOYHOM JIEKCUKH, 3BPEMHU3MOB U MeETa(pOpPHUECKUX KOHCTPYKUUUA. ITO
MO3BOJIAET TMOBBICUTH 3((PEKTUBHOCTh MEXKIYHAPOJHOTO B3aWMOJACUCTBUA U
CHM3UTh PHUCK KOMMYHUKAaTHBHBIX OIIMOOK B MPOLECCE AUIIIOMATHYECKOTO

001IeHHS.
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AHHOTauusi: B cratbe amanor paccMaTpuBaeTcsl KakK BeIyllee CpPeACTBO
dbopMUpOBaHUA KOMMYHHKATUBHBIX YMEHHUW CTYJEHTOB JIUIUIOMATHYECKHX
HaNpaBjIeHUH TOATrOTOBKU. PacKpbITHl TEOpPETHYECKHE OCHOBAaHUS HAJIOrOBOTO
oOydeHusi B paMKaXx KOMMYHHUKATUBHOTO IOJX0/a, creruduka npodhecCuoHaIbHON
KOMMYHHUKAIMH JUIJIOMaTa, OCHOBHbIE ()OpPMbI Y4EOHOTrO quaiora Kak poJieBas
Urpa, MeperoBopHasi CUMYJISIUs, 1e6atThl, mpobieMHbIi quanor. CHopMynrpoBaHbl

MeToau4ecKue yciaoBus 3 (HEKTUBHOCTH AUAJIOTOBOTO O0YyUEHHUS.

KiawueBble cjIoBa: JHUAJIOI'OBOC 06yquH€, KOMMYHHKAaTUBHAA
KOMIICTCHI WA, CTYACHTBI-IUILJIOMATBI, POJICBAs HIpa, IICPCr OBOpHBIﬁ mponcecc,

npodeccruonanbHass KOMMYHUKAITHSI.

Abstract: The article examines dialogue as a primary means of developing
communicative skills among students specializing in diplomacy. It outlines the
theoretical foundations of dialogic instruction within the communicative approach,
highlights the specifics of a diplomat’s professional communication, and identifies
the main forms of instructional dialogue, including role play, negotiation simulation,
debates, and problem-based dialogue. The methodological conditions for the

effectiveness of dialogic instruction are formulated.

Keywords: dialogic instruction, communicative competence, diplomacy

students, role play, negotiation process, professional communication.
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B coBpemenHoit amoxe riiobanu3anuu BaxHOCTh 3P(HEKTUBHOM, a 0COOCHHO
MEXKYJIbTYpPHOH KOMMYHHKAIIMM BO3pacTaeT. Tak, akTyaJbHOCTh OOpallieHus K
UAJIOTy KaK CPEICTBY OOYYEeHHsI OMPEAeNsIeTCS MPUPOJON TUIIIOMATHYECKON
npodeccuu, B KOTOPOW B OCHOBHOM yCTHasi KOMMYHUKAIIMS BBICTYIIAET KIIOYEBBIM
WHCTPYMEHTOM JIOCTHKEHHUS MPOPECCHOHANBHBIX MeNield. B wacTHOCTH, AUTIIOMAT
BEeIET TMEpPEroBOphI, pearupyer Ha pEIUIMKA OMIOHEHTa, BBICTPAHUBACT
apTYMEHTAIMIO C YYETOM MPOTOKOJIBHOTO KOHTEKCTa B YCIOBHIX OTPAaHUYCHHOTO
BpeMenu. Cie1oBaTelbHO TOJATOTOBKA TAKOTO CIEIHAINCTa TPEOYEeT HE TOJBKO
TEOPETUYECKUX 3HAHWN O MEKIYHApPOTHBIX OTHOIICHHUSAX, HO U CHCTEMAaTHYCCKON
NPAKTHYECKOH TPEHUPOBKH PEYEBBIX YMEHUH B YCIOBHSX, MPUOMIKEHHBIX K

peanbHOMY TIPO(PECCHOHATTEHOMY OOIICHHIO.

B ocHOBHOM TpaaunroHHble (OPMBI O0y4Y€HHUs, OPUEHTHUPOBAHHBIE Ha
MOHOJIOTHUECKOE H3JI0KEHHE Marephaia, He 00eCleyuBaloT TOTOBHOCTH K
CIIOHTAaHHOMY pe4yeBOMY B3auMopeicTBuoo. OpHako Auamor Kak ¢Gopma
OpraHu3alyy y4eOHOro mpolecca MOJAEIUPYET YCIOBUS peaaibHOM KOMMYHUKALIUU
U CTaBUT OOyYalolerocsi mepes HeoOXOJUMOCThIO OMEPATUBHO pearupoBaTh Ha
MEHAIONIyIocs pedeByto cutyamnuio [1]. Tak, 1enpio craTbu SIBISETCS aHAIU3
JMagora Kak CpeACTBa COBEPUICHCTBOBAHUS KOMMYHHUKATHBHBIX YMEHHM
CTYACHTOB-AUIJIOMAaTOB M CUCTEMAaTH3alMsl METOAMYECKUX TMOAXOJ0B K

OpraHu3alu J11aJIoroBOoro O6y‘I€HI/IH.
Teopemuuecxue OCHOBbl OUA0208020 06yquuﬂ

Camo noHATHEe KOMMYHUKAaTUBHOW KOMIIETEHIIMU BBEAEHO B HAYUHBI 000POT
J. XaiiMcoM, NMPOTUBOMOCTABUBIIMM (POpMaIbHOE 3HAHHUE SI3BIKOBOW CHCTEMBI
CIIOCOOHOCTH HWCTIONB30BaTh SI3bIK aJCKBATHO cUTyaruu oOmieHus [2]. B cBoro
ouepenap, M. Kanane u M. CBelH BBIACIWIM B CTPYKTYpE KOMMYHHUKATUBHOMU
KOMIIETEHIIMA T'PaMMAaTHYECKHM, COLMOJIMHIBUCTUYECKUM, JIUCKYPCUBHBIA U
CTpAaTeTUYECKUIA KOMITOHEHTHI [ 3], TOCIIeHUH 13 KOTOPHIX UMEET 0c000€ 3HaUCHNE
JUIS TATUIOMAaTta, TOCKOJBbKY BKIIFOYAET YMEHHME YAECPKUBaTh WHULMATHBY B

pPa3roBOPE U MEPECTPAUBATH BHICKA3bIBAHUE ITPU 3aTPYAHECHHH.
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B wMeromuke crtpan CHIT kOMMyHUKATHBHBIM TIOAXOJ pa3padaTbiBaICS
E.IlaccoBbIM, MPENIOKUBIIMM pPACCMATPUBATH JHAIOr KaK CAMOCTOSITEIbHYIO
CAVHUIY OOyYEHHs, MOJCITUPYIONIYI0 pealbHOe pedeBoe B3ammojeicteue [1].
[TapanensHo WM. 3umHsA MOKaszana, 4TO peuyeBasl AESITENBHOCTh (opMuUpyercs
TOJILKO B YCIIOBHUSIX MOTHUBHUpOBaHHOTO oOmieHus [4], a H.l'anbckoBa u H.W. T'e3
paccMaTpuBalOT UANOr KaK «BEAyHIyl0 (OopMy OpraHu3alld pPedeBO
nesrenbHocTH» [5]. Kpome Toro, A. JICOHThEB ompeaesisii ero Kak 6a3oByro ¢hopmy
OOIIeHMSI, PEATU3YIONIYI0 KOMMYHHKATUBHYIO, PETYIATUBHYIO U MTO3HABATEIbHYIO

byHKIUY s3bIKa [6].

3anansbie yuénble kak k. Puuapac u T. Pomxkepc OTHOCAT meperoBOpHbIN
nporecc K 0a30BbIM KOMIIOHEHTaM KOMMYHHKAaTHBHOTO METOJa, OTMEYasi, 4YTO
B3aUMOJIEUCTBHE OOYYaIOIIMUXCA CO3MAET YCIOBUS JUIsl HETOLMUPOBAHUS CMBICIIA
[7]. Taxke kak u Y. JIuTnByA cBsi3biBaeT 3PHEKTUBHOCTh TUATOTOBOIO O0OYUYEHUS C
IIEPEXOIOM OT 3aJaHMM C 3aJaHHOM CTPYKTYpOH K 3aJaHUAM C OTKPBITBIM
pesysbratoM [8], a C. C3BUHBOH OAUYEPKUBACT, UTO «KOMITETEHIUS (opMHUpyeTCs

TOJIBKO B IIPOLIECCE PEATBHOIO UCIIOIb30BaHUS A3BIKa» [9].
Cneyuguxa KOMMYHUKAMUBHOU NOO20MOBKU CHLYOEHMO8-OUNIOMANO8

Tak, npodeccruonanpHast KOMMYHHUKaIUS JUIIoMara HMEET
WHCTUTYLIMOHAJIBHBIM XapaKTep € TOBOPSLIMN BBICTYIIA€T HE OT COOCTBEHHOIO
MMEHHM, a KakK MPEJCTaBUTENIb TOCYJIapCTBa, 4YTO TpeOyeT CTPOToro KOHTPOJIS
BBICKa3bIBaHUsA. Kpome TOro, IuMmuioMaThyeckass KOMMYHHUKAalUs IPOTEKAeT B
YCJIOBUSIX BBICOKOM HeomnpeaeiaeHHoctu. Tak, M. JleGegeBa oTMeuaer, 4YTO
«TIEPErOBOPHBIN MPOLIECC MPEIOIaraeT NOCTOSSHHYI KOPPEKTUPOBKY CTPATETHH B
3aBUCUMOCTH OT TIOBEAEHUsS TMapTHEpPA, a pe3ydbTaT CKJIAAbIBACTCS U3
MOCJICIOBATEILHOCTH  B3aMMHBIX PEIUIMK M YCTYNOK, a HE U3 3apaHee

MOJITOTOBJIEHHOTO TeKcTa» [10].

B cBoro o4ycpcb, CYHNCCTBCHHBIM KOMIIOHCHTOM I[aHHOI;'I KOMMYHHKAaIIUN
BBICTYIIACT MCXKKYJbTYpHAasd COCTABJIAIOLIAA, I'I€ BAXKHO YUYHUTBIBATL KYJIbTYPHLIC

pa3nuuus ¥ 0COOEHHOCTU BOCHIPHATHS MH(GOPMALIMH, YTO JAenaeT oOyueHue domee
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3 PEeKTUBHBIM U aJaNTUPOBAHHBIM K TMOTpeOHOCTSIM cTyaeHToB.. Tak, C. Tep-
MuHacoBa yka3bIBaeT, YTO YCIEITHOCTh MEKKYJIBTYPHOT'O OOIIEHHUS ONPeaesieTCs
HE TOJIHKO S3BIKOBOM TPAMOTHOCTBIO, HO ¥ CIIOCOOHOCTBIO PACTIO3HABATH KYJIETYPHO
00ycCIIOBJIEHHBIE ~ Mojenau  pedeBoro  moBenenuss [11].  CrenmoBaTenbHO
TUTUIOMAaTHYeCKash KOMMYHHUKAIMS Takke Tpedyer oco0oro perucrpa pedu
CIEP>KaHHOTO, (hopMaM30BaHHOTO, JIOTY CKAIOIIEr0 JTUTLIIOMATAYECKYIO
HEONpPEAEICHHOCTh, YTO BO3MOXHO C(POPMHPOBATH TOJBKO B YCIOBUSIX KHBOTO

PEYEBOTO B3aUMOAECHUCTBUSL.
Dopmul 0UaN02068020 00YUEHUS 8 NOO2OMOBKE OUNIOMAMOB

Ecnu nate onpeneneHue pojaeBol Urpe, To MOKHO CKa3aTh YTO 3TO OJHA U3
0a30BbIX (POPM TUATOrOBOrO OOyUYEHUSs, MPU KOTOPOH 0O0ydarouuecss IpUHUMAIOT
Ha ce0d npodeccHOHaIbHbIE PO U B3aUMOJECHCTBYIOT B paMKax 3aJaHHOU
cutyaruu [12]. IIpuMEHUTENBPHO K MHOJATOTOBKE JIUIJIOMATOB OHA MOJEIUPYET
CUTyalluu JIBYCTOPOHHEH BCTpedH, OpuduHTa AJIi MPECcChl WIW MPOTOKOIHHOTO
npuema. Tem He MeHee Ooiiee CI0XKHOW (OPMON WPl BBICTYIAET MEPErOBOPHAs
CUMYJISILIUS, BOCIIPOU3BOASANIAS CTPYKTYPY PEAJBHOrO0 NEPErOBOPHOIO Mpolecca
Kak OT oOMeHa HayalbHBIMHU MO3ULUSMU TaK U A0 BBIPAOOTKH Kommpomwucca. B
OTJINYME OT POJIEBOW HWIPBI C 3apaHee OMNPEIEICHHBIM CLEHApUEM, CHUMYJISLUS

IIPEANONAraeT OTKPBITHIN PE3ybTaT, 3aBUCAILNN OT PEIIEHUN CAMUX YYaCTHUKOB.

Tak yueOHble nebaTbl CTPOSITCS Ha OTCTAaMBAaHUM 33JaHHOM MO3ULHMU U
TpeOyIOT YMEHUS BBICTPAUBATh apTyMEHTALINIO, OIPOBEPTaTh TOBOJIbI OMIOHEHTA U
COXPaHSATH JIOTHUECKYIO [TOCJIEI0BATEIbHOCTD B YCIOBUAX OTPAHUYEHHOTO BPEMEHU
Ha IOJArOTOBKY pPEIUIMKH, YTO NPHUOIMKEHO K CUTyaluH Ipecc-KOH(EpEHLHH.
Kpome Toro, mpoGieMHbIi AUAaor MpeanoiaracT 00CyKIeHHe CIIOPHON CUTYyaIuu
0e3 eAMHCTBEHHO BEpPHOIO pELIEHHs M CBSA3aH C IEPEeXOJOM K 3aJaHUsM,
TPEOYIOIMUM CaMOCTOSATEILHOTO COojepKaTebHOTO pernieHus [8]. B cBpro ouepend
VUHTEPBBIO-CUMYJISILUSA, IPU KOTOPOM OAMH CTYIEHT BBICTYIAET B POJIM Ky PHAIIUCTA,

a Jpyrol kak o(UUUAIBHBIN MpEeACTaBUTENb TOCYyJapcTBa, Pa3BUBACT YMEHHUE
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dbopMmynupoBaTh  CIEpKaHHBIM, MPOTOKOJIBHO  KOPPEKTHBI  OTBET  Ha

Henpeackazyemblil Borpoc [1].
Memoouueckue ycnogus 3gppexmusrnocmu 0uan0208020 00yyeHus

D¢} PexTUBHOCTD TAKOTO pOJia AMAIOTOBOrO OOYUYEHMs ONPENENAETCS PSIOM
ycnosui. IlepBoe, BBOOUTCS MO3TAITHOE yCIOKHEHNE KOMMYHHUKATUBHBIX 3a1aHUM,
IpU KOTOPOM OOy4YeHHE HAayMHAEeTCs C JUAJIOTOB C 3aJaHHOW CTPYKTYypoll u
NEPEXOAUT K 3aJJlaHUsIM C OTKPBITBIM pe3ysbratoM [8]. Bropoe, ycTaHaBnuBaeTcs
0053aTeNbHOCTh  MPOQPECCHOHANBHO PENIEBAHTHOM COAEPKATEIBHON OCHOBBI
JIMAJI0ra, OIMPAIOIIECHCS HAa AKTYyJIBHYIO MEXAYHAPOIHO-TIOJUTUYECKYIO [IOBECTKY,

a He Ha HeUTpaJIbHBIN OBITOBOM MaTepHal.

Taxke TpeTbMM YCIOBUEM SBISIETCS CHUCTEMaTHYecKas pediekcust Mo
pe3yapTaTaM JuajoroBoro B3aumoneuctsus. Tak, P. Munbpya ormedaer, 4To
KOMMYHUKAaTUBHOE YMEHHE COBEPIICHCTBYETCS 3a CUET OCO3HAHHOIO aHalIM3a
COOCTBEHHBIX M UY)XMX pPEUEBbIX ACHCTBHIL, a HE MHOIOKPAaTHOTO MOBTOPEHHUS
ONHOTHUIIHBIX 3aJaHui [13], 4TO B MOArOTOBKE CHELMAINCTOB MEXKIYHAPOIHBIX
OTHOIICHUU peamu3yeTcss 4epe3 pa30op 3amucH TMEPErOBOPHON  CUMYIISIIIHU.
Hakonen, 4yérBeproe, IOCTENIEHHO YCHUIMBAETCS (PAKTOP HEONPEEIEHHOCTH
KOMMYHUKATUBHOM CHUTyallMM 3a CYET BBEACHUS HENPEABUACHHBIX PEIUIMK U
M3MEHEHUS MO3UILUHU ONIIOHEHTA, YTO MPHUOIIKAET yUeOHYI0 CUTYaIIUIO K YCIOBUAM

CBOETO poja peajbHON IUIIOMATHYECKOW MpakTuku [10].
3akiroueHue

B uenom, auanor mnpeacTaBisieT co0Oi cuUCTEMOOOpasylollee CpelCTBO
(dbopMHpOBaHUS KOMMYHUKATUBHOW KOMITETEHIIMU CTYIEHTOB-AUILIOMATOB. CBOETO
poma  crnemmduka  NpodecCUOHATHPHOM  KOMMYHHKAIIUU CHeHUAIINCTA
MEXIYHAPOJHBIX OTHOILIECHUN OMpENEseTCs MHCTUTYLUHOHAIBHBIM XapaKTEpPOM
BBICKAa3bIBaHUS, HEOMPEIEIICHHOCThIO MEPETOBOPHOTO MPOIIECCa, MEXKKYIbTYPHOU
COCTABJISIIOIIEH W OCOOBIM MPOTOKOJIBHBIM PETUCTPOM peur. UTo 0OycriaBImBaeT
HEOOXOJAUMOCTh MOCTPOEHUs 00y4YeHUs BOKPYT Takux (opmM, KaK pojeBas Urpa,

MNEPEroBopHasa CUMYJISIINA, I[C63TBI, HpO6J’ICMHBII>i AnaJiIor U UTHTCPBbIO-CUMYJIAIHA.
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B cBoro ouepenp, 3(PpGhEeKTUBHOCTh HUATIOTOBOr0 OOy4YeHHsS OO0ecleuynBaeTCs
MO3TalHBIM ~ YCJIOKHEHHEM  3aJlaHui,  MpOQPECCHOHATBHO  pPEJIEBaHTHOU
COJIep’KaTeIbHOM OCHOBOW, CHCTEMAaTH4eCKOW pediaexkcuell M MOCTENEeHHBIM

yCuiieHHeM (akTopa KOMMYHUKATUBHOW HEONIPEAEeIEHHOCTH.
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Abstract

The article reviews shortly how linguistics is integrated with other disciplines
via two key areas: the language—culture connection and the paradigm shifts that have
transformed linguistic theory. Using Kuhn’s framework of paradigms and their
changes [Kuhn, 1970], the study follows linguistics as it developed from
comparative-historical methods to anthropocentric approaches. Each transformation
broadened the field's connections with psychology, sociology, anthropology, and
cultural studies. The study presents linguistics as developmental, multi-dimensional
science and considers what this means for language education and global
communication. Through putting linguistics at the interface of interdisciplinary
fields, this work illustrates how it promotes cross-cultural understanding, cognitive
development, and progress toward the UN Sustainable Development Goals,

especially SDG 4 (Quality Education) and SDG 10 (Reduced Inequalities).
Key-words: paradigm shift, language-culture connection, linguistics, SDG
Introduction

Linguistics is a field of study that connects with diverse knowledge areas. The
field examines not only the language structure but also encompasses culture,
cognition, society, and philosophy. This interdisciplinary character of linguistics
becomes clearer when we see how language functions as both a communicative tool
and a cultural repository. This paper reviews two central aspects of interdisciplinary
linguistics: the symbiotic relationship between language and culture, and the

paradigm shifts that have reshaped language study methods. Through exploring
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these developments, the paper outlines how linguistics has grown into a complex
science that integrates insights from psychology, sociology, anthropology, and
cultural studies. In this context, it is necessary to clarify what paradigm means. Kuhn
[1970, p. viii] described a paradigm as “universally recognized scientific
achievements that, for a time, provide model problems and solutions for a

community of researchers”.
Language and Culture: A Symbiotic Relationship

Language extends beyond a collection of words and grammatical rules; it
serves as a dynamic vehicle for expressing cultural values, traditions, and social
behaviors. Culture simultaneously creates the environment where language develops
and thrives. Language scholars pointed out that language and culture support each
other: when language changes, culture changes, and vice versa [Ashurova &

Galiyeva, 2018].

Alefirenko [2010] says that linguoculturology developed as a field to study
this interconnection. It investigates how linguistic units, such as proverbs, realia
words, phraseological expressions, stylistic devices, and mythologemes, carry
cultural meanings. These units, known as [inguoculturemes, reveal how
communities perceive the world and express their cultural identity through language.
Proverbs, for instance, transmit not just linguistic structures, but also collective
wisdom and moral values. Culture-specific words represent unique cultural objects

that might not exist in other societies.

Consequently, linguistics connects with anthropology, ethnography, and cultural
studies, establishing its intrinsically interdisciplinary nature. Examining language
and culture simultaneously empowers linguists to interpret national and individual

worldviews, making communication possible across diverse societies.
Paradigm Shifts in Linguistics

According to Thomas Kuhn [1970, pp. 6, 97], when existing frameworks can

no longer explain new observations and reach an impasse, paradigm shifts occur as
312



scholars see different theories, approaches, and methods. Kuhn utilized optical
illusions from Gestalt psychology as examples of paradigm shifts, where identical
information appears totally different. This concept of changing paradigms offers a
valuable perspective for understanding how linguistics has repeatedly transformed
itself when facing cultural, cognitive, and social challenges. In linguistics, three

major paradigms illustrate this process.

The comparative-historical paradigm concentrated on the discovery of genetic
relationships among world languages which established the groundwork for
comparative philology. Being a dominant 19th century approach, it emphasized
language genealogy (i.e. language family trees) and reconstruction. Ferdinand de
Saussure then introduced the structural paradigm in the early 20th century,
highlighting language's systematic structure (langue), paradigmatic and syntagmatic
relations, and the connection between form and content [Ashurova & Galiyeva,
2018]. The paradigm viewed the language as a structural system and this thought
contributed greatly to the development of linguistic theory [Alefirenko, 2010].
However, structural paradigm was replaced by the anthropocentric paradigm in the
late 20th century [Ashurova & Galiyeva, 2018]. The then newly established
paradigm's focus now oriented toward human elements in language, putting
emphasis on communication, cognition, and knowledge structures. This paradigm
emerged because the structural approach could not properly address connections
between language and mind, language and culture, and language and society
[Ashurova & Galiyeva, 2018]. Influenced by earlier scholars such as Wilhelm von
Humboldt and Aleksei Losev, the anthropocentric paradigm sees language as a tool
for preserving and sharing knowledge, affected by both linguistic and extralinguistic

elements [Encyclopeadia Britannica, 2026; Losev, 1990].

To understand anthropocentric paradigm in linguistics better, an analysis of the
linguistic and extralinguistic means that represent the national world picture is

provided with the help of the following extract:

Extract:
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At last the dinner was all done, the cloth was cleared, the hearth swept, and
the fire made up. The compound in the jug being tasted, and considered
perfect, apples and oranges were put upon the table, and a shovelful of
chestnuts on the fire. Then all the Cratchit family drew round the hearth, in
what Bob Cratchit called a circle, and at Bob Cratchit's elbow stood the
family display of glass, two tumblers, and a custard-cup without a handle.
These held the hot stuff from the jug, however, as well as golden goblets would
have done; and Bob served it out with beaming looks, while the chestnuts on
the fire sputtered and crackled noisily. Then Bob proposed: -"A Merry
Christmas to us all, my dears. God bless us!" Which all the family re-echoed.
"God bless us every one!" said Tiny Tim, the last of all. He sat very close to
his father's side, upon his little stool. Bob held his withered little hand in his,
as if he loved the child, and wished to keep him by his side, and dreaded that
he might be taken from him. "My dear," said Bob, "the children! Christmas
day. [Dickens, 1843, Stave 3]

Text analysis:

The given excerpt from the book Christmas Carol represents the national
world picture specific to Western society. In the text, we can see types of
linguocultural units such as linguoculturemes (Merry Christmas, Cratchet,
Tiny Tim, God Bless Us every one!) which are used to describe the festive
event in the story. Moreover, the national cultural specifics of this text is
identified by its semantic content in which one of the most important holidays
Christmas celebrated by mostly western people on 25" December is
illustrated. The text provides culturally rich information. For example, the
tradition of observing some rituals such as doing some necessary chores (the
dinner was all done, the cloth was cleared, the hearth swept, and the fire made
up. The compound in the jug being tasted, and considered perfect, apples and

oranges were put upon the table, and a shovelful of chestnuts on the fire) or
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congratulating each other chorally by saying God bless us all! can only happen
in a society where religion is practiced. The text emphasizes the significance
of social and cultural events, which plays a big role in connecting people and

families.

Thus, the anthropocentric paradigm paved the way for interdisciplinary fields
like psycholinguistics, sociolinguistics, ethnolinguistics, cognitive linguistics,
linguoculturology, and gender linguistics. These branches exemplified how

paradigm shifts in linguistics have continually expanded the discipline’s scope.
Interdisciplinary Achievements

The integration of linguistics with other sciences has produced several important

achievements, shown through new specialized fields within linguistics:

e Psycholinguistics links language with cognitive processes, exploring how
people learn, understand, and create language.
o Sociolinguistics studies language in its social context, addressing identity,
power relationships, and multilingualism.
o FEthnolinguistics examines language as a mirror of cultural traditions and
ethnic identity.
o Cognitive Linguistics explores how language influences thought and
conceptualization, focusing on metaphors and mental structures.
o Gender Linguistics analyzes language use across gendered social situations,
highlighting representation and equality issues.
e Linguoculturology connects linguistics and cultural studies, examining how
cultural values are reflected in language forms.
These interdisciplinary branches confirm that linguistics operates not as an
isolated field but maintains deep connections with broader scientific and cultural
contexts. They also demonstrate how linguistics helps address solving global

challenges involving communication, cultural diversity, and education.

Implications for Language Education
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The interdisciplinary nature of linguistics has clear effects on language
education. Contemporary teaching approaches are increasingly affected by insights
from cognitive science, sociolinguistics, and cultural studies. Adding cultural
components to language instruction enhances learner's communicative competence
and intercultural awareness. It particularly benefits university students who learn
English as a second language for disciplines like Business and Economics, Law,
International Relations and Diplomacy, and others. Likewise, psycholinguistic

research influences language acquisition methods and memory retention.

In Uzbekistan and elsewhere, the integration of interdisciplinary fields into
language education promotes solutions to issues, such as multilingualism, cultural
identity, and global communication. This is also connected with the UN Sustainable
Development Goals, particularly SDG 4 (Quality Education), which is concerned
with innovative approaches in language teaching and interdisciplinary fields, and
SDG 10 (Reduced Inequalities), which emphasizes the importance of inclusive

education that connects linguistic and cultural divides.
Conclusion

The evolution of linguistics from comparative-historical studies to
anthropocentric approaches reiterates that the field is not just interdisciplinary but
also tranformative. The integration of linguistics with culture, cognition, and society
remains the cornerstone of academic disciplines. This integration opens vistas for
language educators and researchers to develop innovative instructional methods,
foster intercultural dialogue, and tackle issues of multilingualism and inequality in
support of the UN Sustainable Development Goals. It is regarded that
interdisciplinary linguistics serves as a catalyst for global society to yield good
results in attaining the quality of education and inclusiveness in education.
Therefore, further research must take place in order to explore linguistics as a model
for interdisciplinary integration, considering it not only an object for scientific study

but also an practical tool for human connection.
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Abstract. This article analyzes the close relationship between language and culture
in the process of intercultural communication. Language is considered not only as a
means of communication but also as an important factor expressing cultural values,
traditions, and national worldview. Additionally, the article highlights problems that
arise in intercultural communication using the example of the English language and
discusses ways to overcome them.
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Introduction

In the present era of accelerating globalization, communication between
representatives of different nations and cultures is expanding rapidly. In such
conditions, intercultural communication gains particular importance. Language is
the main tool of this process, and it is not limited to transmitting information but also
reflects cultural values and social norms. Therefore, studying the relationship
between language and culture is one of the pressing issues in modern linguistics.
The Interconnection Between the Concepts of Language and Culture

Language and culture are inseparable phenomena. Language is a component
of culture through which a nation’s historical experience, worldview, and mentality
are expressed. Culture, in turn, directly influences the formation and development
of language. For example, the concept of politeness in English is manifested in

speech through courtesy, indirect expressions, and adherence to ethical norms.
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Language and culture are among the most important components of human
society and develop in close interrelation. While language serves as the primary
means of expressing culture, culture directly influences the formation and
development of language. Therefore, studying language and culture separately does
not lead to complete scientific conclusions.

Language is a social phenomenon that ensures communication between
people, through which ideas, emotions, knowledge, and experiences are transmitted
from generation to generation. Culture is a set of values, traditions, customs,
worldview, and behavioral norms formed during the historical development of
society. Language serves as the main means of preserving and transmitting these
cultural elements.

The relationship between language and culture is most clearly reflected in
vocabulary. Every nation’s language contains words specific to its lifestyle,
environment, profession, and history. Concepts that are significant in one culture
may be expressed precisely and in detail in its language, while in another culture
such concepts may not exist or may be rarely used.

In addition, speech etiquette, forms of address, greeting and farewell
expressions are directly connected with culture. Speech behavior that is considered
normal in one culture may be regarded as inappropriate or disrespectful in another.
This shows that language 1s not only a tool of communication but also a reflection
of cultural values.

While language reflects culture, it also actively participates in shaping it.
People perceive and classify the world through language. Therefore, language
influences thinking patterns and worldview. This confirms that the relationship
between language and culture is mutual.

Language and culture are closely interconnected concepts. Language is the
expression and preserver of culture, while culture determines the content and
development of language. Therefore, when learning a foreign language, it is

important not only to acquire grammatical and lexical knowledge but also to study
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the culture of the people who speak that language. This ensures effective
communication and deep mutual understanding.
Pragmatic Factors in Intercultural Communication

The pragmatic aspects of language play a special role in intercultural
communication. A speech form that is considered normal in one culture may be
inappropriate or unclear for representatives of another culture. For example, in
English, requests are often expressed indirectly (Could you..., Would you mind...).
This is the result of a cultural politeness strategy. Lack of knowledge of such features
may lead to communicative failure.

In modern globalization, intercultural communication has become an integral
part of human life. For communication between representatives of different nations,
languages, and cultures to be effective, it is important not only to know the language
system but also to consider pragmatic factors that ensure speech is appropriate to the
situation. Pragmatics studies the meaning and function of speech in real
communication.

Pragmatic factors include the social status, age, gender, cultural values of
participants, the speech situation, purpose, and context. In intercultural
communication, these factors manifest differently, and speech behavior that is
normal in one culture may be considered incorrect or inappropriate in another.

For example, in some cultures, giving direct commands or expressing
opinions openly is seen as effective and sincere communication. In other cultures,
indirect speech, polite expressions, and a soft tone are considered signs of respect.
If pragmatic differences are not taken into account, speech may be misinterpreted
and misunderstandings may arise.

Forms of address are also an important pragmatic factor. Using first names,
titles, or surnames is perceived differently in different cultures. For instance, in
Western countries addressing someone by their first name quickly is normal,
whereas in some Eastern cultures this may be considered overly informal.

Speech etiquette, apologizing, expressing gratitude, and refusing are also

culturally dependent from a pragmatic perspective. In one culture a brief answer may
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be sufficient, while in another detailed explanation and apology may be required.
These situations demonstrate the importance of pragmatic competence in
intercultural communication.

Pragmatic factors play a significant role in intercultural communication. They
ensure that communication is meaningful, appropriate to the situation, and culturally
acceptable. Therefore, in learning a foreign language, it is necessary to study not
only grammar and vocabulary but also pragmatic and cultural features. This is one
of the key factors of effective and successful intercultural communication.

The English Language and Intercultural Communication

Today, English is widely used as an international language of communication.
Therefore, when learning English, it is not enough to acquire only grammatical and
lexical knowledge; it is also necessary to master the cultural characteristics of
English-speaking societies. For example, misunderstanding humor, irony, or small
talk culture in English may lead to misinterpretation.

In today’s globalized world, interaction among representatives of different
nations and cultures is expanding. In such conditions, effective communication
requires not only knowledge of a common language but also intercultural
communication skills. From this perspective, English occupies a special place as the
main international means of communication.

English is widely used in international business, science, education,
diplomacy, and tourism. Representatives of different countries use English in mutual
communication. However, perfect grammatical knowledge does not always
guarantee successful communication, since each nation has its own cultural values,
traditions, and communication style.

Intercultural communication is the process of mutual understanding and
exchange of information between people belonging to different cultures. In this
process, speaking style, tone, body language, attitude toward time, and even silence
may carry significant meaning. For example, in Western culture direct expression of
opinion is seen positively, whereas in Eastern culture politeness and indirectness are

considered signs of respect. If a person communicating in English does not consider
321



the traditions and mentality of another culture, misunderstandings or even conflicts
may arise. Therefore, learning the culture of English-speaking countries alongside
the language itself is important, as it increases intercultural competence.

Intercultural communication serves as an important factor in ensuring
cooperation and mutual understanding between societies. Although language is a
key tool, it is not sufficient on its own. Speech etiquette, forms of address, greetings,
apologies, and expressions of gratitude differ across cultures. Stereotypes and
misconceptions may also cause misunderstandings and conflicts. Therefore,
tolerance, respect, and open-mindedness are key principles of intercultural
communication.

Intercultural competence is the ability to communicate effectively with
representatives of different cultures and includes cultural knowledge,
communication skills, and adaptability. Developing this competence is especially
important in education, particularly in foreign language learning.

In conclusion, intercultural communication is an important social
phenomenon in modern society. It strengthens mutual respect, cooperation, and
peace among nations. By understanding cultural differences and communicating
appropriately, individuals can achieve success in the global world.

Developing Intercultural Competence
To increase the effectiveness of intercultural communication, it is important to
develop communicative and intercultural competence. This includes:
« tolerance toward representatives of other cultures;
« understanding the cultural meaning of linguistic units;
« the ability to choose language tools appropriate to the speech situation;
« thinking free from stereotypes.
Conclusion

In conclusion, language and culture are inseparable components of
intercultural communication. Language reflects culture, while culture enriches the
content of language. Paying attention to cultural factors when learning English

increases ~ communicative  effectiveness  and  prevents  intercultural
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misunderstandings. Therefore, the harmony of language and culture occupies an

important place in modern language education.
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JUHTBOKYJbTYPOJOTHUYECKUA AHAJINA3
®PABEOCEMAHTUYECKOMN KATETOPUU BO3PACTA B PYCCKOM,
AHI'JINICKOM M Y3BEKCKOM SI3BIKAX

M.C.KymmartoBa, YMI/{

AnHoTamusi: CraThsl IIOCBSIIEHA  CONOCTAaBUTEIBHOMY  aHAJIHU3Y
(dpaszeonorun Bo3pacra B pyCCKOM, aHIJIMHCKOM U y30€KCKOM si3blkax. B pabote
UCCJIEAYIOTCS IISITh OCHOBHBIX BO3PACTHBIX KaTErOPUH, OTPaXKAOIIUX KU3HECHHBIN
LIUKJI YEJIOBEKA OT POXKJIEHUs 10 IIyOoKoi crapoctu. Oco00e BHUMAHHUE yIEIEHO
HAI[MOHAJbHBIM PA3UYMSIM: OT AHTJMMCKOW HPOHUHM A0 Y30€KCKOW Tpaauluu
OTUKETHOIO IIOYTEHMs K crapmuM. lcciaenoBaHue pacKpblBaeT CBS3b MEXKIY
¢dpazeonornyeckuM (HOHAOM U KyJIbTYPHBIMU IIEHHOCTSIMH COINOCTaBIISIEMBIX
HapOJOB.

KuroueBble ciioBa: ¢paseosiorus, KaTeropusi BO3pacra, COOCTaBUTEIbHbIN
aHaus, HAallMOHAJIBHO-KYJIBTYPHAas cnenuduka, YKA3HEHHBIN LIMKJI,

dbpazeocemaHTHYECKas IPYIINA, PEUEBON ITUKET, TUHTBOKYJILTYPOJIOTHUSI.

Kareropus Bo3pacra, sBnsisch GpyHIaMEHTAIbHONW YHUBEpCAIUEH, HAXOUT B
Pa3HOCTPYKTYPHBIX SI3bIKaX — PYCCKOM, aHIJIMICKOM U y30€KCKOM — IIyOOKO
UHAMBHUAyalIbHOE BOIUIonieHre. HecMoTpst Ha OOIIHOCTh OMOJIOTUYECKUX ITAroB
KU3HU, UX (pa3zeoceMaHTHUECKasi UHTEpIIpEeTalns 00OHApyKUBAET 3HAUUTEIIbHYIO
HalMOHAJbHYI0 creuuuky. Pasznuuus npociexuBaroTcs HE TOJIBKO B
KOJINYECTBEHHOM COCTaBE HCCIIENYEMBIX I'PYII, HO U B CaMUX BbIPa3HTEJIbHBIX
CpeacTBax, MCHOJNb3YyeMbIX Il  o0O3HaueHMs  Bo3pacTa. B kaxnaon
JIMHTBOKYJIBTYPE OMHUHHMPYET CBOM B3IVIJ HAa CMEHY JXMU3HEHHBIX LUKIOB, I'ZIE
oOledenoBeyeckue 3aKOHOMEPHOCTH PA3BUTUA JIOMOJHSIOTCS YHUKAIbHBIMU
HAlMOHAJbHBIMU accolanusiMu. Takum oOpa3oM, (ppa3eonoruueckue eIuHULbI
BBICTYIIAIOT HE MPOCTO MAapKepaMH BPEMEHH, & CPEACTBOM KYyJIbTYPHOW OLIEHKHU

YCJIOBCUYCCKOI'O IIYTH HA BCEX €TI0 dTallax.
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Jns  karteropusamuu  (Ppazeosoru3MOB, XapaKTEPHU3YIOIMIUX —«BO3PACT»
Yel0OBeKa, CJIEAyeT CHaydaja OOpaTUTHhCS K CJIOBAPHBIM TOJIKOBAHHUSM CaMOTO
NOHATUA «BO3pacT». Tak, B TonkoBoM cioBape C.M.OxxeroBa nawTcs Takue
onpenenenust: «1. [lepuon, cTyneHs B pa3BUTHH, pOCTE KOro—4ero—H. B. yemnoseka,
KHUBOTHOTO, pacTeHus. 2. KomuuecTBo MpoKUTOTO BPEMEHH, JIET.

[Ipu anamuze (pa3eonornu3MoB Y30E€KCKOTO f3bIKa OBLJIO 3aMEUYEHO, YTO
AHTHCEMHOE OTHOIIEHHE K BO3PACTHBIM (pa3aM BBIPAKAETCS TOpasao spUe.
[II.PaxmatymniaeB B «TonkoBoM (pa3eoIoru4ecKoM CIoBape y30EKCKOTO S3BIKaY
IPUBOIUT HEKOTOPHIE (Ppazeosiornueckre BeipakeHus, 0003Havaromue Bo3pact. K
TakuM (pa3eosIoTU3MaM OH OTHOCHUT TaKHE BBIPOKEHUS, KaK «ona suti og zidan
ketmagan, balog ‘atga yetgan, suyagi gotmagan, bir oyog ‘i yerda, bir oyog ‘i go ‘rda,
esini tanigan, sharti ketib, parti qolgan, o °‘n gulidan bir guli ochilmagan. O6uuM
MPU3HAKOM, TPHUCYIIUM JaHHBIM (Pa3eoIOTHIECKUM BBIPAKEHUSM, BBICTYIIACT
CEMaHTHKa, CBA3aHHAs C MOHATHEM «Bo3pacT». C TOUKHU 3pEHUS COAEPKaHUs, TAKHE
(b pa3eonoru3Mbl MOKHO KIACCU(PHUITMPOBATH HA TPYIIIBI, TPOTHBONOCTABICHHBIE 10
KPUTEPHUIO «CTAPOCTh — MOJIOJIOCTDY.

AHanm3upysi CeMaHTHYECKOE HAmoJHEHHE (Ppa3eoornueckux eIuHUIl B
CpPaBHUBAEMBIX SI3BIKAX, MBI MOKEM OIPEAETUTh ClIeIyIOIINe
dpazeoceMaHTUUECKHE TPYIIIIHI:

1. Oncanue «demcmea» BO BCEX TpeX s3bIKax Oaszupyercss Ha MeTadope
«MaJIoro pa3Mepa, HO UCIIOJIB3YET Pa3Hble HAIIMOHAIBLHBIE 00Pa3bl: €CIIH B PYCCKOM
S3bIKE€ ATO OBITOBBIE MPEAMETHI (10O CMON newKom X00ums), TO B y30€KCKOM —
TpaauIlMOHHAsT Mepa JuHbl (bir garich — ¢ msaap), a B aHTIUKACKOM — oOpa3
Ky3Heuuka (knee-high to a grasshopper). CyiiecTBeHHBIC Pa3Indus HaOTIOAAI0TCS
B AKIEHTaX: AaHTJUHCKUN SI3bIK MAKCHUMAJIbHO JETAM3UPYET COLUaIbHOE
noBezieHue pedeHka (0T «3010TOTO» as good as gold no mpoOaeMHOTO problem
child), B TO BpeMsi KaKk PyCCKUN U Y30€KCKH S3bIKH (DOKYCHUPYIOTCS Ha €r0 YUCTOTE
U (PM3HOIOTHYECKOH CBS3H C MaTephlo. [IpuMedarenbHO ceMaHTHIeCKOe €IMHCTBO
PYCCKOTO MOI0KO HA 2ybax He 00coxso U Y30€KCKOTO ona suti og ‘zidan ketmagan:

00a si3bIKa UCTIOJIB3YIOT 00pa3 MOJIOKA KaK YHMBEPCAJIbHBIA MapKep aOCOJIIOTHOM
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HE3pEeJIOCTH, MOJYEPKUBas, YTO HA HAYaJbHOM OJTale >KU3HU OHOJIOTMYECKOe
CXOJICTBO BOCHPUSITHS JOMUHUPYET HAJl KYJIbTYPHBIMU Pa3IUUUSIMH.

2. B uccnenyeMpix S3bIKaX «M071000CHIb) KOHIICTITyTU3UPYETCS Kak OamaHC
MeXy OMOJIOTHYECKUM PACLBETOM U COIMAIBHOM HE3PENIOCThIO. Y HUBEPCATbHBIN
o0pa3 «uBeTeHUs» (80 yseme nem, in the flower of youth, hali o ‘n gulidan bir guli
ochilmagan) noguepKUBaeT >KU3HEHHBIN MOTEHIMAN, OJHAKO MyTHU B3pPOCICHUS B
KYJbTYpax pacxoasrcsl. AHIJIMHUCKUNA A3bIK (PUKCUPYET IOHOCTh Yepe3 ObITOBBIE U
npupoaHsie obpasbl (in one’s salad days), Torma kak y30€KCKas TpaguIvs
aKLIIEHTUPYEeT BHMMAaHHME Ha WHTEJUICKTYaJbHOM CO3pEBaHUU (esini tanimogq, oq-
gorani tanimoq).

3. ®pazeoceMaHTHUECKasi TPYyMNa «3PeAOCHIb) B HCCIEAYEMbIX S3bIKax
SBJISIETCSI HAaUMEHEE MHOTOYHUCIIEHHOW, YTO OOYCIIOBJIEHO BOCHPUSTHEM 3TOIrO
nepuoAa Kak CTaOWIbHOM «HOPMBD) M «akMe» — BEpIIMHBI YeIOBEYECKHX
BO3MOYKHOCTEl. B pycCKOM M y30€KCKOM SI3bIKax 3peoCTh MPEUMYIIECTBEHHO
KOHLENITyanu3upyercsa uepe3 meradopy OHOJOTUYECKOW CHEIOCTH W HU30bITKa
KU3HEHHBIX CHJI, YTO HAXOAUT OTPAKEHHE B TAKMX €IUHUIIAX, KaK 8 CAMOM COKY, 8
(camoti) nope 1 ux y30€KCKUX dKBUBAJNICHTaX kuchga to ‘Imoq, kuchi yog ‘ilib turgan.
AHTTMICKUAN S3BIK B JAHHOM KOHTEKCTE TATOTEET K NparMaTudHOu metadope
«raka» (in the prime of life) unu aklieHTUPYET BHUMaHNE HAa HAKOIJICHHOM OIBITE
U coruanbHOi 3P heKTUBHOCTH (seasoned professional, not born yesterday). B
y30€KCKOM JK€ JIMHI'BOKYJBTYpE 3pENIOCTb HEPa3pbIBHO CBs3aHA C MOHITHEM
YKU3HEHHOM 1IKoJIbI (hayot maktabini o’tagan), Tora Kak B PyCCKOM SI3BIKE ITOT
Tal  MOXET JOMOJHUTEIBHO MAapPKUPOBAThCA YHUKAIbHBIMUA  KYJIbTYPHO-
JUTEpaTypHBIMUA 00pa3aMu, TAKUMU KaK OA163aKOECKULL 803PACI.

4. «Cmapocmb)» BO (Gpa3eosorMYeCKUX €IUHUIAX — 3TO OTpakKeHHe
KyJbTYPHOTO OTHOIIEHHUS K (PUHAIY YEJIOBEUECKOTO IMyTH Yepe3 MPHUPOAHBIE U
ObITOBBIE 00pa3bl. B pycckoM M aHIIMICKOM SI3bIKax JTOMHHHUPYIOT MeTadopbl
3aKara u OCeHU (Ha ckione nem, evening of life). Aurnuiickas ppa3eosorus Tsroreer
K UIPOHUYHOM (PMKCaluy BHEIIHUX NpUMET (long in the tooth — «ITUHHBIN B 3y0ax»,

mutton dressed as lamb), B TO BpeMs KaK PYCCKUA U Yy30€KCKHH S3BIKU
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MOJYEPKUBAIOT CTaTYCHOCTh M TOYTEHHBIM BO3pacT 4epe3 MapKep CeAUHbI
(yoenennwvui ceounamu, sochiga oq oralagan). 3HaUUTEIBLHOE CXOJICTBO
MIPOSIBJISIETCS] B OMMCAHNUN OJTM30CTH KOHIIA KU3HU: PYCCKOE 0OHOU HO2O0U 8 MO2uie
W aHTJUHCKOe Wwith one foot in the grave CeMaHTHYECKH NEPEKIUKAIOTCS C
y30€KCKUM BBIpaXeHUEM bir oyog i yerda, bir oyog ‘i go ‘rda (onHa HOTa Ha 3eMIIe,
npyrasi B Moruie). Takke y30€KCKHA SI3bIK JOTIONHSET 3Ty KapTUHY YHUKAITHHBIMU
OBITOBBIMM OOpazamMu, TaKUMU Kak oshini oshamoq (OyKB. «CBOH IIJIOB yKe CHEI»),
MIPECTABIISSI CTAPOCTh HE KaK YMaJoK, a KaK JJOTUYECKOEe 3aBEPIIEHNE U MOTHOTY
KU3HEHHOTO LIMKJIa.

5. I'pynna ¢pa3eosioTu3MOB «C 0000UIeHHOI CEMAHMUKOU 803paAcCma)
OXBAaThIBACT BECh JKU3HEHHBIM ITUKII — om Koawvlbeau 0o moeunvl (beshikdan to
qabrgacha). HecMOTpsi Ha CMBICIIOBOE €IMHCTBO, SI3bIKM HCIIOJIB3YIOT pa3HbIe
WHCTPYMEHTHI: €CJIM PYCCKHI KOHIIETITYaTU3UPYyET MOJTHOTY OXBaTa yepe3 MacITad
(om mana 0o éenuka), T0 y30€KCKUi MpuOeTaeT K CUMBOIUKE uncen (yetti yoshdan
yvetmish yoshgacha). SIpue Bcero HalfmOHaIBHBIN XapaKTep MPOSBISETCS B pEUEBOM
THKEeTe. AHIIuiickoe urpuBoe age before beauty («cHauama BO3pacT, MOTOM
KpacoTa») BHOCHUT B aKT BEXJIMBOCTH JOJIIO HUPOHUU, YTO COBEPIICHHO
HECBOMCTBEHHO Y30E€KCKOM JHMHIBOKYIbType. B y30eKCKOM sI3pIKE MOUYTEHHE K
CTapIIIUM BBIPAXKACTCSI B YCTOMYMBBIX 0OpareHusx sizdan keyin wnu to ‘riga o ‘ting,
KOTOpbIE MOJYEPKUBAIOT O€3yCIOBHBIM aBTOPUTET BO3pACTa M MCKIIOYAIOT JIOOOM
LIy TJINBBIM MOATEKCT.

[IpoBeaeHHBIN COMOCTABUTENBHBIN aHAJIN3 MOATBEPAKAAET, YTO Ppa3eosIoTHsl
BO3pacTa B PYCCKOM, aHIJIMICKOM M Y30€KCKOM S3bIKaX SIBJISIETCS YHUKAJIbHBIM
WHCTPYMEHTOM (PuKcanmu KyJbTypHOTO oOmbITa. VccnemoBanue BBISBUIIO
IPUMEYATENIbHYI0 3aKOHOMEPHOCTh: B KaXJIOM U3 TpPEX SI3bIKOB OOJBIIE BCEro
SPKUX BBIPAKEHUN CO3AHO MJIsi OMUCAHUS «IEPEJIOMHBIX» JSTaloB — JETCTBA,
IOHOCTH M CTapocTH. B TO Bpemsi Kak mepuoj 3peslOCTH BOCIPUHUMAETCS Kak
CaMOOYE€BMJIHAs colualbHasg HopMma. llpumedarenbHO, 4YTO B  OINKCAaHUU
OMOJOTUYECKON HE3PEJIOCTH M MPEKIOHHBIX JIET SI3bIKA OOHAPYKUBAIOT TITyOOKOE

CX0ICTBO, 06pamaﬂ05 K IIOHATHBIM BCEM 06pa3aM MAaTCpUHCKOTO MOJIOKa HIIA
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onm3ocTd K BedHOCTU. OJIHAKO B BOMPOCAX COLMAIBHOIO CTaTyca MyTH KYJIbTYp
pacxonATcs: €ciu aHrjauickas (paszeosiorus JOMyCKaeT UPOHUYHBIA B3TJIS] HA
BO3pACT, TO y30€KCKas TPaJMIHS TMOJHOCTHIO MCKIIOYACT IIYTIWBBIA TMOJTEKCT,
HAJeJsIsl CTapliee MOKOJIEHHE OE€3yCIOBHBIM aBTOPUTETOM M 3aKPEIisis 3TO B
mpaBuiax 3TukeTa. TakuM o0pa3om, Ppaszeosorust Bo3pacTta He MPOCTo HUKCUPYET
BpEMsi, a CIIy’KUT MHCTPYMEHTOM Iepe/lauyd IIEHHOCTEeW Hapoja OT MOKOJICHUS K
MTOKOJICHHIO.
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AHHOTALUSA

B CTaThe paccMaTpHUBaOTCS (byHKIIMOHATIBHBIE 0COOEHHOCTH
(Gpa3eonornyeckux  €IMHUI] B  OOIIECTBEHHO-MOJUTHUYECKOM  JTUCKypCe
COBPEMEHHOT0 (PPAHILy3CKOIO s3bIKa Ha MaTepuae myounkauuii razetsl Le Monde
3a 2015-2026 ronpel. HccnegoBaHWE BBIIOJIHEHO B pycl€ AUCKYPCUBHOIO U
JVHIBOKYJIBTYPOJIOTMYECKOIO IOAXO/A0B, COTJAaCHO KOTOPHIM (hpazeosoru3msl
BBICTYIIAIOT HE TOJBKO YCTONYMBBIMU SA3BIKOBBIMH KOHCTPYKLMSMH, HO U
BXHEHIIMMU HOCUTENSAMH KyJIbTYPHOM TaMsITH, HICOJOTMYECKUX CMBICIOB U
OLICHOYHBIX Mofesiel. AHau3 IOKa3blBA€T, YTO (PPa3eOJOTHUYECKUE €IUHULIBI
aKTUBHO y4YaCTBYIOT B CTPYKTYPHUPOBAHUU OOIIECTBEHHO-MOIUTUYECKOTO TEKCTa,
(OpMUPOBAHUN apryMEHTalUH, CO3AAHUHM 3MOLMOHAIBHO-OLIEHOYHOro (oHa M
YCUJIEHUU N1EpCYa3uBHOIO BO3EHCTBUS Ha aapecaTa. Oco0oe BHUMaHUE yIensIeTcs
MUGOJIOTU3MAM U HUIUOMATHUYECKUM BBIPAKEHUSAM, (PYHKIMOHUPYIOIIUM Kak

cpencta MeTadopHu3aluy MOJIUTUYECKON U COLMaIbHOM peanbHocTH. Ha npumepe
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BBIpaXKeHUl épée de Damocles, dans le dédale, recettes en berne, a bout de souffle
JEMOHCTPHUPYETCST CIMOCOOHOCTh (PPa3eoJOTUYECKUX EIMHUIl KOHICHCUPOBATH
CIIOKHBIE OOIECTBEHHBIE MPOIECChl M 00ecrneynBaThb WHTEPTEKCTYaIbHYIO
CBSI3aHHOCTh AMCKypca. JlemaeTcst BBIBOJ O TOM, 4TO (pa3eoioThsi B COBPEMEHHOM
¢bpaHily3cKOM OOIIECTBEHHO-TIOJIUTUYECKOM TUCKYPCE BBIMOIHIET OJTHOBPEMEHHO
KOTHHTHBHYIO, OIICHOYHYIO, KYJbTYpPHO-PEIPE3CHTATUBHYIO W MaHHITYJISITHBHYIO
byHKIUH.

KiroueBble ciaoBa: (paszeonorus, oOLUIECTBEHHO-MOIUTHYECKUNA JHUCKYPC,
bpannysckuii  s3pik, Le Monde, wmudogoru3Mpl, JIUCKYPCUBHBIA aHAIMU3,
OIICHOYHOCTb.

Abstract

The article examines the functional features of phraseological units in
contemporary French socio-political discourse based on publications from Le
Monde published between 2015 and 2026. The study is carried out within the
framework of discourse analysis and linguocultural approaches, according to which
phraseological units are viewed not merely as fixed linguistic expressions, but also
as significant carriers of cultural memory, ideological meanings and evaluative
models. The analysis demonstrates that phraseological units actively contribute to
the structuring of socio-political texts, the development of argumentation, the
creation of emotional and evaluative effects, and the strengthening of persuasive
impact on the audience. Particular attention is paid to mythological expressions and
idiomatic constructions functioning as tools for metaphorizing political and social
reality. Through the analysis of expressions such as épée de Damocles, dans le
dédale, recettes en berne and a bout de souffle, the article reveals the ability of
phraseological units to condense complex social phenomena and ensure the
intertextual coherence of discourse. The study concludes that phraseology in
contemporary French socio-political discourse performs cognitive, evaluative,
cultural-representative and manipulative functions simultaneously.

Keywords: phraseology, socio-political discourse, French language, Le

Monde, mythological expressions, discourse analysis, evaluation.
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AKTYaJIbHOCTh JAHHOTO HUCCIIEIOBaHUSI 00YCIIOBJIEHA TE€M, UTO (hpazeosorus
B COBPEMEHHOM JIMHTBUCTUKE PACCMATPUBAETCS YK€ HE TOJIbKO KaK COBOKYITHOCTb
YCTOMYMBBIX BBIPAKECHUH, HO M KAK BAXKHEUIIMA MEXAHU3M PENPE3CHTALUU
KYJbTYPHBIX, COIMAIBHBIX M HICOJOTHUYECKUX CMBICIOB. OCOOCHHO SPKO 3TO
MPOSIBIISIETCS. B OOIIIECTBEHHO-TIOJIMTUYECKOM JTUCKYPCE, TIE S3bIK BBIMOTHIET HE
TOJIbKO HMH(OPMATUBHYIO, HO U HMHTEPIPETUPYIOIIYIO, a HEpeAKo U
MaHunysaTuBHyo ¢yHkuuto. Cormacno @. Pactee u JI. Maitadbdpy, Bo
GbpaHIly3cCKOM OOLIECTBEHHO-TIOJUTUYECKOM JUCKYpPCE S3BIK CYObEKTa peyu
OTPAXKAET HE TOJBKO €r0 KOMMYHHUKATHBHbIE HAMEPEHHS], HO U MPUHAJIEIKHOCTD K
ONPEACIEHHON COLMAIIBHON TpYIE, CUCTEMY LEHHOCTEW M HACOJOTHYECKUE
ycraHoBkH [Rastier, 2001:243], [Mayaffre, 2002:517].

B nomo6HOM NHCKYpCHBHOM MPOCTPAHCTBE (HPa3eoOTHIECKUE SIUHUIBI —
Oyab TO azBepOHalibHbIe KOHCTPYKIUH, aOpr3Mbl, MU(DOIOTHU3MBI HIIK ONOJIEN3MbI
— CTAHOBATCS MHCTPYMEHTaMHU CTPYKTYpPHUPOBAHUS TEKCTA, BBIPAKEHUS OLICHKH,
dbopMHUpOBaHUS apTYMEHTAIIUN M, YTO OCOOEHHO Ba)KHO, KOHCTPYHPOBAHUS CaMOM
COLMAIBHO-TIOJIMTUYECKOM pealbHOCTH. birarogapst CBoe CEeMaHTUYECKOU EMKOCTH
U BBICOKOM CTENEHU KyJIbTYPHOW Y3HABAEMOCTH OHM IMO3BOJISIIOT HE TOJBKO
JAKOHWUYHO OIKCHIBATh CJIOKHBbIE OOIIECTBEHHBIE MPOLIECChl, HO U 3aJaBaTh
ONPENEIEHHYI0 MHTEPIIPETAUOHHYIO PAMKY UX BOCIIPUSATHSI.

MatepuanomM ucciaeoBaHUs MOCTY XKW MyOnuKkauuu ra3etsl Le Monde 3a
nepuoa ¢ 2015 mo 2026 roapl. BeIOOp MMEHHO 3TOrO M3JaHUS MPEICTABISAETCS
3aKOHOMEPHBIM, TMOCKOJIbKY OHO SBJISIETCSI OJHUM M3 HauOojiee aBTOPUTETHBIX
UCTOYHUKOB  (PpaHIly3CKOrO  OOIECTBEHHO-TIOJIUTUYECKOTO  AUCKypca U
XapaKTepU3yeTCsl BBLICOKOW CTEMEHbIO CTUIIMCTUYECKOMN U SI3bIKOBOM peQIIeKCHU.

AHanmuTHYEeCKass HaIMpaBJICHHOCTh TEKCTOB, OOTATCTBO IMyOJMIIMCTHYESCKUX
CTpaTeruii U1 BHUMaHUE K KyJbTYPHBIM KOHHOTAIUSIM JENAal0T JaHHOE W3JaHue
0COOEHHO peINpe3eHTaTUBHBIM JUISt W3YUYCHUS (GyHKUIMOHUPOBAHUS

(bpa3zeonornIecKux eIMHUIl B COBPEMEHHOM (hpaHITy3CKOM TIpecce.
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[Ton ¢pazeonornyeckoil enuHULIE B paMKax JaHHOTO HCCIEIOBaHUS
NOHUMAETCS YCTOMYMBOE COYETaHUE CJIOB, OOJajarolee CEeMaHTHUYECKOU
LEJIOCTHOCTHIO U (PYHKIIMOHHUPYIOIIEE KaK €IUHBII KOMMYHUKAaTUBHBIN 3HAK.

Cornacao wuccnenoBarenpHunie M. Peil, mousitue ¢paszeonorun Moxer
paccMaTpUBaTHCS KakK B Y3KOM, Tak U B IIUPOKOM cMbicie [Rey, 2022:38]. Ucxons
U3 3TOTO, B UCCIIEJOBAHUE BKJIIOYAIOTCS HE TOJBKO KIACCHYECKHUE UIUOMBI, HO U
azBepOUaNbHbIE JIOKYIIMH, YCTOWYUBBIE KOJUIOKAIMH, a(OpU3MBbI, IMOCIOBHIIbI,
mudoornueckue u oudneiickue Beipaxkenus. Kpome toro, Benes 3a M. Menpuykom
Mbl OTHOCMM K (Dpa3eojOrM4ecKuM €IWHUIIaM JIIoOble (pa3emMbl U CIIOXKHbBIC
HECBOOO/IHbIE 3aCTBHIBILINE BBIPAKEHUS, NpeICTaBIISIONINE coOoit
CUHTarMatudeckue konctpykuuu [Mel’¢uk, 2012:31].

OcoOyr0 3HAYUMOCTH JJI HACTOSIIIETO MCCIIEIOBAaHUS MMEIOT KpPUTEPUU
BbIICTICHUST (Ppa3eoOrHuecKux €AWHUL, mpeioxeHHble P. 3axapuesoit u C.
Kannuesoii-3axapuenoii. McciaenoBarenbHUIIBI ONPENSTSIOT (Gpa3eosioru3M depes
HaJIu4Me o0coboro (pa3eosoruyeckoro 3HayYeHUs, OOPA3HOCTH U BTOPUYHOMU
HOMMHAIIMY, YTO TIO3BOJISIET OTIANYATh (PPa3eosIornyecKue KOHCTPYKIUU OT MHBIX
yCTOMYMBBIX coueTanuil [Zaharieva, Kaldieva-Zaharieva, 2017:21]. WmenHo
JaHHBIE XapaKTEPUCTUKU 00ECTIEYNBAIOT BHICOKYIO TUCKYPCUBHYIO 3(D(PEKTUBHOCTD
(bpa3eonornyecKkux eAUHMI B 00IIECTBEHHO-TTOJIUTUIECKOM TEKCTE.

C TOYKM 3peHUsl NUCKYPCHUBHOIO aHaln3a (pa3eosioru3Mbl MPEICTaBIISIOT
co00i1 He MPOCTO SIEMEHTHI S3bIKa, & TAKXKE SBISAIOTCA HOCUTEISIMUA KYJIbTYpPHOU
naMaTH, 3aKPEIUISIONMMU  KOJJIEKTUBHBIM ~ ONBIT W 00ECHe4YMBaIOIIUMU
MHTEPTEKCTYyaIbHYI0 Y3HaBa€MOCTh BbICKa3bIBaHUsA. WX (yHKIMOHHpOBaHUE B
MEAMAMCKYPCE CBSI3aHO C TMPOLEcCaMH KOHIIETITyalu3allMd  MOJUTUYECKON
pEaIbHOCTH, TOCKOJbKY YCTOMYMBBIE BBIPAXKEHUS TMO3BOJSIOT MEPEBOAMTH
abCTpaKTHBIE COIMANBHBIE SIBICHUS B 00J1aCTh KOHKPETHBIX U KYJIbTYPHO MOHATHBIX
00pazos.

OO0111€CTBEHHO-TTOJIUTUYECKUI TUCKYPC, B CBOIO OY€pelb, MOXKET OBITh
ompenenéH Kak COBOKYIMHOCTh TEKCTOB M BBICKA3bIBaHWM, HANpPAaBICHHBIX Ha

q)OpMI/IpOBaHI/Ie O6H_I€CTBCHHOFO MHCHHA, HHTCPIPCTAINIO IMOJUTHYCCKHUX
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IPOLIECCOB U JIETUTUMALIMIO HJICOJIOTMYECKUX MO3ulMidi. BHyTpu nanHoro tumna
JUCKypca (pa3eosornyecKue €AMHMIIBI BBIMOJIHSAIOT UENbIA pax  (QYyHKIUH:
YCUJIMBAIOT ~ apryMEeHTaluio, (GOPMHUPYIOT OICHOYHYIO paMKy, CO3JaloT
HKCIPECCUBHOCTh U 00ECHEYMBAIOT KYJIbTYPHYIO YKOPEHEHHOCTh TEKCTa.
bnarogaps 95ToMy OHM CTaHOBATCS HE TOJBKO CpPEACTBAMH  SI3BIKOBOM
BBIPA3UTEIHLHOCTH, HO 1 HHCTPYMEHTAaMU KOTHUTHBHOTO BO3/ICHCTBUS Ha aJpecara.

OcoOblit HHTEPEC B paMKax UCCIEAOBaHUs MpeCTaBisseT MeTadopruueckas u
KyJbTypHO-pernpe3eHTaTuBHas QpyHkuus ¢paszeonorusmon. OaauMm u3 Haubosee
MOKa3aTeJbHBIX TPUMEPOB SIBISETCS BbIpaxkeHue épée de Damocles. B
nyonukanusax Le Monde 0oHO peryJiipHO UCIIONBb3YETCS Il 0003HAYEHUS CUTYalluU
MMOCTOSIHHOM YTPO3bl WJIM HABUCAIOIIEW OMACHOCTU. TakK, B OJHOW W3 CTarTew,
MOCBSIIEHHBIX TOJUTHYECKON HECTAaOMIBHOCTH, TOBOPUTCS: « ad la Guadeloupe, la
crise de [’eau est une épée de Damocles pour les élus locaux », 9T0 MOTIEPKUBACT
XPYIIKOCTh TOJIOKEHUS MYHHMIMNAIbHBIX Biactel. B cnoBape Dictionnaire des
expressions et locutions non penakuueit A. Pes u C. lllaHTpo 1aHHOE BbIpaXe€HHE
OTIPENETISIETCS KaK « un péril imminent et constant » — «HEMHUHYEMasl U TIOCTOSTHHAS
onacHocTh» [Rey, Chantreau, 2007].

AHanoruuHoe ynoTpeOyieHne HabII0JaeTcsl 1 B SKOHOMHUYECKOM JTUCKYpCE,
rae cyaeOHble TMPOUECChl, (PUHAHCOBBIE KPHU3UCHI WIW JEMOTpAPUUECKUe PUCKU
OTNUCBHIBAIOTCA Kak épée de Damocles — oamoknos meu Haja KOMIIAHUSMH,
roCy/apCTBaMU WJIM MOJUTUYECKUMU NeATesIMU: « Le proces de Meta, épée de
Damocles pour Mark Zuckerberg » wnm « La question deéemographique, épée de
Damocles du développement africain ». B mogoOHBIX cily4yasix pedb UAET HE MPOCTO
o Mertadope, a 0 MPEUEACHTHOM KYJIbTYpHOM 00pase, BOCXOIAIIEM K aHTHUYHOU
TPaJMIIMM U COXPAHAIONIEM BBICOKYIO CTENEHb AKTYaJbHOCTH B COBPEMEHHOM
Meaunanuckypcee. Vcmnonp3oBaHue JAaHHOTO BBIPAKEHUS MO3BOJSET KOMIIAKTHO U
HKCIIPECCUBHO ME€PEaTh COCTOSHUE HEONPEAEIEHHOCTH, TPEBOTH U MOTEHIIUAIBLHON
yTPO3BI.

K a10i1 ke rpymnie otHOCSTCS BhipaxeHus fil d’Ariane v errer dans le dédale,

OTCBhIIIAOIIMEC K aHTUYHBIM MI/I(bOJIOI‘I/I‘IGCKI/IM croxxetam. Mx (bYHKHI/IOHI/IPOBaHI/Ie B
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00I11IECTBEHHO-TIOJINTUYECKOM JIUCKYPCE BBIMIOJIHIET OJHOBPEMEHHO HECKOJIbKO
3a/1a4: 3CTETU3UPYET TEKCT, YCHUIMBAET €ro KyJbTYpHYIO MapKUPOBAaHHOCTh U
crocoOCTBYeT (OPMUPOBAHHUIO CIIOKHOW OIEHOYHOW TMEpPCIEKTHBBI. Tak, B
3arojioBke « Emmanuel Macron dans le dédale de la reconnaissance de [’Etat de
Palestine » monuTUYEeCKUW MPOIECC TPEACTABICH KaK 3allyTaHHBIN JTaOUPUHT,
TpeOyIomuii TOWCKAa BBIXOJAa M CTPATETUYECKOW OpHEHTalMd. AHAJIOTUYHBIM
o0pa3om B 3arosioBke « Dans le dédale de I’administration fiscale du Liban, des
recettes en berne et des fonctionnaires a bout de souffle » co3maércs 1enocTHas
KapTUHA CUCTEMHOTO KpHU3Hca.

JlanHbplii  mpuMep  OPEACTaBISIET  OCOObIA  WMHTEpPEC,  MOCKOJIbKY
XapaKTEPU3yeTCsl BBICOKOW CTENEHBIO (HPa3eOIOTHIECKON HACHIIIIEHHOCTH. B
OJIHOM TIPEJIOKEHUH OJHOBPEMEHHO (PYHKIHMOHHUPYIOT HECKOJIbKO YCTONYHMBBIX
BBIPOKECHMM, KaXK0€ U3 KOTOPHIX BHOCUT COOCTBEHHBIN BKJIad B (hOpPMHPOBAHUE
00IIero TMCKYPCUBHOTO CMBICTIA.

Bripaxxenue dans le dédale de [’administration fiscale npencraBnser coOoi
MU(DOJIOTHU3M C SIPKO BBIpaKeHHOM MeTadopuueckoi pyHkuuei. ['ocynapcTBennas
aJIMUHUCTPALIMS KOHIENTYAM3UPYETCSl KaK CIOXKHBIM M 3alyTaHHbIA JTaOUPUHT,
BHYTPH KOTOPOTO CYOBEKT OKa3bIBaeTCS JE30pPHEHTHPOBAHHBIM. [lomoOHas
MeTadopu3anus HE TOIBKO YCHJIMBACT OOPa3HOCTh TEKCTa, HO W WMILUTMIIUTHO
BBIPQKAET KPUTUKY OIOPOKPATHUECKOM HEMpO3pauHOCTH M HeIPPEKTUBHOCTU
CUCTEMBI.

®dpazeosnorusm recettes en berne Takxke 00J1alaeT BBICOKOW OIICHOYHOMU
Harpy3koil. IlepBoHauaibHO BbIpaXkeHUE en bernme CBsi3aHO C  00pazoM
MPUCHYIIEHHOTO ¢iara M B TEPEHOCHOM 3HAaYe€HWW O0O03HAYAET CIaj WIn
YXYIIIEHHE CUTyalluu. B 5KOHOMHUYECKOM KOHTEKCTE JaHHAas €AMHUIA MO3BOJISAET
NPEICTaBUTh CHIYKEHHE T0X00B HE KaK HEUTPaJIbHBIN CTaTUCTUYECKUH (DaKT, a Kak
CHUMIITOM KPHU3HCA U yIaKa.

He MeHee 3HaunMO SBIISIETCSI KOHCTPYKIMSA fonctionnaires a bout de souffle.
OHa TEepeBONUT ONMUCAaHWE KpU3Wca C WHCTHUTYIHOHAJIHLHOTO YPOBHS Ha

aHTPOHOHeHTpI/I‘ICCKI/II\/'I, AKOCHTUPYA BHHUMAHHUC Ha 4YCJIOBCUYCCKOM H3MCPCHHUU
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npo0iemMbl.  DKCIPECCUBHOCTh  JAHHOTO  BbIpaKeHUA  co31aér  3ddexr
SMOLIMOHAJILHOW BOBJICYEHHOCTH YUTATEIISI U YCUIUMBAET BOCIPUATUE COLMAIIBHOU
HaIMPsHKEHHOCTH.

Takum  00pa3oM,  OJHOBPEMEHHOE  UCIIOJIb30BAHWE  HECKOJIBKUX
(dpa3eonornyeckux €IUHHUI] B pPaMKaxX OJHOTO BBICKA3bIBAHUA OOECIIEUNBAET
CEMaHTHUYECKYI0O MHOTOCIOMHOCTh TEKCTa U TMO3BOJSIET B KOMIAKTHOW (opme
[IPEACTABUTh AJMUHUCTPATUBHBIM, SKOHOMUYECKHUM H COLMAJIBHBIA ACIEKTHI
kpusnca. llomoOHas KOHUEHTpalus YCTOWYMBBIX BBIPAXKECHHH 3HAYUTEIHHO
YCWJIMBAET  MEPCYya3uBHOCTb  OOIIECTBEHHO-TIOJUTUYECKOTO  JTUCKypca U
JEMOHCTPUPYET BHICOKYIO KOTHUTUBHYIO EMKOCTh (hpa3eosioruu.

[IpoBen€HHBIM aHANIW3 TMO3BOJET CAENaTh BBIBOA O TOM, 4TO
dbpa3zeonornyeckue €IUHUIIBI  3aHUMAIOT BaXXHOE MECTO B COBPEMEHHOM
¢dpaHily3cKOM OOIIECTBEHHO-MOIUTHYECKOM AUCKYPCE MU BBICTYMAIOT OJHUM M3
KJIFOYEBBIX CPEICTB S3bIKOBOW pPENPE3eHTAUNH IOJIUTUYECKOW W COLMAIBHOU
peanbHOcTU. Ha MaTepuane myOaukaruii razetsl Le Monde Ob110 yCTaHOBJIEHO, YTO
(b pa3eonoru3Mbl BHIIOIHSIIOT HE TOJIBKO AKCIPECCUBHYIO (DYHKIIHIO, TPATUIIUOHHO
CBS3BIBAEMYIO C IMMyOJIMIUCTUYECKUM CTUJIEM, HO U LIEJIbI KOMITJIEKC KOTHUTHUBHBIX,

OLICHOYHBIX, aPTyMEHTATUBHBIX U KYJIbTYPHO-PENPE3CHTATUBHBIX (PYHKIIUA.
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AHHOTAIUA

B crathe paccmaTtpuBaeTcsi abOpeBHWAIsl KaK OMHO W3 BAXKHEWIIUX CPEICTB
S3BIKOBOM YKOHOMHM B COBPEMEHHOM MCIIAHCKOM si3blKe. MccienyoTes OCHOBHbBIE
TUIBI a00peBUaui, X CTPYKTYpHbIE U ()yHKIIMOHAJIbHBIE OCOOCHHOCTH, a TAKKe
POJIb B MUCbMEHHOM, HAYYHOM, MOJIMTUYECKON U MHTEpHET-KOMMYHHKaIH. Ocoboe
BHUMAaHHE YJIeNseTCd HOPMATUBHBIM MPUHLUIAM, peryiupyembiM KoposieBckoi
aKaJeMHUEl MCIIAHCKOTO A3bIKA , a TAKXKE SBJICHUSAM JIEKCHKAIM3aLUU, SI3bIKOBON
UTPbI, OMOAKPOHUMHH ¥ IKCIIPECCUBHOTO MEpeOCMBICIIeHHs ab0peBuatyp. B padote
aHAIM3UPYIOTCS rpaduyeckue, JeKCUUYeCKUe U CMHTaKcHuyeckue abOpeBHalK Ha
MaTepuaie COBPEMEHHOIO MCIAHCKOro s3blka. IIpoBenéHHOe wuccienoBaHue
MOKa3bIBaeT, 4To ab0OpeBUalvsi B MCHAHCKOM SI3bIKE€ BBICTYINAET HE TOJIBKO Kak
CPE/ICTBO COKPAIIEHUS SI3bIKOBBIX €MHHUI, HO U KaK BaXKHBIM 3JIEMEHT COIMATbHON

Y KYJIbTYPHOM KOMMYHHKALIAH.

KuroueBble cioBa: abOpeBuanus, sI3pIKOBasi SKOHOMUS, UCIIAHCKUN SI3BIK,
aKpoHUM, aOOpeBHATYphl, JeKcukanu3auus, KoponeBckas akajgemMus HMCIAHCKOTO

A3bIKA, SA3bIKOBAs UI'Pd, MHTCPHECT-KOMMY HUKAI[K.

Annotation

The article examines abbreviation as one of the most important means of language
economy in modern Spanish. The study analyzes the main types of abbreviations,
their structural and functional features, as well as their role in written, scientific,
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political, and internet communication. Special attention is paid to the normative
principles regulated by the Royal Spanish Academy, along with the phenomena of
lexicalization, language play, homoacronymy, and expressive reinterpretation of
abbreviations. The paper investigates graphic, lexical, and syntactic abbreviations
based on examples from contemporary Spanish. The research demonstrates that
abbreviation in Spanish functions not only as a means of linguistic economy but also
as an important element of social and cultural communication.

Keywords: abbreviation, language economy, Spanish language, acronym,
abbreviations, lexicalization, RSA, language play, internet communication.

[To momcu€tam yd4€HBIX, B OKpY)KAlOIIEeM HAC MHpE CyIIecTByeT Oosee
YeThIPEX MUJIMOHOB MPEAMETOB, U €KETOJHO UX KOJUYECTBO YBEINYUBACTCS €IIE
Ha 200 teicsu. [Crystal, 2003:45].

TpaguMOHHBIE OTPACIM HAYyKH PACIIMPAIOT CBOW CJIOBAapHBIM COCTaB,
BO3HUKAIOT U (POPMHUPYIOTCS HOBBIE TEPMHUHOJIOTMYECKHE c]epbl, Takue Kak
OaHKOBCKOE JIeJI0, MapKETHHT, AelIoBoe oOIieHne u Ap. IMEHHO JIEKCHKa CITY>KUT
OTpaXCHHEM BCEX U3MEHEHUH, MPOUCXOASIIUX B OOIIECTBEHHOM )XU3HH, PA3BUTUU
NIPOM3BOJICTBA U JPYrUX cdepax yenoBedeckoi aestenbHocTd. [GOmez Torrego,
2011:33]. TlockonbKy 3bIK (DYHKIHOHUPYET KaK CHCTEMa MaTepuajbHBIX U
BOCIIPUHUMAEMBIX S3BIKOBBIX 3HAKOB, o0ecreynBaronmnx oOuieHue
monent. [Crystal, 2003:52].

BonbIIMHCTBO JIEKCHUECKUX HOBILIECTB OKA3bIBAIOTCS YPE3MEPHO JAITUHHBIMU
U HEYJIOOHBIMU B ymnoTpeOsieHuu. AOOpeBHalus K€ MO3BOJSET MPHUAATh ATUM
HOBBIM Ha3BaHUSM U TIOHATHSM 00JIe€ KPaTKyr0 U KOMITAKTHYIO (OpMY TIPH TIOTHOM
COXpaHEHHU CMbICTa, obecrmeunBas Oosiee OBICTpYIO TMepenady HHMOpManuu
aapecary. [Alvar Ezquerra, 1995:34].

HMeHHO 3TO cunTaeTcsi €€ OCHOBHOW (hyHKITHEH.

CrnoBo «abbreviatura» mpouCXOIUT U3 UTATBSTHCKOTO S13bIKa, a «brevisy — u3
JATHHCKOTO M O3HA4YaeT «KPaTKUi». B IPEeBHUX PYKOMUCSIX M KHUTAX dTOT TEPMHH
0003HaYasl COKpaIEHHOE HATUCAHKUE CJIOBA UJTU CIIOBOCOYETaHusA. B coBpeMeHHbIX

N3 JaHHUAX 3.66p€BI/IaLII/ISI IIOHMMAETCI Kak Jr000¢e COKpaHléHHOC CJIOBO HIIH
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cioBocoyeTaHne. AOOpeBHATYpbl WM COKpAILEHUS HCIOJIb30BATUCH BCEMHU
HapoJaMu, OOJIaJaBIIMMU TMUCbMEHHOCTBIO, C JpEeBHEWIIUX BpeMmEH. JlpeBHue
PUMIISIHE CTPEMIJIUCH JOCTUYb 3TOTO C MMOMOIIBI0 THPOHOBCKUX 3HAKOB, a B OoJee
MO3/THUE TIEPHUOJIBI C TOM K€ 11€JIbI0 BO3HUKJIIA cTeHorpadus.[Seco, 2008:41].

B moBcegHEBHON W3HHM NPOCTHIE COKPAIICHHS HCIOJIb3YIOTCA I8 3KOHOMHU
MecTa U BpEeMEHH. OTU COKpalleHUs 00pa3yloTcs U0 MyTEM COKpalleHUS
BBIpaKEHUN, MO0 TyTEM COKpaileHus cioB. IIpu cokpalieHun BbIpakKeHUN
OMYCKAIOTCS BCIIOMOraTeJIbHbIE TIJIAroJibl, YacTHIbl M JIPYTrM€ BTOPOCTEIECHHBIE
YJICHBI, JIETKO BOCCTaHABIIMBaeMble U3 OOIEro cmbicia peur. CokpallleHue CJIOB
OCYILIECTBIISIETCA NYTEM OIYHIEHUS OTIEIbHBIX OYKB M CIIOIOB, COXpaHEHUs
OoJbIlIel YacTH CJIOBA WM TOJIBKO HayalbHBIX OYKB ClIOBa LIENTUKOM. B nmpeBHOCTH,
MOCKOJIBKY HCIOJIb30BAIMCH TOJILKO 3arjiaBHble OYKBBI, MOXHO OBLIO CBOOOJHO
COKpAIlaTh CJIOTH U CJIOBA. DTO MOKHO HAOIIOAATh B APEBHUX HAIUCIX, MOHETAX
u pykonucsx. [loznuee, mocne BBEAEHNUS CTPOUHBIX OYKB IPEUECKOT0 U JTATUHCKOTO
an(aBUTOB, MOSIBUWINCH CIEIHAIbHbIE 3HAKM COKpAILEHUS JUIsl CJIOTOB, ABOMHBIX
COTJIACHBIX, ABOMHBIX IJIACHBIX U LIEJbIX CJOB.

B rpedeckux pyKomMcsX BCTpEYAeTCs MHOXECTBO MOJOOHBIX 3HAKOB, YacTb
KOTOPBIX HMCIOJIb30BAJIACH U B MOCIEIYIOIMX NeYaTHbIX H3AaHusx. [loaromy B
JPEBHEIPEYECKUX  I'PAaMMAaTHUKaXx  MOXHO  BCTPETUTb  CIUCKH  IIHUPOKO
pacripocTpaH€HHBIX  a0OpeBuanmii.  JIpeBHepuMckue  abOpeBHAlUd WM
TUPOHOBCKME 3HAKM BMECTE C JIATUHCKHM SI3bIKOM mepenumd B CpelHHue Beka U
CHayaJla UCIOIb30BAJIUCH B HAJIUCAX U HA MOHETAaX, a 3aTeM, 0OCOOEHHO HaunHas ¢
X1 Beka, B pyKomucSIX M O(UIMAIBHBIX JOKYMEHTaX. JTHU 3HAKU MNPOAOJIKaIU
ynotpeOnsaTeest BIIOTh A0 XVI Beka. AOOpeBuarmu, BCTpevaromecs B Oosee
MO3JJHUX JIATUHCKUX PYKOMHCSIX M JOKYMEHTaX, CO3[aBajuCh TJIaBHBIM 00pa3oM
NyTEM NPOITyCKa OyKB WM UX COEJUHEHUS. DTOT MPUHLMII [TO3/IHEE CTAJl OCHOBOM
dbopMHUpOBaHUS MOHOTPAMM U UMEHHBIX MG POB. CIIUCKHU MOA0OHBIX COKPAIICHUH,
BCTPEYAIOIINXCS B JPEBHUX JOKYMEHTAX, ¥ MPaBUJia UX paciiu(PpoBKH copepKaTcs
BO BCEX yueOHMKaX 1o auruiomaTrke. OaHaKo mocie n300peTeHNs KHUTONeYaTanus

TAKHNEC YCTOABIINCCA 3.66pCBI/IaHI/II/I, 3a PCAKMMH HCKIIOYCHUAMM, BBIINIJIN M3
338



ynotpebnenus. B Hacrosmiee Bpems aOOpeBHalMuM B NHCbMEHHOM pedn
UCIOJIB3YIOTCS TJaBHBIM 00pa3oM TOJNBKO Ul JMYHOM WM HMHIUMBUIYaJbHOU
NOTPEOHOCTH B OBICTPOM IMHUCHME; OJTHAKO B JOKYMEHTaX, MPEeAHAa3HAUYECHHBIX JIs
YTEHUs IPYTUMHU JIHOJbMHU, OCOOEHHO B IIEYATHBIX MaTepUaslax, X MO BO3MOKHOCTH
n30eraroT. JIUib B HEKOTOPBIX CIydasx JOIMYCKAIOTCS HCKIIOUEHUS:

1. B mnHayuynsix paOorax, 1muTarax, OuOmnorpad@uyeckux yKa3aTesx,
TEXHUYECKON JOKyMEHTauuu M T. 1., Korja wusbexarb abOpeBuanuii
HEBO3MO>KHO;

2. B maremaruke, uHpopMaTHKe (SI3bIKM NPOTpaMMHUpPOBaHUs, 0a3bl JAHHBIX,
CAD-cuctemsl), acTpoHOMUM, (U3MKE, XUMHUH, E€CTECTBEHHBIX HayKax,
rpaMMaTUKe, MY3bIKE, IJI€ COKpAIleHUs BO3HUKAIOT MO HEOOXOAMMOCTH H
UCIOJIB3YIOTCS JaKe B rpauuecKuX 0003HAYEHUSIX;

3. Ilpu o603nauenun enuuu usmepenus cucrem Sl u CGS;

4. Tlpu 0003HAUYECHNH ACHEKHBIX €AMHULL;

5. B cneuuanbHbBIX CHOpPaBOYHBIX M3JAHMSIX — KaJeHIApsX, JIEKCUKOHAX,
ounbnmuorpaduuecKknx yKa3aTesix;

6. HakoHen, B HEKOTOPBIX JIMTEPATYPHBIX IPOU3BEACHUAX, OCOOEHHO B
aHTJIMICKON JUTEpaType, Iie TPAAUIMOHHO YacTO YNMOTpeOisieMble CIO0Ba
COXPAHSIIOTCS B COKpaIIEHHOHN opMe.

B nepeBoueckoi MpaKTUKE BBIAEISIIOTCS IIECTh OCHOBHBIX CIIOCOOOB IEPEBOIA
ab0peBHalMii: TOJHBIN EPEBOI, TPAHCIUTEPALUS, TPAHCKPHUIILIHS, KaIbKUPOBAHNUE,
IEPEBOJ] C MOMOIIbIO YCTOWYMBOIO SKBUBAJICHTA M COXPAaHEHHE OPUTMHAJIbHOU
ab0OpeBuaIu.

CornacHo oOmIenpuHATON Kiaccupukauuu abOpeBHalMM ACNATCA Ha TPH
0o0JbILINE TPYIIIBL:

1. I'paduueckue

2. Jlekcuueckue

3. CuHTakcHuyeckue

1) I'padpnueckue a60OpeBuATYpPbHI
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[Ton  rpaduueckuMU  COKpAIIEHUSIMH  TIOHUMAIOTCS  COKpaIleHUs,
UCTIONB3YEMbIE TOJBKO B THCHMEHHOH pedyd M HE O00Jafarolne COOCTBEHHOMU
3ByKOBOM (hopmoit. Cpeau rpadudeckux aOOpeBUAINid BBIICISIOTCS CTaHIAPTHBIC
U HIHPOKO W3BECTHBIC dopMHI, (GYHKITMOHATILHO OTpaHUYCHHBIC
Oy O(pUITHATHFHBIMY IOKYMEHTAMHU.
abreviaturas grdficas — COKpaIIeHUs, UCIIOIb3yEMbIE TOJBKO Ha MHUCHME:

« EE. UU. — Estados Unidos («Coenunénnsbie I1ITatel AMEpUKN)»)

« ONU — Organizacion de las Naciones Unidas («Opraam3amus

OO0beauuénnbIx Haruiiy)

o UE — Union Europea («EBpornieiickuii coro3»)

B ncnanckom si3pike aO0peBUaIiiu B OCHOBHOM PETyIUPYIOTCs npasmiiamu Real
Academia Espafiola (RAE) wm npu wux Hamucanuum CTporo coOJr0aatoTcs
HopMaTuBHBIE TpuHIMIEI [Real Academia Espafiola, 2010:112].

RAE paznuuaer nousitust abreviatura, sigla w acronimo W yCTaHAaBIMBAET
KOHKpETHBIE opdorpaduueckue HOpMbI KX YIOTPEOJICHHUS.

B ncnanckux rpaduuecknx abopeBuaTypax 0ObIYHO UCTIOIB3YETCS TOUKA:

e pag.— pagina

e ¢j.— ejemplo

« etc. — etcétera
Onnako B aOOpeBHMAIMAX, Ha3bIBaeMbIX siglas, 0O0pa30BaHHBIX HayaJbHBIMU

OykBaMH, TOUYKA HE CTABUTCS:

« ONU
- UE
« OTAN

Cornacuo npasuwinam RAE, siglas B dopmMe MHOXECTBEHHOTO YHCIAa OCTAOTCS

HEU3MEHHBIMU:
o las ONG
e losDVD

2. Jlekcuueckne ab0peBHaTypPHI
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Jlekcudeckue cokpallieHus 001a1at0T He TOJIbKO BHEITHEH (3ByKOBOM) (hopMOH,
HO ¥ BBIPQ)XCHHBIM 3HaUC€HUEM M (DYHKIIMOHHUPYIOT B PEUX KaK yKe CYIIECTBYOIIAs
a3pikoBasg eauHuna. [Gomez Torrego, 2011:89].B pesynpraTe JeKCUKaIU3ALMH
ab0OpeBualus npuoOperaer COOCTBEHHYIO MapajurMy CJIOBOOOpa30BaHUS U
nepecTaéT OTINYATHCS OT OOBIYHBIX CIIOB.
« UNESCO — Organizacion de las Naciones Unidas para la Educacion, la
Ciencia y la Cultura («Opranuzanus O0wenuuéHabsix Haruii mo Bompocam
00pa3oBaHwsl, HAYKH U KYJIbTYPBD»)
e OTAN — Organizacion del Tratado del Atlantico Norte («Opranuzarus
CeBepoaTIaHTHYECKOTO JIOTOBOPA»)
« SIDA — Sindrome de Inmunodeficiencia Adquirida («Cunapom
PUOOPETEHHOTO UMMYHOIE(DUITUTAY)
3. Cunrakcnyeckue ab0OpeBUATYPbI

CHUHTaKCHYECKHME COKpAIlleHWs TPEACTaBIAIOT co0oil  abOpeBuanuu
DIUTUITHYECKOTO XapakTepa. DIIUICHC XapaKTePU3yeTCs BBHIMAICHUEM OIHOTO
KOMITOHEHTA clioBocouyeTanus. [Seco, 2008:91]. OcraBmmiics KOMIIOHEHT IPU 3TOM
MOp(hOJIOTHUECKH HE W3MEHSETCS, a JUIIb «CXKUMAaeT» 3HAYCHHE BCETrO
CJIOBOCOYETAHHS.
Hanpumep:

 arterial — presidn arterial («apTepuanbHOE TaBICHUE)

« renal — enfermedad renal («moueuHoe 3ab0neBaHNE))

o médica — unidad médica («MeaUIIMHCKOE TIOIpa3ACICHHUE)

DJUIATICUC KaK S3bIKOBOE sIBJIIEHHWE Hambosee pacrhpocTpaH€éH B cdepax
npoecCHoHaNTbHOH U OOIIECTBEHHOW  NIEATENILHOCTH. JTO  OOBSCHSIETCS
CTEPEOTHITHBIM XapaKTepOM CHTyalluii B TMPOW3BOJACTBCHHON JESATECIHHOCTH.
OmmnTtudeckue (GOpMbI MOTYT MEpPEeXOIUTh U3 HEOPHUIMATHHOM peurd B
opHUIMANBbHYIO, €CIIM CJIOBO YTPAauMBAae€T CBOI  Y3KONPO(ECCHOHATbHYIO
MIPUBSI3aHHOCTb.

B ucnanckoMm si3bike aOOpeBUAllMU HMIMPOKO HUCIIONB3YIOTCS B COBPEMEHHOU

SI3IKOBOM CUCTEME 1 3aHMMAaIOT BAXKHOE MECTO KaK B IMMCbMCHHOM, TaK 1 B HAYYHOM
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ctiiie. OcOOCHHO B OQUIIMANBHBIX JOKYMEHTaX M Ha3BaHHUSIX MEXKIyHAPOIHBIX
OpraHM3aIyil ynorpedieHue COKpaIieHnii HOCUT CTaHAapTHBINA XapakTep.

B nenom a60peBuanuy B UCMAHCKOM f3BIKE YCHIIMBAIOT SKOHOMHUYECKYIO U
(GYHKIIMOHATIBHYIO CTOPOHY S3bIKA, Jiejas oOMeH nHdopMalueit 6osiee OBICTPHIM U
s dextuBHBIM. Kpome TOTO, B HCITAHCKOM SI3bIKE aO0peBUAIlMs UCTIOIL3YETCS HE
TOJIBKO KaK CPEJCTBO O(PHUIMAIBHON HOMHHAIIMU, HO U KaK CPEICTBO SKCIPECCHH,
XYZ0KECTBEHHOW BBIPA3UTEIBHOCTH U SI3BIKOBOM WIpHl. PaccMoTpuM crmocoOsb
S3BIKOBOM UTPHI HA MaTepuaie abOpeBUaTypHbIX HAUMEHOBAaHUH.
Ilepeocmbiciienne a00OpeBHALIMH C OTPULATEIbHON IMOUMOHAJIBLHOM OLIEHKOM

Takoe mepeocMbICIEHHE MOXET CO37aBaTh JOTIOJHUTEIbHBIE KOHHOTAIIWH.
[Ipu HeoOblyHOW pacum@poBke aOOpeBHATypbl €€ CTPYKTypHas MOJEIb
NIEPEOCMBICTMBAETCS, @ OOBEM SMOIMOHAIHHO-OIICHOYHOTO WJIM TMOHATHIHOTO
KOMIIOHEHTa pacIIUpsieTcsl. BONBIIMHCTBO MOJOOHBIX HAaWMEHOBAaHUM HECYT
OTpULIATENIbHYIO YMOILMOHAIBHYIO OKPACKY.

NHbIiMH cTiOBaMH, B MCIIAHCKOM SI3bIKE MHOT/Ia a0OpeBHATyphl HaMEPEHHO
«TEPEOTKPBIBAIOTCSY (reestructuracion humoristica o critica) 1 IpuOOPETAIOT HHOE
sMolHoHaabHOe 3HaueHue. [Quirk et al., 1985:77].

[Ipumepsr:

PP (Partido Popular)

— odunmansHO: Partido Popular

— HUPOHHUYECKOE/KypHaAIUCTCKOE yroTpednenue: «Poder para pocos» («Bnacth
JIJIS HEMHOTHX))

PSOE (Partido Socialista Obrero Espaiiol)

— ounuansHo: Partido Socialista Obrero Espafiol

— B HEKOTOPBIX MEIUIHBIX TeKCTax upoHndecku: «Perdemos Siempre O
Elecciones» («Mbl Bceria mpourpbIiBacM BIOOPHD»)

ATM

— opunmansHO: Automated Teller Machine

— 1myTiuBas uatepnpetanus: «Ahora Todo Mal» («reneps BCE maoxo»)

B ncnanckom si3eike HOI[O6HI>IC «MEPCOCMEBICIICHHBIC 366p€BI/IaI_II/II/I>>Z
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¢ CO3AIOT SMOIIMOHAJHLHYIO Harpy3KYy;

e TPHUIAIOT UPOHUYECCKUI WM CATHPUIECKUI CMBICIT;

¢ TIPEBPALIAIOTCS B SI3bIKOBYIO UTPY;

e YCHJIMBAIOT KOMMYHHKATHBHYIO SKCIIPECCHIO.
3amackupoBaHHbIE 0] 00bIYHBIE CJI0Ba A00peBHATYPHI

B Ha3BaHMsAX pa3nMuHBIX NApTUA U TOJUTHYECKUX OJIOKOB IIMPOKO
UCTIONB3YETCS CIIOCO0 «MAaCKMPOBKMY HIIH «aIaNTalliny. DTO SBJICHUE, HA3bIBAEMOE
OMOAKpOHMMHEW, C OJHOM CTOPOHBI, COXpaHSIeT 3HAYEHHE HCXOIHOTO
CIIOBOCOYETAHMs, a C JApyrol — ajantupyercs moj (opMy IMIHUPOKO
pacipoCcTpaHEHHOTO U y3HABAEMOTO OOBIYHOTO CJIOBA.

PaccmoTpum npumepsr:
« SUMAR

OdunuanbHOe TPOUCXOXKIICHUE: TMOJNUTHYECKas abOpeBHaTypa KOATUIUH.

OAHOBPEMEHHO CIIOBO Sumar B UCTIAHCKOM f3bIKE 03HAYAET «CyMMHPOBATh,

OOBEAMHATH», YTO JIENIA€T €Tr0 MOXO0XHM Ha OOBIYHOE CIIOBO M YCHIJIMBACT

MOJIUTUYECKOE TIOCTaHHe.

« Vox

JlaTuHCKOE VoX 03HAYAET KTOJIOCH.

OAHOBPEMEHHO BOCHPUHUMAETCS KaK MPOCTOE U JIETKO 3allOMHHAOIIEecs

CJIOBO, XOTS HUCIOJIb3YETCS KaK Ha3BaHHE MOJUTUICCKON MapTHH.

OMOakpoHUMHUS CO3JaET B MOJUTHYECKOM M OOIECTBEHHOM AHCKYypCe
0cOObIi  KOMMYHHMKAaTUBHBIM 3(]dekT: abOpeBuaTypa HE TOJBKO HECET
uHpOpMaIlMIO, HO U Jlerde 3allOMHUHAETCS KaK OOBIYHOE CIIOBO, YCHIIMBAs
sMOITMOHaJIbHOE Bo3aeicTBre. [Quirk et al., 1985:77].

Coxpamnienue cOOCTBEHHbIX MMEH (a00peBHATYPBHI)

Bo3HukHOBeHHE COKpamEHHBIX (OPM COOCTBEHHBIX HMEH TPaIULIMOHHO
paccMaTpuBaeTCs B paMKax aHanu3a abopesuanuii. M3BectHo, uto yxe B Cpennue
BeKa COOCTBEHHBIC IMEHA IMOABEPTAINCH COKPAIICHUIO, 2 HEKOTOPBIE COKPAIIEHHBIC
(dbopMbI UMEH UCTIONB30BATIMCH U B OTPULIATEIILHOM 3HAYCHUH.

Hcropuuyeckue npuMepsbl ¢ OTPULATEILHON OKPACKON B HCIIAHCKOM fA3BIKE
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« Nicolds — Niquillo / Nica
— B HEKOTOPBIX PErHOHaX yNOTPeOIsIOCh B 3HAUEHUN «HAUBHBIM, [Ty TIBIHI
YEJI0BEK»
o Juan — Juancito
— B HEKOTOPBIX KOHTEKCTaX UCIOJIb30BAJIOCh NPOHUYECKU B 3HAUCHUU
«HE3HAYUTEIIbHBIN, IPOCTOU YEIIOBEK»
o Pedro — Pedrucho
— B HAPOJHOM PEYM UMEJIO YHUUMKATEIIBHOE 3HAYEHUE «IIPOCTOM,
HEOoOpa30BaHHbBIN YETIOBEK
OpHako B HacToslIee BpeMs NOJOOHBIE Cllydyan MPAKTUYECKU HE BCTPEUYAOTCS.
B coBpeMEHHOM HCMAHCKOM SI3bIKE COKpAllleHHE COOCTBEHHBIX MMEH OOBIYHO
MMEET HEUTPAIBHYIO UJI JIACKATENBHYI0 OKPACKY.

« Francisco — Paco

o José¢ — Pepe

o Dolores — Lola

o Francisca — Paquita / Kika

Bo mHOrmx ciydasx HCHaHCKHE aKpOHHUMBI CO BPEMEHEM IMPEBPAIIAIOTCS B

IIOJIHOLIEHHBIE ~ JIEKCMYECKHE  €IMHULBI.  OTOT  IPOLECC  Ha3bIBaeTCA
nekcukanu3anueil. IlomoOHbIE cOBa BOCIPHUHUMAIOTCS YK€ KakK OOBIYHBIC
CYLLECTBUTEINIBHBIE U MTOIBEPTAtOTCSI MOPPOJIOTUYECKUM U3MEHEHUSIM.

Hanpumep:

« ovni « objeto volador no identificado

+ sida < sindrome de inmunodeficiencia adquirida

o laser « light amplification by stimulated emission of radiation

[TonoOHbIe eAUMHUIIBI YK€ (PYHKIIMOHUPYIOT B Pa3rOBOPHOM peun Kak OObIYHbIE

CJIOBa, U HOCUTEJH S3bIKA 3a4aCTyI0 HE 3HAIOT MX MEPBOHAYAILHON pacim(poBKH.
Pa3BuTHEe MHTEPHET-KOMMYHHKAIIUN M COIIMAIBHBIX CETEH MPHUBENIO K TOSIBICHUIO
HOBBIX MOJIeieil abOpeBuanmu B MCMaHCKOM si3bike. OcoOeHHO Ha raTdopmax
WhatsApp, Telegram, TikTok u X monb3oBarenu co3ar0T COKpaliéHHbIe (hOPMBI
1151 60JIee OBICTPOM MEPEMUCKH.

[Ipumepsr:
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e tq— te quiero

e X(q— porque

« ntp — no te preocupes

« finde — fin de semana

[TomoOHBIE COKpaICHUST XapaKTepHbI IIIaBHBIM 00pa3oM Il HEOPHUITHATBHOTO

OOIIEHHS U IEMOHCTPUPYIOT COMMKEHUE MMCbMEHHOM (POPMBI PeUH C pa3rOBOPHOM.
[IpoBenéHHOEe WUCCleIOBaHUE TIOKa3bIBa€T, YTO aOOpeBUATYphl  SIBISIOTCA
YHUBEPCAIbHBIM SI3bIKOBBIM SIBIICHHUEM, UTPAIOIIMM BAXKHYIO POJIb B COBPEMEHHOU
A3bIKOBOM cuctemMe. OHHM 00ecneuuBaloT peanu3alyio MPHUHINIA S3BIKOBOI
HPKOHOMUH, CIIOCOOCTBYSI 00pa3oBaHMIO 00Jiee KPaTKMX U MHPOPMATUBHBIX €IUHUII.
[IpoBenénHplli aHamu3 MOKAa3bIBA€T, UYTO B MCIIAHCKOM S3bIKe a0OpeBHanus
BBICTYIAET HE TOJIBKO KaK CPEJCTBO OQUIIMAIILHON HOMUHAIIMH, HO U KaK CPEICTBO
JKCIIPECCUBHOCTH, A3BIKOBOM HWIpbl M COLMAIBHOM KOMMYHHUKAIMU. OTO
CBUJIETEIBCTBYET O €€ Pa3BUTHM KaK HA HOPMAaTUBHOM YpPOBHE (pEryJupyemMoM
npaBuiamMu  RAE), Tak ©W Ha TBOpPYECKOM YypOBHE (MPOHHUYECKOM,
OMOAKpOHMMHYECKOM, SKCIpecCuBHOM). Bcé 310 mokasbiBaer, uto abOpeBHanys
NpEACTaBIsIeT COOOM AMHAMUYHOE U (PYHKIHMOHAJIBHOE SIBJIEHUE COBPEMEHHOMU

SI3BIKOBOM CHCTEMBI.
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®OPMUPOBAHUE NEPEBOJJUECKOM KOMIIETEHIIUA
CTYJAEHTOB-UCITAHUCTOB B YCJIOBUSIX MEXKYJbTYPHON
KOMMYHUKAIIUN

I'yceiinoBa Jleiisia A3ep KbI3bl
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AHHOTALIUA
B cratee paccMarpuBaroTCsi 0COOCHHOCTH (DOPMHUPOBAHHS IEPEBOIUECKON
KOMIIETCHIIUM  CTYJICHTOB-UCIIAHUCTOB B YCIIOBUAX  MEXKYJbTYPHOU
KOMMYHUKAIMU. AHAIM3UPYIOTCS TPOOJIEMBbI, BO3HUKAIOIIME MpU padoTe ¢
KyJIbTYPHO MAapKUPOBAHHBIMU €IMHUIIAMH, BIUSHUE BapUATHBHOCTH HMCIIAHCKOTO
S3pIKa HA TIOATOTOBKY OyIyImIUX TEPEeBOAYMKOB, a TaKXe pOJb HU(POBHIX
TEXHOJOTHA W MCKYCCTBEHHOTO HWHTEIJIEKTa B COBPEMEHHOM TMEPEBOTIECKOM
obpaszoBarmu. Oco0oe BHHUMAHHE YIEISETCS HEOOXOAUMOCTH TIOITAITHOTO
OCBOCHHSI HAIIMOHAJIBHBIX BApPHAHTOB WCMAHCKOTO S3bIKA W PA3BUTHUIO

MEXKYJIbTYPHON KOMIETEHIIMU CTYIEHTOB.

Abstract

The article discusses the development of translation competence among
Spanish philology students in the context of intercultural communication. The study
examines difficulties related to culturally marked units, the influence of Spanish
language variation on translator training, as well as the role of digital technologies
and artificial intelligence in modern translation education. Particular attention is paid
to the gradual acquisition of national variants of Spanish and the development of

intercultural competence.
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KiroueBble  cji0Ba: mepeBOJYECKass  KOMIIETCHLHs, MEXKYJIbTypHas
KOMMYHMKALUA, MCHAHCKUN  A3BIK, CTYJIEHTHI-UCIIAHUCTBI, BAPUATUBHOCTH
WCIIAHCKOT'O  S3bIKA, MEPEBOJ, WCKYCCTBEHHBIM WHTEIUIEKT, MEXKYJIbTypHas

KOMIICTCHII U

B nocneanue roapl BONPOCH MEXKYJIbTYPHON KOMMYHUKALIMU BCE aKTHBHEE
paccMaTpuBalOTCA Kak HEoTheMiIeMas dYacTb NpOo(ecCHOHATBHOW MOATOTOBKU
NEPEeBOJYUKOB. DJTO CBA3aHO HE TOJBKO C PACIIUPEHUEM MEXIyHApOIHBIX
KOHTaKTOB, HO UM C HM3MEHEHHEM CaMOW pOJU TNEePEeBOAYMKA B COBPEMEHHOM
obmectBe. CeromHs TMEPEBOJ YK€ HE CBOAWTCS HCKIIOUUTENBHO K TIepeaade
JEKCUYECKOTO0 3HaueHWs Tekcta. llepeBogumky HEOOXOAWMMO YUYUTHIBATH
KyJAbTYPHBI KOHTEKCT, MparMaTHYecKyl0 HAaNpaBiICHHOCTh BBICKA3bIBAHMUA,
KOMMYHHUKATHBHYIO CHUTYalldl0 W OCOOCHHOCTH BOCTpHUATHS HH(MOpMAIUu
IPECTaBUTEISIMH JPYTON KyJIbTYpBHI.

Oco0eHHO 3aMeTHO JaHHas mpobiieMa MPOSBISETCS B MPOIECCE MOATOTOBKH
CTYJIEHTOB-HUCIIAHUCTOB. Hcnanckuit SI3BIK NpeICTaBIISIET coboi
MOJIUIIEHTPUYECKYIO S3BIKOBYIO CHCTEMY, BKIIIOUYAIOIIYI0 OOJIBIIOE KOJIUYECTBO
HAI[MOHAJBHBIX BapHAHTOB, PA3IMYAIONIMXCS HE TOJBKO Ha (POHETHYECKOM U
JEKCUYECKOM YpOBHSIX, HO M B OOJAcTH MparMaTUK{, PEYeBOro HTHKETa WU
KOMMYHHUKaTUBHOTO TIOBEIEHUsA. B pesynbrare mepen CTyIEHTaMH HEPEAKO
BO3HUKAIOT TPYAHOCTH, BEIXOSIINE 32 PAMKH OOBIYHBIX TPAMMATHIECKIX OLTHOOK.
Kak ormewaer A. Hurtado Albir, nmepeBomuyeckas KOMMIETEHIMS BKJIIOYAET
COBOKYITHOCTh ~HE TOJBKO SI3BIKOBBIX, HO ¥  OKCTPaJUHTBUCTUYCCKHUX,
CTpaTeruyecknux W mparmatudeckux HaBbikoB [Hurtado Albir, 2001: 27]. B
COBPEMEHHOM MepeBOIYECKOM MOATOTOBKE 0c000€ 3HAUeHHE MTPHUOOPETaeT UMEHHO
CIIOCOOHOCTh MHTEPIIPETUPOBATHh KYJIBTYPHO OOYCJIOBIEHHBIC JIEMEHTHI TEKCTa U
aJIeKBaTHO aJalTUPOBATh UX B MPOIIECCE MEPEBO/IA.

B xome mnpenonaBarenbCKoM EATENBHOCTH Ha (akyJbTeTe MepeBoaa
A3epOailKaHCKOTO ~ YHHBEPCUTETa  SI3BIKOB ~ HEOJHOKPATHO  HAOIIOJaINCh

CUuTyalln, Korja CTYACHTBI JACMOHCTPHUPOBAJIN AOCTATOYHO BBICOKHUM YPOBCHb
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BJIAJICHUS] TPAMMATHUKOW UCMIAHCKOIO fA3bIKa, OJHAKO HCHBITHIBAIM TPYIHOCTHU MPU
paboTe ¢ KyJIbTYpHO MapKMpPOBaHHBIMHM eAUHHUIIAMU. Ha mpakTuke 310 0COOEHHO
3aMETHO MMPH MEePEeBOJIe TAKUX MOHATHIA, Kak sobremesa, tertulia, fiesta mayor, siesta,
MOCKOJIbKY ~ MOJOOHBIE  €AMHMIIBI  OTPAXKAIT  OCOOCHHOCTH  MCIAHCKOMU
KOMMYHUKATHBHOW KyJIbTYpbl W HE O00JIaal0T TOJHBIMHA DJKBUBAJICHTAMH B
azepOaiiHKaHCKOM MJIM PYCCKOM SI3bIKAX.

B psine ciyuyaeB CTyI€HThI CKIIOHHBI TpUOEraTh K OyKBaIbHOMY MEPEBOLY, UTO

OPUBOJAUT K YACTUYHOW yTpaTe MParMaTHYECKOTO CMbBICIA BBICKA3bIBAHUA.
[TonoGHbIe TpyAHOCTH MOATBEpPkAarOT Mbicib V. Garcia Yebra o Tom, uto B
mpoliecce TNepeBojla MEepealoTcsi He OTHEIbHBIE CJIOBa, a COAEp)KaHUe, TECHO
CBsI3aHHOE C KYJbTYpHBIM KOHTEKCTOM [Garcia Yebra, 1982: 34].
OTaenbHOr0 BHHUMAHHMS 3acCily’KMBaeT MpoOJieMa BapUaTUBHOCTH MCIIAHCKOTO
sa3plka. B coBpemeHHO  1uGpoBOM  cpedAe  CTYAEHTHl  OJHOBPEMEHHO
B3aUMOJICUCTBYIOT C PAa3IMYHBIMU  SI3BIKOBBIMH ~ MOJCIISIMH:  KaCTHIJIBCKUM
BAapUAHTOM MCHAHCKOTO $3bIKa, JATHHOAMEPUKAHCKMMU BapuaHTaMu, pa3roBOPHOM
pPEYbIO COIMABHBIX CETEH, ayIMOBU3yaTbHBIM KOHTCHTOM M MaTepHUalaMUd CHCTEM
MalIMHHOTO NepeBoa. B pesynpraTe popmupyercs cmenianHas si36IKoBasi CHCTEMa,
KOTOpasi B TabHEUIIIEM HETaTHBHO BJIMSIET Ha KAYECTBO YCTHOTO M MHUCHMEHHOTO
nepeBoa.

Bo Bpemsi npakTHYeCKUX 3aHATUNA PETYJSIpHO (UKCUPYIOTCS MPUMEPHI
CMEIIEHUS SI3BIKOBBIX HOPM, KOT/Ia CTYJEHTHI YMOTPEOJSIOT KOHCTPYKIIMH THUIIA
«vosotros hablan» mwmm «ustedes tenéisy. [logoOHbIe clTydan CBUIETEIbCTBYIOT HE
TOJIBKO O TpaMMaTH4ecKo uHTepdepeHIMd, HO U O HEJOCTaTOYHO
c(hOopMUPOBAHHON COITMOIMHTBUCTUYECKON KOMITCTCHITHH.

B cBs3u ¢ »TMM TpencTaBisieTcsl 11eecOO0pa3HbIM TO3TANHbIA MOJIXO0I K
MPETNOIABaHAI0 HCITAHCKOTO SI3bIKA CTyACHTaM-TiepeBogYnMKaM. Ha HagampbHOM
sTame oO0ydeHus, OCOOCHHO B TEYECHHE TMEPBHIX JBYX—TpEX JeT, Oosee
3¢ (HEKTUBHBIM MPEACTABISIETCS CHCTEMHOE OCBOEHHE HOPMATUBHOT'O KACTUIIHCKOTO

BapHaHTa MCMAHCKOTO s3bIKa. Takoil MOaXoJ TMO3BOJISIET CHOPMUPOBATH
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YCTOMYMBYIO (POHETHYECKYI0, T'PaMMaTHUECKyl0 U IparMatudeckyro Oasy 0e3
NPEKIEBPEMEHHOTO CMEILIEHUS Pa3JINYHbIX HALIMOHAJIBHBIX BAPUAHTOB.

Tonpko nocne popMupoBaHus CTaOUIBLHOMN S3bIKOBOI OCHOBBI 11€JIECO00PA3HO
IOCTENIEHHOE BBEJCHUE JATMHOAMEPUKAHCKUX BAapHAHTOB HCIIAHCKOIO SI3bIKa, UX
JEKCUYECKHX, (HOHETHMUECKUX M KOMMYHUKATUBHBIX ocoOeHHocTed. [lomoOHas
I0CJIeI0BATEIbHOCTh CIIOCOOCTBYET 00Jie€ OCO3HAHHOMY BOCHPUSTHIO S3bIKOBOM
BapUATUBHOCTHU U TIOMOTAET CTYACHTAM U30€KaTh Xa0TUUYECKOI'O CMEILIEHUSI HOPM B
npoliecce nepeBoia.

OTnenbHOE BIMSHHUE HA COBPEMEHHYIO [TOATOTOBKY NEPEBOIUMKOB OKa3bIBAIOT
IU(POBBIE TEXHOJIOTUM U CUCTEMBI MCKYCCTBEHHOIO HHTEUIEKTa. be3yciioBHO,
MAIIMHHBIN IEPEeBO/] 3HAUUTEIBHO YCKOPSIET padOTy ¢ TEKCTOM U 00JIeryaeT AOCTYII
K ayTeHTU4YHbIM MaTepuanaMm. OJHAKO MpPaKTHKa MOKA3bIBAET, YTO Upe3MEpHas
3aBHCHMOCTH OT aBTOMAaTHU3UPOBAHHOIO MEPEBOJIa MOCTENEHHO CHUXXAET YPOBEHb
aHAJIMTUYECKON PabOTHI CTYJEHTOB C TEKCTOM.

Oco0eHHO 3aMETHbl OLIMOKM CHUCTEM HCKYCCTBEHHOI'O WHTEIUIEKTA IPU
NEPEeBOJE MParMaTuyeckKd WM KyJbTypHO CJOXKHBIX enuHul. dopMaabHO
KOPPEKTHBIM IEpeBOJ [JaleKOo HE BCEr/la OKa3bIBaeTCs KOMMYHHUKAaTHBHO
aZcKBaTHbIM. B cBs3M ¢ 3TMM OJHOM M3 3a4a4 COBPEMEHHOIO IIEPEBOIUYECKOTO
o0pa3oBaHMs CTAHOBHUTCS Pa3BUTHE Y CTYACHTOB HABBIKOB KPUTHUECKOTO aHATU3a
aBTOMATHU3UPOBAHHOIO nepeBoja U CIIOCOOHOCTH OCYIIECTBIISATh
MOCTPEIAKTUPOBAHHUE TEKCTA.

Cy111ecTBEHHY0 poJib B JOPMUPOBAHUN NEPEBOAUECKON KOMIIETEHLIUN UTPAET
paboTa ¢ ayTeHTUYHBIMU Marepuanamu. Vcnonab3oBaHue MHTEPBBIO, (PArMEHTOB
(GuUIbMOB, HOBOCTHBIX MPOTPaMM, MOAKACTOB M MYOJMYHBIX BBICTYIICHUIN
MO3BOJIIET CTYAICHTAaM CTAJIKUBATHCA C PEAIbHBIMU KOMMYHHUKATUBHBIMU MOZEJISIMU
UCcHaHosA3bIYHOTO Mupa. Kpome Toro, mogoOHble MaTepuaabl MOMOTAIOT Jy4Ylle
NOHMMAaTh TparMaTHYeCKUe OCOOCHHOCTH pPEYd, SMOIMOHAIBHYIO OKpPacKy
BBICKA3bIBAaHUI M HALlMOHAJIbHO-KYJIbTYPHYIO CIIEHU(PUKY KOMMYHHUKAIUH.

Takum oOpazom, hopMHpOBaHHE MEPEBOTUECKON KOMIIETEHIIMH CTYACHTOB-

HNCIIAaHUCTOB IIPCACTABIIACT coOoi MHOFOYpOBHCBBIfI Imponecc, BKJIIOUAIOIIMA
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pa3BUTHE A3BIKOBBIX, MEXKYJIbTYPHBIX M IparMaTMueCKUX HaBbIKOB. B
COBPEMEHHBIX yCIIOBUAX Npo(deccruoHanbHas MoAroToBKa NepeBoaurKa TpedyeT He
TOJBKO 3HAHUSI WMHOCTPAHHOIO SI3bIKa, HO W CIIOCOOHOCTH HWHTEPIPETUPOBATH
KYJIbTYpPHBII KOHTEKCT, YYUTHIBATh KOMMYHUKATUBHYIO CUTYallMI0 U KPUTUUYECKU

UCIIOJIb30BaTh COBpEMEHHbIE TU(POBHIE TEXHOJIOTHUH.
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Abstract

The rapid development of globalization, digital technologies, and intercultural
communication has significantly influenced contemporary languages, especially
media discourse. One of the most noticeable linguistic phenomena in modern French
is the increasing use of English borrowings, commonly known as anglicisms. These
lexical units are widely used in French newspapers, television, advertising, and
digital media platforms. The present study investigates the lexical, stylistic, and
communicative functions of anglicisms in contemporary French media discourse.
The research aims to identify the most common spheres of anglicism usage and
analyze their role in modern communication. The study is based on empirical
analysis of examples collected from French online newspapers and media platforms.

The findings demonstrate that anglicisms are especially common in
technology, fashion, business, and social media communication, where they
contribute to brevity, modernity, and expressiveness in discourse. The article also
highlights the influence of globalization and digital culture on the transformation of
the French lexical system. The research confirms that anglicisms have become an
integral part of contemporary French media language and continue to shape

linguistic and cultural communication processes [ Weinreich, 1953: 56].
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Ozet

Modern kiiresellesme, dijital teknolojiler ve kiiltiirlerarasi iletisim, dillerin
gelisimine ve sOzciik sistemine onemli Ol¢iide etki etmektedir. Cagdas Fransiz
medya sdyleminde en dikkat ¢ekici dil olaylarindan biri Ingilizce kokenli
kelimelerin, yani anglisizmlerin yaygin sekilde kullanilmasidir. Bu calismanin
amaci, modern Fransiz medyasinda kullanilan anglisizmlerin leksik, iislupsal ve
iletisimsel o0zelliklerini incelemektir. Makalede Fransiz ¢evrim i¢i medya ornekleri
temelinde ampirik analiz yapilmis, teknoloji, is diinyasi, moda ve sosyal medya
alanlarinda  kullanilan  anglisizmler belirlenmistir.  Arastirma sonucunda
anglisizmlerin cagdas Fransiz medya dilinde kisalik, ifade giicli ve uluslararasi iislup
olusturma islevi gordiigii ortaya ¢ikmistir. Ayni1 zamanda kiiresellesme ve dijital
iletisim siireglerinin Fransiz dilinin sozciik sistemine ciddi sekilde etki ettigi
belirlenmistir [Osrafova, 2025: 30].
Anahtar Kelimeler: anglisizm, Fransiz dili, medya soylemi, sozciiksel alintilar,

kiiresellesme, dijital iletisim, kiiltiirlerarasi iletisim

Introduction

Language is constantly evolving under the influence of social, cultural,
technological, and political factors. In the era of globalization and digital
communication, English has become one of the most influential languages in the
world, significantly affecting the vocabulary of many other languages, including
French. Contemporary French media discourse demonstrates a growing tendency
toward the use of English lexical borrowings, commonly referred to as anglicisms.
These borrowings are increasingly observed in online newspapers, television
programs, advertisements, social networks, and digital communication platforms

[Crystal, 2003: 28].
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The process of lexical borrowing is not a new linguistic phenomenon.
However, the expansion of global media and technological innovation has
accelerated the integration of English words into modern French. According to
Weinreich, language contact plays a crucial role in lexical transformation and
intercultural communication processes [Weinreich, 1953: 64]. Similarly, Haugen
emphasizes that borrowed lexical units often adapt to the grammatical and stylistic
norms of the recipient language [Haugen, 1950: 214].

In contemporary French media, anglicisms are frequently used in fields such
as technology, business, fashion, entertainment, and social media communication.
Words like marketing, online, weekend, startup, and fashion have become common
elements of everyday French discourse [Walter, 1997: 73]. These lexical units often
serve stylistic and communicative purposes by creating brevity, expressiveness, and
modernity in media language [Nagiyeva, 2023: 15].

The relevance of this research lies in the growing impact of English on modern
French media language and the necessity to analyze this phenomenon from linguistic
and communicative perspectives. The study aims to investigate the use of anglicisms
in contemporary French media discourse and identify their lexical and stylistic
functions. The objectives of the research include analyzing the most frequently used
anglicisms, determining their communicative role, and examining the influence of
globalization on French media vocabulary [Osrofova, 2025: 21].

1. Theoretical Background of Anglicisms

Anglicisms are lexical units borrowed from the English language and
integrated into another language as a result of language contact, globalization, and
intercultural communication. In modern linguistics, anglicisms are considered one
of the most widespread forms of lexical borrowing, especially in media and digital
communication environments [Weinreich, 1953: 71].

According to Haugen, lexical borrowing occurs when speakers adopt foreign
linguistic elements to express new concepts, technologies, or cultural phenomena
that may not previously exist in the recipient language [Haugen, 1950: 215]. In the

French language, the influence of English has become particularly visible in recent
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decades due to the rapid expansion of international media, the Internet, and global
communication networks.

Researchers classify anglicisms into several categories, including direct
borrowings, hybrid formations, semantic borrowings, and pseudo-anglicisms
[Picone, 1996: 48]. Direct borrowings preserve their original English form, such as
weekend, software, and marketing. Hybrid forms combine French and English lexical
elements, while semantic borrowings involve changes in meaning under English
influence.

French media discourse provides favorable conditions for the spread of
anglicisms because media language constantly reflects social and technological
innovations. Modern journalists and content creators frequently use English lexical
units to make communication more dynamic, concise, and attractive to audiences
[Walter, 1997: 84]. In many cases, anglicisms are associated with prestige,
innovation, and globalization.

Another important aspect of anglicisms is their stylistic function. Foreign
lexical borrowings often create emotional expressiveness and modern stylistic
effects in discourse [Nagiyeva, 2023: 17]. In advertising and digital media, English
words are commonly used to attract attention and establish an international image.

Theoretical studies also indicate that excessive borrowing may influence the
lexical identity of a language. Some French linguists and language protection
institutions have expressed concern regarding the growing dominance of English
vocabulary in French public communication [Gadet, 2007: 52]. Nevertheless,
anglicisms continue to expand in contemporary French media due to the influence
of globalization and technological progress.

2. Anglicisms in Contemporary French Media

Contemporary French media actively incorporates English lexical borrowings
in various spheres of communication. The influence of globalization, digital
technologies, and international cultural exchange has increased the presence of
anglicisms in newspapers, television programs, online platforms, and social media

discourse [Crystal, 2003: 35].
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One of the most common areas where anglicisms appear is technology and
digital communication. French media frequently uses words such as online, sofiware,
startup, hashtag, streaming, and smartphone [ Walter, 1997: 91]. These lexical units are
often preferred because they are short, internationally recognizable, and connected
with modern technological culture.

In business and economics, anglicisms also occupy an important position.
Terms like marketing, manager, business plan, brand, and cash flow are widely used in
French newspapers and economic magazines [Osrofova, 2025: 24]. Many of these
words have become integrated into everyday professional communication and are
no longer perceived as completely foreign elements.

Fashion and entertainment media demonstrate a particularly high frequency
of English borrowings. French magazines and online fashion platforms regularly use
words such as fashion, look, show, trend, designer, and top model [Ismay1lova, 2024: 13].
In these contexts, anglicisms contribute to stylistic attractiveness and create
associations with international culture and prestige.

Social media discourse has accelerated the spread of anglicisms even further.
Expressions like follower, blogger, like, post, and story are commonly found in French
digital communication [Cavid Babayev, 2023: 19]. The rapid dissemination of
online communication encourages the adoption of foreign lexical units without
significant grammatical adaptation.

The analysis of contemporary French media demonstrates that anglicisms
perform not only nominative but also stylistic and communicative functions. They
often symbolize innovation, modernity, and global integration [Nagiyeva, 2023: 18].
In many cases, media producers intentionally use English lexical units to attract
younger audiences and create dynamic communication styles.

Although French language institutions attempt to promote native lexical alternatives,
English borrowings continue to dominate many sectors of media discourse due to

their international popularity and communicative efficiency [Gadet, 2007: 61].
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3. Empirical Analysis

The empirical part of this research is based on the analysis of anglicisms
collected from contemporary French online media sources, including digital
newspapers, entertainment websites, and social media platforms. The study focuses
on identifying the most frequently used English borrowings and determining their
communicative and stylistic functions in media discourse.

The research methodology includes observation, lexical analysis, and
comparative analysis. Approximately 50 anglicisms were collected from French
media materials published between 2024 and 2025. The selected examples were
categorized according to their thematic fields, including technology, business,
fashion, and social media communication [Osrofova, 2025: 26].

The findings demonstrate that technology-related anglicisms constitute the
largest group in contemporary French media discourse. Words such as smartphone,
streaming, software, podcast, and hashtag appeared frequently in online news portals and
digital communication platforms [Walter, 1997: 94]. These lexical units are
commonly used without translation because they are internationally recognized and
associated with modern digital culture.

The second major category includes business and economic terminology.
EXpl‘eSSiOIlS like marketing, startup, manager, and business Strategy are Widely used in
French economic journalism [Ibrahim, 2022: 22]. Such anglicisms often function as
markers of professional communication and globalization.

Fashion and entertainment media also contain a considerable number of
English borrowings. Terms such as fashion week, look, show, and designer were
repeatedly observed in French magazines and social media publications [Ismayilova,
2024: 15]. In these contexts, anglicisms contribute to stylistic expressiveness and
prestige.

The analysis additionally reveals that many anglicisms undergo partial
adaptation to French grammatical norms. Some borrowed words receive French

pronunciation or morphological modifications while preserving their original
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English structure [Haugen, 1950: 218]. Nevertheless, a large number of lexical
borrowings remain unchanged due to their international usage.

Overall, the empirical findings confirm that anglicisms play a significant role
in contemporary French media discourse. Their widespread use reflects the impact
of globalization, digital communication, and intercultural interaction on the
development of modern French vocabulary [Weinreich, 1953: 78].

Conclusion

The present study examined the use of anglicisms in contemporary French
media discourse from theoretical and empirical perspectives. The research
demonstrated that English lexical borrowings occupy an increasingly important
position in modern French communication, especially in digital media, technology,
business, fashion, and social networking environments.

The analysis revealed that anglicisms perform not only nominative functions but
also important stylistic and communicative roles. They contribute to brevity,
expressiveness, innovation, and internationalization in media discourse [Nagiyeva,
2023: 20]. Contemporary French media frequently employs English lexical units to
create modern communication styles and attract wider audiences.

The empirical findings confirmed that globalization and technological development
significantly influence the lexical system of the French language. Many English
borrowings have become stable elements of everyday media communication and are
often used without translation or substantial adaptation [Walter, 1997: 96]. At the
same time, some anglicisms undergo partial grammatical and phonetic adaptation
according to French linguistic norms [Haugen, 1950: 220].

The study also highlighted the role of media as one of the primary channels
for spreading lexical innovations. Online communication platforms and digital
journalism accelerate the integration of English borrowings into contemporary
French vocabulary [Crystal, 2003: 41]. As a result, anglicisms continue to shape
linguistic and intercultural communication processes in modern society.

In conclusion, the increasing presence of anglicisms in French media

discourse reflects broader global linguistic transformations. Future studies may
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further investigate the sociolinguistic impact of English borrowings and their
influence on language identity and communication culture in the French-speaking
world [Osrofova, 2025: 29].
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Annotatsiya. Maqolada turk tilidagi salomlashish turlari fatik mulogotning eng
yorqin ko’rinishlaridan biri sifatida o’rganiladi. Salomlashish iboralari to’rt guruhga
— kundalik va umumiy iboralar, kunning vaqtiga bog’liq salomlashishlar, an’anaviy
va diniy iboralar hamda kutib olish iboralariga ajratiladi. Muntazam (regulyar) va
okkazional (irregulyar) salomlashishlar, ularning sinonimik va antonimik
variantlari, shuningdek salomlashishning noverbal vositalari tahlil qilinadi.
Salomlashish so’zlarining kelib chiqishiga (turkiy, arabiy va forsiy o’zaklar) hamda
ularning ijtimoiy-madaniy shartlanganligiga alohida e’tibor qaratiladi. Turk tilidagi
salomlashish tizimi xalgning madaniy qadriyatlari va muloqot me’yorlarini aks

ettirishi xulosa qilinadi.

Kalit so’zlar: turk tili, salomlashish, fatik muloqot, adresat, adresant, regulyar

salomlashish, okkazional salomlashish, nutq odobi.

Annotation. The article examines the types of greetings in the Turkish
language as one of the most vivid forms of phatic communication. Greetings are
classified into four groups: everyday and general expressions, time-bound greetings,
traditional and religious expressions, and expressions of welcome. The paper
analyses regular and occasional greetings, their synonymic and antonymic variants,
as well as the non-verbal means of greeting. Particular attention is paid to the origin
of greeting words (Turkic, Arabic and Persian roots) and their socio-cultural
conditioning. It is concluded that the greeting system of the Turkish language

reflects the cultural values and communicative norms of the people.
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Kirish

Salomlashish — kishilararo muloqotning eng dastlabki va eng zarur bo’g’ini
bo’lib, u 0’zaro hurmat, mehr-oqibat va alogani boshlab beruvchi madaniy ritualdir.
Har bir xalq tilida salomlashish nafaqat axborot almashinuvi, balki ijtimoiy
munosabatlarni o’rnatish va mustahkamlash vositasi sifatida namoyon bo’ladi.
Tilshunoslikda muloqotning bunday turi fatik muloqot deb yuritiladi. Fatik
mulogotda so’zlovchining asosiy magsadi biror yangi axborot yetkazish emas, balki
suhbatdosh bilan aloqa o’rnatish, uni saglab turish va ijobiy munosabatni
ifodalashdir. Tadgiqotchi N.N.Hamroyeva o’z tadqiqotida fatik muloqotni
salomlashish, minnatdorchilik va xayrlashish misolida ijtimoiy-madaniy va

kognopragmatik nuqtai nazardan tahlil qilgan [Hamroyeva: 2026, 32].

Har qanday salomlashish jarayonida ikki asosiy ishtirokchi qatnashadi:
adresant — nutqni boshlovchi, salomni yo’llovchi shaxs va adresat — salom
qaratilgan, uni gabul qiluvchi shaxs. Salomlashish ana shu ikki tomon o’rtasidagi
munosabatga — ularning yoshi, ijtimoiy mavgei, yaqinlik (samimiyat) darajasi
hamda muloqot kechayotgan vaziyatga (rasmiy yoki norasmiy muhitga) bog’liq
holda tanlanadi. Turk tilida salomlashish iboralari aynan shu omillarga — kunning

vaqtiga, samimiyat darajasiga va ijtimoiy muhitga ko’ra xilma-xillik kasb etadi.

A.Keskin turk madaniyatida salomlashishni keng ma’noda uch bosqichli
jarayon sifatida talqin qiladi: birinchidan, muloqotni boshlash uchun salom berish;
ikkinchidan, o’zaro hol-ahvol so’rash; uchinchidan, xayrlashish [Keskin: 2017, 8].
Mazkur maqolada salomlashishning birinchi bosqichiga — zamonaviy Turk tilidagi
salomlashish iboralariga e’tibor qaratiladi va ular qo’llanish doirasiga ko’ra

guruhlarga ajratilib tahlil etiladi.

Asosiy qism

1. Kundalik va umumiy iboralar
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Bu guruhga kunning istalgan vaqtida, turli vaziyatlarda qo’llaniladigan eng
keng tarqalgan salomlashish so’zlari kiradi. Merhaba — turk tilidagi eng universal
salomlashish so’zi bo’lib, u kunning har qanday paytida, ham rasmiy, ham norasmiy
muhitda ishlatilaveradi; arabcha «marhaban» so’zidan kelib chiqqan. Seldm /
Selamlar — do’stona, samimiy muhitda, aynigsa tengdoshlar va yoshlar orasida
ko’p qo’llaniladigan qisqa ibora. Esenlikler esa sof turkiy so’z bo’lib, «esen» (sog’-
salomat) o’zagidan yasalgan va suhbatdoshga tinchlik, sog’lik hamda baxt tilab
salom berish ma’nosini bildiradi. A.Keskin ‘esen’, ‘aman’ va ‘sag’ o’zaklaridan
yasalgan iboralarni salomlashishning eng qadimiy, turkiy qatlamiga mansub deb

baholaydi [Keskin: 2017, 8].

2. Kunning vaqtiga bog’liq salomlashishlar

Salomlashish iboralarining bir guruhi bevosita kunning muayyan qismi bilan
bog’liq bo’lib, ular ayni paytda yaxshi tilak (turkcha «iyi dilek») ma’nosini ham
ifodalaydi. Giinaydin ertalabki soatlarda (odatda tushgacha) aytilib, «kuningiz
yorug® (aydin) bo’lsin» degan ezgu tilakni anglatadi. fyi giinler kunduzi, tushdan
keyin qo’llaniladi. fyi aksamlar kechki paytda uchrashganda, /yi geceler esa tunda
yoki uxlashdan oldin, shuningdek kechqurun xayrlashish chog’ida aytiladi. Ushbu
iboralarning barchasi salomlashish bilan birga ezgu niyat bildirish vazifasini ham

bajaradi.

3. An’anaviy va diniy iboralar

Turk xalqining diniy-ma’naviy qadriyatlari bilan bog’liq salomlashish iboralari
alohida guruhni tashkil etadi. Seldmiin aleykiim — «Allohning salomi sizning
ustingizga bo’lsin» degan ma’noni bildiruvchi, Anadolu madaniyatida juda keng
targalgan, hurmatli va an’anaviy salomdir; uning javobi Aleykiimselam («sizning
ustingizga ham bo’lsin») shaklida beriladi. Haywli sabahlar va Haywh giinler
iboralari kundalik nutqda ‘giinaydin’ va ‘iyi giinler’ o’rnida qo’llaniladi hamda

‘hayrlt’ so’zi vositasida ezgu (tilak) ma’nosini kuchaytiradi.

4. Kutib olish va vaziyatga xos iboralar
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Ayrim salomlashish iboralari muayyan vaziyat — kishini kutib olish bilan
bog’liq. Hos geldiniz («xush kelibsiz») yangi kelgan kishiga yoki mehmonga
aytiladigan ibora bo’lib, undagi ‘hos’ so’zi forscha o’zakka ega. Unga javoban Hos
bulduk («xush ko’rdik», ya’ni «bu yerda bo’lganimdan mamnunmany) iborasi
qo’llaniladi. Bunday salomlashish, odatda, Nasi/siniz? («qalaysiz?») yoki Ne var ne
yok? («nima gaplar?») kabi hol-ahvol so’rash jumlalari bilan to’ldiriladi va shu

tariqa muloqot tabiity davom etadi.

5. Salomlashishning lingvistik xususiyatlari

Salomlashish iboralarini qo’llanish muntazamligiga ko’ra ikki turga ajratish
mumkin: regulyar (muntazam, an’anaviy) va irregulyar (okkazional, noan’anaviy)
salomlashish. «Irregulyar» atamasi lotincha «irregularis» — noto’g’ri, noodatiy,
ma’lum tartib yoki qoidaga moslashmagan degan ma’noni anglatadi [JI€xuna: 1952,
488]. «Okkazional» atamasi esa inglizcha «occasional», nemischa «okkasionell»
so’zlariga borib taqaladi va tasodifiy, umumiy qoidalarga mos kelmaydigan hodisani
bildiradi [AxmanoBa, 1966, 606]. Regulyar salomlashish nutqiy odatga aylangan,
barqaror qoliplardan (masalan, Merhaba, Giinaydin) iborat bo’lsa, irregulyar

salomlashish muayyan vaziyatga bog’liq, tasodifiy va individual xarakter kasb etadi.

Salomlashish iboralari o’zaro sinonimik va antonimik munosabatlarga ham
kirishadi. Sinonimik variantlarga bir xil vazifani bajaruvchi Merhaba, Seldm va
Esenlikler 1iboralarini misol qilish mumkin. Antonimik (aniqrog’i, juftlik)
munosabat esa salom va unga beriladigan alik o’rtasida namoyon bo’ladi: Seldmiin
aleykiim — Aleykiimselam hamda Hogs geldiniz — Hos bulduk. Bunday juftliklar

salomlashishning ikki tomonlama, o’zaro javob talab giluvchi tabiatini ko’rsatadi.

Salomlashish faqat verbal shaklda emas, balki noverbal (so’zsiz) vositalar
orqali ham amalga oshiriladi. Tabassum qilish, qo’l silkitish, bosh egish, ko 'z qisish
kabi imo-ishora va mimikalar ham salomlashish shakli hisoblanadi. Rasmiy
muhitda, masalan, harbiy kiyimdagi shaxslar o’rtasida salom muayyan qoidalarga

bo’ysunadi. Shu bilan birga, salomlashish doimo 0’zaro munosabat — muloqot va
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aloganing boshlanishi sifatida baholanadi, unda tomonlarning o’zaro tanishuvi va

e’tirof etilishi ta’minlanadi [Keskin: 2017, 8].

Xulosa

Turk tilidagi salomlashish boy va xilma-xil tizimni tashkil etadi. O’tkazilgan
tahlil quyidagi xulosalarga kelish imkonini beradi. Birinchidan, salomlashish
iboralari qo’llanish doirasiga ko’ra kundalik-umumiy, vaqtga bog’liq, an’anaviy-
diniy va kutib olish iboralariga ajraladi. lkkinchidan, bu iboralar kelib chiqishi
jihatidan turkiy (esen, esenlikler), arabiy (merhaba, seldm, selamiin aleykiim) va
forsiy (hos) qatlamlarga mansubdir. Uchinchidan, salomlashish iborasining
tanlanishi kunning vaqti, samimiyat darajasi hamda muloqot muhitining rasmiy yoki
norasmiyligiga bog’liq. To rtinchidan, salomlashish verbal qoliplar bilan birga
noverbal (imo-ishora, mimika) vositalar orqali ham ifodalanadi. Umuman olganda,
turk tilidagi salomlashish tizimi xalgning fatik muloqot madaniyatini, ezgu tilak
bildirish an’anasini va milliy-madaniy qadriyatlarini o’zida aks ettiruvchi muhim til

hodisasidir.
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POJIb MOTUBAIIUU B ®OPMHUPOBAHHWY WHOSI3IYHON
KOMMYHUKATUBHOM KOMIIETEHIIMA BYJIYIIIUX
JAUITIJIIOMATOB
Oapamodaesa.lO.b.
IpenoiaBareiib KaQeaphbl pycCKOro
1 y30€KCKOrO SI3bIKOB,
YHUBEPCUTET MUPOBOU SKOHOMUKU

U JUIJIOMAaTuu, I. TamkeHT

Annomayua. Ctatbsd TIOCBSIIEHA pOJM  y4eOHOW  MOTHBAIlUKM B
(GOpMUPOBAHUN HMHOS3BIYHON KOMMYHHKATUBHOM KOMIETEHIMH Yy Oyayliux
JUIJIOMATOB B MPOIIECCE M3YUEHUS PYyCCKOTO S3bIKa KaKk MHOCTpaHHOTro. Ha ocHoBe
MHOTOJIETHETO OIBbITa MpenoAaBaHus Ha Kadeape pyccKoro u y30€KCKOro S3bIKOB
paccMaTpHUBaeTCs creruduka MOTHBaLMOHHOM cdepbl KypCaHTOB
JUIIIOMAaTHYECKOTO MPOGUIIs, BBIABISETCS THUIIUYHBINA Oapbep — CTpax pedeBoil
OLIMOKM, TPENATCTBYIOUIMM pPa3BUTHIO HABBIKOB CIHOHTAHHOTO  OOIICHMS.
O6ocHoBBIBaeTCS APPEKTUBHOCTH POJIEBBIX U JEJOBBIX WUIP KaK HMHCTPYMEHTa
CHIDKCHHUSI KOMMYHUKAaTUBHOW TPEBOKHOCTH U IMOBBIIMICHUS! Y4€OHOW MOTHUBAIIMH.
Jlenaercsi BBIBOA O HEOOXOAMMOCTH KOMIUIEKCHOTO TMOAXOAa K Pa3BUTHUIO
MOTUBAIlMM Kak YCJIOBUS (POpPMUPOBAaHUS MOJHOLEHHOW KOMMYHHUKATHBHOW

KOMIICTCHIINH.

Kntrouesvie cnosa: nHOSA3BIYHAS KOMMYHUKATUBHASI KOMIETCHLUS, yueOHas
MOTHBALUSA, PYCCKHM #A3bIK KaK WHOCTPAaHHBIM, MOATOTOBKA JUIUIOMATHYECKHX

KaJpoOB, POJCBLIC UI'Pbl, KOMMYHHKAaTHUBHAsA TPCBOXKHOCTh, CTpax OIINOKHM.

Bsenenne

AKTYalabHOCTB HCCIIEIOBAHUS 00YCIIOBICHA BO3PACTAIOIIMMU TPEOOBAHUAMU
K YPOBHIO BJIaJIeHUs] MHOCTPAHHBIM SI3bIKOM Y CHEIMAJIHCTOB AMIIJIOMATHYECKOTO
npopuist. DPpPexTuBHOCTh MPOPECCHOHATBHON KOMMYHHUKALMK JUIIOMaTa —

Oyap TO BEIACHHUE TIEPETOBOPOB, MPOTOKOJIbHOE oOmeHne wuau pabota C
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opuIMaIbHON JOKYMEHTAllMell — HanpsIMyl0 3aBUCUT OT TOTO, HACKOJBKO
CBOOOJTHO OH CHOCOOEH TOJIb30BaThCS HHOCTPAHHBIM S3BIKOM B  YCJIOBHSX
peasibHOTr0, He yudeOHOro B3auMopeucTBuA. OIHAKO MpakTUKa MPEnolaBaHus
MOKa3bIBaeT, 4YTO (HOpPMAIbHOE OCBOEHHUE TIpPaMMATUYECKOM CHUCTEMBI U
JEKCUYECKOr0 MHUHHMyMa camMo Mo ce0e He o0ecreunBaeT TOTOBHOCTU K
CIIOHTaHHOU PEYEBOM IEATENBHOCTH. MeX1y YPOBHEM TEOPETUUECKOU ITOATOTOBKHU
U pealbHOM KOMMYHUKATHUBHOW KOMIETEHIMENH HEpeaKo 00pasyercs pas3pbiB,
MIPEOJI0JICHIE KOTOPOTO TpeOyeT oOpaiieHus He TOJbKO K METOJUKE O0ydeHUs, HO
U K MOTUBALIMOHHOM cdepe 00yuaromierocs.

[lenpt0 nMaHHOW CTaThbU SABJSETCS aHAIM3 POJM y4eOHOM MOTHBALMU B
GbOpMHpPOBaHUM HWHOSI3BIYHONW KOMMYHHUKATUBHOW  KOMIIETCHIIMH  OYIyIINX
JUIUIOMATOB Ha MaTepuale OMbiTa IMPENnojaBaHUsl PYCCKOro s3bIKa Kak
MHOCTPAaHHOTO Ha Kadeape pyccKoro H Y30eKCKOro s3bIkoB. B 3amaunm
UCCJIEIOBaHMSI BXOJUT BBISIBICHUE CIIEU(UKA MOTUBAIMOHHOM C(ephl KypCaHTOB
JUIUIOMAaTUYECKOro Npodusis, ONUCaHUE TUITMYHOTO MCUXOJOTUYECKOro Oaphepa,
NPENATCTBYIOLIETO Pa3BUTHIO PEUEBBIX HABBIKOB, 1 00OCHOBaHUE 3(PPEKTUBHOCTU
OTJIENIbHBIX MEJarOTHYECKUX MPUEMOB, HAIIPABIEHHBIX HA €r0 MPEOJI0JICHHE.
Crenuduka MOTHBAIMM TPH M3YYEHUH PYCCKOTO $3bIKA KaK HHOCTPAHHOTO
OyAyUIMMH TUTIIIOMaTaMu

MHuoronetHue HaOmoneHus 3a y4eOHOM JesTENbHOCThIO KypCaHTOB
JTUTUIOMAaTHYECKOTO0 TPOQWIS TMOKa3bIBAIOT, YTO OOydYalomuecs C MPUMEPHO
OJIMHAKOBBIM CTapTOBBIM YPOBHEM BJIAJICHUS PYCCKUM SI3bIKOM JIE€MOHCTPUPYIOT
CYIIECTBEHHO Pa3IUYHYI0 TUHAMHUKY OCBOCHHUS A3bIKA HA MPOTSIKEHUU ABYX-TPEX
aeT oOydeHus. JlaHHOE pacX0KICHUE HE MOXKET OBITh OOBSICHEHO UCKITIOUYUTEIHHO
pa3IMyusIMU B CHOCOOHOCTSIX, MOCKOJBKY HEPEAKO KypCaHT, MOKa3bIBaBIIMK Ha
HAYaJbHOM JTalle CPEAHHUE pe3yJbTaThl, K CTapIIUM KypcaMm MPEBOCXOAHUT IO
YPOBHIO peueBOil CBOOOJBI T€X, KTO Ha BXOJE JEMOHCTPUPOBal Ooyiee BHICOKHE
dbopmanibHbIEe TOKa3zaTenu. JTo HAOMI0JeHUE corjacyercs ¢ mnosoxeHueM HM.A.
3UMHE O TOM, YTO TICHXOJIOTUYECKHE YCIOBUS Y4YeOHOH MOTHMBALIUKM B

3HAYUTEIbHOM CTEIICHU OIpCACIIAIOT IIPOYHOCTL YCBOCHHU A3BIKOBOI'O MaTepHralia 1
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KOMMYHHUKATUBHO-TIPAKTUYECKYI0 HAIpaBJIE€HHOCTh BCEro Ipolecca 00yyeHus
[Bumnss 1991, 222 c].

Pycckuii sA3bIK 3aHUMaeT 0co00€ TMOJOXKEHHE B CHUCTEME MOATOTOBKU
JUTUIOMAaTUYECKUX KaJpPOB: OH BBICTYIIAET Pa00OUYUM S3BIKOM MEXTOCYAAPCTBEHHOTO
OOIIeHHUs] Ha TMOCTCOBETCKOM MPOCTPAaHCTBE, 0€3 BIAACHHUS KOTOPBIM CIIOXKHO
IPEICTaBUTh MOJHOIIEHHYIO MPO(PECCHOHAIBHYIO IEATEIbHOCTh B JAHHOM PETHOHE.
TeM He MeHee B BOCHPHUATHM OOYYArOIIETrOCs A3bIK HEPEAKO OCTaETCs y4eOHOU
JTUCIUIUTMHOM, mosiexaiiei popmMalbHOMY OCBOCHHMIO M UTOTOBOW OLIEHKE, a HE
WHCTPYMEHTOM Oyayuiei npodeccHoHaIbHON nearenbHoCcTH. [10100HbIN pa3phiB
MeXAy OOBEKTUBHOM MNPOPECCHOHAIBHOW 3HAYMMOCTBIO TIPEAMETa U €ro
CyOBEKTHUBHBIM BOCHIPHUATHEM 00YJAIOITUMCS MPEACTABISET COO0M CyIeCTBEHHBIN
MOTHBAIIMOHHBIN Oapbep, TpeOyIOMMUM IIeJeHANIPABICHHONW Ie1aroru4ecKom
paboTHI.

Crtpax peueBoil ommOku Kak Oapeep (popMHpPOBaHUS KOMMYHHUKATHUBHOMN
KOMIETEHLIUH

Cpeau TUIMYHBIX TPYAHOCTEM, BO3HHUKAKOIIMX B IIpolecce OOydeHHs,
HamOoJiee pacHpoCTPaHEHHON  SBIAETCS KOMMYHHUKATHBHAasi TPEBOXHOCTb,
CBSI3aHHAsI CO CTPaxOM COBEPIIUTH PEUYEBYIO0 OLIMOKY B MPUCYTCTBHH TPYIIIBI.
OOyuaromuecs, 001aal0IUe TOCTATOYHBIM YPOBHEM IPAMMATUYECKUX 3HAHUN U
JIEKCUYECKOro  3amaca, Hepeako u30eraroT pa3BEPHYTHIX  BBICKA3bIBAHMM,
OTPaHUYMBASACH OJHOCIOXKHBIMA  OTBETAMM WJIHM MPEANOYUTas MOJYaHUE
NOCTPOEHUI0 OoJiee CIOKHOU (Ppas3bl ¢ pUCKOM OImMOUTHCS. [laHHas TeHaeHuus
0COOEHHO BbIpaXkeHa y KypCaHTOB C BHICOKOM akaJieMUYECKOUN yCIIEeBaeMOCThIO, JJIs
KOTOPBIX YyIp03a HETAaTUBHOM OLIEHKH CO CTOPOHBI CBEPCTHUKOB OKa3bIBa€TCs OoJiee
3HAYUMbIM (DaKTOPOM, YEM CTpEeMJIEHME K peueBOd mpakTuke. B 3Toil cBs3n
noKa3zaTteslbHO mnoJjoxkenne W.A. 3uMHEl O TOM, 4YTO KOMMYHHKAaTHUBHas
KOMIIETEHIIMSI KaK pe3yJbTaTHBHO-IEJIEBasi OCHOBA COBPEMEHHOTO 0OO0pa30BaHHUsA
MPEANOIATraeT HE TOJIbKO 3HAHUE SI3IKOBOM CUCTEMBI, HO U TOTOBHOCTB JINUHOCTH K

IPaKTUYECKOMY, B TOM YHUCJIE PUCKOBAHHOMY, pe4eBOMY AeHCTBUIO [3umHss, 2003,

34-42].
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CnenctBueM M30€raroiiero MOBEACHHUS CTAHOBHUTCS CHUCTEMAaTHYECKOE
3aMElIeHUe KUBOTO OOLIEHUS BBIMOJIHEHUEM TMPEACKa3yeMblX, (opmMaIbHO
0€30MacHbIX YNPaXKHEHUH, YTO B JIOJTOCPOYHOW MEPCIEKTHBE MPEHSTCTBYET
Pa3BUTHUIO HABBIKOB CIOHTAHHOM peuu Jaxe npu (GopMalibHO YIOBJIETBOPUTEIHHOM
aKaJeMUYECKON yCIIEBAEMOCTH.

PoneBble 1 nenoBble UTPhl KaK CPEACTBO IMOBBIIMICHUS MOTHBAIIMM M CHIDKCHUS
KOMMYHUKATUBHOUW TPEBOKHOCTU

Cpenu negaroruyeckux NpuéMoB, MPUMEHSIEMbBIX B MPAKTUKE MPENOJaBaHuUs
PYCCKOTO sI3bIKa KaK HWHOCTPAHHOIO OyIylIMM JUIUIOMaraM, HauOOJbIIyIO
3G (HEKTUBHOCTh JAEMOHCTPUPYIOT POJIEBbIE U JEJIOBBIE HWIPbI, MOJEIUPYIOIINE
IeMEeHTHl  Oyaymield mpodecCHOHANBHOW — AesSTeNnbHOCTU. JlaHHBIN mpuém
COrjlacyeTcsi C TOJIOKEHUSIMA JIMHTBOJAUJAKTUKHA O CUTYaTUBHO-TEMATHYECKOU
OpraHM3aiy 00y4YeHHs], COrJIACHO KOTOPBIM OCBOEHHUE SI3bIKA JTOJDKHO CTPOUTHCS
BOKPYT TUIMYHBIX KOMMYHHUKATUBHBIX CUTYaIMil, MAKCUMAJIBHO TPUOIMKEHHBIX K
peanbHOM peueBoM mpakTuke oOydaromierocs [I'anbckoBa,2004, 336]. Ilpunstue
oOydarmuMcst onpeneaéHHON pojii — Y4YacTHHKA MEPEeroBOPOB, MPEICTaBUTEIS
Jeeralyy, JUIa, BBICTYMAIOUIEro Ha Mpecc-KOH(EpeHIuH, — TMPUBOIUT K
cMmemieHno  (oKyca BHUMaHUS C (QOpPMaJIbHOM MPAaBWIBHOCTH pPEYd Ha
COJIepKaTeIbHYI0 337auy, KOTOPYIO HEOOXOJMMO pELIUTh B paMKax 3aJaHHOU
KOMMYHUKATHUBHOW cuTyanuu. B pesynbrate pedeBas omumOKa MepecTaér
BOCIPUHUMATHCS KaK JIMYHAs HEya4da U MpuoOpeTaeT cTaryc paboyero MOMeHTa,
MOJJIEXKAIIETO ONEePATUBHON KOPPEKTUPOBKE B MPOLIECCE B3aUMOICUCTBHUS.

Hab6nrogenust 3a yuyeOHBIM MPOIIECCOM MOKAa3bIBAIOT, YTO Jaxe Haubosee
3aKpBITBIE U HEYBEPEHHBIE B PEYEBOM OTHOILIEHHWH OOYYarolluecs B YCIOBUAX
pOJIEBOM HUIPbl JAEMOHCTPUPYIOT CYIIECTBEHHO 00Jiee BBICOKYIO pPEUYEBYIO
AKTUBHOCTb IO CPaBHEHUIO C TPaAMLUOHHBIMU (opmamu 3aHATUSA. OOBACHUTH
JTaHHBIN 3PGEKT MOXKHO TeM, YTO POJIeBask AUCTAHIUSA MEXTy 00yUYaOLUMMCS U €T0
COOCTBEHHOM pEYBI0 CHIKAET CYOBEKTUBHYIO II€HY BO3MOXKHOW OUIMOKU:
TOBOPSIIMNA BOCIIPUHUMAET c€0sl HE KakK JIMYHO OTBEYAIOIIEro 3a KaueCTBO peuu

CTyACHTA, a KaK UCIIOJIHUTEIIA HpO(I)CCCHOHaHBHOﬁ poJn, IJid KOTOpOﬁ AOITYCTHUMBI
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paboure HeToyHOCTU. CHUXKEHUE CYObEKTUBHOMW 1IEHBbI OLIMOKU B CBOIO OUYEPENb
YBEJIMYMBAET YAaCTOTY PEUYEBBIX MOIBITOK, YTO CaMO IO cebe CcrnocoOCTBYyeT
NOCTENEHHOMY YTaCaHUI0 KOMMYHUKATHUBHOW TPEBOKHOCTH.

[ToMHrMO pOJIEBBIX UTP ONPEICIEHHBIN TOJOKUTEIbHBINA 2 (DEKT HA yueOHYIO
MOTHUBAIIMIO  OKa3blBAIOT paboTa ¢ AyTeHTUYHBIMH  JUIIOMATHYECKUMHU
JOKYMEHTaMH, pa300p KOHKPETHBIX CHUTyallMil W3 MPAKTHKUA MEXKIYHapOJHOTO
B3aUMOJIEUCTBUS U 00CYXIEHHE aKTyaJbHbIX HOBOCTHBIX MaTepuaioB. [lonooHbIe
dbopmbl pabOTHI CIIOCOOCTBYIOT OCO3HAHUIO OOYYArOMIMMCS MPOQECCHOHATEHON
3HAYMMOCTH U3Y4YaeMOTo0 S3bIKa, OJIHAKO, COTJIACHO MPOBEIEHHBIM HAOJIOICHUSIM,
MMEHHO UTpoBOH (opmaT oOKa3bIBaeTcs HauboJiee pe3yJbTaTUBHBIM CPEICTBOM
PEOAOICHHS] KOMMYHHUKATUBHOM TPEBOKHOCTH KaK KJIFOUEBOT0 Oapbepa Ha MyTH K
(bOopMHUPOBAaHUIO TOJHOLIEHHOM PEYEBOM KOMIIETEHIUH.
3akioueHue

[IpoBenéHHBIN aHANMM3 TMO3BOJSIECT 3aKIOYUTh, YTO (opmMupoBaHme
WHOSI3bIYHOM KOMMYHUKATUBHOW KOMIETEHIUMU OYyAYLIUX AUIIOMAaTOB HE MOMKET
OBITh CBEJECHO K HAKOIUICHHIO IPAaMMAaTHYECKUX 3HAHUM W JIEKCHUYECKOTO 3amaca.
Pemaroriyro posib B JaHHOM TIpoLiecce UrpaeT yueOHasi MOTUBALIUS, U B YACTHOCTHU
— IIeJieHanpaBlieHHass paboTa MO CHIKEHUI0 KOMMYHHKAaTUBHOM TpPEBOXHOCTH,
CBSI3aHHOM CO CTPaxoM pedeBoii omunoOku. Mcnoab30BaHNe POIEBBIX U JEIOBBIX UTD,
MOJICIIUPYIOIINX  AJIEMEHThl  Oynymied npogpeccHoHaNbHOW  JESTEIbHOCTH,
OpeacTaBiIsieTcsl OAHMM U3 Haubonee 3(PQPEKTUBHBIX NEAATOTUYECKUX CPENICTB
peleHusl TaHHOM 3aJauyM, MOCKOJIbKY IMO3BOJISIET CHU3UTh CYOBEKTHUBHYIO IIEHY
OIMUOKKM MU TEM CaMblM T[OBBICUTh PEUEBYIO AKTUBHOCTh OOYYaIOIIUXCH.
[lepceKTUBHBIM HaNpaBICHUEM [AJIbHEHIIET0 HCCIEAOBAaHUS MPEICTABISAETCS
pa3paboTka CUCTEMATU3UPOBAHHOM TUTIOJIOTUH POJIEBBIX 3a1aHUH,
g depeHIIMPOBAHHBIX [0 YPOBHIO BIAJACHUS SA3bIKOM U 3Tamy IpohecCuoHaIbHON
NOJATOTOBKHU KypPCAHTOB.
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Annomayun. CtaThs NOCBAILIEHA PACCMOTPEHUIO HAKOIJIEHHBIX B METOJUKE
0o0y4eHHUsl pa3InYHbIX CPEJCTB M CIIOCOOOB CEMAHTH3ALUU JIEKCUYECKUX E€AMHMUIL
U3y4aeMOI0 HUHOCTPAHHOI'O sA3bIKAa. ABTOpP OIMCBIBAET OCOOEHHOCTH MEPEBOAHBIX U
OecriepeBOIHBIX CIIOCOOOB CMBICIIOBOM MHTEPIIPETALINU JIEKCHUECKOTO MaTepHaia,
IPUMEHSAEMBIX Ha 3aHATHAX IO pycckoMmy s3blky B BOY. Aptopom parorcs
OLICHOYHBIE BBIBOABI M COOTBETCTBYIOIIME KpPATKHE PEKOMEHIALUWHA IO
PaKTUYECKOMY HMCHOJB30BaHUI0 NpremMa «CeMaHTU3alMsl KOHTEKCTa», KOTOPBIN

OTHOCHUTCA K 6€CHCp€BOHHBIM criocobam CECMaHTHU3alIluH JICKCUKH.

KiaroueBble cioBa: cemanmuzayus, CMbICI08As — UHMEPNPEMAayus,
CMBLCI000Opa308aHue, cpedcmea u cnocoowl, nepedooHbvle, becnepesoonble, IeKCUKd,

JleKcuvyecKkue eduHuL;bz, KOHmeKcm.

B Meromonorur 0Oy4YeHHsT CMBICIOBas HWHTEPHpPETAIMsI JIEKCUYECKOTO
MaTepuaga SBISCTCS HEOThEMJIEMOM 4YacThlO €ro Impe3eHTanud. B Hamem
NOHUMaHWH, CEMAHTU3ALIUS — 3TO CIIOCOOBI ¥ IIYTH PACKPBITUS 3HAUYCHUS TOTO WU
WHOTO CJIOBa WJIM BbIpaKeHHs. BbIOOp croco0a CMBICIOO0pa30BaHUS B KaXKIOM
OTJICIIBHOM CJIydae OIpPEACIIAETCS XapaKTepoM CJIOBa, €ro MPUHAICKHOCTHIO K
AKTUBHOMY WJHM TIaCCHBHOMY MHHHMYMY, OJTallOM OOYYCHHS U ypPOBHEM
oOydyeHHocTH y4yeHUKOB. CyIiecTByeT OOMMPHBIA BHIOOP CPEICTB U CIIOCOOOB
CEMaHTH3aIlMK, TIPH TIOMOIIM KOTOPBIX PACKPBITHE 3HAYCHHE M3ydaeMbIX
JICKCHYECKUX EJMHUI] M HMX OCMBICJICHHE JIOJDKHO OO0ECIeYMBAaThCA uepes3
UCIIOJIb30BaHUE PEATbHBIX M YCJIOBHO PEANbHBIX CHUTYyallMid, 4TO OOECIeunBacT

MMpaBUJIbHOC ITIOHMMAHHUE U OCO3HAHNEC BOCIIPUHUMACMOI0 MaT€puala.
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B pamMkax umeromerocsi B 3TOM HalpaBJ€HUU MNEAArOTMYECKOrO OIbITa
HAKOTUICHBI Pa3HbI€ CIMOCOOBI PACKPBHITHS 3HAYEHHS CJoBa. [Ipu KOHKpETHOM HX
BBEIOOpPE YYHMTHIBAIOTCS XapaKTep CEMAaHTU3UPYEMOTO CJIOBA, OSTall IIKOJLHOTO
00y4YeHHUsI ¥ YpOBEHb OOYUEHHOCTH YYallerocsi ¢ OMOpold Ha CEMAHTUKY POJIHOTO
VIV WHOSI3BIYHOTO CJIOBA B €IMHCTBE C €r0 3BYKOBOW U Tpaduueckoit popmamu B
MPOLIECCE CEMAHTU3ALINH.

Ha crapmem srane oOydyenus B BOY cemantuueckas oO6paboTka CJIOB U
CIIOBOCOYETAHMM JOJDKHA OCYLIECTBISITHCS B YCJIOBHAX emie  OOoJbIien
CaMOCTOSITEJIBHOCTH CTYJICHTOB U, KaK MPAaBUJIO, B MPOLIECCE YTEHUS U CIyIIAHMUS.

B meTonuke oOydeHuss MHOCTPAHHBIM SI3bIKaM BCIO MX COBOKYMHOCTH JICJIAT
Ha JIBa THIIA - TIEPEBOJIHBIE U OeCriepeBOIHbBIE CIOCOOBI ceManTu3armu. Ob6a Buga
BKJIFOUAIOT B C€0s1 HECKOJIBKO Pa3IMYHBIX CIIOCOOOB.

[TepeBoanbIe CIOCOOBI OOBIYHO WCTIONB3YIOTCSI TIPH BBEICHUN WHOS3BIYHOM
JIEKCUKH, 0003HAYAIONIEeH aOCTPaKTHBIC IOHATHS, U IPEJICTABIIAIOT COOOM TIepeauy
3HAYECHUS HWHOSI3BIYHOW JIEKCUYECKOM E€IUHMIBI CPEACTBAMU POJHOIO SI3bIKa
YYAIIUXCS WU TTOCPEICTBOM TOOABICHHSI K IEPEBOY KOMMEHTAPHS TIPU HATHIUN
3HAYUMBIX PACXOXKJICHUW B CMBICJIOBBIX CTPYKTypax KOHTAKTHUPYIOIIMX CJIOB
WHOCTPAHHOT'O U POJHOTO s13bIKOB. CTOUT 3aMETUTh, UTO HA MPOTSIKEHUU JOJITOTO
BPEMEHH B TPAAULIMOHHOW METOJHMKE OTAABAIOCHh NPEANOYTEHHE OCMBICICHUIO
HOBOI'O0 MaTepuaja Oriarojapsi ero nepeBojay Ha pojaHOH s3bIK. CYHUTAIOCh, YTO
TakKUM 00pa3oM Marepuajd yCBaWBaeTCs Jydllle ¥ TMPOYHEe 3a CYET ero
CO3HATEJILHOCTH. OTHOCUTEIIHLHO HEJIOCTAaTKOB MIePEBOJAHOTO crocoba
CEMaHTHU3alMU WHOSI3BIYHOM JIEKCUKHM MOYKHO mpuBecTH MHeHue ['.B. Porosoii o
TOM, YTO «3Has, YTO yYHUTEIh OOBIYHO MEPEBOAUT CKA3aHHOE WM, yYaIIUWCS HE
JieJIaeT HUKAKUX YCWIHMH, 4TOOBI MOHATh PE€Ub YYUTEIS HAa MHOCTPAHHOM SI3BIKE.
bonee Toro, oH gaxe He CAyIIAET YYUTEIIA, OTKIIOYAETCS B MOMEHT IPOU3HECEHHUS
¢dbpa3 Ha UHOCTPAHHOM SI3BIKE W BKJIFOYACTCS TOJIBKO TOT/IA, KOT/Ia PACTIOPSKEHUS,
POCKOBI, COOOIICHUS CIEAYIOT HAa POJIHOM si3bike» [Poroga, 2008: 23].

Ha ceropnsimiHnii A€Hb, OTHOLICHUE K MCIOJIb30BAHUIO POJTHOTO S3bIKA

HN3MCHHMIIOCHh, IIOSABWJIACH HACA IIPAMOro MEroad, TO €CTb YCTPAHCHHC POJHOIO
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s3bIKa TP HU3YYCHUM HMHOCTPAHHOro. TakuM o0pa3oM, MOXXHO CKa3aTh, 4YTO
NpEANOYTeHUE OTAaeTCs OeclnepeBOJHBIM crmoco0aM, KOTOphle B II€JIOM
XapaKTEePU3yIOTCS HAJIMYUEM CBOMX JOCTOMHCTB, TaK KaK «IO3BOJSIOT
WCIIOJB30BaTh M Pa3BUBATh BU3YAJbHBINA, apPTUKYJSIIMOHHBIN, aKyCTHUYECKUU
KaHaJbl BOCOpUATHA H oOcMmbicieHusi uHpopmauum» [Ilaccos, 1987: 17].
3aciry’kMBaeT BHUMATEIBHOTO W3YYCHHS] W MPAKTUYECKOW peanu3aluyd MPUHITAT
CHUCTEMATH3AIMU  JICKCUUYECKUX E€IUWHUIl HMHOCTPAHHOTO S3bIKa B pa3pese
KOHKPETHBIX YaCTeH PeYr W COOTBETCTBYIOIINX CITOCOOOB, UCTIOIB3YEMBIX ISl X
CEeMaHTHU3aI1H.

Mpl, y4uTBIBasE OCOOEHHOCTH JAaHHOTO METOJa TIOMOYb y4YalluMCs
WCITOJIb30BaTh aKyCTUYECKHE KaHAJbl BOCIIPUATHUS M OCMBICICHUS WH(OpMaIuy,
npejjiaraéM Ha Y4eOHBIX 3aHATHSIX MO0 PYCCKOMY SI3bIKY MPUEM CEMaHTU3AIUU
JIEKCHUKH C HCTIOJIB30BaHNEM KOHTEKCTA, T.€. CEMaHTHU3AIMs KOHTEKCTA.

JlaHHBIIA CIIOCOO SIBIISIETCSI CAMBIM CJIOKHBIM, OH TPEOYET XOPOIIEeTO YPOBHS
00YYE€HHOCTH CTYJICHTOB U TIOMHUMO KOHKPETHBIX CJIOB M IIPEAMETOB, IPUMEHSIETCS
JUIsi OOBSICHEHUST a0CTpakTHRIX MOHATHH. Croco0 ceMaHTH3aluKu Yepe3 KOHTEKCT
MOHO Ha3BaTh CAMBIM Ba)KHBIM, TaK KaK JIEMOHCTPUPYET HOBOE CJIOBO BO (pasze, B
peur, pa3BUBaeT JOTAAKYy | MPEAINOJIaraeT TOIMYyTHOE pa3BUTHE HABHIKOB
BOCIIPHSATHUS MHOSI3BIYHON PEUM Ha CIyX (ayIupOBaHUE).

Ha wam B3risa, AaHHBIM OpHEM MOXHO peain30BaTh Ha mpumepe: 1)
IJ1arojoB (MpsiMOe, MEPEHOCHOE 3HAYE€HUE); 2) YCTOMYMBBIX CIOBOCOYETaHUM; 3)
[EJTLHOTO TEKCTA.

Hcnonb3yemblil pakTUUECKU MaTepuall Ha Y4YEOHBIX 3aHATHSIX MOXKET
BBITJISAZIET TaK:

1) cTHINCTHYECKH HEHTPaJIbHBIE IJ1aroJibl B IEPEHOCHOM CMbICJIe:

Hanpumep:

A) oTpe3arhb (IPsSM. «OTAETUTH YTO-JIN00, YACTh YETO-IN00») B IEPEHOCHOM
«PE3KO OTBETUTD, JKeJasl MPEKPATUTh PA3TOBOPY:

Ckaszan — ompesan u 60vue He NOBMOP;
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b) aerers (npsM. «mepeaBUraThCs, MEPEeMEaThCs M0 BO3AYXY € MOMOIIBIO
KPBUIbEBY) B IEPEHOCHOM 3HAUEHHUH «JIOMAThCsl, MIOPTUTHCS»:

Ilonemen 0sucamens 6HympeHnHe20 c2opanusl;

B) cBanuTth (epeH. «mepesioKuTh BUHY, OTBETCTBEHHOCTh Ha KOT'O-JTH00»);

I') mocraBuTh (MEepeH. «HA3HAYUTH HA KAKYIO-THOO JOIDKHOCTHY);

E) cHATB (TIepeH. «yBOJIUTH C TOTKHOCTH)

2) ycroitunBble cjI0BOcoYeTaHus (ppaseosoruyeckne eJMHCTBA):

1. Jlonka crioKOMHO MABIBET 1O TeueHuto. / OH MPUBBIK BCE BPEMsI IIILITh 110

TCUCHHUIO K1 HC YMCCT IIPUHUMATb CAMOCTOATCIIbHBIX pemeHHﬁ.

2. 3acy4uB pyKaBa, IeKapb Cpa3zy MPHUHSICS MECUTh TECTO. / ITOMY MacTepy

MBI JOBCPACM: OH BCCraa pa60TaeT 34CY4YHMB pYKaBa.

3. Ilepeno MHOM HEOXHJAHHO MpoOekana yepHas Kolika. / Mexay MOuMu

Jpy3bsMU IIpo0eskasia yepHasi KOIIKa.

3) neJbHbIA TEKCT:

Ompuisox u3z npousseoenuss B.M. Illlyxwuna «Bwibuparo OepesHnio Ha
AHCUMENTLCMBON !

Ay Hac... oOpaTi BHUMaHUE: y Hac, eciii 6aba rnouuia rno Bojay, OHa HUKOTAa
JOM He 3anupaetr — 3aueM? [IpuTKHET ABeph MajaOuyKoi, U BCE: CPOAY HUKTO HE
3aiJeT. YK Ha 4YTO LbITaHbl — Yy HAC MX MOJHO — W TO HE 3aUAyT: Mbl MX TaK
npuyuniu. — Jla koro! Bel BOT BO3bMHUTE: Y HAC OJMH BOpP €CThb... — Bop?! — Bop!
MpbI Bce Ipo HETO 3HAaeM, YTO OH BOP, OH YK€ pa3 MsATh CUAEI 3a 3TO AeJ0. A y HacC
OJIHA 3aCIIy’KEHHAsl YUYUTEIIbHUIA KUBET, OPJAECH UMEET... 11 3TOT BOp HaTypaJbHO
MpUILeI K HeW U roBOpUT: "[IyCcTH moXKuTh HeAeu ABe". A OH y Hee yUusics Korjaa-
TO... B IEPBOM KJtacce, uTo Jin. OH BOOOIIIe-TO AETIOMOBCKHIA, a OHA, BUHO, pabo-
tana tam. [a. "[lyctn, — roBoput, — mapy Henelb MOXKUTh, IOKA HE OMPENETIOCH
kyaa-uuoyas". — [lyctuna? — Ilycruna! Hy, nymaem, u o0umnctur xe ox ee! XKanenu
JlaXke CTapywky. — J[eno B TOM, 4TO y HUX TaKOW 3aKOH €CTh: T'JI€ )KUBEIlIb, TaM HE
Bopyil. — [la, na. — He o6uuctun? — He! Hu-uu, H1 Bosiocka He B3si1! — DTO CTpaHHO

Bce ke... [[neBaii oHM Ha 3T 3aKOHbI! — 3aKOH. Y MEHS MPONUIbINA T'OJ] CTOKOK CEHa
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yBe3JIM, 3MeH Tosyune... — Hy-Hy, 310 Takue, 4yro ju! DTO yXK... HaIll Opat KTo-
HUOYAb, cBOU. Ha Koif emy uepT ceHo, ypke?

Takum 00pa3oM, TpHW yCIOBHHM OJHO3HAYHOCTH KOHTEKCTa MPH TaKOM
criocobe obecrneunBaeTcs Ornpejie/ieHHasl TOYHOCTh IMOHUMAaHUs 3HAYeHHUs CJIOBa.
Ono nemoHCTpupyeTcss BO (pase, B pedd, pa3BUBACTCS pedeBas JI0TajKa,
yCTaHABIMBACTCA AaCCOIMAINMS MEXAY clioBaMU. HemocTaTok ke 3TOoro cmocoba
3aKJII0YAETCSl B TOM, YTO TpeOyeTCs ONpeeCHHbIN YPOBEHb OBJIQICHUS SI3bIKOM.

Ha crapmiem sTame ywammecss TakXe YCBaWBalOT aOCTPAKTHYIO JICKCHUKY,
MOATOMY  HCIOJB3YIOTCS  METOAbI, TpeOyloIllMe aHalu3a KOHTEKCTa U
MIpEANoJIaraoIirue CaMOCTOSATEIbHYIO0 pab0Ty yUaluXxcsl.

Croco0Opl ceMaHTU3AIMK Ha CPEIHEM M CTapIIieM 3Tare CXOJHBI, HO €CIIH B
PacCMOTPEHHOM yPOKE Ha CpeTHEM ATare eli€ MPUCYTCTBYET JOCTATOUYHO OOJIBIION
MPOIIEHT NPEAMETHOM JIECKCUKH, TO HA CTapIlieM 3Tarne €€ 10 pe3KO YMEHBIIAETCS,
YTO OTpPaXKAETCS M HA CHoco0ax BBEJCHUSI HOBBIX JIEKCMYECKUX EIUHUIL. ITO
MOATBEPXKIAAET TO, YTO BBIOOp CMOcoOa CEeMaHTH3AIMK JICKCUKH 3aBUCHUT OT

XapakTepa BBOJAUMOMN JIEKCUKH U 3Tara 00y4YeHUsI.
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AHHOTanmMsa. B Te3ucax wuccimenyercs poib NPUYACTUM W IPUYACTHBIX
000OpOTOB Kak BaKHEWUIIMX HHCTPYMEHTOB OOECHEYEHUS CEMaHTHYECKOU
OIHO3HAYHOCTH 3aKOHOJATEJBHBIX M IPOLECCYAIBbHBIX TeKcToB. Ha cThike
IOPUCTIPYACHINA W JIMHTBUCTUKHA aHAJIU3UPYIOTCS PHUCKU JBYCMBICIEHHOCTH
IIPAaBOBBIX HOPM, BO3HHMKAIOIIME BCJIECACTBHE ITYHKTYallMOHHBIX J€BHALAM.
OOOCHOBBIBAETCS 3HAYUMOCTb JIMHIBUCTHMYECKON TPAMOTHOCTH B CTPYKType
po(heCcCHOHANBHBIX KOMIETEHIINN COBPEMEHHOTO IOPHCTA.
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THE PRICE OF A COMMA: PARTICIPLES AND PARTICIPIAL PHRASES IN THE
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Abstract. The theses explore the role of participles and involved turns as
essential tools to ensure the semantic unambiguity of legislative and procedural
texts. At the intersection of jurisprudence and linguistics, the risks of ambiguity of
legal norms arising from punctuation deviations are analyzed. The importance of
linguistic literacy in the structure of professional competencies of a modern lawyer
1s substantiated.

Key words: legal discourse, involved turnover, legal technique, official-

business style, punctuation error, linguistic literacy.

ITpodeccuonanbHas AESATENBHOCTh HOPUCTA HENOCPEACTBEHHO pPEATU3YETCS
4yepe3 TEeKCT, e KaKJash CAHTaKCHUeCKast KOHCTPYKLHS BBICTYAeT HHCTPYMEHTOM
YCTAHOBJIEHMsI IPABOBOM UCTUHBL. B opuimanbHO-/1€710BOM CTUIIE IPELU3UOHHOCTD
(TOYHOCTh) M MOHOCEMHYHOCTh (OJHO3HAYHOCTH) (HOPMYIUPOBOK SIBISIOTCS
0a30BbIMH TpeOOBaHUSAMHU IOpUANYECKONM TexHUKU. Cpeau TpaMMaTHYECKHX
CPEJICTB, 00ECTIEUNBAIOLIUX JJAKOHUYHOCTb U CTPOTOCTh JIe(PUHULIUI, 0CO00€ MECTO
3aHUMAIOT aTpUOYTUBHBIE KOHCTPYKLMHU, B YACTHOCTH — MPUYACTHBIE OOOPOTHI.
AKTyanbHOCTh TEMBI 00YCJIOBJIEHA TEM, YTO B NPABOBOI Ccepe CUHTAKCHUUECKUE U
NYHKTYallMOHHbIE OIMMOKM BBIXOIAT 3@ pPaMKH YHCTO JIMHTBUCTHYECKHX
MOTPEIIHOCTEN, IPUOOpeTas CTaTyC IOPUINIECKUX KOJUTU3HUM, CTOCOOHBIX MOBJICYb
3a cO0OW HEBEPHOE TOJIKOBAaHME MaTEpUAIbHOIO IpaBa, CyJIeOHbIE OIIMOKU U
3HAYUTENIbHbIE (PUHAHCOBBIE MOTEPH.

[TpyuacTe 1O CcBOEH NpUPOJE COBMEINAET MpPHU3HAKK TIJlaroja M
IPUJIAraTeIbHOro0, MO3BOJIAS JUHAMHYECKH XapaKTepu3oBaTh OOBEKT depes
JEHCTBUE WJIM COCTOSHHE, >KECTKO (UKCUPYsS €ro IOpUAMYECKH CTaTyc B
ONpEAENICHHbII MOMEHT BpEMEHU. B HOpPMAaTUBHBIX IpaBOBBIX akKTax H
MPOLECCYaTbHBIX JOKYMEHTaX MPUYACTHBIE 0OOPOTHI BBIOJHAIOT TPU KIIOYEBBIC
byHKIIH:

1. Uoenmuguxayuonuas (Oeqpunumusnas,). Ucnonp3yercs TUTSt
dopmynupoBanus  (yHIAMEHTAIbHBIX  JIGHOTaTOB  MmpaBa  (HampuMmep,

«MOTEPHEBUINN» — JUIO0, KOMOPOMY HNPUYUHEH 6ped; «COIEIHHOe» —
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COBOKYITHOCTb JA€UCTBUMN, COBEPULEHHBIX TUYOM U KEATUDUYUPYEMbIX 3AKOHOM KaK
MpaBOHApYyIIEHUE).

2. Ocpanuuumenvro-gvloenrumenvhas. YeTKo ouepunBaeT Kpyr CyObEKTOB UIIH
00BEKTOB, Ha KOTOPBIX PACIIPOCTPAHSIETCS JEHCTBUE KOHKPETHON HOPMBI.

3. Keanuguyupyrowasa. IlozBonsier emko 3adUKCUPOBATH HOPUIUYECKH
3HaYUMbIe OOCTOSITENbCTBA (HANPUMEP, CMSTYAIOUINE WM OTATYarollhue BHUHY
NPU3HAKH), BIMAIOLIUE HA IPABONPUMEHUTENIBHYIO IIPAKTUKY.

OcHOBHas JECTPYKTUBHAsI POJb IPAMMATUYECKUX OMIMOOK B IOPUIUYECKOM
TEKCTe CBsi3aHa C BO3HUKHOBeHHWeM ampubonuu (aBycMbiciieHHOCTH). HeBepHoe
000cOo0IeHHEe WM OTCYTCTBUE 3HAKOB NPENHHAHUS NPU MPUYACTHBIX 000poTax
CIOCOOHO paJuKalbHO HM3MEHUTh MOJYC TpaBOBOl HOpMBL. B uacTHOCTH,
KJIACCUYECKOM MpoOJEeMOM IOPUANYECKON JIMHIBUCTUKHU SIBISIETCS CMELICHHE
yTOUHSIOmEro  (aTpuOyTUBHOTO) UM OTPAHUYMTENIBHOTO  CMBICIOB  MpPH
UCIIOJIb30BaHUU HECKOJBKHUX MPUYACTHBIX 000POTOB.

Ecnu 3Haku nmpenuHaHus MEXAy MapajlieIbHBIMU WIH M1OCJIEI0BATEIbHBIMU
IPUYACTHBIMUA 000OPOTaMU PacCTaBlIEHbl HEBEPHO, OHM HAYMHAIOT TPAKTOBATHCA KaK
OJIHOPOJIHBIE W30JMPOBAHHBIE MPHU3HAKU. OJTO MOPOXKAAET <JIOBYLIKY», IpHU
KOTOPOM COBOKYITHOCTh 00S3aTE€NbHBIX YCJIOBHM OIIMOOYHO NpeBpallaeTcs B
NEPEYNCIICHNE HE3aBUCUMBIX OCHOBAHUMN JJI Pa3HBIX TPYMI CyOBEKTOB (UTO Y4aCTO
Ha0JII0JaeTCsl B TPYIOBBIX CIIOpax O NIPEMHUPOBAHUM WK B J€JIaX O HACJIEJOBAHUU
uMmyliecTBa). s HuBeaMpoBaHHUS MTOJOOHBIX PHUCKOB IOPUAMYECKAs TEXHHUKA
TpeOyeT  HMCHOJB30BAaHUS ~ CTPOTMX  JIOTMYECKMX  COK30B  (Hampumep,
COEIMHUTENIbHBIX COK30B «W», «a TaKXKe») BMECTO IPOCTOr0 OECCOI03HOI0
NEPEUYNCIICHNUS, Pa3IETIIEMOTO 3asThIMU.

Takum 00pa3oM MOXKHO CENATh CAEAYIOLIUE BbIBOBL:

1. [lpuuactHelii 00OPOT B IOPUCHPYACHUMH (PYHKIMOHUPYET HE Kak
CTHJIUCTUYECKOE YKpAIICHUE PEUH, a KaK CTPOTUIl CHHTAKCUYECKHI OTpaHUYUTEINb
IOPUIMYECKON OTBETCTBEHHOCTH, MPaB U 00SA3aHHOCTEN CTOPOH.

2. JIuHrBUCTUYECKAsE TPAMOTHOCTh IOPHCTA, BhIpaXEHHAs B YMEHUU BUIETDH

(IIYHKTYAIUOHHBIC JIOBYHIKH» W YCTPaHATb CHHTAKCHYCCKYIO aM(I)I/I6OJ'II/II-O Ha
377



CTaJNH MPOEKTUPOBAHUS TOKYMEHTA, IBIseTCS (yHAaMEHTAIbHBIM JIEMEHTOM €0
po(ecCUOHaNBbHOM COCTOSATEILHOCTH U MMPABOBOM KYJIBTYPHI B LIEJIOM.

3. [IpenynpexaeHne MyHKTYallMOHHBIX PHUCKOB B O(HUIIMAIBHO-ICIOBOM
TEKCTe TpeOyeT CHUHEPreTMYecKoro TMoaxoja, OOBEOUHSIONIEr0 IpaBUIia
HOPMATUBHOTO CHHTAaKCUCA PYCCKOTO S$3bIKAa C JKECTKOM JIOTMKOW MOCTPOEHUSs
MPABOBBIX UHCTUTYTOB.
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CHET TILLARNI O‘QITISHDA NEYRO-LINGVISTIKANING
ROLI VA AHAMIYATI.
Xasanova Shaxnoza Abduraupovna
JIDU, Yevropa va turkey tillari
kafedrasi katta o’qituvchis, PhD

shahnoz0807@gmail.com

Annotatsiya

Ushbu maqolada global integratsiya va mehnat bozorida multilingvizmga
bo‘lgan talab ortgan sharoitda chet tillarini o‘qitishda neyrolingvistika va
psixolingvistika yutuqglaridan foydalanishning roli hamda ahamiyati tadqiq etilgan.
An’anaviy til o‘rgatish metodlarining samarasizligi tahlil qilinib, inson miyasi
faoliyati prinsiplariga tayanuvchi innovatsion texnikalar (rapport, tana tili, idrok
etish pozitsiyalari) amaliy misollar yordamida yoritilgan. Shuningdek, maqolada
super-tezkor til o‘rganish jarayonining neyrobiologik asoslari — bosh miya
po‘stlog‘idagi Vernike va Broka zonalari o‘rtasidagi funksional alogalar hamda
nutqning shartli refleks sifatida shakllanish mexanizmi A.R. Luriya va V.M. Krol
ilmiy ta’limotlari asosida tahlil qilingan. Muallif nofilologik oliy ta’lim
muassasalarida chet tili darslari soatlarini optimallashtirish va o‘qitish
samaradorligini o‘n baravargacha oshirish uchun neyropedagogik yondashuvlarni
ta’lim tizimiga tatbiq etish bo‘yicha amaliy takliflar ilgari suradi.

Kalit so‘zlar: neyrolingvistika, psixolingvistika, multilingvizm, miya
po‘stlog‘i, Vernike zonasi, Broka zonasi, shartli refleks, engramma, rapport, til

o‘qitish metodikasi.

Abstract

This article examines the role and significance of utilizing the achievements
of neurolinguistics and psycholinguistics in foreign language teaching under the
conditions of global integration and the rising demand for multilingualism in the

labor market. Analyzing the inefficiency of traditional language learning methods,
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the author highlights innovative techniques based on the principles of human brain
functioning (such as rapport, body language, and perceptual positions) through
practical pedagogical examples. Furthermore, the article explores the
neurobiological foundations of accelerated language acquisition, specifically the
functional connections between Wernicke's and Broca's areas in the cerebral cortex,
and the mechanism of speech formation as a conditioned reflex, drawing on the
scientific theories of A.R. Luria and V.M. Krol. The author proposes practical
recommendations for implementing neuropedagogical approaches in non-
philological higher education institutions to optimize limited class hours and
enhance language teaching efficiency up to tenfold.

Keywords: neurolinguistics, psycholinguistics, multilingualism, cerebral
cortex, Wernicke's area, Broca's area, conditioned reflex, engram, rapport, language
teaching methodology.

Inson faoliyatining barcha sohalardagi integratsiyalashuvi har qanday
darajadagi mutaxassislardan ushbu faoliyat uchun yetarli bo‘lgan kommunikativ
gobiliyatlarni va, birinchi navbatda, chet tillarini bilishni talab etadi.

Tajriba shuni ko‘rsatadiki, XXI asrda tilni eskirgan metodlar bilan, yillar
davomida matnlarni yodlash va grammatik konstruksiyalarni sekinlik bilan
o‘zlashtirish orqali o‘rganish samarasizdir. Hozirgi bosqichda butun dunyoda inson
ongining yashirin salohiyatini ochib beruvchi ajoyib metodikalar paydo bo‘lmoqda.
Bu o‘rinda, eng avvalo, psixolingvistika va neyrolingvistika metodlaridan
foydalanish haqgida so‘z bormoqda.

«Mazkur metodlarning tatbiq etilishi o‘zining aniq asoslariga ega. Zero,
jamiyat taraqqiyotining hozirgi bosqichida bir-ikki xorijiy tilni egallaganlik
mutaxassis uchun yetarli bo‘lmay qolayotgani yaqqol namoyon bo‘lmoqda.
Bugungi kunda multilingvizm (ko‘p tillilik) mehnat bozorida mutaxassis
raqobatbardoshligini ta’minlovchi ajralmas omilga aylandi. Bu tendensiya, ayniqsa,
xorijiy hamkorlar bilan uzluksiz muloqotni taqozo etuvchi sohalarga daxldordir.
Iqtisodiy inqiroz sharoitida har bir korxona ham shtatli tarjimon (tarjimonlar)

xizmatidan foydalanishni iqtisodiy jihatdan magsadga muvofiq deb hisoblamaydi.
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Shu bois, so‘nggi yillarda bozorda multilingv-mutaxassislarni ishga jalb etish yoki
xodimlarni qisqa muddatlarda xorijiy tillarga o‘rgatishga bo‘lgan talab keskin ortdi.
Aynan psixolingvistika hamda neyrolingvistika metodlari va yutuqlari ushbu
strategik magsadga samarali erishishni kafolatlaydi.»

"Tilshunoslik" atamasi har qanday chet tili o‘qituvchisiga tushunarli. Ammo
neyrolingvistika nima bilan shug‘ullanadi va u til o‘rgatishda ganday qo‘llaniladi?
Ushbu maqolada biz ushbu sirli fandan amaliy foydalanish bo‘yicha foydali
maslahatlar beramiz.

«Ushbu ibora neyrolingvistika ilmining tub mohiyatini mukammal darajada
gamrab oladi. Uning o‘rni tilni, uning ichki tuzilishi hamda funksiyalarini tadqiq
etuvchi tilshunoslik (lingvistika) fani bilan miyani o‘rganuvchi neyropsixologiya va
nevrologiya fanlarining aynan kesishgan nuqtasidadir.»

Neyrolingvistlar insonning fikrlash va nutq qobiliyatlarini o‘rganadilar. Biz
gapirganimizda, tinglaganimizda, murakkab tasvirlarni ko‘rganimizda yoki aqliy
faoliyat bilan shug‘ullanganimizda miyamizda nimalar sodir bo‘ladi?

Neyrolingvistika tufayli turli sohalarni — miya faoliyatining patologik
buzilishlari va nutq nugsonlaridan tortib, marketing va reklamagacha gamrab
oluvchi o‘nlab test turlari ishlab chiqilgan.

Mabhalliy (rus) psixologlar orasida ushbu ikki fanning birlashishini L. S.
Vigotskiy faol targ‘ib qilgan. Bugungi kunda bu sohadagi eng ko‘zga ko‘ringan
professorlardan biri — filologiya va biologiya fanlari doktori Tatyana
Chernigovskayadir. Uning ilmiy ishlari, mehnatlari va ma’ruzalari tufayli
neyrolingvistika rossiyalik olimlar va shifokorlar orasida ancha ommalashdi.
O‘qituvchilar uchun qiziq tomoni nimada?

O‘qituvchining vazifasi — o‘quvchiga yangi ma’lumotni samarali gabul
qilish, qayta ishlash va eslab qolishga hamda uni faol ko‘nikmaga aylantirishga
yordam berishdir. Shuning uchun ham biz inson miyasi qanday tuzilganini, ikkinchi
yoki uchinchi til paydo bo‘lishiga ganday munosabat bildirishini va boshqa ko‘plab

jarayonlarni tushunishimiz shart.
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O°‘z mualliflik metodikalari va kurslarini yaratadigan pedagoglar uchun,
ayniqsa, quyidagilarni bilish foydali bo‘ladi:

« Ikkinchi tilni o°zlashtirishda bolalar va kattalar o‘rtasida qanday farqlar borligi;

« Nutq buzilishlari yoki afaziya (nutq yo‘qolishi) bilan ganday ishlash kerakligi;

« Passiv so‘z boyligini aktiv shaklga o‘tkazishning qanday usullari mavjudligi.
Eslatmaning muhim qismi: Matnda "neyrolingvistik dasturlash" (NLP) atamasi
ishlatilgan, biroqg mazmunan gap miya faoliyati prinsiplari haqida bormogda. Miya
faoliyati prinsiplari kasbimizda biz o‘ylagandan ko‘ra ancha uzoq vaqtdan beri
yashab kelmogda. Ko‘pchiligimiz talabalarimizning miyasiga ta’sir o‘tkazish uchun
neyrolingvistikaning asosiy qoidalaridan foydalanamiz. Masalan:

« Assotsiativ (bog‘liglik) aloqalar,

« Dramaturgiya (syujetlar),

o Jestlar (imo-ishoralar),

« Sahna ko ‘rinishlari,

« Vizual (ko‘rish orqali) gqabul qilish.

Miyaning ishlash prinsiplarini tushunish o‘qituvchiga yakuniy maqsadga — chet
tilini samarali o‘rgatishga erishish uchun aniq gadamlarni belgilashda yordam
beradi.

Texnika va usullari:
Tana tili (Imo-ishoralar)

Darslarda to‘g‘ri muhit (kayfiyat) yaratish, o‘quvchilarga ishonch bag‘ishlash
hamda muvaffaqiyatli vaziyatlarni sahnalashtirish uchun turli tana holatlari (poza)
va mimikalardan unumli foydalaning.

Think and act native (Xorijlikdek fikrla va harakat qil)

Rolli o‘yinlar, muloqotlar yoki til egasi (native speaker) nomidan
gapiriladigan nutqlar jarayonida uning «g‘ilofiga kirib olish» juda foydalidir: bunda
nafaqat talaffuz (aksent), balki o‘sha millatga xos xulg-atvorni ham tasvirlash lozim.

Talaba olingan ma’lumotlar haqiqiy holatni to‘liq aks ettirmasa ham, o‘z
tajribasi va tasavvuriga tayanib ularga taqlid qilishi mumkin. Bu yerda eng muhimi

— ayni shu daqiqada talaba o°zini xorijlikdek his qila olishidir.
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Rapport (Psixologik bog‘liglik / Yaqinlik o‘rnatish)

Ko‘pchilik ushbu texnikani manipulyatsiya deb hisoblaydi, chunki u o‘zaro
chuqur ishonch va samimiy muhitni shakllantirishga yordam beradi. Mazmuni juda
oddiy: o‘quvchining nafas olish maromiga, tana holatiga moslashishga harakat
qiling, uning ko‘z qarashlari, nutq sur’ati (tempi), ovoz balandligi va imo-
ishoralarini takrorlang (ko‘chiring). "Rapport" texnikasi o‘qituvchilarga birinchi
tanishuv darsida, shuningdek, har bir oddiy darsning boshlanish gismida juda qo‘l
keladi.

Sehrli savol

Ushbu texnika motivatsiya bilan ishlashga yordam beradi hamda insonning
diggatini muammoning o‘zidan uni hal qilish yo‘llariga burib yuborishga qodir. U
quyidagicha bajariladi: aytaylik, bir kuni ertalab mo*‘jiza yuz berdi va talabangizni
giynayotgan muammo birdan g‘oyib bo‘ldi. U buni qaysi belgilarga qarab bilgan
bo‘lardi? Uning o‘zida va atrof-muhitda nimalar ozgarardi? Atrofidagilar nimani
sezishgan bo‘lardi? Ko‘p hollarda duch kelingan muammolarning aksariyatiga
yechim topish uchun mana shu savollarga javob berishning o‘ziyoq kifoya qiladi.

«Neyrolingvistika va so‘z boyligini shakllantirish. Talabaning xoh aktiv, xoh
passiv lug‘at boyligi ganchalik keng bo‘lsa, uning begona til muhitiga ko‘nikishi va
vaziyatni anglashi shunchalik oson kechadi. Bu darsda ham, kino ko‘rganda, kitob
o‘qiganda yoki real muloqotda ham yaqqol seziladi. Neyrolingvistikada insonning
axborotni qabul qiluvchi 3 ta asosiy kanali (reprezentativ tizimi) farqlanadi: ko‘rish
(vizual), eshitish (auditorial) va sezish-harakat (kinestetik) tizimlari.»

Siz va o‘quvchilaringiz uchun mashq

Biror so‘zni, masalan, “a door” (eshik) deb ayting va uni amalda ko‘rsating
(eshikka ishora qiling). Shunda o‘quvchi tashqi olamdan vizual (ko‘rish orqali)
signal qabul qiladi.

Ikkinchi bosqich — eshikning rangini eslab qolishni so‘rash: “It’s black and
white.” (U qora va 0q). Bu vaziyatda miya yana ma’lumot qabul qiladi, biroq bu
safar tashqaridan emas, balki o‘z-o‘zidan (ichki xotiradan) oladi. Shu tariqa ichki

vizual tasavvur shakllanadi.
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Uchinchi bosqich: endi o‘quvchi kosmik kema eshigini, sirli bog* eshigini
yoki ko‘ngilochar park eshigini — xullas, xayoliga kelgan istalgan eshikni tasavvur
qilsin. Va unga yana ta’rif bersin: “It’s big and oval, it’s plastic and transparent, |
can see three aliens behind it.” (U katta va ovalsimon, plastik va shaffof, uning
ortida uchta o‘zga sayyoralikni ko‘ryapman). Uning miyasi yana vizual tasvirni
qabul qiladi, biroq bu tasvir avvalgilaridan farqli o‘laroq, endi mutlaqo yangitdan
qurilgan (tasavvur mahsuli) bo‘ladi.

Mana, berilgan matnning o°zbek tiliga qilingan yuqori saviyadagi, ravon va metodik
jihatdan aniq tarjimasi:
Idrok etish (gabul qilish) pozitsiyalari

Idrok etishning uchta asosiy pozitsiyasi mavjud. Faraz qilaylik, siz do‘stingiz
bilan suhbatlashyapsiz.

Birinchi pozitsiya: siz jarayonning faol ishtirokchisi sifatida o°z
nomingizdan gapirasiz.

Ikkinchi pozitsiya: siz o‘zingizni do‘stingizning o‘rniga qo‘yib ko‘rasiz va
suhbat davomida u nimalarni ko‘rishi, eshitishi hamda his qilishi mumkinligini
tasavvur qilasiz.

Uchinchi pozitsiya: siz tashqaridan uchinchi bir shaxs sifatida muloqotingiz
ganday eshitilayotganini tasavvur qilasiz.

Buni yangi leksikani (so‘z boyligini) darsga olib kirishda qanday qo‘llash
mumkin? Keling, buni “Phobias and Fears” (Fobiyalar va qo‘rquvlar) mavzusi
misolida ko‘rib chigamiz.
1-bosqich. O‘quvchilar qo‘rqayotgan inson nomidan fikr bildirishadi:

1 shake like a leaf when [ see a dog on my way. I sweat and want to run away. I know
that it may be irrational but can’t stand being afraid of it. (Yo‘limda itni ko‘rsam,
xuddi bargdek qaltirayman. Terlab ketaman va qochib qolgim keladi. Bu asossiz
qo‘rquv bo‘lishi mumkinligini bilaman, lekin qo‘rqishga ortiq dosh berolmayman).
2-bosqich. O‘quvchilar ushbu qo‘rquv begona bo‘lgan do‘sti yoki sinfdoshi nuqtayi

nazaridan fikr yuritishadi:
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Don'’t be silly! Ignore this dog! Face your fear! (Ahmoqlik qilma! Bu itga e’tibor
berma! Qo‘rquvingga tik boq!).

3-bosqich. Endi o‘quvchilar bir bola hayvon qarshisida qotib qolgani, ikkinchisi esa
uni oldinga tortayotganini ko‘rgan it egasi nima degan bo‘lishini tasavvur qilishlari
kerak:

Boys, don’t be scared. This is a clever dog, it won’t bite you. Don’t worry, boy, we’ll
step aside. (Bolalar, qo‘rgmanglar. Bu aqlli it, tishlamaydi. Xavotir olma, o‘g‘lim,
biz chetga o‘tib turamiz).

Bu inson miyasi va unda kechadigan jarayonlar haqidagi bilimlarimizga
asoslangan bir nechta amaliy usullardir, xolos. Metodist va muallif Elmira Kirillova
o‘zining “NeuroEnglish” kitobida ingliz tili yoki boshqa istalgan xorijiy tilni
o‘rganayotganlar uchun maslahatlarning butun boshli ro‘yxatini taqdim etadi.
Bundan tashqari, til o‘rganish — eng avvalo, miya ishi bilan bog‘liq jarayondir. U
lingvistik jihatdan ko‘ra, ko‘proq psixologik va tashkiliy xususiyatga ega. Aynan
shu bois, pedagoglar uchun o‘z metodikalarini neyronauka asoslariga tayangan
holda qurish g‘oyatda muhim hisoblanadi.»

Shuni ta’kidlash lozimki, tillarini o‘ta jadallashtirilgan (super-tezkor)
o‘rganish metodining asosini gapirish va nutqni tushunish ko‘nikmalarini
shakllantirish tashkil etadi. Fikrning mantiqiy shaklda hosil bo‘lishi va
anglanishining o°zi bosh miya po‘stlog‘ining (BMP) eshitish analizatorlari markazi
yaqinida, evolyutsiya jarayonida yuzaga kelgan Vernike zonasida sodir bo‘ladi.
Vernike zonasi buyum hamda hodisalarni bildiruvchi belgilar (simvollar) va
insonning shaxsiy hayotiy tajribasidagi ushbu buyum hamda hodisalar haqidagi
tasavvurlar o‘rtasidagi bog‘lovchi bo‘g‘in sifatida shakllangan. Vernike zonasi bilan
BMPning motor nutq markazi hisoblangan Broka zonasini baquvvat nerv tolalaridan
iborat yoysimon boylam (puchok) birlashtirib turadi. Shunday qilib, har ikkala zona
o‘zaro uzviy bog‘liq bo‘lsa-da, baribir BMPning alohida, mustaqil markazlari
hisoblanadi. Ulardan biri (Vernike zonasi) shaxsiy tajribadan kelib chiggan holda

mantiqly konstruksiyalarni hamda ular haqidagi tasavvurlarni tushunish va

385



shakllantirish uchun javob bersa, ikkinchisi — Broka zonasi — ularni nutqiy
xabarga aylantirib uzatishni ta’minlaydi [Luriya, 1998].

Klassik yondashuvdan fargli o‘laroq, ushbu metodning asosiga gapirish — bu
ko‘nikma, ya’ni mantiqiy fikr shakllarini nutq hosil gilishda ishtirok etuvchi a’zolar
mushaklarining qisqarishi va bo‘shashishi kabi harakat-reflektor jarayoniga
o‘tkazuvchi shartli refleksdir, degan tushuncha qo‘yilgan [Luriya, 1975]. Umuman
olganda, har qanday nutq semantik (ma’noviy) tushunchalar, bog‘lovchi so‘zlar va
hukmlarni shakllantirish tuzilmasidan iborat bo‘lgan qat’iy mantiqiy tizimdir. Nutq
— mantiqiy fikrlash jarayonlarining tashqi ifoda shakli bo‘lib, asosan ushbu ichki
jarayonlarni tashqi mulogot mubhitiga refleksiv-irodaviy ko‘chirish hisoblanadi.

Nutgni tushunish ham muayyan hayotiy tajriba natijasida engrammalari
(xotira izlari) allagachon shakllanib ulgurgan mantiqiy belgilarni tanish orqali
tovushli ishoralarga javob berishning refleksiv ko‘nikmasidir [Krol, 2003]. Mazkur
metodda ichki mantiqiy fikr shakllariga parallel ravishda xorijiy tilning tovush va
yozma belgilaridan iborat engrammalar tizimi hamda nutqni gayta ishlab
chigarishning parallel refleksiv reaksiyasi quriladi. Shunday qilib, chet tilini
o‘rgatish jarayoni mavjud hayotiy tajribaga tayangan holda yuqorida ko‘rsatilgan
reflekslarni shakllantirishga borib taqaladi. Bularning barchasi tushunish va gapirish
ko‘nikmalarini hosil qilishni, bir vaqtning o‘zida hayotiy tajriba orttirishni ham talab
giladigan yangitdan nutq o‘rganish jarayoniga qaraganda sezilarli darajada
osonlashtiradi.

Shunday qilib, pedagogikada neyropsixologiya, psixolingvistika va
neyrolingvistika bilimlaridan foydalanish yangi o‘qitish metodikalarini eng yuqori
samaradorlik bilan ishlab chiqish imkonini beradi. Xorijiy tillarni o‘rganish
masalasiga kelganda shuni alohida ta’kidlash joizki, an’anaviy o‘qitish metodlaridan
farqli o‘laroq, aynan bir xil natijaga erishish uchun sarflanadigan vaqt kamida o‘n
baravarga qisqaradi. Chet tilini o‘rganishi zarur bo‘lgan har bir mutaxassis buni
o‘zining asosiy faoliyatidan ajralmagan holda, eng qisqa muddatlarda va olingan

bilimlar hajmini saqlab qolgan holda amalga oshira oladi.
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Biz bunday metodikalarni oliy ta’lim muassasalari talabalariga, xususan, chet
tilini o‘rganish soatlari nihoyatda cheklangan noafilologik (tilshunoslikka
ixtisoslashmagan) oliygohlarda xorijiy tillarni o‘qitish jarayoniga tatbiq etishni
magsadga muvofiq deb hisoblaymiz. [shonchimiz komilki, bu ancha tez va samarali
natijaga erishishga xizmat qiladi.
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BADIIY TARJIMA JARAYONIDA UCHRAYDIGAN GRAMMATIK
MUAMMOLAR.
N.B.Tashpulatova,
JIDU katta o’qituvchisi
Annotatsiya

Mazkur maqolada ingliz tilidan badiiy asarlarni tarjima qilish jarayonida
uchraydigan grammatik qiyinchiliklar oddiy va tushunarli tarzda yoritiladi.
Tarjimon duch keladigan real muammolar — zamonlar, artikllar, so‘z tartibi, modal
fe’llar va grammatik transformatsiyalar — hayotiy misollar asosida tahlil qilinadi.
Shuningdek, tarjimada nafaqat qoidalar, balki til hissi va uslubni his qilish ganchalik

muhim ekani ta’kidlanadi.
Kalit so‘zlar: badiiy tarjima, grammatik qiyinchiliklar, zamon, artikl, sintaksis,

modal fe’llar, tarjima mahorati.

Kirish

Badiiy tarjima — bu oddiy matnni bir tildan boshqasiga o‘girish emas. Bu —
muallif ruhiyatini, obrazlarni, kayfiyatni va estetik ta’sirni boshqa tilda qayta
yaratishdir. Tarjimon aslida ikki til o‘rtasida ko‘prik vazifasini bajaradi.
Mashhur tarjima nazariyotchisi Eugene Nida tarjimada matnning ta’sir kuchini
saglash muhimligini ta’kidlagan. Ya’ni, o‘quvchi tarjima matnini o‘qiganda asl
o‘quvchi his qgilgan tuyg‘uni his eta olishi kerak.
Ammo bu jarayonda tarjimonni eng ko‘p qiynaydigan masalalardan biri —
grammatika.
1. Zamonlar: vaqtni to‘g‘ri his qilish

Ingliz tilida zamonlar tizimi juda boy va murakkab. Masalan, Present Perfect
zamoni ko‘pincha o‘zbek tiliga to‘g‘ridan-to‘g‘ri tarjima qilinmaydi.
“She has lost her key” jumlasini olaylik. Bu oddiy o‘tgan zamon emas. Bu yerda

natija hozir ham ahamiyatga ega. O‘zbek tilida esa biz ko‘pincha “U kalitini
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yo‘qotdi” deb tarjima qilamiz. Natijadagi hozirgi ta’sirni esa kontekst orqali
berishga majbur bo‘lamiz.
Shunday vaziyatlarda tarjimon nafaqat grammatikani, balki vaqt hissini ham to‘g‘ri
anglay olishi kerak.
2. Artikllar: kichik, ammo muhim birliklar

Ingliz tilidagi “a”, “an” va “the” artikllari ko‘pincha kichik so‘zlar bo‘lib
ko‘rinsa-da, katta ma’no yuklaydi. O‘zbek tilida esa artikl kategoriyasi yo‘q.
Masalan, “a girl” va “the girl” o‘rtasida farq bor. Birinchisi — noma’lum qiz,
ikkinchisi — aniq, oldindan ma’lum qiz. Tarjimada bu fargni ba’zan “bir qiz” yoki
kontekst yordamida beramiz.
Tarjimon bu noziklikni sezmasa, matndagi aniqlik yoki mavhumlik yo‘qolishi
mumkin.
3. So‘z tartibi: erkinlik va qat’iylik

Ingliz tilida gap tuzilishi qat’iy: ega + kesim + to‘ldiruvchi (SVO). Ozbek
tilida esa so‘z tartibi nisbatan erkin.
Masalan:
“I' love you” — “Men seni sevaman’ yoki “Seni sevaman men.”
Badiiy matnda urg‘u va ohang juda muhim. Ingliz tilida inversiya (so‘z tartibini
o‘zgartirish) orqali emotsional ta’sir kuchaytiriladi. Bunday holatlarda tarjimon
matnning ohangini yo‘qotmasligi kerak.Bu borada Vinay and Darbelnet taklif qilgan
transformatsiya usullari tarjimonda katta yordam beradi.
4. Modal fe’llar: ma’no nozikliklari

Ingliz tilidagi “must”, “may”, “might”, “could” kabi modal fe’llar juda ko‘p
ma’no soyalariga ega.Masalan, “He must be at home” jumlasi majburiyat emas,
balki kuchli taxminni bildiradi. Agar tarjimon buni “U uyda bo‘lishi shart” deb
tarjima qilsa, ma’no o‘zgarib ketadi. To‘g‘ri variant esa “U uyda bo‘lsa kerak”
bo‘lishi mumkin.Shu sababli modal fe’llar tarjimada eng nozik grammatik

birliklardan biri hisoblanadi. Shu o’rinda Akmalaova Z.N. ning “tarjima mahoratiga

oid maqolasida ham” tarjima xususiyatlariga alihida e’tibor bergan.
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5. Grammatik moslashuv: qoidalar va ijodkorlik o‘rtasida

Ba’zan tarjimada ba’zi so‘zlarni tushirish yoki qo‘shish kerak bo‘ladi. Bu
xatolik emas, balki tabiiylikni ta’minlash usulidir.Roman Jakobson tarjimani turli
darajalarga ajratib, til tizimlari o‘rtasidagi moslashuv mugqarrarligini ta’kidlagan.
Haqiqatan ham, ikki til hech qachon bir xil ishlamaydi.Tarjimon esa grammatik
qoidalarga suyangan holda, ijjodkorona garor qabul qiladi.

Masalan:Zaripova F.ning fikricha “Gapning grammatik tahlili bir nechta
omillarga asoslanishi va u uz xususiyatlariga ega”.
Xulosa

Ingliz tilidan badiiy tarjima qilish jarayonida grammatik muammolar ko‘p
uchraydi. Zamonlar, artikllar, modal fe’llar, so‘z tartibi — bularning barchasi
tarjimonda chuqur bilim va sezgirlik talab qiladi.
Ammo eng muhimi — tarjimon tilni “his qila” olishi kerak. Chunki badiiy tarjima bu

faqat grammatika emas, bu — ruh, ohang va ma’no uyg‘unligidir.
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Annotatsiya. Mazkur maqolada chet tilidagi badiily matnlarni o‘qish
jarayonining talabalar motivatsiyasini shakllantirishdagi o‘rni kompleks yondashuv
asosida tahlil qilinadi. Tadqiqotda kognitiv, affektiv va lingvistik omillarning o‘zaro
integratsiyasi o‘quvchilarning ichki va tashqi motivatsiyasiga qanday ta’sir
ko‘rsatishi ilmiy jihatdan asoslab beriladi. Shuningdek, badily matnlarning
autentikligi, madaniy yuklamasi va semantik chuqurligi o‘quv jarayonida
motivatsion mexanizmlarni faollashtiruvchi muhim faktor sifatida talqin etiladi.

Kalit so‘zlar. Chet tili ta’limi, badily matn, motivatsiya, kognitiv jarayon,
affektiv omillar, autentik materiallar, lingvistik kompetensiya.

Abstract. This article examines the role of reading foreign-language literary
texts in shaping students’ motivation through a comprehensive analytical approach.
The study substantiates how the integration of cognitive, affective, and linguistic
factors influences both intrinsic and extrinsic motivation of learners. Furthermore,
the authenticity, cultural load, and semantic depth of literary texts are interpreted as
key elements that activate motivational mechanisms within the educational process.

Key words. Foreign language education, literary text, motivation, cognitive
processes, affective factors, authentic materials, linguistic competence.

Globallashuv  jarayonlarining jadallashuvi hamda madaniyatlararo
kommunikatsiyaning kengayishi zamonaviy ta’lim tizimida chet tillarini
o‘qitishning mazmuni va metodologiyasini tubdan qayta ko‘rib chiqishni taqozo
etmoqda. Xususan, til o‘rganishda faqat grammatik va leksik kompetensiyalarni

shakllantirish bilan cheklanib qolmasdan, balki talabalarning kommunikativ,
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sotsiomadaniy hamda pragmatik kompetensiyalarini rivojlantirish muhim ilmiy-
pedagogik masalaga aylanmoqda. Shu nuqtai nazardan, chet tilidagi badiiy matnlar
o‘quv jarayonining samaradorligini oshiruvchi, ko‘p qirrali didaktik vosita sifatida
alohida ahamiyat kasb etadi.

Badiiy matnlar o‘zining semantik chuqurligi, obrazlilik darajasi va madaniy
kontekstga boyligi bilan o‘quvchining nafaqat lingvistik bilimlarini kengaytiradi,
balki uning tafakkur jarayonlarini faollashtiradi, emotsional-idrok mexanizmlarini
rivojlantiradi. Ilmiy tadqiqotlar shuni ko‘rsatadiki, autentik matnlar bilan ishlash
o‘quvchilarda ichki motivatsiyani kuchaytirib, o‘rganilayotgan tilga nisbatan
barqaror qiziqish shakllanishiga xizmat qiladi. Aynigsa, badiiy matnlar orqali
beriladigan madaniy axborot talabalarning dunyoqarashini kengaytiradi va ularni
interkultural muloqotga tayyorlashda muhim omil bo‘lib xizmat qiladi. Shu bilan
birga, motivatsiya fenomeni zamonaviy pedagogika va psixolingvistika doirasida
murakkab, ko‘p komponentli tizim sifatida talqin etilib, uning shakllanishida
kognitiv, affektiv hamda ijtimoiy omillarning o‘zaro ta’siri muhim o‘rin tutadi. Chet
tilidagi badilty matnlarni o‘qish jarayonida aynan ushbu omillarning sinergetik
uyg‘unlashuvi yuzaga kelib, talabalarning o‘quv faoliyatiga ongli va faol
munosabatini shakllantiradi.

Mazkur tadqiqotning dolzarbligi shundaki, unda chet tilidagi badiiy
matnlardan foydalanish orqali talabalar motivatsiyasini oshirishning nazariy va
amaliy jihatlari tizimli ravishda tahlil qilinadi hamda zamonaviy ta’lim
paradigmalari kontekstida ilmiy asoslab beriladi.

Mazkur tadqiqotda chet tilidagi badily matnlarni o‘qishning talabalar
motivatsiyasiga ta’sirini aniqlash maqsadida kompleks metodologik yondashuv
go‘llanildi. Tadqgiqot dizayni sifat jihatdan integrativ xarakterga ega bo‘lib, unda
psixolingvistik, didaktik va kognitiv yondashuvlarning o‘zaro uyg‘unligi
ta’minlandi. Xususan, o‘quv jarayonida badiiy matnlarning motivatsion potensialini
aniglash uchun kuzatuv, so‘rovnoma, yarim tuzilgan intervyu hamda tajriba-sinov

metodlari tizimli ravishda qo‘llanildi.
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Empirik  bosqichda tadqiqot ishtirokchilari  sifatida oliy ta’lim
muassasalarining chet tillari yo‘nalishida tahsil olayotgan talabalar tanlab olindi.
Tanlov jarayonida respondentlarning til bilish darajasi, o‘quv motivatsiyasi va
o‘qish strategiyalari inobatga olindi. Tadqiqotning eksperimental qismi ikki
bosqichda tashkil etilib, dastlab diagnostik tahlil orqali talabalar motivatsiyasining
boshlang‘ich darajasi aniqglandi, so‘ngra badily matnlar asosida ishlab chiqilgan
maxsus didaktik materiallar joriy etildi. Ushbu materiallar autentiklik, semantik
murakkablik va madaniy komponentlarning mavjudligi kabi mezonlar asosida
tanlab olindi.

Ma’lumotlarni yig‘ish jarayonida qo‘llanilgan so‘rovnomalar talabalar
motivatsiyasining ichki va tashqi omillarini aniglashga garatildi. Intervyu metodi esa
ularning subyektiv tajribasi, o‘qishga bo‘lgan munosabati hamda badiiy matnlarni
qabul qilishdagi individual xususiyatlarini chuqurroq tahlil qilish imkonini berdi.
Kuzatuv jarayonida talabalar faoliyatidagi o‘zgarishlar, xususan, o°‘qish
jarayonidagi faollik darajasi, mustaqil fikrlash ko‘nikmalari va refleksiv
yondashuvlari muntazam ravishda qayd etildi [Toshpo‘latov, 2023: 134].

Olingan empirik ma’lumotlar kontent-tahlil, deskriptiv statistika hamda
komparativ tahlil metodlari yordamida qayta ishlanib, umumlashtirildi. Natijalar
interpretatsiyasida motivatsiyaning ko‘p komponentli modeli asos qilib olinib, unda
kognitiv faollik, affektiv munosabat va ijtimoiy omillarning o‘zaro ta’siri alohida
e’tiborga olindi. Shu tarzda, metodologik yondashuv tadqiqotning ilmiy
ishonchliligini ta’minlash bilan birga, chet tilidagi badiiy matnlarning talabalar
motivatsiyasini shakllantirishdagi o‘rnini kompleks tarzda ochib berishga xizmat
qildi.

Mazkur tadqiqot doirasida chet tilidagi badiity matnlarni o‘qish jarayonining
talabalar motivatsiyasiga ta’siri kompleks yondashuv asosida o‘rganildi. Tadqiqot
natijalari shuni ko‘rsatdiki, badily matnlar bilan ishlash an’anaviy didaktik
materiallarga nisbatan talabalar ichki motivatsiyasini sezilarli darajada kuchaytiradi.
Xususan, badily matnlarning syujetga asoslangan tuzilishi, obrazlar tizimi,

metaforik va emotsional mazmuni o‘quvchilarda til o‘rganishga bo‘lgan qiziqish va
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jjobily munosabatni shakllantiradi, bu esa ularning o‘quv faoliyatidagi faolligini
oshiradi [Sobirov; 2019, 45].

Tadqiqot davomida eksperimental va nazorat guruhlari o‘rtasida amalga
oshirilgan kuzatuvlar va so‘rovnomalar shuni ko‘rsatdiki, badiiy matnlar asosida
tashkil etilgan mashg‘ulotlarda talabalar mustaqil fikrlash, tahlil qilish va
interpretatsiya qilish faoliyatiga ko‘proq jalb qilinadi. Bu jarayon talabalarning
kognitiv faolligini oshiradi, ularni matn mazmunini chuqurroq tushunishga undaydi
va yangi leksik birliklarni kontekst asosida samarali o‘zlashtirishlariga yordam
beradi. Badily matnlarning estetik va emotsional ta’siri talabalar motivatsiyasining
ichki komponentlarini — qiziqish, o‘zini rivojlantirish istagi va bilim olish ehtiyojini
— faollashtiradi. Eksperimental guruh talabalari mashg‘ulotlar davomida til
o‘rganishga nisbatan ijobiy munosabatni saqlab qolish bilan birga, o‘zlarini madaniy
va lingvistik jihatdan boyitilgan his qilishdi.

Nazorat guruh bilan qiyoslaganda, an’anaviy grammatik-tarjimaviy metodlar
asosida o‘qitilayotgan talabalar faqat tashqi rag‘batlantirish (baho, topshiriq
bajarish) bilan cheklanishi kuzatildi, bu esa ularning ichki motivatsiya darajasining
pastligiga olib keldi. Shu bilan birga, badity matnlar asosida o‘tkazilgan
mashg‘ulotlarda talabalar faol ishtirok etib, o‘rganilayotgan tilga nisbatan shaxsiy
qiziqgishlarini kuchaytirishdi, natijada motivatsiya yuqori darajaga ko‘tarildi.

Shuningdek, zamonaviy metodik tadqiqotlarda autentik matnlardan
foydalanish talabalarning o°‘quv jarayoniga faol jalb etilishiga, tilni real
kommunikativ vaziyatlar bilan bog‘liq holda o‘zlashtirishiga hamda kasbiy
kompetensiyalarini rivojlantirishiga xizmat qilishi ta’kidlanadi. Aynigsa, til va
mutaxassislik mazmunining integratsiyasi talabalarning o‘quv motivatsiyasini
kuchaytirib, o‘rganilayotgan tilga nisbatan barqaror qiziqish shakllanishiga ijobiy
ta’sir ko‘rsatadi [Khayrullaeva, 2025: 23].

Tahlil shuni ko‘rsatadiki, badily matnlarning motivatsion ta’siri ularning
mazmuniy boyligi, til murakkabligi va talabaning lingvistik darajasiga mosligi bilan
chambarchas bog‘liq. Agar matn darajasi talabaning til ko‘nikmalariga mos

kelmasa, motivatsiya kamayadi, shu sababli pedagogik amaliyotda differensial
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yondashuv asosida matn tanlash muhim hisoblanadi. Shu tarzda, badily matnlar
yordamida o‘quv jarayonini shaxsiylashtirish va talabaning ichki motivatsiyasini
maksimal darajada faollashtirish mumkin [ Xudoyberdiyev; 2020, 80].

Umuman olganda, tadqiqot natijalari shuni ko‘rsatdiki, chet tilidagi badiiy
matnlarni o‘qish nafagat til kompetensiyasini, balki talabalarning kognitiv,
emotsional va motivatsion rivojlanishini ham kompleks tarzda qo‘llab-quvvatlaydi.
Bu esa badiiy matnlar pedagogik jarayonda nafaqat didaktik, balki motivatsion
vosita sifatida samarali ekanligini tasdiglaydi. Shu nuqtai nazardan, zamonaviy til
ta’limida badily matnlardan foydalanish metodik jihatdan asosli va samarali
yo‘nalish sifatida tavsiya etiladi.

Xulosa sifatida ta’kidlash joizki, chet tilidagi badiiy matnlar ta’lim jarayonida
talabaning kognitiv, emotsional va kommunikativ faolligini uyg‘un ravishda
shakllantiruvchi ko‘p qirrali didaktik vosita sifatida alohida ahamiyat kasb etadi.
Badiiy asarlarning semantik va stilistik murakkabligi talabaning til birliklarini
yuzaki emas, balki kontekstual hamda konseptual darajada anglashiga imkon
yaratadi. Natijada til o‘rganish jarayoni mexanik yodlash bosqichidan chiqib,
mazmuniy-idrokiy faoliyat shakliga aylanadi. Bu esa shaxsning ichki ehtiyojlari,
qiziqishlari va intellektual intilishlari bilan uzviy bog‘langan motivatsion
mexanizmlarning faollashuviga olib keladi.

Badiity matnlar orqali aks etuvchi milliy mentalitet, madaniy qadriyatlar,
axloqiy-estetik qarashlar hamda inson ruhiyatiga oid tasvirlar talabaning
dunyoqarashini kengaytirib, unda chet tiliga nisbatan barqaror qiziqish va ijobiy
munosabat shakllanishiga xizmat qiladi. Ayniqgsa, obrazlar tizimi, muallif individual
uslubi va lingvopoetik vositalarning tahlili jarayonida talaba nafaqat til strukturasini,
balki tilning estetik va pragmatik imkoniyatlarini ham chuqurroq anglay boshlaydi.
Shu jihatdan badity matnlar talabaning refleksiv tafakkuri, interpretatsion
yondashuvi hamda mustaqil fikrlash ko‘nikmalarini rivojlantiruvchi muhim
intellektual maydon vazifasini bajaradi.

Shu bilan birga, chet tilidagi badiiy adabiyotlarni mutolaa qilish jarayoni

talabaning madaniyatlararo kommunikativ kompetensiyasini takomillashtirib, turli
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sivilizatsion qarashlar va ijtimoiy-madaniy hodisalarga nisbatan tolerant
yondashuvni shakllantiradi. Bunday integrativ pedagogik ta’sir natijasida tilni
o‘rganish faqat akademik zarurat emas, balki shaxsiy va ma’naviy ehtiyoj darajasiga
ko‘tariladi. Natijada esa talabaning o‘quv faoliyatidagi motivatsion barqarorligi,
bilishga bo‘lgan intilishi hamda o°z-o°zini rivojlantirishga qaratilgan ichki ehtiyoji
izchil ravishda mustahkamlanadi.
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